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PREFACE

Bachelor’s thesis “Using modern technology to develop English writing skills in the
third stage of Narva basic schools”. Igor Safajev.

In the present bachelor’s thesis, the author studies the role of modern technology in
developing English writing skills among the third stage students of three Narva schools. The
topic of the given bachelor’s thesis has been chosen due to the fact that it unites several aspects
of the problem of learning English. The current research involves the study of the problems of
developing English writing skills by the third stage students of Narva basic schools, for whom
English is a foreign language.

The thesis falls into an Introduction, two core chapters and a Conclusion. The first
chapter considers modern approaches in pedagogy to develop English writing skills.
Furthermore, modern technology and its impact on writing skills’ development is studied. The
second chapter presents a research among the third stage students and the English teachers of
three Narva basic schools in order to analyze the opinions of the research group regarding the
use of modern technology in development of English writing skills. The conclusion summarizes

the main points and comments on the research outcomes.
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INTRODUCTION

The main elements of a language are speaking, listening, reading, and writing. Different
educational tools are used to develop various language parts. For those students whose mother
tongue is not English writing can be an especially complex language element to acquire and
develop, due to the fact that students have to learn to perform various writing tasks including
writing e-mails or formal letters, as well as generating different ideas in the form of essay or
other types of papers. This in turn requires advanced grammar and vocabulary skills. Various
modern technological tools are available to help students develop their English writing skills.
Computers and the Internet are two of the most popular tools to help the students learning
English practice their writing skills via the Internet by the use of e-mails and text-chatting.
(Basheer Nomass 2013: 112-114)

According to Green (2005), the process of developing of writing skills can be especially
frustrating in case students are tasked to write paragraphs that are unknown to them, however,
the use of computers, namely digital technology and graphics, can improve the process of
writing (Green 2005: 57). Other authors also outline the difficulty of developing English writing
skills among the users who learn English as their second language (Al Fadda 2012: 123,
Jiménez et al 2013: 1, Younes & Albalawi 2015: 8).

According to the Estonian professional occupational qualification standards of Teacher
(Degree 6), modern teaching process involves frequent use of information and communication
technology, which is employed in the organization of the teaching process (Opetaja tase 6: 4).
Therefore, the study of the use of modern technology in development of writing skills (as well
as other language elements) can not only be academically interesting in terms of further
research, but also have importance as a reference basis for future practicing teachers or
contemporary teaching staff.

The research presented in the present bachelor’s thesis is relevant due to the fact that the
problem of the use of modern technology in development of English writing skills is quite
narrow. While the subject of English language teaching and development is widely studied in
the academic world, little previous bachelor-based studies dedicated to the analysis of the role
of modern technology in developing English writing skills among the third stage students in
Estonia have been conducted. Previous master’s and doctorate studies dedicated to the problem
of teaching English as a foreign language and development of English writing skills include the
dissertation by Rummel (2010), and the master’s theses by Suigusaar (2012) and Parbus (2013).
Rummel (2010) dissertation, while unrelated to development of English writing skills among

the basic school pupils, consisted of research into the role of discourse-oriented teaching of
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English academic writing in enhancing the quality of English academic writing by Estonian
writers. The sample of the doctorate thesis consisted of students and the experts of English
language tests (Rummel 2010: 5, 77). Within the master’s thesis, Suigusaar (2012) studied the
problem of development of English writing skills by the means of English workbooks, used in
the process of teaching English in Estonia. The author analyzed different writing tasks in the
chosen student workbooks, yet the study did not touch upon the problem of using modern
technology in development of English writing skills (Suigusaar 2012: 2). The master’s thesis
by Parbus (2013) consisted of the research among the 74 English teachers of the first school
stage on the problem of teaching English using the oral preliminary course (Parbus 2013: 2).
Having examined some of the previous studies regarding the development of English language
skills, the author may conclude that the research problem of using modern technology to
develop English writing skills among the third stage pupils is a field of study, which does not
have much of the previous academic attention in Estonia and thus requires development as a
research.

The problem of research of the current bachelor’s thesis is the impact of modern
technology on developing English writing skills among the third stage students of Narva basic
schools. According to Shyamlee and Phil (2012), the use of technology in English language
teaching and learning can have a number of benefits for the pupils, including flexibility in the
teaching process, improved interaction between the teacher and the students, access to
information during the course of learning and other positive moments of learning and teaching
English. At the same time, authors outline the possible negative impact of the use of modern
technology in developing English language, including low speaking communication among the
students, restricted thinking potential, cognition problems and other aspects of the negative side
of the use of modern technology in the teaching and learning processes (Shyamlee & Phil 2012:
154). However, it is widely acknowledged that modern technology is integrated in
contemporary teaching and learning processes. Since the problem of the use of modern
technology and its role in the development of English writing skills among the third stage pupils
of Estonian basic schools is insufficiently studied, current research may possibly reveal positive
and negative effects of modern technology on basic school pupils’ progress in acquiring English
writing skills.

The objective of the current bachelor’s thesis is to conduct a qualitative research among
the third stage students and English teachers of three Narva basic schools on the problem of
using modern technology to develop English writing skills to find out whether and how
technological tools and applications are used by teachers and students to develop writing skills.

In order to fulfil the research objective, the following tasks of research are outlined:



1. study the pedagogical aspects of developing English writing skills among the non-native
speaker student group;

2. study the problems of using modern technology in development of English writing
skills;

3. conduct an in-depth interview with English teachers of Narva basic schools on the topic
of using modern technology in developing English writing skills;

4. conduct an online questionnaire among the third stage pupils of Narva basic schools on
their learning experience of using modern technology in developing English writing
skills.

To conduct the research, both qualitative and quantitative research methods are
employed. The theoretical part of the thesis is based on the literature review. The literature
review is a qualitative research method used in the study of theoretical material collected for
the thesis. Robinson and Reed (1998) defined literature review as a “systematic search of
published work to find out what is already known about the intended research topic” (Robinson,
Reed, 1998: 58). Literature research was conducted by the means of academic databases,
including EBSCOHost (ERIC, Academy Search Complete). Other sources of materials include
DSpace Repository of the University of Tartu and the online catalogue ESTER. The literature
review of the given bachelor’s thesis consists of the scientific articles in the field of psychology,
pedagogy and language skills development, official documents and the normative acts on the
teaching practice in Estonia, and the books dedicated to the problem of teaching and acquiring
language skills among non-native speakers. The article by Basheer Nomass (2013) in the
English Language and Literature Studies covers the case study of using technology by the
students during the English learning process. Additionally, Green (2005) studies the role of
technology in development of English language skills, including writing and other language
elements. The books by Harmer (2001), Jozsef (2001), Scrivener (2005) and other authors cover
wide range of problems associated with language development, including writing and the use
of technological means in development of writing skills.

The empirical part of the thesis focuses on an in-depth interview and the online
questionnaire conducted among the third stage pupils and English teachers of three Narva basic
schools. Secondly, the online questionnaire is used to get pupil’s perspective on the use of
modern technology in their learning process of acquiring English writing skills.

The bachelor’s thesis consists of two chapters. In the first part, the literature review on
the problem of English writing skills development among EFL users and the use of modern

technology in development of English writing skills is conducted (see ch. 1). In the second part,
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the author defines employed research methods and gives an overview of research and the
process of sampling. Interview and questionnaire analyses and discussion of results are
provided at the end of the second chapter (see ch. 2).

The author proposes the following hypothesis of the bachelor’s thesis: While overall
Estonia’s educational system is becoming more integrated into the use of modern technology,
EFL teachers of basic schools of Narva, tend to insufficiently use modern technological
approaches, such as blogging, conducting online exercises and using the Internet, to develop
English writing skills. At the same time, most students of Narva basic schools are familiar with

the Internet and actively use modern technology in their study process.



1 LITERATURE REVIEW ON THE ROLE OF MODERN TECHNOLOGY IN THE
DEVELOPMENT OF ENGLISH WRITING SKILLS

The current chapter studies the literature on the theoretical and pedagogical concepts of
development of English writing skills and the role of modern technology in developing writing
skills. At first, the pedagogical concept of development of English writing skills are studied
(see ch 1.1). Types of modern technology and its role in the development of English writing
skills in Estonian basic school setting is addressed in the second part of the theoretical chapter
(see ch. 1.2).

Before the literature review, the author studies definitions of modern technology in
learning environment, English writing skills, the terms of third stage of study and basic school,
according to their definitions in Estonian educational legislation and other terminology, related
to the thesis’ topic. The study of the definitions is important as it allows outlining and
understanding the primary concepts on which the given paper is focused, and which may be
foreign to the reader. Defining the concept also plays a crucial role in the literature review, since
the composition of the understanding of important meanings allows the author to build his
theoretical study on particular rather than abstract research categories (Wacker 1998: 363).

Modern technology in learning environment represents the use of new technological
approaches, such as digital materials (CD’s, video and audio materials, digital presentations et
cetera) and the Internet in combination with, but not a substitute to, classic teaching and learning
processes (Walters & Lydiatt 2003: 2-3). Stosi¢ (2015) defines educational technology as a
systematic and organized process of applying modern technology to improve the quality of
education (Stosi¢ 2015: 111). Modern technology in learning environment is also defined as
information and communication technology (ICT) (Pim 2013: 17), which may include many
technological solutions to practice foreign language, including web-based resources (Internet-
blogs, different web-based applications, which facilitate language development, video
conferencing, computer-based presentations, projectors, video and audio players and more
(Motteram 2013: 8-11)). A Basheer Nomass (2013) suggest using computer technology to
develop writing skills among non-native speaker student group, as it allows the students to use
word processing programs to improve grammar, writing e-mails to improve writing skills and
learn to use formal statements, and the Internet-based text-chatting to learn to write and express
one’s thoughts (Basheer Nomass 2013: 114). Many web-based services are used to enhance the
experience of learning English language. For instance, WriteOnline is a web-based tool, which
allows the students to practice their English writing skills as well as improve vocabulary by

offering the pupils different word processing features, including mind mapping, word
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prediction, wordbars, speech support and more (WriteOnline 2013). The use of modern
technology and the technological approaches in learning process is unequal and varies among
the counties (Pim 2013: 17). In Estonia, the use of modern technology in the learning
environment is organized in accordance with the standards of the nonprofit organization, the
International Society for Technology in Education (ISTE) (ISTE 2007, ISTE 2008, Opetaja tase
6: 4).

English writing skills are skills of writing, which is one of the four language parts, in
case of the current bachelor’s thesis, English language (Basheer Nomas 2013: 111). Different
local and international methods are used to measure English writing skills among the students,
such as language proficiency tests, where TOEFL is one of the international examples (Phillips
2015: 13). Different pedagogical approaches to teaching of writing are also available, including
product/text-oriented, process/cognitive-oriented and reader/genre oriented (Yi 2009: 53, 55).

Learning English as a foreign language represents the concept of learning of English
among the non-English speaker group in the countries, where population is not culturally
acquiring English as its first language (Pim 2013: 20). In the literature, the terms English as a
second foreign language (EFL) or English as a second language (ESL) typically applies to non-
native English users (Al Fadda 2012: 123, Younes & Albalawi 2015: 7).

Third stage of study in Estonian basic educational system — in accordance with the
current Basic Schools and Upper Secondary Schools Act of Estonia, the basic school education
is divided into three stages (Est. kooliaste). First stage of basic school refers to grades of 1 — 3;
second stage refers to grades of 4 — 6; and the third stage of basic school education refers to
grades 7 — 9 (Basic Schools ... 2010, § 2, 1). Within the current bachelor’s thesis, the
questionnaire on the use of modern technology is conducted among the third stage pupils of
Narva basic schools (grades 7-9).

Basic school in Estonian educational system — in accordance with the current Basic
Schools and Upper Secondary Schools Act, the basic school (Est. pohikool) refers to “a general
education school that provides the opportunity to acquire basic education and fulfil the duty to
attend school”. General education requires 9 years to fulfil the basic school curriculum in
Estonia (Basic Schools ... 2010, § 2, 1).

After learning the above definitions, the author focuses on these particular meanings

throughout the bachelor’s thesis.
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1.1 Problems of development of English writing skills among non-native speaker student

group

English language is reported to be one of the most commonly studied second languages
around the world (Pim 2013: 17). There may be several primary reasons for the international
community to develop language, which is used globally, among which, Mohammad and
Hazarika (2016) outline academic and economic reasons (Mohammad & Hazarika 2016: 105).
Crystal (2003) states that among main motivations for different cultures to find a lingua franca
(it. common language) (Abdullah & Chaudhary 2012: 128) is historically a cultural and
diplomatic communication between various communities (Crystal 2003: 11). According to
different scholars, the global use of English is spread throughout the world, where majority of
English speakers are bilingual and are not native English speakers, therefore cultures, which
share English as their primary linguistic background do not constitute the majority of English
users worldwide (Majanen 2008: 4, Ur 2009: 1, Abdullah & Chaundhary 2012: 128). One of
the problems regarding teaching a language to the non-native users of English is the choice of
a ‘right’ model as, according to Ur (2009), not all models of teaching English can be suitable
for non-native speakers, who use English as their second language (Ur 2009: 2). At the same
time, effective international communication or work practice requires high levels of language
proficiency, which includes both speaking and writing, as these two language skills can be
considered the most difficult out of four skills to acquire for non-native English learners (Tuan
& Mai 2015: 8, Younes & Albalawi 2015: 8).

Writing can be an especially burdensome skill to acquire for EFL/ESL practitioners
(Barkaoui 2007: 35, Al Fadda 2012: 123, Jiménez et al 2013: 1, Younes & Albalawi 2015: 8).
Several reasons may contribute to complexity of acquiring English writing skills for non-native
speakers. Ur (2009) outlines the issue of cultural influence of EFL practitioners, where many
users of English as a second language may be accustomed to form certain sentence variants,
which are considered grammatically incorrect from English linguistic standpoint, while
otherwise being widely used among non-native speakers, who belong to concrete culture (Ur
2009: 2). This, in turn, may imply that acquiring English writing skills, in turn, requires the
non-native speakers to overcome cultural barriers in order to learn to express English in a textual
and grammatically correct way. Al Fadda (2012) describes academic writing as another aspect
of development of English writing skill, which includes many grammatical guidelines, such as
punctuation rules. Academic writing may also involve studying from outside sources, which
requires adaptation to different writing genres and styles. It can be difficult to acquire among

non-native speakers due to specific attributes of academic writing, where students can be tasked
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to write from expert standpoint and are required to know academic rules to create specific
written tasks, such as essays or formal letters, which many EFL students may not be familiar
with (Al Fadda 2012: 124-125). What else can make writing difficult especially for EFL
practitioners is the fact that it demands careful analysis of what can be written and concentration
as opposite to simple production of information, which might be true in case of speaking
(Younes & Albalawi 2015: 10). Background and psychological factors may also contribute to
the problems of development of English writing skills, including lack of exposure to language,
poor background of a learner, interference of mother tongue, lack of motivation or an
inappropriate learning environment (Mohammad & Hazarika 2016: 106).

Because of interference of their first language (mother tongue), EFL speakers often face
with several issues, while practicing English writing, including problems with punctuation,
capitalization spelling, tenses, preposition, language use, phoneme clusters, grammar, language
structure and other problems (Mohammad & Hazarika 2016: 106). In order to analyze specific
English writing problems made by non-native speakers in their writing practice, several authors
conduct test-based studies to statistically reflect specific writing-related problems among the
EFL respondents (Al Fadda 2012: 123, Younes & Albalawi 2015: 7, Mohammad & Hazarika
2016: 105). For instance, in the data analysis of student sample, within the research conducted
by Mohammad & Hazarika (2016), it was found that many EFL students, while conducting
writing tasks, relied on their memory to memorize the paragraphs in order to solve the tasks,
rather than employed specific approach to develop writing strategies (Mohammad & Hazarika
2016: 106).

In this chapter, common problems of development of English writing skills among users
of English as a second foreign language and the means to analyze writing problems were
studied. English is a contemporary lingua franca or common language, which suggests that
most English speakers are bilingual and use English as their second language. At the same time,
it is evident that many EFL users face the problems of learning English, including problems in
writing, due to many cultural and psychological reasons (mother tongue interference, lack of
proper learning environment, lack of motivation et cetera). While EFL students are different
and may require individual approaches to language learning, based on their intelligence,
motivation, language aptitudes and other factors (Madrid et al 2001: 324), effective learning
models must be studied to understand the ways to improve the process of learning English and
developing English writing skills among these students. Further, the author studies the

pedagogical concept of development of English writing skills among EFL/ESL speakers.
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1.1.1 The concept of development of English writing skills in modern pedagogy

As cited above, writing is one of the most difficult language skills for EFL students to
acquire (Barkaoui 2007: 35, Al Fadda 2012: 123, Jiménez et al 2013: 1, Younes & Albalawi
2015: 8). Bae and Bachman (2010) define writing as ‘written texts’ and the acts of thinking,
composing and encoding language into written texts (Bae & Bachman 2010: 214). Younes and
Albalawi (2015) view the process of writing as generative, exploratory and non-linear, which
involves “the sub-processes of planning, collecting data, drafting, revising, rewriting and
editing” (Younes & Albalawi 2015: 10). Ur (1996) outlines several key differences between
written and spoken discourses. Written text is permanent and fixed, explicit, dense, detached,
organized. It is also slower in production than spoken text, and general standard language
typically applies to written texts. Finally, unlike the first spoken language, which everyone
learns intuitively during development phases, writing skill is usually taught (Ur 1996: 159 -
161). Not only for the EFL students learning writing can be complex, but also many English
teachers may find teaching writing in English as a second language challenging, according to
Barkaoui (2007: 35).

Elftorp (2007) discusses that development of English writing skills from pedagogical
perspective (in the process of teaching English to non-native speakers) is viewed as a process
of learning, which is divided into methods, feedback and evaluation. After certain methods of
teaching English writing (or other language skills, for that matter) were chosen by the teacher
(see ch 1.1.2 for the study of pedagogical approaches to development of English writing skills)
and fulfilled by the students, the teacher evaluates writing performance and gives feedback to
the students, in order to correct their mistakes (Elftorp 2007: 2). Evaluation is important in
teaching a second language (as well as other subjects and skills), since it allows the students to
improve their learning outcome and, at the same time, allows the teacher to improve the
teaching process (Elftorp 2007: 13). Wright (2008) outlines that in order to evaluate learning
outcomes of the students, a teacher must set a clear and challenging objective of his/her lesson
(2008: 82), and, once the students submit their writing tasks, answer three key questions: “What
were they meant to learn?”, “Did they learn it?”, and “How do I know?” (2008: 118). After the
students finish their tasks, it is of upmost importance to correct the mistakes by giving feedback
to the students. Correcting writing-based tasks may require vast amount of time resources,
where different methods can be employed to save teacher’s time, including a method, where
pupils are tasked to correct each other’s mistakes (Elftorp 2007: 11-12). The content of a written
task is, according to Ur (1996), arguably the most important part of submitted writing, i.e. what

ideas or events do students write about in their texts. Other aspects of written assignments
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include organization and presentation of a written task, which reflect how easy it is to follow
one’s text, and language forms i.e. how students follow the standards of grammar, vocabulary,
spelling, and punctuation in their written tasks. In the process of correction of written tasks,
teachers may pay additional attention to the content of the text, as unlike language and grammar
mistakes, which can be quickly diagnosed and corrected, content and organization of a text is
harder to evaluate (Ur 1996: 170). The choice of a task is also important in assessment of writing
skills. According to Bae and Bachman (2010), in case students are given different writing tasks
to fulfil, these tasks should differ from one another (for instance, essay task may be combined
with formal letter), yet remain consistent across writing tasks (Bae & Bachman 2010: 217).

From theoretical view, several constructs that constitute writing ability are analyzed to
access writing performance, including accuracy, writing fluency, lexical and grammatical
complexity. Other aspects of writing ability may involve length of an essay, grammatical
structures, lexical features and lexical specificity. However, there remains a problem of the lack
of a model of writing performance to develop English writing skills among EFL students, which
would include abovementioned writing components. Model of writing ability may include
theoretical definitions of English writing ability and its components as well as its empirical
verification, such as assessment of linguistic knowledge, speed of its processing and
metacognitive knowledge. (Bae & Bachman 2010: 214)

To conclude this part, different aspects of teaching English writing skills to EFL learners
may be employed in the teaching process, however, the ability to properly evaluate writing
performance of students consists of several constructs. Writing components, such as writing
accuracy, fluency, grammatical complexity and the content of a text each demand separate
evaluation as distinct writing features. This requires proper approaches to teaching and
assessing of writing skills. Methods of evaluation may vary, based on various factors, including
focus of teaching and particular students’ skills, however, key components of language must be
noted and accessed to reflect students’ writing performance. Further, the author studies
theoretical approaches and practical methods to develop English writing skills (see chapters
1.1.2,1.1.3).

1.1.2 Theoretical approaches to teaching English writing skills to EFL students

According to Barkaoui (2007), modern pedagogy focuses on different theoretical
perspectives of teaching writing to second-language learners, including text-focused
orientation, sociocultural orientation and process-focused orientation. Text-focused research

studies writing skill development of the EFL users in accordance with the features of the text
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that learners produce. According to the text-oriented approach, in order to develop English
writing skills, EFL writers need to learn lexicon, syntax, orthography, morphology, rhetorical
conventions and the discourse of the second language. Text-focused perspective analyzes how
learners of English as a second language are able to produce lengthy texts, which includes
appropriate metadiscourse features, such as connectives, hedges and exemplifiers, varied
vocabulary and syntactic structures. Text-focused approach sees the development of writing
ability as an ability to produce texts and employ different patterns of text organization, such as
description, narrative and argument, as well as incorporate ideas of other writers in one’s own
writing practice and assignments. (Barkaoui 2007: 35)

Sociocultural perspective aims to view the development of writing ability as the learning
of values, practices and genres of target community. According to sociocultural approach to
development of English writing skills among the EFL students, writing ability of users of a
second language can be considered efficient in case learners can adopt themselves in the new
cultural settings. From this perspective, EFL writers should go through the process of
socialization, in which the knowledge of foreign values, genres and expectations are acquired.
This approach demands that learners understand the values of target communities and why
certain writings are conducted in foreign cultures. Adaptation of prevailing norms of a target
community is thus an important part of sociocultural approach to learning a second language.
From writing perspective, this adaptation involves understanding and tailoring of both
information and interpersonal aspects of the message, as well as mediating, formulating and
negotiating of a text. (Barkaoui 2007: 36)

For the process-oriented approach, the acquisition of writing strategies is a primary
aspect of writing development in the process of learning of a second language. These strategies
may include both macro and micro approaches to writing. Macro strategies of writing may
include planning, drafting and revising of a text, while micro strategies may involve concurrent
searches for words and syntax. Additionally, the ability to construct organizational and
rhetorical goals while composing a text, ability to manage mental representation to formulate
textual representation, ability to distinguish between revision and edition and other aspects are
a part of the process-oriented behavior that learners of a second language should acquire.
(Barkaoui 2007: 36)

In his book, Jozsef (2001) discusses the development of English writing theories.
Contrastive rhetoric, proposed by the applied linguist Robert Kaplan in 1966, was one of the
most influential traditions in writing theory. It focuses on prescriptive approaches to the
teaching of writing. In the context of learning a second language, comparison and contrast of

the text organization was the primary aim of writing pedagogy, while the main technique
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practiced in classrooms was imitating paragraphs to practice patterns in the text. In the mid-
70’s, however, process-oriented approach to analyze the context of writing became dominant
in writing pedagogy. This shift could be influenced by the fact that the emphasis was moved
from prescription of language tradition towards viewing language as a tool for communication.
Process-oriented approach has sparked collaboration between learning participants, student and
teacher, as well as among students themselves, in contrast with traditional rhetoric. (Jozsef
2001: 8)

In this subchapter, three general theoretical perspectives on teaching English writing
were studied, including text-focused, sociocultural and process-focused orientations.
Additionally, the development of modern schools of writing pedagogy, namely the peak of the
contrastive rhetoric was briefly examined. The learning process of a second language is
‘guided’ by the theoretical approach to teaching and learning practice. While teachers may not
necessarily apply theoretical perspective on teaching a second language, understanding
theoretical background in writing pedagogy nonetheless helps to find explanation of how
teaching process is conducted from the very beginning, i.e. what schools of thoughts are behind

various techniques applied by the language teachers in EFL classrooms.

1.1.3 Practical methods of teaching English writing skills to non-native speakers

Several teaching methods to develop English writing among EFL students can be used
to increase student motivation for writing or achieve other goals. It should be noted, however,
that aims of the learning process i.e. what aspect of writing will the students learn during the
class, are crucial in selection of appropriate teaching methods. For instance, genre-focused
writing in a second language may be based on particular tasks that require students to interpret
the text in accordance with writer’s purposes and learn to analyze the text based on specific
sociocultural norms that EFL learners need to adapt in order to widen their learning process
(Hyland 2007: 148-149). In the given thesis, however, the author studies general methods to
teaching English as a foreign language without emphasizing particular directions in writing
pedagogy. This is due to the fact that the current problem of research is focused on the use of
modern technology in development of English writing skills, where writing is studied from a
perspective of its general concept, as defined by different authors (Ur 1996: 159 - 161, Bae &
Bachman 2010: 214, Younes & Albalawi 2015: 10).

Scrivener (2005) defines teaching method as a methodological approach to the aim of
the course, teaching techniques, types of activities, ways of relating with students, and ways of

assessing the tasks (Scrivener 2005: 3). Each language skill may require different methods of
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teaching. Pedagogical method of ‘warming up’, which may help the students raise their
motivation for performing writing tasks, is based on rewards and teacher’s involvement, where
teacher explains the students that all of their possible mistakes will be corrected afterwards
(Elftorp 2007: 8).

Mind mapping is another method, which is based on producing thoughts on the subject,
which may help the students get prepared for the unfamiliar topic by using their imagination.
Hedge (2006) defines mind mapping as a teaching strategy to make the students write notes
before fulfilling a writing task, which is suitable for language courses of lower intermediate to
advanced levels of language proficiency. (Hedge 2006: 56-58)

To help the students of intermediate level think about what aspects of a particular topic
may be included in the text, brainstorming can be a valuable strategy, which is the activity,
where the teacher and the students discuss particular topic before writing. Therefore, students
may get particular ideas before writing, in case they experience difficulties in fulfilling writing
assignments, especially with topics that are uncommon or foreign to them. (Hedge 2006: 61)

Scrivener (2005) outlines that students should focus on taking notes after the teacher,
which may help them better understand specific tasks (2005: 192). Several types of writing
practices, which are often conducted in the teaching and learning processes are copying, doing
exercises, guided writing, process writing and unguided writing. Choice of a type of an exercise
depends on student’s level of language proficiency. For instance, copying exercises involve
forming letter shapes in a handwriting book, copying examples from a textbook or taking notes
from the board. Exercises with different levels of complexity can be used to develop language
skills, yet all of the exercises consist of tightly focused tasks with limited options. Guided
writing is aimed to help the students write lengthy texts by using advices, samples or models,
which may guide the students in their written task. Process writing is based on a freedom of
students to choose their own topics, based on teacher’s feedback and encouragement. Unguided
writing involves a topic of a free choice yet without any guidance from the teacher (2005: 193).

An important aspect of about the right type of exercise is variation. According to Elftorp
(2007), in case the teacher is using the same writing or speaking exercises, students are less
likely to learn, due to the fact that language lessons may focus on various knowledge and
experience in the process of language learning, all of which may not be covered by a single
type of an exercise (Elftorp 2007: 4). Variation of exercises is also useful in evaluating writing
performance among EFL students. Since writing ability among EFL students varies, using tests
methods to evaluate writing skills may serve as a function to analyze variation in writing

performance among the students in the learning group. In the study by Bae and Bachman
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(2010), letter- and story-writing were used as common tasks for testing writing skills among
the bilingual students of elementary school (Bae & Bachman 2010: 216).

Before the teachers perform practical assessment of a written task, Yi (2009) suggests
that the construct of writing ability of the students is specified. The common mistake most
teachers may do, according to Yi (2009), is focus on the test-based schemes to assess student
performance in writing by scoring means. This approach may not include a needed level of
validity, as the teachers do not define writing ability beforehand in accordance with their
experience and teacher’s ideology on writing i.e. teacher’s philosophy on the nature of writing.
Instead, to define student’s writing ability, five aspects should be considered by the teacher
when assessing students’ writing ability, including: writer, situation organizer, task, setting and
materials. The context of designing practical procedures thus includes teacher’s ideology on
writing as the teacher is responsible for establishing the learning process. (Yi 2009: 54)

Another way to form the construct of writing ability are pedagogical approaches to
teaching of writing, in accordance with characteristics of learners and teaching aims. These
approaches may vary and the choice of teaching approaches depends on various factors,
including teacher’s own experience, aims of the course, teacher’s ideology on writing et cetera
(Yi 2009: 54-56). Three general approaches to teaching of writing were studied earlier,
including text-focused, sociocultural and process-focused approaches (Barkaoui 2007: 35-36).
Other available approaches to teaching of writing are academic-purposed writing approach,
interactive approach, communicative approach and other (Yi 2009: 56). Academic writing, as
studied earlier (see ch. 1.1) can be especially difficult for EFL students to acquire and the
academic-purposed writing approach may demand additional teacher and student efforts to
develop skills to write in academic English (Al Fadda 2012: 123).

Harmer (2001) notes that handwritten text, compared to speaking, contains issues with
text formatting, which occurs during handwriting, spelling problems, punctuations and layout.
Harmer (2001) notes that or those EFL students, whose native language is substantially different
in orthography from English, may experience difficulties in producing English written texts. In
this case, students are often taught writing by performing tasks where students form individual
letters (Harmer 2001: 255). According to Lee (2004) no significant differences between
handwriting and computer-based writing were found previous studies that given author cited,
however, poor handwriting may be subject to lower reliability and decreased marks during the
writing tests (Lee 2004: 7). Thus, computer-based typing may be of use to those EFL students
who struggle with English handwriting, as in this case students do not have to manually form

letters, but instead generate symbols, while all other requirements to writing, including text
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composition, punctuation, orthography et cetera are as present in computer-generated writing
as they are present in paper-based written tasks.

Other suggestions to improve writing found during the literature review are included in
Fenton’s (2003) different writing style guidelines to improve one’s content of academic writing,
such as using active rather than passive style, punctuation rules, sentence structure and other
instructions (Fenton 2003: 3-5). The author does not include precise study of these guidelines
in the current paper, however, given the fact that academic writing may be of particular
complication for EFL learners (Al Fadda 2012: 124-125), the problem of academic writing
needs further attention in future studies of teaching writing to EFL students.

As studied in the given sub-chapter, practice of English writing involves different types
of tasks and recommendations for teaching writing to EFL students. Handwriting can be of
particular problem to the students, whose native language is not English, whereas computer-
based typing might improve the process of learning English writing, though additional research
would be needed to confirm this hypothesis. Different teaching methods for development of
English writing skills are also available in contemporary writing pedagogy, including mind
mapping, brainstorming, encouraging students to take notes and other strategies. It is important
for the teacher to define students’ writing ability before forming teaching strategy and choosing
methods to develop writing skills. Further, the author studies the role of modern technology in
development of English writing skills (see ch 1.2).

1.2 The role of modern technology in development of English writing skills

According to Mikel and Avery (2011), modern technology started being incorporated
in the process of teaching English as a second language as Computer-Assisted Language
Learning (CALL) programme from the mid- to late 1990s. Since then, the scholars, whose
studies involved the problem of acquisition of a second language, started introducing the idea
of employing modern technology in EFL classrooms to enhance teaching and learning
processes. For instance, under the influence of researches that aimed to study the effect of
modern technology in EFL learning environment, the teachers started encouraging their
students to communicate with email pen pals in order to interact with others in English and thus
improve their grammar and spelling, as well as raise the cultural knowledge. In the computer-
assisted learning environments, students started using various computer-based software, which
could have a positive effect on students’ learning autonomy. (Mikel & Avery 2011: 10-11)

While not directly related to EFL learning, in the British study by Murphy and Beggs
(2003), where the sample consisted of 968 secondary pupils (aged 11-16) and 112 primary
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teachers, researchers found that 19% of teachers often used computers for lessons preparation,
and 94% teachers agreed that the use of computers make learning fun. (Murphy & Beggs 2003:
80-81)

According to Scrivener (2005) modern technology, such as computers, are now widely
used in the teaching and learning processes of English as a second language, however, the way
computers are used in classrooms depends on teacher’s own computer literacy. It is also
noteworthy that teachers should use modern technology in order to exploit them to gain
advantages in the teaching process, not solely rely on it and expect it to do the majority of
teaching work (Scrivener 2005: 354-355). At the same time, integrating ICT may require
changes in teaching strategies that educators employ (Leeuwen & Gabriel 2007: 421).

Walters and Lydiatt (2003) outline that modern technology can improve learning
process. For instance, materials acquired via the Internet can help the students in improving
their writing, reading and listening in English, while making education process entertaining.
Acquiring English and first language dictionaries from the Internet, for instance, can be useful
for EFL learners as they can help them learn pronunciations. (Walters & Lydiatt 2003: 2)

Hembrooke and Gay (2003) studied the effects of multitasking in learning
environments, where laptops or laptops in combination with other technical opportunism may
provide learners and teachers with additional textual, audio and visual content, which would
facilitate multitasking in the learning process (Hembrooke and Gay 2003: 2).

In development of English writing skills, word processing feature may be an obvious
and one of the most frequently used computer-based tools. It allows copying, pasting, editing,
making textual corrections and spell checks, which makes writing easier, facilitates learning
and enables improvement of grammar among EFL students (Scrivener 2005: 355, Green 2005:
58).

Regardless of how often modern technology is incorporated in the English (and other)
learning process, modern generation of students is different from previous generations and is
highly used to modern technology since early childhood, therefore, the need to use modern
technology in the EFL learning process arises naturally (Prensky 2001: 1-2, Basheer Nomass
2013: 111). Further, the author studies types of modern technology and ICT in development of
English writing skills (see ch. 1.2.1).

1.2.1 Modern technological means used in development of English writing skills

Numerous studies are dedicated to the topic of using modern technology in EFL

learning. However, since the given topic is limited to the problem of development of English
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writing skills, the literature review is also focused on the technological solutions that play a
direct or indirect role in improving students’ English writing skills. For instance, the role of
some of the devices for pure imaging purposes, such as DVD-based technological solutions,
video conferences or the use of Skype are not studied. In turn, word-processing software, e-
mail techniques and blogging are the instruments that are often used in the process of
development of English writing skills among EFL learners. Additionally, not all of the features
and advantages of some technologies that are documented in the literature are included in
current literature review, while the study is focused on the direct and indirect effects of modern
technology on development of English writing skills. For instance, Jelyani et al (2014) outline
that smart-boards may encourage EFL students’ participation and motivate them to perform
tasks in front of their classmates (Jelyani et al 2014: 21).

Basheer Nomass (2013) lists three technical ways to improve writing of the students
that learn English as their second language: using computers, writing e-mails and Internet text
chatting. Computers can make learning English writing skills easier because of the graphic-
based programs that may enhance writing experience. Grammar may be improved by the use
of word-processing software. Writing e-mails can be beneficial as the students learn to reply to
incoming messages, while using meaningful language and formal sentences. The Internet text
chatting may improve students’ development of English writing skills due to its system of quick
responses, which allows EFL students communicate with others via the Internet (Basheer
Nomass 2013: 114). Hedge (2006) also suggests using e-mails as EFL teaching methods, where
students can write each other e-mails, such as greetings, which are later controlled by the teacher
(Hedge 2006: 43-44).

Word processing and its impact on writing skills development is well documented
(Jarvis 1997: 165, Scrivener 2005: 355, Green 2005: 58). It does, however, have its advantages
and disadvantages in comparison with traditional course book writing tasks. Jarvis (1997) lists
several advantages and disadvantages of using word-processing as a writing-assisting tool.
Within advantages, drafting and editing features are obvious instruments to facilitate writing.
Spell and grammar checks as well as neutralization of poor handwriting can be advantageous
for EFL writers. Finally, with word processing students are able to improve their grammar and
writing outside of classroom for self-practice. Disadvantages of word-processing compared to
course book writing exercises include poor computer adaptation of some teachers or classes,
where teachers may experience ‘technophobia’ related to the use of word processing in EFL
lessons. Azarfam and Jabbari (2012) define ‘technophobia’ as the fear of technology, where
‘technophobes’ may experience negative attitude towards technology and believe technology

to be ‘irrational’ (Azarfam & Jabbari 2012: 452). Another disadvantage over conventional
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writing is the risk of losing all of the work, which may occur in case of computer errors. Lack
of keyboard skills among some EFL students may be considered disadvantageous compared to
conventional writing (Jarvis 1997: 166-168).

EFL learners may experience lack of opportunities to practice English and gain exposure
to language outside of the classroom. The Internet may bridge this gap by allowing students
practice English outside of their typical learning environment, where class blogging can be
particularly useful in such circumstances. Milliner (2015) defines a blog as a regularly updated
website, which includes published content, where the author of the blog publishes his or her
own thoughts on any topic. Blogging, however, is often seen as personal and not related to EFL
teaching (Milliner 2015: 1). At the same time, EFL class-centered blogging has got attention in
the literature, where several studies have addressed positive effect of blogging on EFL’
development of writing skills (Lin 2015: 446-447). For instance, Milliner (2015) points out that
blogging can help EFL students practice reflecting journalism and creative writing. Blogs can
also improve students’ reflective skills because of the opinions that audience brings in the form
of commentary (Milliner 2015: 3).

Availability of smartphones may improve EFL learning process as students can have
constant access to class blogging and other e-sources related to EFL learning environment,
including access outside of classroom (Milliner 2015: 1). According to Mindog (2016), some
smartphone applications, such as HelloTalk may provide social networking opportunities to
EFL students, which allow them to find language-exchange partners and thus improve their
writing ability (Mindog 2016: 9-10). Other benefits of smartphone apps are availability of
reading, writing, translation and grammar tasks (Mindog 2016: 4). EFL teachers may also
encourage their students to write longer texts instead of short instant messages via their smart-
phones (Ahmed 2015: 124).

According to Ahmed (2015), ‘old-fashioned’ ways to teach writing to EFL students may
cause certain level of boredom, whereas using Internet possibilities such as Google Docs,
Wiki’s, and blogs may improve the process of learning writing in EFL students (Ahmed 2015:
124). Firth and Mesureur (2010) define Google Docs as a “suite of free browser based
productivity software offered by Google”, which allows online hosting of documents, and
includes the software to create them. It also includes a spreadsheet, a word processor, a
presentation package and a form designer (Firth & Mesureur 2010: 3).

SMART boards may, at some point, improve EFL learning process, including
development of English writing skills. Al-Faki and Khamis (2014) define SMART board or
Interactive Whiteboard as a device, which is connected to digital data projector and computer,

and allows the users to exploit it in many ways, including using their fingers, electronic pens,
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computer mouse or keyboard. One of the features that whiteboards possess is a possibility to
store any information that was saved and revisit it for revision, including handwriting, stored
documents et cetera (Al-Faki & Khamis 2014: 137, Jelyani et al 2014: 22). While additional
research is needed to summarize digital whiteboard’s influence on EFL users’ writing skills,
several studies indicate, that SMART boards may improve reading and writing skills of EFL
students, especially in combination with other technologies, for instance, teachers can integrate
other multimedia materials, including written texts in the SMART board (Al-Faki & Khamis
2014: 141, Jelyani et al 2014: 22). Gerard and Widener (1997), however, note that SMART
boards may have a small issue of lowered quality of writing, where EFL learners may
experience problems in recognizing handwritten text on the SMART-board (Gerard & Widener
1997: 5).

Video projectors in EFL classes may as well contribute to the development of writing
skills, which, at some point, is similar to the way in which SMART boards work, without
additional digital functions, aside from imaging. According to Xiao (2007), a teacher can model
a piece of English text, which appears on the projector, which will help the class to follow the
process of text composing (Xiao 2007: 29). Harmer (2001) outlines that screen projectors can
allow teachers to easily and quickly display texts, grammar tasks, images and other materials
(Harmer 2001: 136). Similar benefit is documented in PowerPoint presentations, if combined
with screen projectors or SMART boards, where students are able to receive information
directly from a teacher, without the latter blocking the view of a board or a screen (Taylor 2011.:
44).

Internet is a powerful tool in helping EFL learners and English teachers search for any
kind of additional educational information during the classwork (Harmer 2001: 145-146,
Walters & Lydiatt 2003: 2). Zhao (2008) indicates that using the Internet in EFL teaching
process provides the students with new opportunities of learning a second language, as it gives
the users access to all kinds of multimedia data, facilitates intercultural communication and
improves writing (Zhao 2008: 18).

When studying the impact of modern technology or the ICT on development of English
writing skills in EFL students, conventional teaching techniques studied above (see ch. 1.1.3)
and the influence of modern technology on teaching methods must be studied. First, decision
to employ modern technology in EFL classes should be made in accordance with the aims of
the course, similar to choosing teaching methods and strategies. Additionally, teacher’s own
computer literacy or how a teacher is used to work with ICT’s during the teaching process is a
crucial factor in decision making, as some teachers may not be used to modern technology or

even experience ‘technophobia’ (Jarvis 1997: 166-168, Scrivener 2005: 354-355, Azarfam &
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Jabbari 2012: 452). According to Leeuwen and Gabriel (2007), ICT integration in EFL
classrooms may bring changes in educator’s strategies (Leeuwen & Gabriel 2007: 421),
therefore, certain ICT integration strategies can be considered before modern technology is used
in the teaching process.

Mind mapping is one of the teaching methods, which allows students to write on
unfamiliar topics with the help of imagination (Hedge 2006: 56-58). In this case, modern
technology such as computer presentations, video projectors and SMART boards may be used
for mind mapping purposes. All of these technological solutions allow teachers to produce
digital pieces of information (Xiao 2007: 29) to spark students’ imagination for mind mapping.
Similar strategy can be employed for brainstorming activities, to improve students’
understanding of foreign topics (Hedge 2006: 61).

Scrivener (2005) mentioned taking notes after the teacher as an important part of
learning. Other writing practices that EFL students often perform are copying, doing exercises,
guided writing, process writing and unguided writing (Scrivener 2005: 192-193). Computer
technology with word processing tools can greatly improve copying and editing activities, as
well as allow both teachers and students flexibly search for the information and educational
materials on the Internet (Jarvis 1997: 165, Scrivener 2005: 355, Green 2005: 58, Basheer
Nomass 2013: 114).

Variation is an important aspect of choosing the right exercises for improving EFL
students’ writing (Elftorp 2007: 4). The Internet and computers as well as other devices, such
as presentations and SMART boards can widely enhance variation in EFL teaching, provided
that the teacher employs effective strategies to integrate modern technology in the process of
teaching students that study English as a foreign language.

One of the important issues in discussion of modern technology in development of
English writing skills is a quality of handwriting. Harmer (2001) outlined that proper
handwriting maybe difficult for EFL students due to differences in languages (Harmer 2001:
255). In this case, as pointed out by Lee (2004), computer writing may substitute handwriting
for those, who struggle with it, while no significant differences between handwriting and
computer-based writing were found in some of the studies (Lee 2004: 7). At the same time,
some Estonian basic school teachers in the study by Luik et al (2012) complained on pupils’
poor handwriting because of them being used to typing on the computers instead (Luik et al
2012: 12, 13). Therefore, additional study on the impact of modern technology on primary
students’ handwriting would be needed to reach empirical conclusions.

To conclude this sub-chapter, the author has studied several types of modern technology

or ICT and its use in the process of teaching EFL students English writing skills. Some of the
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technological solutions studied can be secondary in development of English writing skills,
while other types of modern technology can directly influence students’ writing. Computer and
word processing software, some smartphone applications and instant-message software and e-
mails, as well as blogs can improve students’ writing ability (Jarvis 1997: 166-168, Basheer
Nomass 2013: 114, Milliner 2015: 1, Ahmed 2015: 124, Mindog 2016: 9-10). At the same time,
some of the studied devices, such as presentations, video projectors and SMART boards can
indirectly affect development of English writing skills and the overall teaching process. By
using screening devices, teachers can allow students to easily take notes, have access to all
kinds of textual and visual data and use these possibilities in development of English writing,
as well as other language skills. The Internet is by far one of the most usable technological tool
that is vastly used by both teachers and EFL students. Primary opportunities that the Internet
can improve study process with is the constant access to any kind of information and
multimedia data. It can grant students access to blogging, intercultural pen-pal communication,
tools such as GoogleDocs and more (Zhao 2008: 18, Basheer Nomass 2013: 114, Milliner 2015:
1, Ahmed 2015: 124). Further, the author studies positive and negative aspects of using modern

technology in development of English writing skills (see ch. 1.2.2).

1.2.2 The positive and negative effects of using modern technology in development of
English writing skills in EFL students

Many studies address positive or negative outcome of using ICT in EFL learning process
(Rahimi & Yadollahi 2011, Isisag 2012, Yunus et al 2013, Viitanen 2014).

According to Shyamlee and Phil (2012), the use of technology in English language
teaching and learning can have a number of benefits for the pupils, including flexibility in the
teaching process, improved interaction between the teacher and the students, and access to
information during the course of learning English. At the same time, authors outline the possible
negative impact of the use of modern technology in developing English language, including
low speaking communication among the students, restricted thinking potential, cognition
problems and other aspects of the negative side of the use of modern technology in the teaching
and learning processes. Additionally, authors outline that excessive use of modern technology,
namely devices that produce sound and images, may cause decreased reading and writing
competence in students, due to the fact that textual words are replaced by images and sounds
(Shyamlee & Phil 2012: 154).

Smartphones can play a beneficial role in improving EFL student’s grammar and

writing, due to possibilities they gives the students in terms of regular access to the Internet and
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text-based applications (Milliner 2015: 1, Ahmed 2015: 124, Mindog 2016: 9-10). However, it
should be noted, that grammar exercises require focus and attention, as well as teacher’s control
over fulfilment of exercises (Peterson 2003: 11). In this case, quick and insta-message text
chatting may harm the learning of grammar and writing as smartphones can instead facilitate
fast message-exchanges between the students rather than focus their attention on particular
writing-related challenges.

Previously the author studied indirect benefits of using SMART board for development
of writing skills (Al-Faki & Khamis 2014: 141, Jelyani et al 2014: 22). However, Gerard and
Widener (1997) outlined that one of the SMART board’s side-effects may include a lowered
quality of writing, where EFL learners may experience problems in recognizing textual
information, which is written on the SMART-board by hand (Gerard & Widener 1997: 5).

While technology can vastly improve learning possibilities, there remains a risk that
students will use modern technology outside of study purposes. In the study by Hayta and
Yaprak (2013), the survey results showed that a vast majority of EFL students who used
computers and the Internet for the purpose of autonomous study of English, exploited it for the
reasons other than learning (Hayta & Yaprak 2013: 61). Another study by Khrisat and
Mahmoud (2013) indicated, that while majority of surveyed EFL students are regularly using
smartphones for entertainment and communication reason, their attitude towards using
technology for academic purposes was vastly different. One of the reasons for students not
being keen on using smartphones for academic-purposes can be a lack of training for EFL
learners to use technology for educational purposes (Khrisat & Mahmoud 2013: 170). Also,
Dashtestani (2014) outlined that the one of the possible drawbacks to use laptops in EFL
learning environment is the possibility that students will be distracted from learning
(Dashtestani 2013: 106).

1.3 The use of modern technology in the process of development of English writing skills
in Estonian basic school setting

Using modern technology and the ICT in the teaching process is a part of Estonia’s
Teacher qualification standards. Previous Teacher occupational qualification standards (Degree
5), which was in force until the end of 2012, contained the list of seven requirements to the use
of ICT in the teaching process (Opetaja V: 4-5). According to the current qualification standard
of Teacher (Degree 6), the teacher uses appropriate ICT tools, in accordance with the teaching
process. The teacher should be able to use e-environments for teaching and methods of using

modern technology in teaching (Opetaja tase 6: 4). Degree 7 of the teacher’s qualification
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standard slightly broadens requirements regarding the use of ICT in the process of teaching. It
includes keeping up-to-date information on the development of the new modern technology,
integrating ICT in the process of teaching, in accordance with the aims of the course, as well as
taking into accounts the students with special learning needs, when conducting lessons, where
ICT is used (Opetaja tase 7: 3).

Unlike the studies of using modern technology in the Estonian pre-school education
(Vinter 2013), few studies regarding employment of modern technology or ICT in the process
of development of English language skills in the basic school settings were conducted in
Estonia. According to the 2010 study, among the teachers and pupils of 140 Estonian basic
schools, 39% teachers responded that ICT means are used in at least half of the English lessons,
while 21% of pupil respondents noted the same (Prei 2010: 29).

In the 2012 study by the Institute of Social Studies of University of Tartu, the researchers
came to several conclusions regarding the use of ICT tools in the basic school teaching process.
Most teachers regard ICT as additional means to enhance teaching process, not as the primary
source of teaching materials or the primary instrument for teaching. Lack of financial support
in schools is the main reason why integration of modern technology in basic schools is low.
Additionally, teachers that took a part in the survey do not consider ICT as problem-solving
and often do not feel that they can depend on modern technology in the teaching process (Luik
et al 2012: 2). Several teachers in the survey also noted that students that frequently use modern
technology, such as computers, while enjoy the fact that it helps them in learning, which
includes formation of student papers, creation of diagrams or other materials, nonetheless have
bad handwriting skills, because of getting used to typing instead (Luik et al 2012: 12, 13). This
survey result is not correlated with Lee’s (2004) literature review, where no significant
difference between hand-writing and computer-based typing was found in the previous studies
(Lee 2004: 7).

To conclude, primary problems of using and integrating modern technology in Estonian
basic schools is the lack of financing and teacher’s resistance or personal computer illiteracy.
Despite the qualification standards that emphasize the use of ICT in teaching process, many
teachers may regard modern technology in teaching as burdensome, incompetent and not
allowing to fully enable learning potential.

Several teachers in the survey also noted that students that frequently use modern
technology, such as computers, while enjoy the fact that it helps them in learning, which
includes formation of student papers, creation of diagrams or other materials, nonetheless have

bad handwriting skills, because of getting used to typing instead (Luik et al 2012: 12, 13).
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2 USE OF MODERN TECHNOLOGY IN THE DEVELOPMENT OF ENGLISH
WRITING SKILLS AMONG THE THIRD STAGE PUPILS OF NARVA BASIC
SCHOOLS

In the given bachelor’s thesis, the author conducts a qualitative research on the problem
of the use of modern technology in the development of English writing skills among the third
stage students of three Narva basic schools. To answer the raised hypothesis of the bachelor’s
thesis, the author interviews three English teachers of Narva basic schools and conducts an
online questionnaire among eighty-eight third stage pupils of three Narva basic schools.

The problem of the research is the role of modern technology in developing English
writing skills among the third stage students of Narva basic schools. During the literature
review, it became evident that there is no common ground among the scholars on the positive
and negative effects of modern technology in development writing skills, as the use of modern
technology may influence both negative and positive outcome of English learning process
(Shyamlee & Phil 2012: 154). At the same time, unlike the Western research-sphere,
insufficient research on the employment of modern technological means in development of
English writing skills was done in Estonia. Estonian education system, including basic
education, is focused on integration of modern technology and ICT in the process of teaching
and learning (Opetaja tase 6 2013: 4), which makes current research necessary in order to
understand the scope and the outcome of using modern technology in the process of developing
English writing skills. For this reason, the study is focused on the given research problem. To
address the problem of research, the author analyzes opinions of practicing English teachers of
Narva basic schools and the third stage pupils. In accordance with aforementioned
circumstances in Estonian basic education system and research field, the following hypothesis
is raised in the thesis and addressed after the research results are analyzed:

While overall Estonia’s educational system is becoming more integrated into the use of
modern technology, EFL teachers of basic schools of Narva, tend to insufficiently use modern
technological approaches, such as blogging, conducting online exercises and using the
Internet, to develop English writing skills. At the same time, most students of Narva basic
schools are familiar with the Internet and actively use modern technology in their study process.

The objective of the current bachelor’s thesis is to conduct a qualitative research among
the third stage students and English teachers of three Narva basic schools on the problem of
using modern technology to develop English writing skills. To fulfil the goal of research, the
literature review and analysis of empirical data were conducted by the author to understand

which modern technologies are used to help the basic school pupils develop their English
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writing skills in Narva basic schools’ setting, as well as related problems of using modern
technology in English lessons within Narva basic schools.

In the current chapter the author describes the sample and the process of research (see
ch. 2.1), learns definitions of research methods of an in-depth interview and the online
questionnaire, and describes each step of research (see ch. 2.1.1 — 2.1.2). Analysis of an-in-
depth interview and the online questionnaire is further conducted (see ch. 2.2). Research results
and discussion are available at the end of the chapter (see ch. 2.3).

2.1 Methodology and the overview of research

The research of the given bachelor’s thesis is qualitative. According to Hancock et al
(2007), qualitative research is used to develop explanations of social phenomena and
understand the nature of things and the world around us. From research perspective, unlike
guantitative research, which relies on the general laws to describe the reality, qualitative
research focuses on the reaction and the point of view of a person or a group. It is also used in
cases, where numerical data is insufficient to describe certain events, in which case the
qualitative description and interpretation may be used to develop new concepts or evaluate
certain processes (Hancock et al 2007: 6-7). Brikci (2007) defines qualitative research as a
methodology, which may be seen as imprecise, in comparison with quantitative measurement,
yet can be more suitable for certain areas of research, where results may not be entirely
measured numerically, as in case of healthcare feedbacks, or if the links between multiple levels
to explain certain events are analyzed (Vohra 2014: 55). Thus, qualitative research allows a
researcher to seek answers to ‘what’, ‘how’, or ‘why’, rather than ‘how many’ or ‘how much’
(Brikci 2007: 2).

Within the given research on the use of modern technology in English classes of Narva
basic schools, the author has used an in-depth interview and the online questionnaire to collect
information from the sample. While the online questionnaire belongs to the quantitative survey
methodology (Leeuw et al 2008: 2), qualitative approach to measure pupils’ perspective on the
use of modern technology in the development of English writing skills, and compare student
responses with teachers’ interview answers is nonetheless used. For this reason, a qualitative
approach of a case study is used.

Vohra (2014) defines case study as a research method, which is used for an in-depth
study “of instances of a phenomenon in its natural context and from the perspective of the
participants involved in the phenomenon” (Vohra 2014: 55). Case study research method is also

defined as a research method, which investigates a contemporary phenomenon within its
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occurrence in real life, where multiple sources of evidence may be used (Zainal 2007: 2). Since
author studies three cases of Narva basic schools employing modern technology to develop
English writing skills among the third stage pupils, the multiple or collective case study is thus
a type of a case study, which is used by the author in the context of a given research. Harling et
al (2002) define multiple case study as an approach to analyze several cases in a cross-case
analysis (analysis across the cases). By describing answers in each case (third stage pupils and
English teacher’ perspectives), a multiple case study allows the author to thematically analyze
each case to create contrasting results (Harling et al 2002: 2). Additionally, Baxter and Jack
(2008) state that a multiple case study allows a researcher to explore differences within and
between different cases, where the primary objective of a case study research is to replicate
findings across the cases. It is, however, important to select the cases carefully so that it will be
possible for a researcher to analyze contrasting or similar results between them (Baxter & Jack
2008: 548).

In total, the author studies the cases of three Narva basic schools, from where the third
stage students and English teachers were contacted and surveyed. In order to request permission
for a research, the author has contacted the representatives of Narva basic schools in mid-
September 2016. The administration of each chosen school gave permission to conduct the
research. Table 1 describes the cases of chosen Narva basic schools (see Table 1).

Table 1. Description of basic school case studies by language of learning, scope of education

and number of respondents in each case

Case 1 Case 2 Case 3
Primary language of Russian Russian Russian

learning process
Upper Secondary option Available Available Available
Number of surveyed 1 1 1

English teachers

Total number of teacher
respondents 3
Number of surveyed 26 32 30

pupils
Grades 9 8 7
Total number of pupil
respondents 88

In total, five (5) English teachers from three Narva basic schools and eighty-eight (88)
third stage pupils were surveyed (see Table 1). However, in the course of the interview the
author has made a decision not to include the interviews of two teachers and to limit the
interview to three (3) teacher respondents. The reason for this decision is due to abstract and
for the most part ‘out-of-the-topic’ answers given by these respondents, which made the
information provided by them impractical for the current research. The multiple case study was
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conducted on the basis of confidentiality. Wiles et al (2006) define confidentiality in research
as maintaining confidentiality of data and ensuring that certain information is not disclosed to
other individuals or, in case of a third party access, ensuring that the data remains confidential
(Wiles et al 2006: 4). Common definition of confidentiality suggest that it implies “ensuring
that information is accessible only to those authorized to have access”, however, Hammer and
Schneider (2007) expand this definition by adding the concepts of authorization, entitlement,
and permission. Authorization refers to specific information that is provided to others,
entitlement is ensuring that accessibility to specific information is entitled, and permission
implies that the researcher is permitted to use certain information (Hammer & Schneider 2007:
1-2).

Due to the agreement between the author, teacher respondents and the administration of
respective Narva basic schools, the author, thus, does not disclose the names of the Narva basic
schools and keeps the school titles and teacher names confidential, however, the language of
learning process and the option of upper secondary education in each case is available (see
Table 1). The language of learning in each of the chosen schools is Russian. For this reason,
the interview questions and the questionnaire form were translated into Russian to survey
respondents. Appendixes 1 and 2 contain the questions for respondents in both English and
Russian (see Appendix 1, Appendix 2). The option of upper secondary education, which,
according to the Basic Schools and Upper Secondary Schools Act, is a three year general
education following three stages of basic school (Basic Schools ... 2010, § 2, 2), is available in
all three cases (see Table 1). While only the third stage students of basic schools are surveyed,
the contrast between the answers of schools with different scope of public education may be
useful within the analysis, for instance, the teachers’ opinions on governmental funding
regarding the integration of modern technology (see Appendix 2, question 6) might contrast
between the cases.

Further, the author studies the research methods of an in-depth interview and the online
questionnaire and describes the processes of collecting data and sampling (see ch. 2.1.1 —2.1.2).

2.1.1 Research methodology of an in-depth interview

An in-depth interviewing is a qualitative research method that is used to conduct
intensive interviews with a small number of respondents. In-depth interviews are often
unstructured and allow the researcher to acquire a thorough information on the subject (Boyce
& Neale 2006: 3, Zhang & Wildemuth 2006: 6). Given research tool was chosen by the author

in order to analyze the English teachers’ perspective on the use of modern technology in
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development of English writing skills among the third stage pupils in the setting of Narva basic
schools. Due to the ‘open’ nature of in-depth questions (Boyce & Neale 2006: 5), an in-depth
interview allows the author to conduct broad discussions with English teachers from chosen
basic schools in order to outline the problems of using modern technology to develop English
writing skills.

The sampling of the English teachers was limited to one factor, which the author focused
on during the process of sampling. While contacting the administration of the chosen basic
schools, the author outlined that English teachers that will participate in the interviewing should
teach English in basic school among the third stage students (grades 7, 8, 9).

After receiving permission to interview the teachers, the author has contacted the
respondents and requested the audience. All of the three (100%) respondents gave their
permission to participate in the interview. In-depth interview with English teachers took place
between September 25 and September 27. On average, each interview took 12 minutes of time,
the longest being the interview with Teacher 1 (19 minutes) and the shortest with Teacher 3 (8
minutes) (see Appendix 3). Face-to-face interviewing was used and the answers were recorded
using smartphone voice recording application. All of the interview respondents gave their
permission for recordings on the terms of confidentiality, therefore, no audio records are
attached nor are respondents’ names disclosed, as was agreed with the teacher respondents and
the administration of respective schools.

Responses of teachers are available in Russian (see Appendix 3). Analysis of in-depth
interview data is based on translation of each response and using specific information that was
provided by the respondents. According to Piercy (2004), interviews with open-ended questions
produce a considerable amount of textual data. This requires that the data must be structured in
order to analyze interviews with least amount of time consumed and the maximum of valuable
information processed (Piercy 2004: 1-2). To structure the acquired interview data, the author
divided the process of analysis in three steps. (1) The recorded data was transcribed by the text
editing software; (2) each respondents’ answer was highlighted to indicate what is teacher’s
opinion on the use of modern technology to develop English writing skills; and (3) the textual
data was analyzed, where useful information is highlighted for the qualitative content analysis.
According to Hsieh and Shannon (2005) the content analysis is a qualitative technique that
focuses on the language with attention to the content or contextual meaning of the text (Hsieh
& Shannon 2005: 1278). Analysis of an in-depth interview with English teachers is available
in 2.2.1 (see ch. 2.2.1).

Appendix 2 contains the list of in-depth interview questions (see Appendix 2). The in-

depth interview questions were based on the review of literature. Many studies cited earlier
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addressed wide integration of modern technology in EFL learning process as well as problems,
associated with the use of ICT to teach EFL learners writing skills (Jarvis 1997: 165, Scrivener
2005: 355, Green 2005: 58, Basheer Nomass 2013, Milliner 2015: 1). The question regarding
governmental funding to provide basic schools with modern technology (see Appendix 2,
question 6) was influenced by the study by Luik et al (2012), where financing issue was also
outlined in the survey (Luik et al 2012: 2). Additionally, the author has included the question
regarding teachers’ resistance towards using modern technology (see Appendix 2, question 5),
as several cited studies have addressed the issue of ‘technophobia’ towards the use of ICT, or

teachers’ computer literacy may vary, which may influence the scope of using ICT in classroom

(Jarvis 1997: 166-168, Leeuwen & Gabriel 2007: 421, Azarfam & Jabbari 2012: 452).

2.1.2 Research methodology of the online questionnaire

The online guestionnaire is a quantitative tool used to collect respondents’ perspective
in a low-cost and time preserving way. Due to the fact that the survey is done in an online
environment, it allows the researcher to ignore large distance to contact the research group
(Leeuw et al 2008: 2). Google Forms is an online survey platform, which allows anonymous
participation of large research sample within a low-cost survey (Gehringer 2010: 2).

After receiving permission to conduct a survey among the third stage pupils of chosen
Narva basic schools, the author contacted the class supervisors (Est. klassijuhataja) of grades
7, 8 and 9 from three basic schools (see Table 1) to distribute the link to the Google Forms
survey environment to the basic school students. The survey took place at the end of September
2016, with different students uploading their answers in different time, the earliest being
September 28 and the latest October 2. In total, 88 students from grades 7, 8, 9 were surveyed,
where 26 students belonged to grade 9, 32 pupils learn in grade 8, and 30 pupils in grade 7 (see
Table 1). The sampling of the respondents was based on author’s request to the staff of chosen
Narva basic schools to distribute the web-links to the Google Forms survey to the students of
respective grades.

The survey of pupils was anonymous. Whelan (2007) defines anonymity as the lack of
possibility of social evaluation due to the absence of identification (Whelan 2007: 4). The
students were told about the anonymity of research in the survey form (see Appendix 1). The
author does not have access to the names of the pupils, however, the author asked the students

to include their grade in the form before submitting.
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Analysis of the survey data is done by the means of figures, where respondents’ answers
are analyzed after the survey results are calculated, using MS Excel software, and the figures
are created to outline survey results for each question (see ch. 2.2.2).

Appendix 1 contains the copy of the form of the online questionnaire (see Appendix 1).
Survey questions were based on the review of literature. Among the study of the literature,
several authors addressed the increasing popularity of modern technology among contemporary
generation of EFL students (Prensky 2001: 1-2, Basheer Nomass 2013: 111). Question on the
possible role of modern technology to improve English writing skills (see Appendix 1, question
3) was added to confirm the statements made in various studies (Walters & Lydiatt 2003: 2,
Scrivener 2005: 355, Green 2005: 58). The possible issue of lowering learning ability and
distraction of students, who use modern technology in classrooms (see Apendix 1, question 4),
was addressed in several studies (Hayta & Yaprak 2013: 61, Khrisat & Mahmoud 2013: 170),
therefore, the students were asked to provide their insight on this matter. Additionally, teacher’s
readiness to use modern computer was addressed in the survey (see Appendix 1, question 6),
given the fact that teacher’s computer literacy is an important issue raised in several studies

(Scrivener 2005: 354-355, Jarvis 1997: 166-168, Azarfam & Jabbari 2012: 452).

2.2 Analysis of research results

After analyzing interview (see ch. 2.2.1) and questionnaire (see ch. 2.2.2) results, the author
discusses research outcomes in the final chapter (see ch. 2.3).

2.2.1 Narva schools’ English teachers’ experience in the use of modern technology in
development of English writing skills in third stage students

Analysis of interview results is based on case studies, where respective case belongs to each
teacher respondent. Full transcript of the interview is available in appendix 3 (see Appendix 3).
Table 2 shows summarized points on the first question (see Appendix 2, question 1) (see Table
2).

Table 2. Teacher’s reflections on the modern technology used in English lessons

Can you name any examples of activities or techniques that involve modern technology used in the
development of English writing skills?

Case 1 Case 2 Case 3
Projector, SMART-boards Projector, Internet Presentations

On the first question regarding examples of using modern technology in English lessons
of respective cases, teachers mentioned SMART boards, video projector, the Internet (cases
1, 2). In case 2, a teacher outlined that she has no SMART boards in her possession, yet is using
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projector and the Internet. In case 3, teacher is using multimedia presentations and the slides

(see Table 2).

Table 3 contains summarized points on the second interview question (see Appendix 2,

question 2) (see Table 3).

Table 3. Teacher’s opinions regarding the role of technology in development of English writing

skills

Can a software (for example, applications or Internet-based environment that generate writing tasks
that students have to fill and which can automatically control student’s input text) help in
development of English writing skills in comparison with formal tasks written on the paper?

Case 1

Case 2

Case 3

Modern technology can be of help
the teacher.

Used: Google Forms, Web-based
word programs for entertaining
and educational purposes, video
projector.

Word-processing lowers ability of
students to express themselves in
written form. Out-of-classroom
opportunities, such as Facebook
groups, may allow the students to
practice their English writing

Modern technology can help in
development of English writing
skills.

skills in informal settings.

On the second question about the possibility of modern technology, particularly the
Internet and web-based writing tasks, to help the EFL students develop English writing skills,
the teachers expressed mixed opinions. Case 1 agreed that modern technology can help teachers
enhance the process of teaching English. Particularly, Google Forms was mentioned as an
environment, where students can be prepared for guided written tasks or dictation-based
writing tasks. Entertainment web-based applications that generate games based on chosen
words, as well as video projects could also help the teacher prepare interesting tasks. In
case 2, however, a teacher stated that she dislikes word-processing programs that correct
students’ texts, as in this case students do not develop writing skills and ability to express
themselves in written form. At the same time, teacher uses Facebook groups for the students
to discuss the tasks or videos analyzed during the class, which, according to the teacher,
allows them to develop writing skills in informal environment (outside of classroom). Case
3 did not elaborate her answer, but stated that modern technology may help the EFL learners
develop writing skills (see Table 3).

Table 4 shows summarized points on the third question (see Appendix 2, question 3) (see Table
4).
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Table 4. Teacher’s reflections on the problems faced when teaching EFL pupils writing skills

What common problems do you face when teaching basic school students English writing skills?

Case 1 Case 2 Case 3

In younger pupils: Main issue is sentence structure, | When performing tasks related to

1. inattentiveness; which is vastly different from | creative  writing,  students

2. lack of help in English outside | Russian. experience grammar problems

of classroom. and may fail to correctly use
vocabulary learned during the

In older pupils: lessons, in the context of written

1. students tend to compare assignments.

sentence structure of English
writing with Russian structure;

2. students have problems with
‘excess’ English grammatical
particles that are present in
English language, but absent in
Russian.

In the third question, regarding the common problems, associated with teaching EFL
students writing, case 1 outlined that inattentiveness and the lack of learning opportunities
outside of the classroom are the most common problem in younger students, while older
students may experience difficulties with sentence structure and grammatical particles in
English. Russian EFL learners may often wrongly compare Russian writing structure with
English, which leads to mistakes in their written assignments. Case 2 also outlined sentence
structure as one of the most common problems in EFL learners’ writing practice. Case 3
stated that creative writing is one of the most problematic issues in EFL writing among third
stage pupils, as students experience grammar problems and may fail to correctly use learned
during the class vocabulary in the context of written assignments (see Table 3).

Table 5 shows summarized points on the fourth question (see Appendix 2, question 4) (see
Table 5).

Table 5. Teacher’s reflections on the means to integrate modern technology in the English

teaching process

What does the integration of modern technology in the English teaching process of Narva and overall
Estonian schools require?

Case 1 Case 2 Case 3
School requires  funding. | Teacher courses are necessary | Teachers require  special
Teachers require training, such | to help the teacher integrate | training. Schools need

as courses to employ modern | modern technology in his/her | technological equipment to
technology in the teaching | teaching practice. University of | provide the teachers with modern
process. Tartu provides high-quality free | technology.
courses for the teachers to get
practical skills for using modern
technology.

On the forth questions all cases outlined that both funding and course training are

important for the teachers. Teachers from cases 1 and 2 also shared their experience that they
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have already passed the courses to help them employ modern technology in their teaching

practice (see Table 5, Appendix 3, question 4).

Table 6 shows summarized points on the fifth question (see Appendix 2, question 5) (see Table

6).

Table 6. Teacher’s reflections on teachers’ resistance to the use of ICT

Do English teachers resist using modern technology in the process of teaching English?

Estonian school e-environment),
while younger teachers all support

support the idea of using modern
technology.

Case 1 Case 2 Case 3
Age is the main factor, where | Elder teachers may lack | | believe so, yes.
teachers over fifty may resist | flexibility in this case, while
filling the e-school (est. e-kool — | younger  educators  usually

the idea of using modern
technology.

Most cases agreed that there is a possibility of teacher’s resistance to the use of
modern technology, however, cases 1 and 2 outlined that this problem occurs mainly among
the teachers of older age, while younger educators usually welcome the idea of using modern
technology (see Table 6).

Table 7 shows summarized points on the sixth question (see Appendix 2, question 6) (see Table
7).

Table 7. Teacher’s reflections on governmental support of basic schools in regards to equipping

the schools with modern technologies

Does the government finance the use of modern technology in the teaching process of basic schools?

Case 1 Case 2 Case 3
Classes (est. klassid) are on the | Governmental spends funds to | Very little support.
waiting list to receive projectors, | educate the teachers to use ICT,
however there are no | but in terms of modern
governmental projects to | technology, governmental
distribute laptops to the pupils. support is very weak. While
projectors are somewhat
available, almost no one has the
SMART board.

Cases gave their insight on governmental support of basic schools in terms of equipping
the classes with ICT. All of the cases shared that overall governmental financing of basic
schools is low. Case 1 mentioned that the school is on the waiting list to receive projectors for
the classes, while case 2 said that while projectors are somewhat available, almost nobody gets
SMART boards. Overall, governmental ICT support for basic schools is weak (see Table
7).

Table 8 shows summarized points on the seventh question (see Appendix 2, question 7) (see

Table 8).
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Table 8. Teacher’s reflections on pupils exploiting modern technology outside of learning

purposes

Can students exploit modern technology during the classwork outside of learning purposes?

Case 1

Case 2

Case 3

The teaching process depends on
the teacher, i.e. how the 45-
minute  lesson  program s
fulfilled. Usually pupils do not
have enough time to do anything
else during the classwork.
Homework assignments and their

Teacher controls the teaching
process. In case a teacher is able
to direct pupils in the ‘right’
direction then there should be no
problems with exploiting modern
technology outside of learning
purposes.

| believe that some problems with
learners” use of  modern
technology may occur, but only
during the starting phase of using
modern technology in classes.

quality solely depends on pupils
themselves.

Cases 1 and 2 shared similar views on the problem of using modern technology by the
pupils outside of the learning purposes. For these teachers, the quality of the teaching process
and fulfilment of the lesson tasks depends on the teacher. Case 3 outlined that problems may
occur, however, she believed that these type of issues may be temporary and occur only
during the starting phase of integration of modern technology in the classwork (see Table
8).

Table 9 shows summarized points on the eighth question (see Appendix 2, question 8) (see
Table 9).

Table 9. Teacher’s reflections on the means to solve common problems of introducing modern

technology to English classes of basic school

How is it possible to solve the common problems associated with introduction of modern technology
to the process of teaching English, such as teacher’s resistance and abuse of technology by pupils?

Case 1

Case 2

Case 3

All of the problems can be solved
in case the classes are provided
with all technological means
possible.

Regarding the teacher’s the role of
the administration is crucial.
Teachers that have passed ICT
courses should share their
experience  with  colleagues.
Regarding the pupils, then the
teacher is responsible to build his
or her learning program in a way
that pupils would not have any
free time during the 45-minute
lesson.

| believe that a special e-learning
environment should be created. It
should be designed in a way
where students will not be able to
use modern technology
inappropriately. Teachers should
be taught to effectively use this
environment, while the free ICT
courses would also help to solve
this problem.

For case 1, problems of introduction of modern technology in the process of teaching
English can be lowered in cases classes are equipped with proper technological solutions.
Case 2 stated that in case of teacher’s resistance, school administration should encourage the
teachers to take the ICT courses. In case of pupils exploiting teaching process outside of
learning purposes then, according to the teacher, the teacher is responsible to structure

his/her lesson time in a way, which would remove the possibility for the pupils to do
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anything else within the 45-minute timeframe. Case 3 believed that a specific e-learning
environment for the students should be created, which should be designed in a way, where
pupils would not have any extra time outside of the classwork. Free ICT courses for the
teachers are also important, according to the third respondent (see Table 9).

Table 10 shows summarized points on the ninth question (see Appendix 2, question 9) (see
Table 10).

Table 10. Teacher’s reflections on most complex writing skills to acquire among third stage

pupils
What English writing skill aspects are according to your experience the most complex to develop
Case 1 Case 2 Case 3
Creative letters are the most | | believe that writing letters, | In my opinion, creative letters are

difficult for third stage pupils as
by the time students enter 12t-
grade (upper secondary school),
they have to write reports and
essays, which all depends on
one’s vocabulary.

particularly formal letters, are for
the third stage pupils the most
complicated as these types of
writing  tasks  require  high
grammar but also have specific
structure requirements, which

the most difficult for the students.

pupils may have problems with
learning.

For cases 1 and three creative letters are the most difficult writing tasks to learn for third
stage pupils. Case 2 believes that formal letters are the most complicated type of letters for

third stage pupils to write (see Table 10).
Further, the author summarizes the results of the pupils’ online survey (see ch. 2.2.2).

2.2.2 Narva schools’ third stage pupil’s opinion on the use of modern technology in the

development of English writing skills

Most survey questions included multi-choice answers. Therefore, pupil respondents
could have chosen several answers to each question. Author summarizes the results of the
survey in accordance with total amount of received answers.

Figure 1 contains the summarized answers of the pupils regarding types of modern

technological solutions that their English classes use (see Figure 1).
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Modern technology not used | 26

Internet, computes and laptops | 47

Screen projector | 51

Smart board | 17

Smart phones | 1

O Types of modern technology used to develop English writing

Figure 1. Types of modern technology that are available to the respondents

According to respondents’ screen projectors, the Internet and computers are most
common types of modern technology that are used in English lessons, with 51 students chose
projectors, while 47 the Internet and computes (see Figure 1). It is however implied that only
teacher computers are used in classes as, according to the teachers’ interview, laptops are not
distributed to the students in terms of governmental support, as well as pupils’ answers on the
lack of the possibility to use laptops during English lessons (see Figure 5). (see Appendix 3,
question 6). Additionally, 6 students mentioned availability of TV’s in their English classes.

Figure 2 shows the pupils’ answers in regards to how the students are accustomed to

using modern technology to develop their English writing skills (see Figure 2).

Not used to modern technology 52

I am used to modern technology 36

[ Students accustomed to modern technology in development of English writing skills

Figure 2. Number of students who report being accustomed to the use of modern technology

in the process of development of English writing skills
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According to the respondents’, 36 students out of total sample of 88 have experience of
using modern technology to development English writing skills (see Figure 2).
Figure 3 shows respondents’ opinions regarding usefulness of modern technology to

develop English writing skills (see Figure 3).

Difficult to tell 19

No, I do not find modern technology useful 6

Yes, modern technology is useful 63

I Number of students that believe modern technology is useful in the process of teaching
English writing skills

Figure 3. Students’ opinion on the usefulness effect of modern technology to improve English

writing skills

According to the survey results, majority of third stage pupils (63) find modern
technology to be a useful tool on developing English writing skills (see Figure 3).
Figure 4 depicts pupils’ opinion on the problem of students exploiting modern

technology during the lessons for purposes other than learning (see Figure 4).

Difficult to tell 9

No, modern technology cannot be exploited other 28
than for learning

Yes, | believe that m.t. can be exploited durign the 54
lessons for purposes other than learning

[0 Can students use modern technology outside of the learning purpose and exploit it for non-
educational purposes?

Figure 4. Pupils’ opinion on the negative side effect of using modern technology in the

classroom by the pupils
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Majority of surveyed pupils (54) believe that students may exploit modern technology
during classwork outside of learning purposes, while 28 (28) believe that no such issues should
arise in case modern technology is employed in the process of teaching writing skills to EFL
students (see Figure 4).

Figure 5 contains the summarized answers of the pupils regarding the lack of modern

technology in their English classes (see Figure 5).

Various interactive tools for writing skills 30

Computers and screen projectors 35

Permission to use laptops or smartphones for

learning purposes 51

What students think lacks in their English classes in terms of technology

Figure 5. Pupils’ stance on what their English classes lack in terms of availability of modern

technology

According to the respondents, permission to use laptops or smartphones during English
lessons to develop writing skills is something, which they believe should be added to the
practice of English lessons. 35 students also experience the lack of computers and screen
projects during the lessons, while 30 students answered that there are no interactive tools, such
as Internet-based writing tasks, used during the classes (see Figure 5).

Figure 6 contains onions of pupils regarding teachers’ resistance to use ICT during the

lessons (see Figure 6).

Difficult to answer 9
Teachers are against using modern technology 27

Teachers are ready for modern technology 52

Level of teachers' resistance according to respondents

Figure 6. Students’ views on the level of English teachers’ preparation to use modern

technology in the teaching process
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According to the pupils, most respondents believe that their English teachers are ready
to use modern technology wihin the classwork, while 27 believe that teachers are resisting using
ICT in English lessons (see Figure 6).

Figure 7 shows students’ responses regarding the types of ICT-based activities that third

stage pupils practice during their English lessons (see Figure 7).

Blogging 7

None on the listed 29

Using smartphone apps to practice grammar and
vocabularly

Doing online interactive grammar exercices 14
Making online presentations 11

Search for writing examples on the Internet 23

Search for writing tasks and related information on

the Internet 20

Types of ICT-based activities practiced in classrooms

Figure 7. Types of activities practiced by the respondents, which involve the use of modern

technology

Out of all listed types of ICT-based activities practiced in English classrooms for
development of English writing skills, majority of responses marked ‘none of the list, while 23
pupils had experience in searching for examples of writing tasks on the Internet during the
classwork. Similarly, 20 students added that search for writing tasks and related information on
the Internet is practiced. 7 pupils used blogging as a part of their EFL process to improve wiring
skills. 14 pupils did interactive web-based grammar exercises, and 11 prepared online
presentations, such as Prezi and Google slides. Only 3 pupils added that they have used
smartphone applications to practice grammar and vocabulary (see Figure 7).

Figure 8 contains pupils’ answers regarding possible means to increase the use of ICT

in English lessons (see Figure 8).
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Teachers should learn to use modern technology

and methods that can be provided by it 26
School administration should adapt positive 24
experience from other schools
Governmental financing 74

Ways to incrase the use of ICT in English classes of basic schools

Figure 8. Students’ opinions on the options to raise the use of modern technology in Narva

schools

Most pupils (74) believe that governmental financing to basic schools in regards of
equipping the schools with technological solutions is important to solve the problem of the lack
of modern technology in English lessons of basis schools. Other students (26) believe that
teachers should learn using modern technology, and school administration should adapt positive
experience of using ICT from other basics schools (24) (see Figure 8). One student also added
his/her own answer to the question, stating that teachers and students should cooperate to create
the learning environment where modern technology can be used best for mutual advantage.

In the last part of the chapter, the author discusses research results and outlines the
possibilities for the future studies of the use of modern technology in Estonian basic schools
(see ch. 2.3).

2.3 Discussion

Main findings and confirmation of hypothesis

After analyzing research results some conclusive points can be made. Both teacher and
pupil respondents outlined that they do use modern technology in English lessons, where the
most popular types of ICT are screen projectors, presentations and the Internet. While word-
processing is one of the most frequently used text editing feature, one teacher believed that it
does not allow the pupils to practice their grammar and express themselves effectively enough
in written form. Various grammar and writing-related tasks are sometimes organized by the
teachers, where web-based applications for writing tasks are used. Additionally, some teachers

reported using Google Forms and Facebook groups as web-based environments to help the
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students practice their writing skills within the e-environment. However, modern technology is
not sufficiently integrated in the teaching process of Narva basic schools, where inefficient
governmental financing in terms of equipping the schools with modern technology and
resistance of older teachers are biggest factors that contribute to slower development of ICT in
English lessons of basic school. At the same time, the state provides free courses for the teachers
to help the educators effectively employ ICT in the teaching process.

Among the problems of teaching pupils English writing, the teachers outlined
inattentiveness, lack of suitable environment to practice English outside of the classroom, the
influence of the native language of the pupils (Russian) and grammar problems. While
additional research would be needed to specify what devices and software can be best used by
the student to practice specific grammar-related skills as well as writing-related skills, such as
reflective or creative writing, most pupils outlined using the Internet to search for writing-
related tasks and information. Blogging is strongly believed to be one of the best methods to
practice writing outside of classroom, especially class blogging as it allows teachers to have
control over student writings, though only 7 students said that they practiced class blogging as
a part of their English lessons.

Teacher’s resistance to ICT and the possible problem of pupils exploiting modern
technology for purposes other than learning during English lessons are the issues that were
confirmed during the research. However, according to teacher respondents, effective lesson
organization is a major success factor to prevent the pupils spend their time on activities other
than learning, including using modern technology for purposes not related to learning English.
At the same time, students are not allowed to use smartphones and laptops during the English
lessons, which suggests that the use of modern technology and pupils’ access is teacher-
centered, where teacher is organizing and controlling the learning process.

Among possible solutions to increase the use of ICT in English lessons, respondents
outlined teaching training and governmental funding as primary factors that would contribute
to the increase of ICT-based influence in EFL learning in basic schools. The state, however,
does fund free teacher courses to help the teachers effectively use modern technology during
their lessons, while teacher is solely responsible for organization of his/her lessons.

The following hypothesis was raised in the bachelor’s thesis:

While overall Estonia’s educational system is becoming more integrated into the use of
modern technology, EFL teachers of basic schools of Narva, tend to insufficiently use modern
technological approaches, such as blogging, conducting online exercises and using the
Internet, to develop English writing skills. At the same time, most students of Narva basic

schools are familiar with the Internet and actively use modern technology in their study process.
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After summarizing research results, the hypothesis can be confirmed. Despite the fact that the
majority of contemporary pupils are highly familiar with computers and smartphones, the use
of ICT is insufficient in Narva basic schools, mainly due to teachers’ resistance and inefficient
governmental spending to equip the schools with computers, SMART boards and projectors.
Students are not able to use their laptops or smartphones during English lessons. Blogging,
while known to be an effective tool to practice writing among EFL students, is not widely
practiced in the teaching and learning practices. At the same time, modern technology,
especially screen projectors, web-based applications, including Google (Forms, Docs) and other
applications, and presentations are actively used among English teachers to conduct writing-
related exercises for the pupils. Additional training for the teachers as well as increased public
funding is nonetheless suggested to possibly lower teacher’s resistance, especially among the
group of older-aged teachers, and increase the use of ICT in basic schools. More radical
suggestions could be considered, such as allow the pupils use their smartphones and laptops
under the guidelines of teachers to practice writing related tasks and other writing activities
during the lessons to improve their English writing skills.

Limitations

In the given bachelor’s thesis, the author focuses his study on development of English
writing skills with the use of modern technology in EFL students. The research conducted for
practical indications as case studies of Narva basic school included sample of 3 English teachers
and 88 third stage pupils. During the literature review, the author did not study particular writing
categories, such as genre-based writing, reflective writing or creative writing and focused
current research on general development of English writing, including sentence structure,
grammar, vocabulary, and other basic writing elements. During the literature review several
issues were found, which were not particularly studied, including the problems of teaching
academic writing to EFL students and handwriting issues, associated with the use of computer-

based typing.

Implications for further research

Future research, including Master’s level paper or other researches on the topic of using
modern technology in Estonian EFL study environment may include the study of the impact of
modern technology on primary pupils’ handwriting. Development of academic writing with the
use of modern technology can be studied among higher education EFL students in Estonia. It

is well known that students in higher education actively use modern technology, including
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smartphones, the Internet and web-based study environments, computers and laptops.
Academic writing guidelines, study materials and advices are available online, for the most
part. However, as studied previously within the literature review, the study of academic writing
includes many grammatical guidelines, such as punctuation rules, involves studying from
outside sources, is formal and demands careful analysis of what can be written. It is also well
documented that modern students belong to the technological generation that is highly used to
modern technology. However, the effect of Internet chats, instant messaging and entertainment
and the EFL students’ use of modern technology to develop language skills, such as writing,
especially academic writing, is not studied well in Estonian academic sphere.

Other issues that could be additionally studied are the contemporary situation with
teacher’s resistance to the use of ICT in the teaching process of basic schools. Both teacher and
student respondents outlined that some teachers may resist using modern technology, while
teacher interviewees also said that majority of teachers that resist using modern technology are
older, while younger-aged educators do not usually have problems with conducting lessons
with the use of ICT as a valuable addition to the teaching process. Therefore, a bigger sample
of basic schools’ teachers would be needed to reveal teachers’ resistance to integrate modern
technology in the process of teaching English. For an economic-related research, an analysis of

public spending regarding equipping basic schools with ICT, is suggested.
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CONCLUSION

In the given bachelor’s thesis, the author studied the problem of the impact of modern
technology in developing English writing skills among the third stage students of Narva basic
schools. The goal of the paper was to conduct a qualitative research among the third stage
students and English teachers of three Narva basic schools on the problem of using modern
technology to develop English writing skills. To fulfil the objective of the thesis, the qualitative
analysis of an in-depth interview with three English teachers and the online questionnaire with
eighty-eight third stage pupils of Narva basic schools was conducted.

The bachelor’s thesis consists of two chapters that are dedicated to the literature review
and empirical research respectively. During the literature review, the author studied problems
of development of English writing skills and teaching English to EFL learners, as well as the
role of modern technology and ICT in development of English writing skills among EFL
students. Many studies dedicated to the problem of teaching English to the users of English as
a second language show that teaching English is a challenge for teachers of EFL classes. For
EFL learners, development of English language skills, especially writing, is often followed by
the problems of interference of their first language, which causes different issues, including
punctuation, capitalization, phoneme, spelling, language use, tenses clusters, grammar,
language structure, preposition and possibly other problems. Other problems that may
negatively affect learning of English among EFL learners are poor background, lack of
motivation, lack of proper learning environment and insufficient exposure to language.

Theoretical perspectives of EFL pedagogy as well as different strategies and practical
methods of teaching English to EFL students that can be employed by the teachers to increase
EFL students’ productivity and learning outcome were also studied. EFL pedagogy focuses on
three different theoretical perspectives of teaching writing to second-language learners,
including text-focused orientation, sociocultural orientation and process-focused orientation.
Different perspectives of teaching English to EFL learners are used to form teaching strategies
and employ specific teaching methods. Several methods can be applied to enhance EFL writing
process, including the method of ‘warming up’ the students before assigning a task,
brainstorming, mind mapping and other methods that may be used for copying-related tasks,
guided writing, process writing, unguided writing and fulfilling other writing and grammar-
based tasks. The choice of EFL teaching strategy involves careful analysis of the learning group
as concrete methods may best apply to EFL groups with specific levels of English proficiency.

At the same time, teachers should pay attention to individual characteristics of students, as the
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leaners may be different and require individual approach in the teaching process. Assessment
of practical tasks performed by the students also requires analysis of their writing ability.
Modern technology plays an important role in contemporary learning process, including
teaching EFL students and developing English writing skills. Author studied different ICT
solutions that may be directly and indirectly used to help EFL students develop English writing
skills. Among the modern technological means that can be directly employed in developing
English writing is the Internet, which can be used for text-chatting, exchanging letters with e-
mail pen pals, blogging and class blogging. The Internet is also source of numerous applications
that may help EFL students practice English writing and it may give access to the Google
services, such as Google Forms and Google Docs, which are widely used in EFL teaching
practice. Access to classwork data through smartphones or laptops that are connected to the
Internet is yet another indirect feature of the Internet, which may make EFL learning more
interesting and productive for EFL learners. Word-processing features on computers can greatly
improve English writing because of the editing and spellcheck features. Indirect technological
means that can be employed to teach EFL students English writing are presentations, video
projectors and SMART boards, which allow the teachers to easily share different form of digital
information with their students and make the process of taking notes easier for the learners.
Within the practical research, the author has confirmed the raised hypothesis of the
bachelor’s thesis. Not all of the modern technological solutions are used in the teaching process
of third stage pupils of surveyed Narva basic schools, especially direct technological methods
to improve writing, such as blogging, are seldom used. Other indirect means to employ modern
technology in preparation of writing tasks, such as using screen projectors and several web-
based applications, including Google Docs are actively used among the interviewed English
teachers. However, governmental funding of basic schools in regards to equipping these
institutions with modern technology is inefficient, as the schools often have to wait until some
of the classes receive screen projects, while other technological possibilities are rarely provided.
Additional preparation among the teaching staff of surveyed Narva basic schools, in terms of
educating the teachers on the use of modern technology, is suggested, as teachers’ resistance
towards using modern technology in English lessons is still prevalent, especially among the
teachers of older age. Thus, the thesis’ research shows that insufficient governmental support
and teacher’s resistance are the biggest obstacles to the use of modern technology in English
teaching process of Narva basic schools. Another possible issue is the possibility that pupils
will not follow their assignments and use modern technology outside of the learning purpose,
such as entertainment, instead of fulfilling writing tasks. At the same time, the state provides

free courses for the teachers to learn the possibilities of using modern technology to prepare
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lessons, enhanced by ICT devices and software. However, without efficient governmental
funding and changing the overall basic school culture and organization of the teaching and
learning processes, such as integrating laptops and possibly smartphones into the learning
environment, the use of modern technology in EFL lessons of Narva basic schools will still
require further development. At the same time, the review of the literature and the survey show
that modern generation of third stage students actively use modern technology in their everyday
lives. This may imply that it is a matter of time until modern technology, including laptops and
smartphones will become usual in the teaching and learning process of basic schools, similar to
the the higher education environment.

The given bachelor’s thesis may be used as a basis for future research of the problem
teaching English writing to EFL speakers as well as the role of modern technology in
development of English language skills. The author suggests the research of technological
impact on EFL students’ handwriting, as the previously studied literature on the influence of
modern technology on English handwriting does not correlate with recent studies among
Estonian teachers that outlined handwriting problem among the pupils that are used to computer
typing. Teacher’s resistance to employ modern technology in Estonian basic schools is another
issue that needs additional academic attention. Additionally, a comparative methodology can
be used to compare between learning outcomes, such as pupils’ final grades in English and
assessment of writing skills, of EFL basic school pupils, between the basic schools that widely
employ modern technology and ICT in the process of English teaching and the schools, where

English teachers do not frequently use modern technology.
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APPENDICES
Appendix 1. Student questionnaire form (in English and Russian)

Dear pupils of [SCHOOL_NAME], YBaxaemsbie yuennku [HASBAHUE [TKOJIbBI]

My name is Igor Safajev and I am a bachelor’s student at Narva College of the University of
Tartu, who is writing his bachelor’s thesis on the topic of “Using modern technology to develop
English writing skills in third stage pupils of Narva basic schools”. My research is focused on
the problem of using modern technology in English classes of basic school in the schools of
Narva. | am studying the role of modern technology in development of English writing skills
among basic school pupils, as well as the problems of integrating modern technology in the
English teaching process. /| Mens 306ym Heopy Cagaeé u s ssnsiocy cmyoenmom
baxanaspuama Hapeckoeo xonnedaca Tapmyckoeo yHusepcumema, KOMopwli 3aHUMAENCS
Hanucanuem ceoell 6aKaﬂa6pCKOL7 pa60mbz HA memy «Hcnonvzosanue COBPEMEHHDbLX
mMexHoI02ull 01 paseunmusl HaevblKad nucobma 6 AHSTIULICKOM 53bIKE cpedu yuawuxcsi OCHO6HbLX
wrxon Hapeovry. Moe uccnedosanue cghokycuposano na npobieme ucnonib308anue Co8PeMeHHbIX
MEeXHOI02Ull HA YPOKAX AH2IULCKO20 A3bIKA 8 OCHOBHBIX wiKkoiax 2opooa Hapea. A uzyuaro ponw
COBPEMEHHDbLX mexnonocuil 6 paseumuu HaAeblka nucbmda HA AHSTTUUICKOM cpe()u ywawuxcs
OCHOBHOU WwKoOJbl, d maKoice I’lp06fle.7l/lbl UHmMecpupoeaHusl COG‘p@M@HHOIZ mexHoJjaocuu 6

obyyalowuil npoyecc aH2IUticKo2o A3biKda.

I kindly like to ask you to fill the following questionnaire form that I will use in as a research
material for my bachelor’s thesis. // 4 npowy Bac 3anonnume nudice npusedennyio gopmy
onpoca, Komopyr s 6y0y UCNOIb3068AMb 8 KAYECMBe UCCAe008AMEeNbCKO20 Mamepuana OJis

ceoell bakanaspckou pabomei.

The following questionnaire is anonymous. | am not requesting your personal information,
including your name and other details. |1 do however ask you to add your grade and your age to
the questionnaire. | will use this information to analyze the responses. // Ilocredyowuii onpoc
a6715emcst AHOHUMHBIM. A He npowy Bac ykazvieams Bawty nuunyro ungopmayuro, exouast
Bawezo umenu u opyeux oannvix. Oonako, s nonpouty Bac yxazams ceoti knacc u eo3pacm. A

UCNONBL3YVIO MY UHGOPMAYUIO 0TI AHANUIA OTNEEMO8.

The questionnaire should not take your more than 5-7 minutes to fill, according to preliminary
questionnaire form fulfillment test. // Jannwiii onpoc ne oonxcen 3aname y Bac 6oavwe 5-7

MUHYM 6PEMEHU, KAK noKa3dajl npedeapumeﬂbnbm mecm 3anoJIHeHUsl onpoca.
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Before beginning, please fill in the following information // ITepeo nauanom, noscanyiicma

npeoocmagvme ciedyrouyio UHPOPMayuro:

Your grade // Bamr knacc: Click here to enter text.

Please tick the right answer O or \Write your own example // Ioowcanyticma ommemome sephuiti

omeem L[], nubo Bnuwiwume ceol eapuanm. Bvl mooiceme 6vloOpamv 00uH uiu HeCKOAbKO

6APUAHRNMOB6 OMEBEMOSE.

1.

Is modern technology (such as screen projectors, computers, interactive boards and other)

used in the teaching process of English language in your school? // Hcnonvsyiomes au 6

Bawen wxone COBPEMEHHblIE MEXHOI0CUU (npoeKmop, Komnbviomeposl, UHMEPAKMUBHbLE

00CcKU U 0p.) 8 06pa308aMeNbHOM NpoYecce AHZAUNCKO20 A3bIKA?

e Yes, modern technology is used. Please add examples: // Ja, ucnonvzyiomes.
Ilpuseoume npumep:

a) The Internet, computers and laptops // Komnsromepwi, ranmonst u Hnmepnem

O
b) Screen projector // Ilpoexmop [

c) SMART-board // SMART-0ocka [
d) Smartphones
e) Other. Please specify // [ipyeoe. Ilosicnumw: Click here to enter text,

e No, modern technology is not used in English classes // Hem, ne ucnonvsyromes na
YpoKax aneautickozo asvika [l

Are you accustomed to using modern technology in the process of development of English

writing skills (for instance, fulfilling the writing tasks on the Internet)? // IIpusvixiu 1u Bot

K UCNOJNb306AHUIO COBPEMEHRHbBIX MexXHoN02Ull 6 npoyecce paseumusl HagvlKa nucbma Ha

anenutickom (Hanpumep, 8bINOIHEHUsL NUCbMEHHbIX 3a0anutl 6 Mnmepneme)?

e Yes, | am used to the use of modern technology in the process of development of English
writing skills // [la, npusvix (-x1a) x ucnoavzoéanuio co8pemMeHHbIX MEXHIO2UI 6
npoyecce pa3eumusl HaeoblKa NUCbMa HA anenuiickom U

e No, | am not used to the use of modern technology in the process of development of
English writing skills // Hem, ne npusvix (-xna) x ucnoavzosanuio coepemeHHbix

MexHI02Uull 6 npoyecce pazeumusl HA6blKa NUCobMa HA anenutickom [
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3. Do you believe that using modern technology in the process of teaching English writing

skills may improve English writing skill’s development? // Cuumaeme au Bvi, umo

UCNOJIb306aAHUE COBPEMEHHbIX MexXHONo2Ull 8 npoyecce 06y'{€HI/HO HABbIKY nucbma Ha

AH2TULICKOM MOIICEM yayduiums pazeumue NUCbMEHHO20 HaewvlKa?

Yes, | believe that using modern technology may improve the English writing skill
development // Ja, cuumaro, umo cospemennvle mexHonO2ull MO2Ym VIyYUUMb
npoyecc ooyuenuro Haswiky nucvma L]

No, I do not feel that using modern technology may improve the English writing skill
development // Hem, cuumaio, umo cospemennvie mexnoio2uti He Mo2ym Yiy4uums
npoyecc 00yueHuio Hagviky nucoma ]

It is difficult to answer as | do not have experience in developing English writing skills
by using modern technology // 3ampyoustoce omeemums, 6 cuny mozo, umo ne 6vL10

onslma NPUMEHEHUA COBPDEMEHHbLX MexHoNo2ull 0N paseumusi HAevblka nucovma Ha

auenutickom

4. Do you believe that using modern technology in the process of teaching English may lead

to the situation where pupils will abuse modern technology (for instance, the Internet) and

use it outside of the learning process? // Cuumaeme nu Bot, umo npumenenue cospemeHnvix

mexHoi02Ull 8 npoyecce 06yl¢ele AH2TUUCKO20 S3bIKA MOJHCEM npueecmu K momy, uno

YyueHuxku 6yo0ym ucnoivb308ame cospemennvle mexvonoeuu (Hanpumep, Humeprem) ne no

HAa3HayeHuro?

Yes, | believe that such situation may occur in our class // /la, cuumaro, umo makas
cumyayusl moastcem 603HUKHY b 6 Haulem Kiacce O

I think that pupils could use modern technology accordingly during the process of
learning English // Cuumaio, umo yuenuxu moenu 6vl ucnonrvzoéams mexwoio2uu no
HA3HAYEHUIO 60 8peMs npoyecce 06yltesz anznuiicko2o azvika [

It is difficult to answer as | do not have experience in developing English writing skills
by using modern technology // 3ampyousroce omeemums, 6 cuny mozo, umo ne 6vL10
onbvlma NPUMeHeHUsl COBPEMEHHbLX MexHono2ull 0N paseumusl HAeblKa Nucbma HaA

anenutickom [

5. What in your opinion your English class lacks in terms of using modern technology in the

teaching process? // Ymo, no Bawemy muenuro, ne xeamaem 6 npoyecce 00yueHus

auanulicko2o 3vika Ha Bawem ypoke anamﬁcxoeo, 6 njiane UcCnojlb306AaHUs COBPEMEHHBIX

MexHoN02Ull 8 00pazoeamenbHoM npoyecce?
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Permission to use laptops and/or smartphones by the students to perform tasks in the

Internet environment // Paspewenue na ucnonvsosanue yuenuxamu ianmonoé uluiu
cmapm@onos 01 8blnoaHeHUs 3a0anutl 6 cpeoe Mnmepnem [

Computers and screen projectors to view class presentations // Ilpoexmopa Ons
npocmompa npezenmayuii [

Various interactive tools that could allow to better practice writing skills //
HHmepaKmueHbzx UHCMPYMEHMOB, KOmopble 061 n0360.1UMU ObL Jiyduie npaKkmukosaniob

Haewblk Hanucanus [

Other. Please specify // /]pyeoe. [loscnums Click here to enter text.

Do you think that English teachers in your school are ready to use modern technology in

the teaching process? /| Cuumaeme au Bol, umo yuumens anenutickoeo szvika 6 Bawei

uKoJjie 2omoesvl K NpUMEHEHUIO COBPEMEHRHbBIX mexnono2uil 6 06pa30661m€.7le0M npouecce?

Yes, our English teachers are modern or are ready to train to use modern technology in
their teaching process /I Jda, nawwu yuumens auenuticko2o s3vlka SAGIAIOMCS

COBDEMEHHBIMU UYL 20MOBbL K 0OVUEHUIO UCNONIb308AHUSL COBPEMEHHBIX MEXHOL02ULL 8
ceoem obpazosamenvrom npoyecce [

No, | believe that English teachers are against using modern technology in the English
teaching process // Hem, st cuumaro, umo yuumens aHeIUNCKO20 S3bIKA NPOMUSE MO20,

ymoowl NPUMEHAMb COBPEMEHHbIE MEXHO/I02UU 6 npouyecce O6yll€HZ/lﬂ AHSAULICKO20

azvika [

Difficult to answer // 3ampyonsiocy omsemums [

What techniques and activities are used in your English classes to develop writing skills?

Il kaxue mexnonozuu u 3anamus UCNONB3YIOMCA HA Bawux YpokKkax AH2NUTICKO20 A3bIKA OJIA

paseumusl HA6bIKOB nucoma?

a)

b)

d)

Searching for information for writing tasks (essays, letters, emails, etc.) on the Internet
(e.g. facts, numbers, examples, pictures, etc.) // nouck ungopmayuu ons 3a0anuti no
nucvmy 6 Unmepneme []

Searching for/looking at examples of writing on the Internet // nouck ungpopmayuu 6
Hnmepneme onst npumepos nucoma ]

Making presentations using Internet resources (e.g. Prezi, Google slides, etc.) //
cozoanue npezeHmayust, Ucnoiwv3ys pecypcol Mnmepnema [

Blogging (writing blog / journal posts) on the Internet (using any available platforms,

e.g. Blogspot, Twitter, Facebook, etc.) // nanucanue 610206 6 Hnmepneme [

62



9)

Doing online interactive grammar exercises on the Internet // ewvinoanenue
UHMEPAKMUBHBIX YAPANCHEHUTL OIS PA3GUMUSL NUCbMA 6 OHAAUH cpede [

Using smartphone apps to practice vocabulary and grammar (e.g. Kahoot, Quizlet,

Socrative, etc.) // ucnonvsosanue cmapmeon-npunosiceruii Ons pazeuUmMus 2pAMMaAmMuKU
u crosapnozo 3anaca L]

Other. Please specify // Ipyroe. [Toxxanyiicra nosicaute Click here to enter text.

What in your opinion should be done so that Narva schools would use modern technology

in the teaching process of English more often? // Ymo, no Bawemy muenuro, neo6xooumo

caeﬂamb, ymoObl 8 WKOAAX Hap@bl cmanu dawe npuUMeHAntb CO6PpEMERHbIE MEXHOIocUU 6

npoyecce 00yYeHUsL AHTUUCKO20 A3bIKA?

Teachers should learn new techniques and methods of integrating technology in English
lessons and using it to develop writing L]

Town administration should finance projects that are aimed at the integration of modern
technology into the teaching process in secondary schools // Aomunucmpayus copooa
OOJZ.?!CHCI qbuHchupoeanbe npoexkmsl no 6He()peHMIO COBPDEMEHHbLX mexmoaocull 8
npoyecc ooyuenus 6 wikoaax [

School administration should adapt positive experience in using modern technology
from other schools that employ modern technology in their English teaching process //
A()MMHucmpauuu WKOJ1bl H€06XOOMMO neperumamo NO3UMUEHbBIU onslm

UCNONIb306AHUNL COBPDEMEHHbLX MexHoi02ull om dpyeux WIKOJl, Komopbsie UcCnojuib3yrom
COBPEMEHHbIE MEXHOI02UU 6 npoyecce 06yquuﬂ aHZJZl/llZCKOMy A3BIKY O

Other. Own variant // /lpyeoe. Ceoii sapuanm Click here to enter text.

Thank you for your answers! Questionnaire is complete. // Cracu6o! Onpoc oxonuen.
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Appendix 2. English teacher’s in-depth interview questions (in English and Russian)

Using modern technology to develop English writing skills

Goal of the interview: teacher’s viewpoint on the problem of using modern technology to

develop English writing skills among basic school students of [Narva basic school]

1. Basic school’s teaching process becomes more and more influenced by the use of
modern technology in the educational process, interactive smart board, the Internet and
slideshows can be some of the popular examples that may be employed during the
classes in schools. Can you name any examples of activities or techniques that involve
modern technology used in the development of English writing skills? // Ha npoyecc
06yquuﬂ OCHOBHOU WKOAbL 6ce Oonbuie 6ausem uUcCnoIb308anue COBPEMEHHDbLX
mexnonocull 6 O6pa3’06(lm€.7le0M npoyecce, 20e UHmepaxkmueHasl Smart-OOCKa,
Humepnem, a makaice npocmomp ciaidos Mo2ym 0vims HeKOMOPbIMU U3 HONYISIPHbIX
npumepoe moeco, 4mo moacem ObImb NPUMEHEHO HA UIKOJIbHbLX 3AHAMUAX. Mooiceme nu
Buvl naseams kakue-HubyO0b npumepvl COBPEMEHHBIX MEXHOI02Ul, UCNOIb3YeMblX Npu
06yquuu HABBLIKY nucobma Ha anenutickom?

2. Writing in the English language teaching process can take different forms, from
formulation of simple sentences to essay or letter writing, for instance. Unlike spoken
language, writing is more dense (does not contain real-time situations), explicit and
clear, and is fixed (permanent). In your opinion, can a software (for example,
applications or Internet-based environment that generate writing tasks that students have
to fill and which can automatically control student’s input text) help in development of
English writing skills in comparison with formal tasks written on the paper? // ITucvmo
6 npoyecce o6yquu;1 AH2NIUTICKO20 S3bIKA MOJICEm NpUHUMAams pasHble ¢0pﬂ/lbl, om
Gdopmynuposarus npocmsix nPeonoAHCeHULl 00 HANUCAKUsL nUcem Uiy cce. B omnuuuu
Om pazeco080pHO20 A3bIKA, NUCLMO OONee NIOMHOe (OHO He COOep’CUm CUmyayutl u3
peaﬂbuoﬁ DfCMSHu), OHO benee mounoe U OMKpPO6EHHOEe, U OHO NOCMOSAHHOE
(nepmanenmnoe). Ilo Bawemy muenuro, moodicem au npocpammuoe obdecneyeHue
(Hanpumep, npocpammel unu Mumeprem cpeda Komopbvie 2eHepupyrom YNpadcHeHue Ha
nucemo, Komopsie ydaujumcs HEeoOX00UMoO 3aNOAHUMbL U Komopble Mmozcym
asmomamu4decKu npoeep:initob 8600UMBbIU yuenukamu mekcm) nomo4s 6 paseumuu
HABbLIKOBG nucbma, no CpaeHeruro ¢ gbOpMa]leblMu 3adanwmu, Komopble Hanucanvl Ha

oymace?
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What common problems do you face when teaching basic school students English
writing skills? // C kaxumu npobremamu Boi uacmo cmankusaemeco npu obyuenuu
yuawuxcs OCHOBHOU UKOJIbL HABLIKAM NUCbMA HA AHSIUUCKOM?

What does the integration of modern technology in the English teaching process of
Narva and overall Estonian schools require? Are teachers required to take necessary
training programs to get accustomed to using modern technology in English classes and
what is basic school pupil’s reaction to the use of modern technology in English teaching
process? /l Ymo mpebyemcst O unmezpayuu CO8PEMEHHbIX MEXHOA02ULL 8 0OVUAIOUULL
npoyecc AHTIULICKO20 A3bIKA 8 WIKOAAX Hapebz u, 6 yeiom, 6 uwkKojiax Demonuu?
Heobxooumo nu yuumensm npoxooums cneyuaivhvle oOyuanwue npocpammuvl Os
moceo, umooOwl NPUBbIKHYNb K NPUMEHEHUN CO6PDEMEHHbLX MexHoI02Ull 8 npoyecc
06yquuﬂ AHIULICKO20 U  KAK peazcupyrom ydawuecs OCHOBHOU WIKOJbL HaA
UCNOIb30B8AHUE COBPEMEHHbLX mexnoao2uil 6 npoyecce 06y'¢€Hl/l}l AH2IULCK020 A3bIKA?
Do English teachers resist using modern technology in the process of teaching English?
// COI’lpOI’I’luGJZ}l}OI’I’lCﬂ Jqu ywumes AHNIUUICKO20 53bIKA UCHOAb308AHUIO COBPEMEHHDBbIX
mexnono2ull 6 O6pa306am€ﬂbHOM npoyecce AH2TIULICKO20 53bIKA (npucymcmeyem AU
cpedu yqumeﬂed HedIcellaHue NnpumMeraAms COBPEMEHHble MEXHO/IocUU 6 npoyecce
00VUeHUs AHETULICKO20 A3bIKa)?

Does the government finance the use of modern technology in the teaching process of
basic schools, for instance, distribution of state-funded laptops to students or
establishment of other forms of technology (interactive boards, projector screens et
cetera)? /I Cnoncupyem nu 2ocyoapcmeo npumeHeHue cOSPeMeHHbIX MEXHON02Ull 8
npoyecce 00y4eHUsi OCHOBHBIX WIKOJ, HANpUMep, 8bloayd HOYMOYKO8 YUaujuMcsl, Ui
ycmanoska opyeux mexuono2uil 6 wkoiae (UHmMepakmueHvix O00COK, NPOEKMOpPo8 u
m.0.)?

Despite the possibility of development of writing skills by using modern technology,
can modern technology negatively affect the teaching process of basic school students?
For instance, in case pupils abuse modern technology in classes and avoid fulfilment of
educational tasks. // Hecmomps na 6o3modicHocmu pazeumus HABbLIKO8 NUCbMA C
UCNOTIb306AHUEM COBPEMEHHbLX mexnonocull 8 05pa306ameﬂbHOM npoyecce, mozcyni jiu
COBPEMEHHbLE MEXHO/I02UU HecamUBHO OmMpa3UuntbCia Ha npoyecce 05ylleHu}l yuawuxcs
OCHOBHOU WKOIbL? Hanpumep, €Cllu  YYEHUKU UCNONAb3YIOm mMexXHOoJNl0cUuw He no
HA3HAYEeHUIO U HE 6bINOJIHAIOM 06pa30€am€ﬂbel€ 3a0aHU.

How in your opinion is it possible to solve the common problems associated with

introduction of modern technology to the process of teaching English, such as teacher’s
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resistance and abuse of technology by pupils? // Kak, no Bawemy mmenuio, modxicro
peutumos np05ﬂ€Mbl, C653AaHHblE C 6H€0p€HM€M COBPEMEHRHDbLX mexHono2ull 6 npoyecc
06yquu;l AH2UNUCKO20 A3bIKA, MAKUe KaxKk conpomuejlenue yuumeﬂeﬁ u ucnojib3oearue
VUAUWUMUCS MEXHOJIO2UU He NO HA3HAYEeHUID?

What English writing skill aspects are according to your experience the most complex
to develop (such as creating writing, spelling and grammar tasks et cetera)? // Kaxue
acnekmsl paseumusl HABLIKA nNUCbMA HA AHSTIULICKOM  AGNAIOMCcA OIS ywawuxcs
OCHOBHOU WKOLI, CO21ACHO Bawemy onvimy, Haubonee 3ampyOHUMENbHLIMU

(KpeamusHoe NuCbMo, npasonucanue u m.o.)?
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question number and respondents)

Appendix 3. English teacher’s answers within the in-depth interviewing (divided by

Teacher 1 (Case 1)

Teacher 2 (Case 2)

Teacher 3 (Case 3)

31eck Bce 3aBUCHT OT To, 4TO €CTh Y MEHS B HAJIMUUU — MynbTuMequiHbIE
obecrieuenust mkoibl. Eciau B 3TO MPOEKTOP, CMapT JOCKHU HET. IIPe3eHTalUU, IPOCMOTP
KJIacce €CTh MPOEKTOP, TO [IpoexTopa 1ocTaTOuHO YTO OBI CIIalI0B.

YUUTENb UCHOJB3YET €ro, Hy U UCIIOJIb30BaTh MH(OTEXHOJIOTHH,

HUHTEPHET COOTBETCTBEHHO. T.€. €CTb JJOCTYI B UHTEPHET, €CTh

CMapT I0CKH y Hac He OUeHb 9KpaH, U ATOTO JOCTATOYHO.

MOMYJIAPHBL, OJ{HA UM JBE B

IIKOJIE.

Koneuno coBpemeHHbIE MHe He 04eHb HpaBATCS TaKue JHa, moryr.

TEXHOJIOTUH SIBIIAIOTCS
TIOMOIIHUKaMH, S caMa
ucnone3yto Google forms, mist
MIOJTOTOBKHY K TUKTAHTaM, T.C.
JICTH TaM BBOJIAT CJIOBA, a
KOMIIBIOTEp UX IpoBepsieT. s
pa3BJIEUYECHUI €CTh CAMTHI, TO
€CTh paboTa cO CJIOBaMH B
pa3HbIX BUJaxX. YUUTENb
3aBOJIUT CJIOBA B IPOrpamMmy, a
KOMITBIOTEp MpeAsIaraeT pa3Hble
UTPBI C 3TUMH CIIOBAaMH. DTO
TakK K€ OYCHb IOIYJIIPHO Cpein
yYuTENeH, Kak JOMaIIHee
3a7aHue. A eciii ecTh
MIPOEKTOP, TO M HA yPOKe
MOYKHO MOUTPATh CO CIIOBAMH.

BUJIBI 3aJaHUM, TJIC MOYKHO
aBTOMATHYCCKH BBOIWTH CIIOBA, U
rjie OHH aBTOMAaTHYECKU
npoBepsitoTcst. B aToM ciydae He
pa3BHUBAECTCSl YMEHHUE BBIPAXKATH
CBOH MBICJIH IMTUCEMEHHO. A TO, YTO
Kacaetcs HepopMasbHOM
00CTaHOBKH HE B KJIacce, TO B
HMHTEPHETE MHOI'O BO3MOXHOCTEH,
KOTOPBIC S UCIIOJIb3YIO — HATIPUMEP
face book group, rre BenmeTcs
o0cyxIeHue KaKoH-TH00 TeMBI
MOCJIE TPOCMOTPEHHOT'0 BUCO, HA
npumep. JleTy nuchbMeHHO
OTBEYAIOT HAa KAKHUE-TO BOIPOCHL,
CIOPSAT APYT C IPYTOM, 0OCYkIAt0T
npobiemMsl. Takum obpasom
pa3BUBACTCS MHCHMEHHAS PEUb B
HedopMmanbHOI aTMOchepe, TUTIoC
YYCHUKH MMOJTYYaOT
JIOTIOJHUTEIbHBIE 3HAHMUS.

Korna net ManeHbKHE — 3TO
HEBHUMAaTEIbHOCTh. Bo-
BTOPBIX, 00yUCHHE IICEMY UICT
[IOYTH BCErJa Ha YpOKe, U He
BCE POJUTENN U3yUdal
AQHTJIMUCKUH SI3bIK M HE MOTYT
HOMOYb AeTSIM. Y JeTei
rocTapiie, mpodjieMa COCTOUT B
TOM, YTO JIETH CPAaBHUBAIOT
CTPYKTYpPY TIOCTPOSHUS
MPEUI0KEHNS Ha aHTJIUICKOM
A3BIKE C PYCCKUM. B cBsA3U ¢
STUM HJIET HE TOT MOPSIOK
[IOCTPOCHHUS [IPEATIOKEHUSI.
Emre ogna mpo6iema, 3to
JIMIITHUE YaCTHIBI B
AHTJIMHCKOM SI3bIKE, KOTOPBIX
HET B PYCCKOM.

IIpexne Bcero 5To MOCTpOECHUE
IIPENJIOKEHUN, CTPYKTYpa
HOCTPOECHUS NPEATIOKEHUN B
AHTJICKOTOM SI3BIKE OTIMYAETCS OT
pycckoro. 3To OCHOBHast
npobiema.

ITpu kpeatuBHOM (CBOOOTHOM)
MUChME YUCHHUKH YacTO HE
YMEIOT yHOTPEOISITh
U3YYCHHYIO JICKCHKY B
KOHTEKCTE 3aIaHUsL, HE
COOJIOAIOT TIPaBHJIa
COTJIACOBaHHUE BPEMEH U
MOPSIOK CIIOB B MPEUIOKEHHH,
HE BJIAJICFOT HABBIKAMH
PacCyKACHUSL

Ort mwkonsl TpebyeTes
MaTepuaibHas 6a3a, OT yIUTeIs
TpeOyeTCs 4TO ObI OH MPOXOIUIT
KypcChbI, CaMa Ha JIMYHOM OIIBITE
MIPOXOJIMIIA KYPCHI 2 pa3a 1 Ha
OCHOBE 3TOT0 CO3/1aJIa CBOM
6JIoT, HA KOTOPOM JIETH MOTYT
CMOTPEThH BHJIEO M CIYIIAThH

besycnoBHO, Bce HaUMHAeTCs ¢
oOyuenus nenarora. Uro kacaercs
DCTOHNH, TO MBI HE 00/1€IECHbI
STUMH BO3MOXHOCTIMU. OTpOoMHOE
KOJIMYECTBO KYpCOB IIpeIaract
TapTyckuii yHUBEPCUTET,
BecrutaTHBIX U1 BRICOKOTO KadecTBa.
A cama nponuta 200 9acoB TaKOTro

Heobxoxumo xoporee
TEXHUYECKOE OCHAIICHHE IIKOJ
COBPEMEHHBIMU TEXHUYCCKUMUN
CpeaCcCTBaMu U
MIPUCTIOCOOICHUSIMH, a TAKXKE
YUUTENSM HYKHO TPOXOIUTh
CIeITMaIbHbIE 00yJaroniye
MPOTPaMMBL.
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aynuo. JIeTsam 310 04YeHb
HHTEPECHO.

00y4eHust, 1 KOHEYHO BHOIIY 3TH
3HaHWUA ¥ YMEHHA B CBOIO paboTYy.
Jletn 3TOMY TOJBKO PagyroOTCsl.
Takke MHE Ka)KeTcsl IpU
HCTIONIb30BaHUU HH(O TEXHOJIOTHH,
MOBBIIIAETCSA MOTHBAIMS B
0o0y4JeHHN.

3TO 3aBHUCHUT OT BO3PACTa, €CIIN
yenoBeKy 3a 50, To OH aaxe
COTPOTHUBJISACTCS OOBIYHOMY
3aroJHeHHIo B e-Kool, a
MOJIOZIbIE, BCE TOJIBKO «3a».

IpucyrcTByer. Hermbxocts
HEKOTOPBIX YUUTENIEH B CHITY
BO3pacTa. A MOJIOJIbIE YUHUTEINs K
3TOMY KOHEYHO, 00JIe€ OTKPBITHI.

S nymato, 4to 1a.

Y Hac ecTb ouepenb Ha
IoJIy4eHue npoekropos. Camoe
IJIaBHOE, 4TOOBI B KJIacce ObLT
MPOEKTOP, & BOT 4TO ObI
HOYTOYKH y4alluMCsl 1aBaliy,
TaKoro HerT.

OueHsb cKyaHOE obecreyeHue co
CTOPOHBI TOCY1apCTBa. XOPOLIO
€CIIH B KJ1acce ecTh npoekTop. O
CMapT AOCKE, MHOTHM IIKOJIaM
MPUXOJUTCS TOJIBKO MedTaTh. B
IUIaHe 00YyYeHHs, TOCYAapPCTBO
obecrieynBaeT HaC KypcaMH 110
MH(OTEXHOIOTHH, HY a B IJIAHE
OCHAIIICHHOCTH HE MOXKEM
MIOXBAaCTaThCSL.

YacTH4yHO. OYEHb MAaJIo.

Bce 3aBucur oT nporpaMmsl,
KOTOpas 3aJjaHa yIuTesIeM, TO
€CTb, €CIIH IIporpamMma
pacuuTaHa Ha 45 MUHYT U
HY>KHO IIPOMTH €€ OT U 10, TO Y
peOcHKa HET BpEMEHH
OTBIIEKAThCS HA YTO-TO
nocropoHee. B fomarninem
3a[JaHUU BCE 3aBHCUT OT
peOeHka, caemnan JoManrHee
3a/laHue — T'yJIsiil.

Yuurens Ha ypoke pemaet Bce. OH
JKe 3aBe/lyeT MPOIeCCOM OOydYeHusI.
Ecnu HanpaBuUTh B HY>KHOE PyCIIO,
JaTb KOHKPCTHBIC 3a/1aHN,

s dekTrBHEE OYAET pe3ybTar
o0OyJdeHHs.

S nymaro, 4TO B HEKOTOPOM
CMBICIIE MOT'YT HOSIBUTHCS
HEKOTOpPbIe IPOOJIEMBI, HO
JIMIIb HAa HAYaJIbHOM CTaun

HCIO0JIb30BaHUA COBPEMEHHBIX

TEXHOJIOTHH.

Bce npo01eMbl MOKHO PEUInTh
1 He OyAeT CONPOTUBICHUS
YUHUTEJIeH, €ClTM HATMYKaIoT
KJIACC YUHUTEJIsl BCEMU
COBPEMEHHBIMH TEXHOJIOTHSAMU,
KOTOPBIE €CTb.

Yro KacaeTcs eJaroros, TO 31€Ch
Ba)kKHa POJIb a[IMUHHUCTPALIUH,
KOT[1a, HATIPUMEP, OJUH YIUTEb
OBLT OTIIPABJICH HA KYPCHI, TOTOM
JICITUTCS C TIPETOaBaTENISIMHU,
KOTOPBIC 3TOMY COMPOTHBIISIOTCSI.
Urto kacaeTcsi y4€HUKOB, 3TO OISTh
JKE POJIb YUUTEISI TAK
CIUIAaHUPOBAThH PabOTY Ha YPOKE,
9TO OBI He OBIIO Ja)KE MUHYTHL,
JIJISL UCIIOJIB30BAHUS
HH(POTEXHOJIOTHYECKUX CPEICTB HE
10 HA3HAYEHHUIO.

Heob6xonumo 4eTko nmpogymarb
M CO37aTh JJICKTPOHHYIO Cpey,

TJie y ydaumxcst He ObuIo Obl
BO3MOXKHOCTH MCIOJIb30BaTh
TEXHOJIOTUH HE MO
Ha3HA4YEHUIO, a yuuTenen
00y4YHUTh MOJIB30BATHCS ITOU
cpenoii 3pPeKTUBHO.
becratHble Kypchl 1
NPaKTUKYMBbI 7Sl y4uTemeit

TOKE IOMOTJIH OBl PpCUINTD OTY

npoOnemy.

KoHeuHo kpeaTuBHOE IUCHMO,
IIOTOMY YTO UX MHOTO BUOB. K
12-my kiaccy HY)KHO Hay4UTbCS
NUCaTh U JOKJIAbL, U 3¢Ce, U
BCE 3TO 3aBHCUT OT CJIOBAPHOTO
3amaca.

Hagepnoe, Hanucanue nucem B
OCHOBHOH mIKoJIe, (hOpMaTbHBIX
IMMCEM, IIOTOMY YTO TaM
HEOOXOAMMa HE TOJIBKO
rpaMMaTrKa, HO U OTIpeIeeHHas
CTPYKTYpa, B KOTOPOH HY’KHO
CIIeZI0BaTh IJIaHY, & 3TOMY HAyUUTh
HE TaK TO IPOCTO.

Ha moii B3rnsa, kpeaTuBHOE
MHUCHMO.
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RESUMEE

Antud bakalaureuse t60s autor uurib ingliskeele tdnapédevaste tehnoloogiate kasutamist Narva
pohikoolide III kooliastme seas. Antud Bakalaureuse t66 teema oli valitud seoses faktiga mis
ithendab mitut probleemi ingliskeele Oppe aspekte.. Antud uurimus sisaldab probleemide
uurimist ingliskeele arengus Narva pohikoolide III kooliaste seas, kelle jaoks on ingliskeel,
voorkeelena.

Antud t66 koosneb sissejuhatusest, kahest peatiikist ja kokkuvdttest. Esimene peatiikk radgib
tdnapdevaste pedagoogiliste votete kasutamisest, ingliskeele kirjaoskuse arendamises. Peale
selle tdnapédevased tehnoloogiad ja nende moju kirjaoskuse arendamisele.teine peatiikk sisaldab
uurimust Narva pohikoolide III kooliastme Opilaste ja inglisekeele Opetajate seas kolmes Narva
pohikoolis. Arvamuse analiiiisi jaoks uuritava grupi tdnapdevaste ingliskeele oskuste kohta.

Kokkuvottes radgitakse kokkuvotvalt pohilistest motetetst ja tuuakse vilja pohilised analiiiisi

faktid.
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Olen koostanud t00 iseseisvalt. Koik t60 koostamisel kasutatud teiste autorite t00d,

pohimdttelised seisukohad, kirjandusallikatest ja mujalt parinevad andmed on viidatud.

Igor Safajev
(10.01.2017)
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