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ABSTRACT

The current research is about applying the teclesiqof Accelerated Learning
(hereinafter AL) in an Estonian classroom, wherglih is learnt as a foreign language.
Colin Rose (2003: 1), the founder of AL method,inke$ it as a brain-based learning
method, which teaches how to achieve a pleasagltlxed, yet receptive state of mind for
learning. According to Rose (2001: para. 2), the Alethod is an innovative and
successful method; besides that, he claims it @ ieique way of learning. Therefore it is
set out to specify the effectiveness and the umes® of the techniques in a learning
process.

Firstly, a quantitative research was conductedrder to test the awareness of the
AL techniques among the students who study English foreign language in th& grade
of Parnu Co-educational Gymnasium. Secondly, agrestp of 11 students was introduced
the techniques and Colin Rose’'s MASTER plan of Alqualitative research was carried
out among the test group in order to provide ansuethe set research questions: 1) How
effective are the techniques of AL for the 9th gmadin an EFL classroom, and 2) What
are the implications of using the techniques of @®h the example of the"9grade of
Parnu Co-educational Gymnasium)?
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INTRODUCTION

The current research is about applying the teclasiaqpi accelerated learning in an
Estonian classroom, where English is learnt asreign language. The main reason for
choosing the thesis is because the Estonian NatCumaiculum for Basic Schools (ENC)
subsection 4.3.4., highlights the importance ofriggy competence — firstly, ability to
organize the learning environment and produce tifi@mation necessary for learning;
secondly, to plan studies and follow the plan; thenuse the outcome of the learning,
including learning skills and strategies, in difet contexts and for solving problems;
finally, to analyze one’s knowledge and skillsesgths and weaknesses and on that basis,
the need for further learning. Therefore, the ideasing the techniques of AL appears to
be one of the best practices for an educator dearaer.

In the introduction, | will give the definition anan overview of the Accelerated
Learning methodology then | will explain my resdarabjectives which include the
description of a test group among who the researat carried out and finally 1 will
introduce the research methodology.

An Overview of the Accelerated Learning Method

The Oxford US English dictionary provides two défons for accelerated
learning:

1) An intensive method of study which enables the nedtto be learnt in a relatively
short time.

2) A programme of learning which allows academicalbfeachildren to progress
through school more rapidly than others.

Colin Rose, the founder of Accelerated Learning hoei (2003: 1) defines

Accelerated Learning (hereinafter referred as Ad pdrain-based learning method, which



teaches how to achieve a pleasantly relaxed, yptive state of mind for fostering
learning, and presents information in new ways élatively involve both the left and right
cerebral hemispheres of the human brain. FurtheanRose (1997: 14) adds that the first
priority is to teach children learning and thinkiskjlls, claiming that those are the core
skills for the 21" century (1997: 375). However, a Framework for2f Century which is

a national organization that promotes readiness 25t century for every student,
highlights that it is not just learning to learrdamproving thinking skills that matter, it is
also stated that “a focus on creativity, critidghking, communication and collaboration is
essential to prepare students for the future®. (pata. 1)

In Estonia, Helle-Mall Kadajas (2005: 5) also engbes the necessity for paying
attention to the learning process and has conduxtessearch on the topiearning to
Learn and Learning to Teach: Components and Pd#gii claiming that more attention
is paid to the content of learning (what to acquiegher than to the form of learning (how
to learn).

According to Colin Rose (2003: para. 5), AL helpsptesent information in new
ways. Rose’s MASTER plan includes six stages: natitwv, information acquisition,
searching out the meaning, triggering the memomhibiting the knowledge and
reflection, i.e. self-evaluation. Those stages comitd suggested techniques, which are
called the AL techniques, hence the topic of thesent thesis.

In the AL materials, the notions of ‘learning teajue’ and ‘learning strategy’ are
used interchangeably and respective definitions raoe offered, probably since the
concepts are common knowledge. Hans Heinrich S{g882: 261 via TESL Journal
2000), explains learning strategies as follows:e"ttoncept of learning strategy is

dependent on the assumption that learners consgiengage in activities to achieve



certain goals and learning strategies can be redaas broadly conceived intentional
directions and learning techniques”.

According to the author dfocabulary Learning Strategies and Foreign Language
Acquisition(2008: 47) Visnja Pavi¢ -Taka, the researchers have currently abandoned the
dichotomy between strategies and tactics/technignésuse the term individual learning
strategy to refer to the kind of behaviour Steritsd@chniques. Therefore, ‘technique’ and

‘strategy’ are used as synonyms in this thesis.

A significant process between people who are lebedls ‘poor learners’ and those who are labelled
as ‘efficient learners’ is simply that the lattexvie worked out some effective strategies for leayni

If these strategies were made explicit (which tregly are), most people could become perfectly
competent learners. And when their teachers andets also understand how to present new
material in a brain-compatible manner, the reszdts be startlingly successful. (Rose et al 199Y: 51

In other words, when students who consider learrghgllenging are explained the
techniques and strategies of AL, so that they wstded and are able to apply them when
learning, can become successful learners and derb&t school. At this point it is
interesting to look into the phenomenon of AL metlamlvocated by Rose (1997: 51), the
use of ‘effective strategies’ and presenting maten a ‘brain compatible’ manner, means
that using the six-step MASTER plan of AL is thdyosolution and being ‘a compatible
learner’ is therefore having an ability to use shiggested strategies. The idea of becoming
'a perfectly competent learneis something that a teacher would like their staslém be.
Furthermore, Rose (1995: 27) claims that all pedyiee the capacity to be excellent at
studying and the main reasons for failing are #u lof self-confidence, lack of organized
approach to learning, and knowing how to learn gigireferred learning styles or a full
range of intelligences. However, could the methedbmething so fascinating that would
help to solve all the problems in the classroom?

Since 1983, when Colin Rose founded AL Systems atidl became popular by
advertising a new way of learnintpe system gained many followers and the number of

publications grew rapidly. Therefore, there is duredance of literature, materials and



different teaching techniques concerning the ALhodt For example, Dave Meier’s, who
is the author of AL handbook (2000) and the founderthe centre of AL, website

promotes:

A.L. unlocks much of our potential for learning thiaas been left largely untapped by most
conventional learning methods. It does this byvatyi involving the whole person, using physical
activity, creativity, music, images, colour, anti&it methods designed to get people deeply involved
in their own learning. (Meier: para. 4)

Most of the websites concerning AL learning provaiailar information, leaving
an impression that AL is something very excitingl annovative. Furthermore, there is
often an extensive list of different useful produatailable for purchase also advertised on
the websites such as, Brian Tracy Internatignathich leaves an impression of a
remarkable discovery and if buying the product @@ change his/her entire life.
Therefore, everything concerning the AL theory nigiake people cautious.

Research Objectives and Methodology

The first general aim of the research paper ihaadight upon the effectiveness of
the AL techniques of learning English and to tekether they are suitable for Estonian
students. In order to do that, | carried out aaese among the™graders of Parnu Co-
educational Gymnasium. Firstly, a quantitative aesle was used to get an overview of the
awareness and use of the AL techniques among tliergs. The questionnaires were
given to 51 students.

Secondly, a qualitative research was conducted gnidn students, who were
introduced AL techniques and AL methodology durthg third school term. After that,
the students were asked to provide feedback inramediscover whether they had

recognized the difference and considered AL tealsmqecessary in the learning process.

! See for exampléttp://www.briantracy.com/catalog/product.aspx?iti=



According to Rose, the AL method is an innovatind auccessful method; besides
that, it is a unique way of learning (Rose, 200drap 2). Therefore, the secondary aims of
the current paper can be given in the form of feitay questions:

1) How effective are the techniques of AL for the §taders in an EFL classroom (on
the example of the"dgrade of Parnu Co-educational Gymnasium)?
2) What are the implications of using the techniquiealo(on the example of the™

grade of Parnu Co-educational Gymnasium)?



1. ACCELERATED LEARNING METHOD FOR LEARNING
ENGLISH

1.1. The history of Accelerated Learning Method

Brin Best, the author of the bookccelerated Learning Pocketbo@dR011) an
education consultant in school improvement andsotesn innovation in the United
Kingdom, highlights the fact that there is oftemftsion over what AL is. On his webpage
about school and teaching improvement Best claimas the key definitions of AL are
often misunderstood and therefore he offers his ewplanations, making a distinction

between accelerated learning and acceleration:

Accelerated learning learning which proceeds at a faster rate, ald deéeper understanding, than
that normally expected using conventional teachimhods. In the last few years techniques and
approaches have been developed, taking into accecent knowledge of how the brain works, that
allow children to learn more effectively. Acceledtlearning also includes the promotion of a
positive learning environment, and ensures learraes in an appropriate physiological and
psychological state to learn. The termisole-brain learningandbrain-based learningare usually
synonymous with accelerated learning.

Acceleration— the process whereby more able children’s edutagidast-tracked by placing them
in a higher year group, or entering them early dgaminations. It is being recommended by the
government as a way of personalising educatiothi®most able. (Best, para 3-4)

According to Karoliine Aun (MA thesis 2011: 47),cateration is rarely used in
Estonia, although 3-4 % of the teachers who respopadinted out that their schools offer
students an option to listen to higher level cosiae there is a compaction of curriculum
or students’ language class level that corresptmdtudents actual language level in spite
of the school level.

Best (2011: 118) gives a brief overview of the roetlof Accelerated Learning,
highlighting the years 1950 to 1980, when resedrglpsychologists into memory and
learning had begun. A Bulgarian medical doctor,fofjst, and psychology professor
Georgy Lazanov, applied the results from theseiesuith a method for language learning

called Suggestopedia.
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Above all, according toVilliam E. Bull (1999: para. 8), the essence of thethod
called suggestopedia is to learn in a low-stressr@mment. Material is presented in a
melodic and artistic way by activating the rightéative side" of the brain. Background
classical or baroque chamber music breathing esescleading into the "alpha state”,
which should be effective for consolidating infotina that is already understood. In other
words, as Jeremy Harmer (2007: 68) explains it:gestppedia is concerned with the
physical environment in which the learning takescpl Students need to be comfortable
and relaxed so that their affective filter: “Théeative filter is a screen of emotion that can
block language acquisition or learning if it ke¢ps users from being too self-conscious or
too embarrassed to take risks during communicatkahanges”. (Krashen 1982: para. 2)
“Traumatic topics are avoided and at one stagetbfese-part procedure, the teacher reads
a previously studied dialogue to the accompaniroéntusic”. (Harmer 2007: 68)

According to Best (2011: 118 — 119), the first bamk the subjeciAccelerated
learningwas published by Colin Rose in 1985. Next was Hdw@ardner’s boolkrames
of Mind: the theory of multiple intelligence$993. After that, in 1996, Alisthar Smith’s
book Accelerated Learning in the Classroomas published beinthe first book on the
subject aimed at the teachers in the UK. The waalk Wuilt on the principles of Colin
Rose’s and other books. 1990s it was started &miate the AL method in schools in the
UK. Therefore, a secondary school in England, Ciragttn Community High School in
Northumberland, managed to embed AL into everysctamn. “The school has 1600
students aged 13-18 yeaFsom 1997 the transformation of teaching and |legythias been
driven by the use of the AL Cycle as a tool fornplimg lessons and schemes of work*
(2013: para. 1).

According to Best (2011: 119), from 2001 to 2011 Aécame embedded into

many schools and more widely accepted as an intggmd of effective teaching and
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learning. Therefore, the method should be stillypapand practical to conduct in Estonian
classroom either.

No research on using AL has been carried out inriistso far. Still, due to the fact
that AL is about using learning strategies — laagnhow to learn, becoming aware of
finding out one’s strengths and weaknesses, sootmatcould become a more successful
learner, which includes the theories of learningest (thereinafter referred to as LS) and
multiple intelligences (hereinafter referred toMB — it involves a much bigger area of
research. However, several studies have been ctmuiuc Estonia on using learning
strategies: Aune Rohtla (MA thesis, 2008), AnniKwgrileet (BA project, 2012); using
multiple intelligences (hereinafter referred toMi: Riina Vahi (BA project, 2006), Agne
Joerand (MA thesis, 2009); using individualizatimethods: Karoliine Aun (MA thesis,s
2012).

1.2. The Techniques of Accelerated Learning

Colin Rose suggests in his boakcelerated Learning for the 2{1997)centuryto
follow the ‘structure’ of AL method. According tod3e (1997: 153 — 154), when people
enjoy learning, they learn better. He suggestsraévdeas on how to make learning
successful and enjoyable, such as creating a lmssstenvironment, ensuring that the
subject is relevant, consciously involving all genses as well as left-brain and right-brain
thinking; using as many intelligences as are relewa order to make personal sense of
study materials, as well as challenging the braoh @nsolidating what is learned. That is
called a six-step plan and is easily rememberaulitiir the use of an acronym MASTER -
a mnemonic created by noted AL trainer Jayne Nichathor ofOpen Sesamgublishing

year not found). The acronym corresponding to tha [ explained as follows:
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M Stands for Motivating One's Mind

Colin Rose (1995: 29) points out that the firspdiar being able to learn well is to
have a relaxed, confident and motivated ‘state midmwhich includes having a positive
attitude towards learning; encouraging studentset@ve in themselves; teaching them to
set clear goals, so that they would have a clesowiof the outcome; and being able to
relax and calm themselves whenever they need torder to be in that kind of ‘state of
mind’, Colin Rose even suggests recalling the mdamand memories of being successful,
and seeing oneself succeeding and achieving thiegoas. In addition, Rose claims that
using positive affirmation is also highly essentiat that helps learners to believe in
themselves. In Estonia, Kadajas (2005: 10 — 1Erseb the authors such as Lindgren and
Suter: learning motivation is influenced by numer@aspects. Development of learning
motivation depends on the student, the teacherletlmaing environment, teaching aids,
etc. A critical role is also played by studentspegtations to self-efficiency or how a
student assesses his/her chances at successfsbtasig. Self-efficiency means certainty
that the set goals are achievable. Furthermore,ajdad (2005: 10) claims that
contemporary education highlights the necessitynoér motivation: the learner has the
need and interest to learn purposefully. Goals t¢im&t wishes to achieve in life become
clearer. They create a positive attitude towardsnieg and studies. A well-motivated
learner can mobilise himself/herself and study evban facing difficulties.

Students need to see the personal benefit frons anagstment in time and energy
into the specific learning process. It is suggestedsk oneself: "What is in it for me?”
(Rose 2007: 155). Motivation is also highly appedi®y PhD Raymond J. Wlodkowski,

psychologist, independent scholar and nationaludtars in adult education:

Motivation is an essential part of learning. Whezojple are not motivated to do what they are
required to do, their behaviour is often accompartyy boredom, frustration, distraction, and

hostility. Being motivated means being purposefie use attention, concentration, imagination,
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effort, and passion to pursue such goals as legaBubject. Motivation is why people do what they
do- a compelling mystery that has provoked humangsefor thousands of years. (Wodkowski,

2010: 15)

In other words, it can be concluded that if studemte interested in studying and they
regard the current subject valuable, they are pnably more successful in studying and
have better results.
A Stands for Acquiring Information

Secondly, the techniques for the next step of airgunew information are: getting
a ‘big picture’; sketching out what one already Wp making a plan; involving a LS
model theory. According to Rose (1995: 45), evesaime people have strong learning
preferences, ‘multi-sensory’ learning provides biest chance for successful, long-lasting
learning for the majority, since people appear &veha separate memory for seeing,
hearing and doing, the deliberate combination ¢ftla® senses helps to learn more
efficiently. Also Nina Parrish Master of Educatiof2010: para. 1) claims that many
students seem to operate best with a combinatidaanhing preferences. Those include
learning through observation, e.g. using visualit&ds when studying; auditory, which is
learning through hearing, e.g. listening to augieta lectures, debates, discussions, verbal
instructions; and kinaesthetic, that is learnimgtigh physical activities and through direct
involvement, like *hands-on’ activities, movinguiching, and experiencing. The main idea
of the LS model is that one remembers the matbatier, when something is seen, heard
and done. There are several tests for discoveme(s@referred learning style, so that to
help learners discover how they can remember therrabbest. However, the tests can be
used in order to add a fun activity to lessonsntnoduce the idea of learning preferences
so that students could get an idea of how to makening more effective for them, but
following the theory in order to keep in mind dietstudents would be illogical, irrational

and not to mention impractical.
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“A reliable and valid instrument which measuresadr®l approaches could be used
as a tool to encourage self-development, not oplgiagnosing how people learn, but by
showing them how tenhanceheir learning” (Coffield et. al. 2004: 132).

Sternberg, a major figure in cognitive psychologjgtinguishes style and ability.

An ability ‘refers to how well someone can do sammg’. A style ‘refers to how someone likes to
do something’. A style therefore is ‘a preferredyvad using the abilities one has’. ‘We do not have
a style, but rather profile of styles. (Coffield et al 2004: 110)

Therefore it is suggested to use various stylethabstudents would be able to remember
new information more effectively.

In order to get the so called ‘big picture’, CoRmse recommends glancing through
or ‘scan reading’ the materials or textbooks; logkat the context page; finding out the
objectives for the year, semester, week or lesggimg to look ahead for what is coming
next. After looking at the whole material, it iscoenmended to jot down the things or
topics one knows or has heard before. AccordinBdee, that helps to build confidence
and define what is new and not known yet. Aftett etaplan should be made, which meet
the objectives step by step.

Ideas for involving all the senses include usingghlight pen, reading a passage
dramatically, summarizing learnt material out lowdalking around when reading or
listening, making notes on post-it notes, visualizand drawing learning-maps.

With reference to Rose (1997: 231), learning mapsaadynamic way to capture
significant points of information. Because inforinatis presented on one page, it is easy
to visualize and remember it. When practicing dregvand using learning maps, one
develops the ability to read and listen to the mi$sleideas and cut out irrelevant material.
Rose (1995: 50) advocates that using learning ngepseful for making concise reports

and understanding the meaning of the subject. R@87: 231) also claims that the reason
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for usefulness of learning maps is that the infaromais displayed the same way as a
human brain functions that is in many directiomsigtaneously.

The textbooK Love English 12010: 41) which is also used in the current research
has a similar task for introducing the idea on howconstruct learning maps. Although
using learning maps is a technique which makesiilegrmaterial easier to learn or
memorize and has been used in my practice, ifffisui to comment on the fact that it is
claimed to be the best way to display ideas. Howatenight be easier to make sense of
the topic when using the techniques that involveéha senses. For example, using sticky
notes, so that when writing on them, saying outlahat is being written and finally
seeing one’s own writing, involves all the threasses.

S Stands for Searching Out the Meaning

Committing information to permanent memory requiresarching out the
implications and significance — the full meanindoy thoroughly exploring the subject
material. There is a big difference betwe&nowing about something and truly
understandingt (Rose 1997: 157 — 158).

Colin Rose (1995: 68) claims that when one delileéyauses a range of
intelligences, he/she exercises the brain, bechkisemuscles, the brain power literally
does grow with use. That is the reason why intefie is not fixed. The learner is an
important influence on his/her own brain. Theref@ecording to the Rose (1995: 53), the
best any teacher can do is to provide an atmospdnsematerials that encourage the
learner to want to explore and learn and overcofffieldties.

According to Mark K. Smith, a Ph.D in the philosgpsf education,

Howard Gardner initially formulated a list of sevietelligences. His listing was provisional. The
first two have been typically valued in schoolse thext three are usually associated with the arts;
and the final two are what Howard Gardner calleds@eal intelligences(Smith 2002; 2008: para.
16)
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The theory of seven intelligences by Howard Gardséncluded in the third step.
Each type of intelligence represents a differeny wa explore the subject. The theory
highlights 3 significant ideas: intelligence is tiicled — a person can excel in one situation
and appear to be highly intelligent, and yet mayabea complete loss in a different
situation; intelligence is simply a set of abilggiand skills — one can develop and improve
one’s intelligence by learning to use his/her &bdito the full; people can develop and
improve their intelligence — the more tools of tearning trade one possesses, the more
flexible and competent learner he/she will be. Tngnmere facts into personal meaning is

the central element in learning.

Distinction between fact finding and ‘meaning makiis what distinguishes shallow learning from
deep learning. That is where the eight intelligesnceme into play. Each is a resource upon which
one can draw as one explores and interprets the dathe subject. (Rose 1997: 159)

According to the theory, if a learner conscious$gsia full range of intelligences it
leads to balanced learning, which not only suits’'®urrent strengths, but also enables to
develop and grow the learner as a person. Usingllaange of intelligences will also

prompt to think in new ways and the result is thrag will become more creative.

Linguistic intelligence involves sensitivity to spoken and written langeiathe ability to learn
languages, and the capacity to use language torgudish certain goals. This intelligence includes
the ability to effectively use language to expressself rhetorically or poetically; and languageas
means to remember information. Writers, poets, &ayand speakers are among those that Howard
Gardner sees as having high linguistic intelligeri€enith 2008: para. 17)

Techniques of linguistic intelligence: the mainads to put new information in one’s own
words. Brainstorming and summarizing are the masiful strategies for learners who
consider themselves in a group of people who halegaistic intelligence as one of the
highest ones. Describing new material out loudnfag questions one wants an answer to,
then finding answers and repeating them aloud & ainthe highlighted techniques by

Colin Rose.

Logical-mathematical intelligenceconsists of the capacity to analyse problems &ilyiccarry out
mathematical operations, and investigate issuentfically. In Howard Gardner's words, it entails
the ability to detect patterns, reason deductiaglg think logically. This intelligence is most afte
associated with scientific and mathematical thigkigmith 2008: para. 18)
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Techniques of mathematical-logical intelligencstitig the key points that are being learnt
in a logical, numbered sequence. A systematic agpras given to explore a topic a
systematic approach is given. It is useful to amdhve questions: firstly, what assumptions
are being made; secondly, what is the evidencéhfery thirdly, what kind of examples or

illustrations can a learner make in order to peadipe it; next, what opinions or

conclusions can a learner draw about the learniaigmal, and finally, what are the unique
points? In order to remember the questions, aegfyahbout using mnemonics is used:
those are the vowels of the alphabet — A.E.1.O.Which are the first letters of the key
words, and stand for assumptions, evidence, iHtistis, opinions and uniqueness.
Furthermore, a flow chart or diagram is used toresp what is being learnt in a step-by-

step manner.

Musical intelligence involves skill in the performance, composition, aaqpreciation of musical
patterns. It encompasses the capacity to recogmideeompose musical pitches, tones, and rhythms.
According to Howard Gardner musical intelligencagin an almost structural parallel to linguistic
intelligence. (Smith 2008: para. 19)

Musical exploration is needed, like some of the hmmsmorable advertising messages are
presented in jingles, and one remembers those yoars later. Active involvement in
music is a central important element in raisingfictemce, enjoyment and actual grade
standards at schools. Learning and singing songsfameign language is an effective and
pleasant way to expand vocabulary. It is recommertdechoose and play appropriate
background music while thinking about the matenhich one wants to remember. Colin
Rose (1995: 66) claims that music stimulates thetiemal centre of the brain and due to
the reason that emotions are strongly linked toorg{term memory, playing some
background music — especially quiet classical muskas proved to be a very effective

strategy for many people.

Bodily-kinaesthetic intelligenceentails the potential of using one's whole bodpants of the body
to solve problems. It is the ability to use merahilities to coordinate bodily movements. Howard
Gardner sees mental and physical activity as ilé8mith 2008: para. 20)
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Physical movement helps many people to get involaedhat they are learning —
the students, who are not able to concentrate enaghic and are easily distracted due to
the reason that they have to sit still, are likely have bodily/physical intelligence.
Therefore, the techniques which work best for theatude: firstly, acting out something
that is being learnt, then role-plays, and finallyiting that involves physical, visual and
even sound elements. The last technique is efeebidcause of the reason that one can also
use inner voice while writing. Colin Rose (1995) 868ggests making up flash cards of the
main ideas and sorting them out in a logical orderthat it is easier to memorize new
material, especially when one carries these cartttsham/her or pins the cards on a notice
board and looks at them from time to time.

According to Smith (2008: para. 21Yjisual-Spatial intelligence involves the
potential to recognize and use the patterns of vedace and more confined areas.
Therefore, the techniques for the learners who kestel/spatial intelligence are similar to
the ones explained in the LS theory for the stuslevito remember best by seeing. The
techniques include creating learning maps and/douced posters or using symbols

instead of words.

Intrapersonal intelligence entails the capacity to understand oneself, toeigte one's feelings,
fears and motivations. In Howard Gardner's viewblves having an effective working model of
ourselves, and to be able to use such informatisadulate our lives. (Smith 2008: para. 23)

Learners, who are believed to have intra-persontdlligence, are recommended to
explore every subject on a personal level. To datge suggested to ask or read about a
background of a learning material: what could hbgen in the author's mind? What did
he/she do differently from anyone else before hariZhWhat new technique did she
evolve? It is said that the secret of creatingragein a subject is to look for something
that has personal significance for the learnerd&tts are said to become interested when
they can answer questions such as firstly, whyrttaters to them, secondly, how they can

use this idea, and finally, what significance tloay find for themselves. It is also advised
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to ask the teacher’s or trainer's opinions on whgigues him/her. According to Colin
Rose (1995: 66), it is necessary to make connectordraw conclusions on how the new
information relates to the past experience by camgavhat is new to what is familiar.
Every subject can be made to have personal interast and that is also the secret of

motivation.

Inter-personal intelligenceis concerned with the capacity to understandrtentions, motivations
and desires of other people. It allows people tokvedfectively with others. Educators, salespeople,
religious and political leaders and counsellorsnekkd a well-developed interpersonal intelligence.
(Smith 2008: para. 22)

Exploring inter-personal intelligence includes hayidiscussions, especially about one’s
personal opinions about the subject and ideashardit is good to get into a discussion by
asking about opinions on which somebody disagteas.work and group discussions are
the best choices to practice or learn in the abasar but it is a teacher’s job to be able to
organize it well, so that it would have an impactlearners and so that it would not turn
into chatting about daily activities. Colin Rosdiéees that the best technique is to teach
others what one is learning or comparing notes witineone else about the same topic.
According to Edward J. Wood 2004, also cherishidiea of teaching others as a past of a
learning process. “Peer teaching, which encouragefents to digest information so that
they can present it to the group with some degifeauthority”. (Wood 2004:10) He
supports his ideas on the basis of the learningrpit, which originates from the National
Training Laboratories (NTL) for Applied Behavioui@tience, according to which 90% of
the material is learnt best when teaching otherd \ahen used the learnt information

immediately.

Naturalist intelligence enables human beings to recognize, categorizedaad upon certain
features of the environment. It ‘combines a desoripof the core ability with a characterization of
the role that many cultures value. (Smith 2002;2@@&ra. 38)

Rose (1997: 296) suggests exploring the subjeatdmgidering the following questions:
first, what the environmental implications of thament assignment are; secondly, whether

it has any implication for conservation of resosraten whether it helps or hinder social
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fairness; after that, whether a current topic hétpanderstand the mind of individuals or
social behaviour; next, whether it exploits or haramyone or anything else and finally,
whether it guides to any action or social purpd®ese adds that most questions are
irrelevant at a first look, but when they do becamlevant, the subject can be considered
worthwhile.

To sum up, the AL techniques which are inventedhenbasis of the theory of Mi
sometimes appear to be practical. However, somesideem to be absolutely irrelevant,
impractical and impossible to include in the classn activities. For example, it is
complicated to understand on how to motivate stigdém use the techniques which are
recommended for people who are claimed to haveéuaaiantelligence.

T Stands for Triggering Memory

Colin Rose (1995: 67) claims that 70 percent oftvdme learns could be forgotten
in 24 hours if one does not make any special efforremember it. Therefore it is
suggested not to just read something, but to repeait loud, find a way to associate it
with a physical movement if possible. It is alscammended to have frequent breaks in
every 20 minutes as it is said to keep one’s réeadl much higher.

Very often there is a large amount to memorize sulgject. It is necessary to make
sure that the subject matter is locked into onefgydterm memory. It is suggested to
consciously apply all the previous steps, whereaite will have truly learned the subject.
It is also necessary to ‘lock it down’ so that oren recall it on demand. There are
numerous memory techniques which include the useassociation, categorization,
storytelling, acronyms and flash cards, learningognamusic and reviewing (quotation
Rose 1997: 159 —-160).

A very popular technique for memorizing things @eas is adding an odd, bizarre

or comical context. These things are easy to c¢ctwo they are memorable. Therefore, it is



21

smart to associate a new idea with a funny or ususuental image. Secondly, one
remembers information better if it is ‘organized@hirdly, due to the reason that a visual
memory is usually very strong, thinking of a ‘mdm&ture’ of what is being learnt is of
great help. Reviewing and making associations #rerdey factors for memorizing facts.
A study has been carried out, which proved thatnnlearning new vocabulary, students
who formed sentences that contained the words, miraeed these 2.5 times better than
the ones who just read the words and the ones vt ra vivid mental picture where the
words interacted with each other, e.g. dove and-dhe dove just missed a speeding car,
learnt three times better.

Chris Evans, researcher and consultant psychiatrigsychotherapy, believes that
the most important function of sleep is to allowe thrain to consider the new things that
had been learnt during the day. They are then fled consolidated into the memory
system. According to this theory, the sleepingrbiailike an offline computer. No new
information comes in during sleep. Instead, thestismtaken up with making sense of what
has been already experienced or learnt. The intitaf this theory is that the ideal
pattern would be: learning, reviewing the matebiaéfly before sleep, then sleeping and
finally briefly reviewing the previous day’s leang again (Rose 1995: 72).

When something is forgotten, people tenddocentrate on what it is that is
forgotten. Instead of trying just to recall itjstsuggested to use the power of association,
such as retracing in one’s mind what lead up to whdt followed the forgotten event,
name, fact or article, which helps to recall it mdikely. If a person wants to store a
material in a long-term memory, Colin Rose providesexample of an effective review
plan: first to learn the material, and review iteafan hour, day, week, month, and finally

after six moths. Each review is said to take onfgwa minutes. Rose (1995: 75), claims
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that studies have shown that instead of forgeffidgercent after 24 hours, one is able to
remember 80 percent after six months.

Mnemonics or acronyms are words made up from tisel&tters of what is needed
to remember. Finding creative symbols for inventmgemonics is part of the learning
process. It is possible to reduce this type of mrgraa into a single word or a sentence.

E Stands for Exhibiting the Knowledge

After working through the previous stages one neéed® able to demonstrate what
he/she has learnt. The fifth step includes tespragticing and using the learnt knowledge.
Colin Rose (1995: 83) suggests first testing oridselising flash cards; creating a logical,
numbered list; and repeating it out loud in onenovords. Any errors are said to be
helpful feedback of the progress if one learns fibtnMental rehearsal and role-play are
activities for practicing the learnt material. # recommended to get into the habit of
looking at the work before handing it in and fitsting to evaluate the work by asking
questions such as what grade it is worth for, wéreithis up to the learner’s best standards
and after getting the work back, what could havenbdone to get the expected results.
Finally, Colin Rose (1995: 85) advises practicihg tearnt material or skill, claiming that
one has succeeded when he/she is able to use ahdicen learnt independently away
from the situation where it was first learnt. Are& used within 24 hours of seeing or
hearing about it, is much more likely to be usednamently, so one should use the learnt
skills straightaway in order to remember them veeltl be attentive when looking at the
different settings and circumstances in which otpeople use the same skills or
knowledge. Another useful recommendation is to ind have a ‘study buddy’, somebody
who is also trying to understand and use the sdalle fubject or material. Cooperative

learning allows the partners to compare their apgiies and learn from each other.
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R Stands for Reflecting the Learning Process

According to the theory of AL by Colin Rose, thadi step is about reflecting and
analyzing the learning process itself. In ordedacso, the learner should think about what
lessons could be drawn for the next time and weetirtiques and ideas worked best. In
Estonia, the term ‘self-image of learning’ is us@hdajas 2005: 18). “Self-image of
learning is a learner’s conception of himself/hHras a learner. He/she analyses his/her
learning process and finds out its strengths araknesses” (Kadajas 2005: 18). Gradually
students evolve an approach to learning that ist sa$able to their own unique brains,
therefore, according to Colin Rose (1997: 161)y thie claimed to become self-managed,
competent learners. The same idea was used byHyilinahe author of the bodWiten
opitaan tekstistdan 1988, but the terrself-directed learnewas used (Kadajas 2005: 18).
Colin Rose (1995: 89) claims that after reaching ploint, where one has actually used
what has been learnt in real situations then aogedf quiet reflection is essential.
Furthermore, stating that if one builds up a haibithinking through how things have
gone, one will truly be in control of his/her owfel By asking two simple questions such
as what went well and what could have gone be#tesaid to be the essence of self-
assessment. That is the part to analyze whethethasenet the objectives which were
stated in the first step. Harmer (2007: 140) adiexcthat students frequently have a very
clear idea of how well they are doing or have daml if students are helped to develop
this awareness, learning may be greatly enhandaeleéloping learning skills, including
the skill to set learning objectives and analyse’'®tearning results with the help for, for
example, the European language portfolio or learnportfolio, is also essential”
(Subsection 2, paragraph 1.2 of the Estonian Nati@urriculum for Basic Schools
regarding the subject area of foreign languag&sidajas (2005: 31) advocates that one of

the best aids for determining one’s own individu8l and assessing and enhancing one’s
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learning is a learning diary. A learning diary elealthe student to put down not only what
is being studied, but also why and how it is dd®ealising and putting down the activities
supports the student’s self-assessment; helps hihewto reflect on what he has done;
helps to acquire the learning material better; givets the teacher an overview of the
learner’s progress and learning motivation. Theeefasing European Language Portfolios

appears the best practice.
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2. USING THE TECHNIQUES OF ACCELERATED LEARNING IN
PARNU COEDUCATIONAL GYMNASIUM

The objective of this Master's thesis was to sty practical outcomes of AL in
an actual classroom situation. | set out to spetifyeffectiveness of AL and explore the
implications of using the techniques of AL on tixample of the 9th grade from Parnu Co-
educational Gymnasium. That included 51 stude@®fd¥s and 28 girls. 45 students filled
in the questionnaires, which was approximately 8#%he 9" graders from Parnu Co-
educational Gymnasium. That involved 21 boys andgi2l3. Although the numbers of
boys and girls are mentioned, the research reslidtsnot discover any remarkable
differences between the answers of the boys at&l éirquantitative research was used in
pre-testing process, due to the reasons thaby‘.definition, measurement must be
objective, quantitative and statistically validArnderson 2006: para. 2) Therefore, as the
study concerns numbers and written answers, aro@ shre questionnaire was compiled
keeping in mind the research questions it can beidered as objective and valid. (See the
example of the questionnaire in Appendix 1).

Due to the reason that the aim was to get an ifl#@ecstudents’ awareness of the
techniques or using them before knowing anythinguakhe AL method, the students were
asked to define a learning technique as well gmtot out the techniques which they had
used and found useful as well. What is more, aseRAd997: 137) advocates that
motivation is a key to learning and students wiltaanatically increase their motivation
when using a specific technique that is sharingsogeals, as specified in the first step of
MASTER plan (1997: 203), it was asked about thelestts’ willingness to learn English
and the reason for it.

Secondly, the AL techniques and lesson plans onb#sts of AL methodology

were introduced to the test group of 11 studentispys and 4 girls. Only one language



26

group was involved in the survey since other Ehglimguage teachers of th8 §raders
were not interested in changing their class fomaoatiesson plans.

Finally, a qualitative research was carried outasao learn the outcome of AL
practice. With reference to the article by Ander$2®06: para. 4), qualitative research is
much more subjective than quantitative research aseb very different methods of
collecting information, mainly individual, in-deptimterviews and focus groups. In
addition, (Anderson 2006: para. 5) a researchdogg@nd explores responses to identify
and define people’s perceptions, opinions and rigsliabout the topic or idea being
discussed, and to determine the degree of agredimgneéxists in the group. The present
qualitative research was conducted in a test gaftgr the third school term when the
students had learnt and practiced using the ALnigcles. The students were given a
questionnaire in order to compare the results befmd after the testing period. Firstly, |
asked about their willingness to study English d@nhe reasons for it, secondly their
subjective opinion about the effectiveness of Athteques, and thirdly | also added some
open-ended questions, so that the students coitkel atrout their ideas.

Pre-test Results of the  Graders of Parnu Co-educational Gymnasium

The analysis of students' responses for the fiogsgonnaire which was about
probing the & graders’ motivation for learning English and usthg techniques of AL,
demonstrated that the students’ interest in stugsie English language can be shallow.
Furthermore, the responses indicate that withoungbaware of the fact, they are actively
practicing several language learning techniquetsaieaalso used in AL.

The first chart demonstrates the results for thesgan: “Do you like English
language classes and why?” Despite the fact tleaatiswers for the question might not
reveal the actual willingness or interest in leagnthe English language in my opinion, it

gives an overall idea of the students’ attitudeals learning the subject.
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First, five students or 11% of the respondentsii{lagd 4 boys, out of 51 students)
wrote that they disliked the English language dsctliasses. One of them considered the
language and the learning boring, one of the stisdelsliked the teacher without
commenting on whether he liked the English languéggdf, and others did not provide
any additional information for explaining the matt®ue to the fact, that too little
information was provided, which may result from gtatement-type question, it is difficult
to draw parallels with motivation.

Only 1 girl pointed out that she liked the Englistinguage due to a variety of
reasons, but found the classes boring. Therefdre,nsight be highly motivated, but is
more intelligent than the majority of the class ati@refore finds the lessons not
challenging enough.

Secondly, the students who claimed to like Englesiguage classes, provided 6
main reasons for it: easiness, considering theohssénteresting, regarding the subject
necessary, having a particular goal for it, ap@téog the teacher and having fun.

The following chart demonstrates the percentagthefstudents, who claimed to

like the English language classes. That includest@@ents (or 86% of the respondents).

Motivation

@ Easiness

B Appreciating the Teacher

15; 34%
O Considering the Subject
Interesting

O Regarding the Skill Essential

B Having a Certain Goal

12; 27% 6; 13%
@ Considering the Lessons Fun

Figure 1. Motivation.
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Figure 1 demonstrates the categories which wenaddron the basis of the students’
responses. Firstly, the majority of the students ¢t 34% of students) explained their
willingness to study English on the grounds of lgedme of the easiest subjects. Secondly,
the interest in the topic was highlighted by 12@#6 of the respondents. It is difficult to
analyze the explanation ‘interesting’ if no addi@b comments are provided, because it
might refer to having a positive attitude towarlds tanguage learning and its classes but
there can also be other reasons. Thirdly, consigdahe English language as an essential
skill was mentioned by 8 or 18% of the students rmgnthe &' graders in Parnu Co-
educational Gymnasium and after that, 6 or 13%hefdtudents pointed out the fact of
having a good teacher being the reason for consgiéne English language as a likeable
subject. Finally, 2 students (4%) wrote that thag b certain goal and the same number of
respondents considered the English language asysanipn subject. Although most of the
responses left an impression of having a posititieide towards English language classes,
only 4% of the students mentioned having a certgal for learning. Therefore, it is
difficult to comment on whether they have the mat@d ‘state of mind’.

Secondly, in order to shed light upon the awaremaesisthe use of the techniques
that are also used in AL, the following charts destmte the students’ responses. THe 9
graders form Parnu Co-educational Gymnasium wekeda® tick the learning techniques
that they had used and/or were aware of and daidke(vv) the techniques that had
helped you learn better. Due to the fact that tlagonty of the students either just ticked
the techniques once or only double ticked, showas tiine question was unclearly stated.
Since only 18 respondents seemed to have under#ftea@sk, it is difficult to conclude
whether the 25 students, who only double tickedahswers, considered the techniques
known and also useful or they had just misundedsthe task. Two students ticked the

techniques only once. Therefore, | shall only dsscthe results on the basis of awareness
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of the techniques. For it was not possible to ddalisthe 38 techniques in one chart,
instead 4 charts were used to demonstrate thdse$uk results are ordered, starting from
the most frequently applied techniques by tfie gaders who had responded to the

questionnaires.
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Figure 2. The Techniques of AL.

Figure 2 shows the most used AL techniques thataronwith AL in Parnu Co-
educational Gymnasium among thB gaders before the AL method was introduced. 32
out of 45 respondents pointed out that testing elhess the technique they used the most
and considered to be the most effective. 31 respusdpointed out reading aloud
dramatically. Using new words in a sentence oromtext is definitely a known technique,
since it is often used in English language clagsoThe previous technique is not
original to the AL method, but was given as an epi@ndue to the reason that according to
Colin Rose (1995: 72), an even more effective teghe is to use new words in a

humorous context. 29 students marked reviewing maatbefore and after sleep. That
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technique is discussed separately from the tecknigilled reviewing cycle that includes
revising material for a long time. The reason facduld be due to claiming to be created
by Colin Rose himself. Highlighting or underlinimgew words, phrases, ideas etc. was
pointed out by 26 respondents and scan readingdbstitlents among thé"@raders of
Parnu Co-educational Gymnasium. 22 students rezedrthe technique of learning with
someone else, a friend of theirs, also calledwd{sbuddy’. The same number of students
pointed out reading and visualizing. 19 studentssimier asking questions and planning
time to be common techniques. That result raisegjtiestion of reliability due to the poor
result. Taking under consideration that asking tjoes is often practiced in classrooms, it

should have been pointed out by more students.

The Techniques of AL
% 20
s 18 4[] —
= 16 + [
& 14 H
© 1(2) | @ The Recognized Techniques of
5 o L ] ] AL
o]
= °
z 41
o 2 A
E 0
O ; o 2 R >
F & E RSO PN
& X QSEE PR SR\
& S > & O Q&P
. QO \/QJ %) @ &Qz
(\q ,81;\ < \Qq @\9
&N AN
€

Figure 3. The Techniques of AL.

Figure 3 shows that rewriting and summarizing knawn technique to 19 students among
the 9" graders of Parnu Co-educational Gymnasium. 18refgnts have marked making

flashcards, i.e. writing on small pieces of pad.students have recognized relaxing,
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repetition and making learning maps as common fgales. Setting goals, getting a big
picture of a unit and using post it notes was higted by only 14 students. In my
opinion, there had to be some misunderstandingtaube reason that setting goals was
marked by such a small number of students. Movirggired and using gestures when

learning can be noticed as known techniques foe$Bondents out of 45.
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Figure 4. The Techniques of AL.

Figure 4 demonstrates the awareness of the ted®iquch as role-plays and mental
rehearsal, which is using one’s imagination to Isiséherself actually using what he/she
has learned and finally rhyming or rapping by 16pandents among thé"@raders of

Parnu Co-educational Gymnasium. In my view, thead to be some misunderstanding
once more, as role-plays are definitely not unkndaechniques. There must have been
confusion between the ideas of considering rolg-pla either a technique or simply an
activity. Analysing a text and making notes of wieilready known before learning a

new topic were ticked by 8 students. Despite thet fhat students were asked about
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‘jotting down the notes that are already known befearning a new topic’, they seemed

to be careless when reading the

statement, betlaeigrase ‘jotting down notes’ can be

easily confused with the meaning of writing dowraso(when learning). 7 students noted

arranging thoughts as known techniques, while vewgcle, teaching a new topic to other

students and comparing notes w
be some misunderstanding once

new material to friends should

ere marked by ostydents. In my opinion, there had to
again, since, fonjglea comparing notes and explaining

be more popular bfteast known techniques among

students. Even more, the outcome of 6 studentdigigimg the review cycle, which is an

original AL technique, and 29 respondents poinbogreviewing before and after sleep, is

somewhat surprising.

The Techniques of AL
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Figure 5. The Techniques of AL.

Figure 5 demonstrates the techniques, which amdyraecognised by the™graders of

Parnu Co-educational Gymnasi

um. Ranking topics wasked by 6 students. Using
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mnemonics, thinking about what is personally gaifrech a topic, using new words in a
humorous context, and creating a vision of suceess recognised by only 3 students out
of 45. Considering the fact that 30 students outfecognized a technique of using new
words in a context and 3 students out of 45, tiake&idg new words in a humorous context,
is somewhat surprising. There were four technighaswere not recognised by any of the
45 respondents. Those include making models, pesdifirmation, finding patterns and
keeping a learning log. To my mind, the last tegbeiwas misinterpreted, since most of
the 9" graders should be familiar with the use of Europeanguage Portfolio, which can
be considered as a learning log as well.

Finally, considering the above-mentioned resultsan be claimed that the students
of Parnu-coeducational Gymnasium are aware ofableniques which are used in the AL
method. However, due to the reason that the ptexgedid not produce any practical or
valuable outcome besides giving an overview of khewn techniques, which are also
claimed to be the AL techniques, and because theltsewere often illogical, | shall
concentrate my work on the process of using Colosd® MASTER plan with its
techniques in my classroom and the analysis oiinipdications of using the method.
Lesson Plans

| devised the lesson plans, concentrating on Gebse’s MASTER plan and the
suggested techniques. The teaching materials iedlude textbook and workbook of
Love English 7The testing was carried out during the third s¢hexn, from January 29
to March 18" and textbook units 11-16 were used in the learmngcess. Before
beginning with the MASTER plan lessons, | introdiitiee overall plan for the whole term
to the students, and explained the AL method, oy the MASTER plan and the AL
technigues. While introducing the outline for coatiltg the MASTER plan, | also gave an

overview of the principles of LS, defined the caopicef being visual, auditory or
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kinaesthetic learner, and reminded the studentleo? types of intelligences, which were
explained in the B unit of | Love English textbook. | also referred to the AL official
website of AL, which includes a test for identifgithe strongest types of intelligences.
The results of the tests were discussed brieflyjngwo the fact that AL lesson plans
should include various activities for all typesimtelligences and the purpose of the present
thesis includes only the overall plan and its téghes only.

According to Lilyana Skopinskaya, (1996: 8) a laage classroom lessons include
four stages: review, presentation, practice andywtion. | have used a similar procedure
since the beginning of my teaching practice. Theeefwhen comparing a previously
mentioned format to AL lesson plans, which were pibaal by using a six-step MASTER
plan, | discovered that instead of four stages;oiisists of six stages, which includes
several techniques. For this reason, it was comglit to adapt it for 45-minute lessons.
Apart from this, the descriptions of AL techniguesre more comfortable to adjust to
longer periods. Therefore, | prepared the plansgugie AL method and its techniques per
unit at a time. The lesson plans are presentegpeAdix 2.

Firstly, the AL theory, where the first stage &@led ‘motivation’ as well as ‘stage
of mind’, claims that it should include encouragemesetting clear goals and relaxing
environment. Even more, the suggested techniquésisrstage include scan reading and
making notes of what is already known. However, tdehniques of starting my lessons
with a positive attitude; trying to create a pagtenvironment by showing interest in my
students’ well-being and by asking questions alfweit day; or starting a lesson by telling
a joke etc. have already been parts of my lessioiee $he beginning of my career. The
example of my lesson plans show that | tended ® sisiilar pattern for every unit.
Therefore, it turned out to be a routine that everyt began with scan reading and

analyzing what was there to come and whether tlvaseanything interesting as well. That
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was the stage which the students in the test gseemed to like the most. Discussing the
set goals and objectives for the lesson and usitahasays been part of my lessons either.
Therefore, that remained unchanged part of a reuim the students and the teacher.
Finally, the review of the previous lesson, whishinked to the new lesson and the AL
technique of ‘jotting down already known informatipcan also be considered as finding
connections with the learnt material. Due to thasom that making notes of familiar
information alone would have taken too much timmclused on discussing the objectives
and outcomes with the students, letting them sead the unit, i.e. look ahead and discuss
the information and connect to the topic with poexd knowledge.

Secondly, the AL theory calls the second stagguaing information’, which
should be about introducing a new topic in a wagt tudents could get an idea of the
whole idea which is called a ‘big picture’, thenkimay a plan, that is setting the predicted
dates for coming tasks. Those were discussed irl#ssroom with the teacher. Finally,
the types of exercises in the unit were discussedl analysed in order to recognize
whether they might be useful for visual, auditdipaesthetic or all of the preferred LS.

The next stage is called ‘searching out the meanilmg that stage, Howard
Gardner’s theory was being used. Personally, elelthat using the theory of MI and the
suggested techniques keeping in mind, so that mmattieal-logical, linguistic, visual-
spatial, bodily-physical, inter-personal, intragmral, naturalistic, and musical
intelligences would be involved, helped to make legsons more interesting, especially
due to applying a variety of activities. Therefoitegcan be considered as a tool for being
more creative when planning lessons. However, #ehnigues meant for natural
intelligence were left out due to being out of @xttand difficulty in involving it into the
practice. When conducting the lesson plans, acrgniymthe types of intelligences were

used. L stands for linguistic intelligence, Ma foathematical intelligence, V/S stands for
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visual-spatial type of intelligence, Interp andraput for interpersonal and intrapersonal
intelligences, K/P for physical, kinaesthetic andu Mor musical intelligence.
Unfortunately, there were units where | failed &e wll types of intelligences but it was
focused on using a variety of techniques and tiaimajority of the types of intelligences
would have been used.

Thefourth step is called ‘triggering the memory’ orémorizing the key facts’. In
that stage | concentrated on introducing the tephes for using at home in order to
memorize the material better. In the classroomfténoused an activity of using learnt
vocabulary in a humorous context, which was oftedenup by the students.

Next, the fifth stage called ‘exhibiting the knowdtge’. In that stage | considered
suggesting the students to look at the work befareding it in very useful. To my mind,
when recommending students to try to evaluate tbek vy asking questions, such as
“what grade is it worth; is it up to my best start$d, allows them to accept and analyze
the teacher’s feedback. The students of the testpgstopped negotiating over the marks,
e.g. whether it is really a “3” or “4 minus” etc.

Finally, the sixth stage in the AL theory is refiea, which is about reflecting and
analyzing the learning process itself. Therefoteaha end of the units | asked students to
talk about the techniques which helped them leatteb or what they would have done
differently. There were always students, who seetodok more interested in the subject
and tried to analyse their learning more than tiners. For some reason the boys in the
test group appeared to be more critical in discigsie learning process. Due to the fact
that the majority of the group consisted of boys] & was not very consistent in asking
them to analyze their learning, the stage was s$efbrout from the lessons. Nonetheless,
the last stage turned out to be more about angythi@ learnt material than the process

itself.
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The lesson plans, which were used during the ggtariod of the AL theory, are
presented in Appendix 2.

Despite the fact that | had no practical exampld@iv a MASTER plan lesson
should look like, 1 did not face any insurmountabhestacles. However, there were several
impediments concerning lesson planning, becausestityes did not fit into 45-minute
lesson plans. Considering the AL techniques andvi@e process including all stages, it
seemed to me that the only logical idea was tosadhe plan to each unit. Secondly, it is
difficult to comment on whether the students ditually benefit from the second stage,
where the LS theory was involved. Since the stiglaséd a very practical textbook with a
variety of exercises provided, and it seemed tdhmaethe exercises were created in a way
as to involve all senses. Therefore, | did not tereextra activities, except for visual
materials for remembering information, e.g. powarppresentations. Even more, the idea
of using various handicraft activities in orderr&nforce kinaesthetic memory was out of
question, because | move from class to class antsmes need to give lessons in the
classroom meant for teaching mathematics, so dooot hang up any posters or cards etc.
Thirdly, students did not seem to find the finaftection’ stage of the learning process
beneficial, arguing that there was no sense inggouer the same topic when they believed
to have understood the topic.

Test Group Results

Test group, which consisted of 11 students (7 laoys4 girls), were involved in a
quantitative research. They were introduced toAhe@echniques and they practiced using
them during the third school term. The studentsewgiven a questionnaire in order to
compare the results before and after the testinggpéSee Appendix 3).

The following chart demonstrates the attitude talsahe English language and its

classes before and after the testing period. Iipthdest questionnaires, all of the students
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of the test group mentioned the fact that theydikee English language and the classes.
There appeared to be no changes in this regatteifeedback questionnaire. It can be an
unreliable result, because the level of objectivityvery low, since | was the one who
carried out the research with my students and tilndeats might have not dared to claim
the opposite.

The following chart is about the reasons givenustify the attitude towards the

English language and its classes. The number gbnsagiven per the number of times

mentioned.
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Figure 6. Motivation.

According to Rose (1997: 203), when using a speddéichnique that involves
sharing one’s goals, students’ motivation will angtically increase. The students did use
the technique and discussed their goals and nécéssiearning English. Therefore, it can
be assumed that the increase presented in the, @lech totals 3 more times of pointing
out the technique shows the awareness of the subgter. In addition, the fact that the

lessons were regarded as being fun, might be calgeatding more activities to the
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lessons. There are little positive changes in otiweye categories as well, and the idea of
finding the language and its lessons easy did mange.

Secondly, although the students were asked abdht tiee awareness of the AL
techniques and their usefulness in the pre-testimgfion, and | only focused on the
awareness of the techniques for reasons explaiaigrein this section. In the feedback
questionnaire | decided to ask the techniques erb#sis of usefulness only, because it
seemed to be obvious that the students would kreewtéchniques after having been
introduced to them throughout the whole school term

After the testing period, the target group was ddkewrite about the techniques
they liked to use and considered effective. A qoasaire with open-ended questions was
used.

The following charts represent the outcome of thbjective opinions of the
effectiveness of the AL techniques. The resulttheftest group are demonstrated in four

charts, due to the number of the analyzed techgsique
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Figure 7. The Applied AL Techniques.
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Figure 7 demonstrates that there have been snaaligels in considering the effectiveness
of AL techniques. The most noticeable shift ocadinire using role-plays. The result was
expected, since the activity was used rather ofterng the testing period. The chart
shows a small increase in testing oneself: it wastged by 7 students before and 8 after
the testing period. It was pointed out that mergbkarsal and learning with a partner were
considered useful techniques by 6 students belfierdeisting period and 9 afterwards. For
unknown reasons, there has been a decrease inwmyjelanning time and using words
in context. Decrease in the last technique couldxXpained by an increase in using words
in a humorous context. The use of the techniqueskihg questions and reading aloud do
not demonstrate any changes. | expected to see sbarge in the technique called
‘asking questions’ because the previous resultsvetiagnorance of the term and could
have been misunderstood. However, after explaitinegidea, the results remained the

same. Therefore, only six students out of 11 candite technique useful.

The Applied AL Techniques
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Figure 8. The Applied Techniques of AL.



41

Figure 8 shows the tremendous change in estim#imgalidity of the techniques such as
learning maps and scan reading. Considering thebarsrbefore, there are five students
more who favour scan reading and four students vathoe the use of learning maps more
than before the testing period. Two respondentisneld to favour making flashcards and
one considered movement and using gestures as tmdoe effective techniques as
previously. In other words, learning maps and seading are considered effective by 9
out of 11 students, which is an outstanding restdiwever, the techniques of repeating
and comparing notes have remained the same. Firth#lychart demonstrates that there
has been a decrease in relaxing and analyzingeitteBven so, | expected to see a more
noticeable change in analyzing the text, becausestildents were introduced the idea of
analyzing the text using the acronym AEIOU techeigwhich | assumed to have some

feedback from the students.
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Figure 9. The Applied Techniques of AL.

Figure 9 demonstrates that after teaching the stadbe necessity of setting goals, getting

a big picture of a unit and using words in a humergontext, has also changed their
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attitude towards the effectiveness of the techrsgu students out of 11 value the
previously mentioned techniques, which is a outlitamremark considering the fact that
no more than only 3 students believed them to ledulidefore. Ranking topics is also

valued by 3 students more than previously. Furtbeemthere has been a distinctive
change in valuing the making of flashcards, armaggthoughts, and reading and
visualizing. Despite the fact that jotting down thates about already known information
was actually not used during the lessons, it hHiseshained the same. Finally, the idea of
teaching someone else, which is one of the higtddjitechniques in the AL theory,

demonstrates a decrease in valuing it by the temipgand none of the 11 students
considered sticky notes useful either. Review cytlews a negative result, as before
testing period at least one of the students hadedat as an effective technique but after

the third school term none of the 11 students hiufor unknown reasons.
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Figure 10. The Applied Techniques of AL.

Figure 10 shows major changes in considering, usimmgmonics, WII-FM, making

models, a vision of success and keeping a leaftompgompared to the previous results. 5



43

of 11 students tend to make models, 4 studente\vhkiuse of mnemonics and 3 students
highlight the techniques called WII-FM, a vision @iccess, and keeping a learning log,
which are all noticeable results due to the faat tione of the 11 students considered the
techniques effective before. Rhyming and rappinghaieed the same, which was
highlighted by the same students before and dftetdsting period.

In conclusion, as it can clearly be seen that tleree been changes of attitude
towards the techniques of AL and it might be causgdhe increase of awareness of the
method and its techniques. Therefore, the preagséisults might show that th& graders
in Parnu Co-educational Gymnasium are actuallyamaire of the AL techniques because
they recognize the techniques given as they thiel aire, but it is difficult to comment on
really being aware of the techniques. | am inclinedhink that all the techniques are
highly subjective and deeper understanding mighéngke the attitude towards the
techniques but it is still difficult to conclude etmer the use of the techniqgues make
learning more effective than before.

After the testing period, the students were alsked to give feedback on the
lessons, whether they tended to think about tle@iming process and the used techniques
more than before and whether they used the tecesiqutside the classroom as well.
Although they were asked to give explanations, nobshe students tended to give rather
short answers, therefore | divided the studentsWans into three categories: yes, no or
sometimes. Five students out of 11 considereddbleniques being useful and fun, four
respondents expressed negative attitude and tvaerdgisl neutral. In order to clarify the
results, | personally asked the students of thegtesip to comment on their answers. Five
students (4 girls and 1 boy), claimed to valuetéobniques due to the explanations which
were provided before using the MASTER plan in thessroom, saying that they have

begun thinking about the learning process more thedfare. The two students who gave
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neutral answers that means sometimes favourintgtimiques of AL and sometimes not,
explained that everything depends on the partidelsson and activity whether it makes
the lesson fun or not. Finally, the ones who cagrgd the techniques of AL as having no
impact justified their answers by saying that tleepected to see some results, preferably
positive in their studying process and marks buthiir opinion everything remained the
same.

The analysis of the above results demonstratesthieet have been some changes
in the learning strategies due to the use of thee@hniques. Therefore, it can be caused
by the positive impact by the use of the AL teclmeicdout it might also show that the
students are now aware of the techniques and awsscof the learning process.
Nevertheless, the ones who expected some majogehartheir learning process also as
promised in website advertisements of AL, had tadisappointed because students still
need to work hard for getting good results. Furtiae, as the most of the techniques were
used in my classroom already before and the ptewesesults demonstrated that the

techniques are already in use in other classrocmget.



45

CONCLUSION

In conclusion, the current research was about amgywhether the techniques of
accelerated English language were suitable forritzmtostudents who learn English as a
foreign language. The first section was about mhiog an overview of the AL
methodology and its techniques. The second septiovided the outcome of the research
which was conducted among th graders in Parnu Co-educational Gymnasium.

The general aim of the research paper was to $¢b apecify:

1) Rose’s (2001: para. 2) claim that AL is an instoxe and successful method and
besides that a unique way of learning. Therefopjantitative research was used in order
to discover whether the method can be claimed toubigue and innovative. The
questionnaires were given to th& graders of Parnu Co-educational Gymnasium (51
students). 45 students responded to the questiesn@l boys and 23 girls). The students
were given a list of techniques that are used éWAh method. 35 out of 38 techniques
were recognized and also practiced. Testing onegelfling aloud dramatically, reviewing
before and after sleep, were the three of the bresiyn and used techniques and the three
techniques which were not recognized at all, wesmgu positive affirmation, finding
patterns and keeping a learning log.

Some of the outcomes were surprising or illogidat, example, the technique
called ‘asking questions’ was ticked by only 20dstots out of 45. Therefore, the results
cannot be regarded as reliable. However, due tdaittethat most of the techniques were
ticked as known and practiced before, it can bendd that using the techniques of AL is
neither innovative nor unique. Still, the idea sfng the techniques in a certain sequence,
that is using the MASTER plan, can be regarded asique way of learning. In other

words, although the learning techniques might dlyebe in use in everyday learning



46

practice, they can be considered as innovativeusiglie way of learning English if they
are accompanied with the MASTER plan.

2) The secondary aims of the current paper wedistmver the effectiveness of the
AL techniques for the 9th graders in an EFL classr@nd to discuss the implications of
using the techniques of AL on the example of tfleggaders of Parnu Co-educational
Gymnasium.

First of all, the lesson plans were made on thésh#sthe MASTER plan. Due to
practical considerations, only one of the Engliahguage groups of thé"Qraders of
Parnu Co-educational Gymnasium was introduced gbleniques of AL during the third
school term. The test group consisted of 11 stedéhboys and 4 girls). After the third
school term, the test group was asked to give feadbor the lessons and they were also
provided with a questionnaire. The questionnaireolving the same 38 techniques, which
were presented to the test group previously, wekedto tick on the basis of subjective
opinions of the usefulness. Moreover, motivatiorswaeasured by asking whether the
students liked English language classes and algpveo reasons to support their claim.
According to Rose (1997: 137) it is possible toréase motivation, which is a key to
learning, by using a specific technique called rsftaone’s goals’, as specified in the first
step of MASTER plan (1997: 203). It was discussepasately, due to the reason that
motivation is also highlighted as the first and @fi¢he most important thing to be able to
learn anything. Therefore, the results before dier $he testing period were compared.
The results demonstrated that the categories fplagwng their willingness to study the
English language remained the same as before:d=yimgy the subject and classes easy,
interesting, necessary, fun, having a clear goalfamouring the teacher. The chart
demonstrated an increase in most of the categexie=pt for considering the subject easy,

which remained unchanged. There was a noticeablease in the category of having a
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goal or purpose for learning English, which washhghted three times more than before
the testing period. Therefore, the outcome shows tihe technique of discussing and
sharing goals might make students think about thiéenand increase their motivation.

Secondly, the techniques on the basis of usefuwess discussed. 32 techniques
out of 38 were considered to be effective. In addito that, the outcome demonstrated
that 20 out of the 32 effective AL techniques umdart noticeable increase of valuing the
techniques. 7 AL techniques out of 32 were valuedftective as before the testing period
and the same number (7) of AL techniques were asamt so effective.

The impediments during the testing period inclutiesl matter of devising lesson
plans for the units not for lessons due to the tlaat the MASTER plan and its techniques
were impossible to adjust for the 45-minute lesptems: secondly students’ attitude
towards the sixth stage ‘reflecting their learnprgcess’ was too critical and they were not
willing to see the purpose of it. Therefore, thagst was soon left out from the lessons.
Finally, involving LS in the learning process rem&d modest, because the textbook
exercises were sufficient for providing activitiés visual, auditory and kinaesthetic
memory and because of not having a classroom vibdrang up posters, cards etc. Even
more, the techniques for naturalistic intelligeweere impractical in the current lessons
and were left out. However, a variety of activitvesre used so that all the senses and other
different types of intelligences were involved lre learning process.

Finally, students were also asked to give feedlzexckalthough the students were
concrete and short with their answers by showieg thositive, negative or neutral attitude
towards the MASTER plan and the AL techniques,rdsilts demonstrated that many of
the students, 5 out of 11 (4 girls and 1 boy) ader®d the AL techniques being effective:
2 students were neutral by pointing out that themetimes do consider the techniques

being useful, and 4 respondents did not considetdbhniques effective. The students of
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the test group did not notice any remarkable imenoents in their school work and neither
did the teacher. However, the overall outcome veastipe, because the lessons were filled
with a variety of activities. Taking everything anaccount, using the techniques of AL in
the classroom, show considerable practical impboat

To sum up, AL is a method that is advertised aeffective, successful and a
unique way of learning. Although the majority oettechniques were already in use and
practiced in the English language classes in P&poteducational Gymnasium, the
students were not really thinking about their l@agnprocess until they were introduced
the method and the necessity of using its techsigblewever, despite the fact that the
students did become more aware of their learnimaggss, it did not show any major
changes in the classroom nor the test results. ciiaiege, which had been promised in AL
advertisements, did not come. However, the teclesigof AL can improve students’
learning skills and make learning process morerésteng. In addition, the techniques of
AL can also be one of the best practices for arcattn and a learner due to the reason that
it helps to organize the learning environment, poedthe information necessary for
learning; plan studies and follow the plan; afteatt use the outcome of the learning,
including learning skills and strategies in differeontexts and for solving problems; and
finally analyze one’s knowledge and skills, strémsgand weaknesses and on that basis, the
need for further learning, as stated in Estoniaiodal Curriculum for Basic School

(ENC) subjection 4.3.4.
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APPENDIX 1 — Questionnaire 1

I am an MA student of Anglistics at the UniversilyTartu and | would be happy if you
could fill in the following questionnaire to be usan my MA Thesis. Your responses are
used in order to find out three aspects of learinglish: motivation, knowing and using
learning strategies and techniques, and the caonebéetween using learning strategies,
self-esteem and test results when learning English.
Your name is asked in order to be possible to coepaur placement test and self-
assessment results to the answers of the follogiregtionnaire, but your name will not be
mentioned in the MA thesis.

Class

Gender

Age

Questionnaire

1. Do you like going to school? Why?

2. What is your favourite subject? Why?

3. Do you like the English language and/or English laguage classes? Why?

4. How would you define a learning strategy and a learing technique?

5. How good are you at English language@ircle the right answer:

a) I’'m excellent b) very good c) averagel) not so good e) bad

6. What is your level of English according to the Eurpean Language Portfolio?
Listening

Speaking and talking to someone

Reading

Writing

7. What has helped you learn the English language bést(School, talking to
foreigners/tourists, Internet, TV (films, series),other)
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8. Tick (v) the answers.
like | Dislike

1. | Speaking activities: role plays, dialogues, dismrssetc. in English
2. | Writing activities: writing letters, stories, essastc. in English
3. | Listening activities: completing exercises accogdito the audig

material in English
4. | Reading activities: for example finding importanftarmation from the

text.
5. | Grammar activities: writing exercises about tenspegpositions

articles etc.; filling in the gaps, learning théesuetc.
6. | Vocabulary activities; explaining and learning newerds, phrases,

idioms etc.
9. How much time does it take for you to learn and dgour home assignments?

Tick the right answer:
less than an hour a week
1-2 hours a week
3 and more hours a week
less and an hour every day
1-2 hours every day
2 and more hours every day.

10. Circle the right answer. do you find memorizing maerial (including
vocabulary, poems, retelling etc.):

a) Easy;
b) Depends on the level of the difficulty, but mosthsy;
C) Difficult;

d) Extremely difficult.

11. Tick the learning techniques that you have used aridr are aware of and
double tick the techniques which of them have helgleyou learn better.

1. Set goals on a topic 20. Learn with a partardy
buddy)

(In order to be learn, understand,
memorize a material better)

2. Get a big picture of a unit. 21. Role-plays.

3. Plan your time. 22. Keep a learning log or ijalir

4. Relax when learning. 23. Analyze a text, make
questions.

5. Use positive affirmations 24. Ask questions.

6. WII-FM (“What is in it for me”) 25. Rank maimpics; list main pointg
in a logical order.

7. Create a vision of success 26. Record yourwamls or

material which you need to remember
and listen to it later in order to
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memorize it.
8. Read aloud (sometimes 27. Scan read
dramatically when learning)
9. Draw, make learning maps 28. Make models/dragfeharts in
order to make sense of the topic
10. Use post-it notes 29. Rhyme or rap when lagrai
poem or new words
11. 5. Highlight or underline new 30. Jot down what you already know
words, phrases, ideas etc before learning a new topic
12. Write on small papers/make 31. Use mnemonics/acronyms
flashcards
13. Arranging thoughts (small 32. Review cycle (1hour, 1 day, 1
papers) week, 1 month)
14. Reading and visualizing e.g. a 33. Review before and after sleep
poem, new words etc. (in order to
learn it by heart)
15. Use new words in a 34. Try to find patterns in a text
sentence/context.
16. Use new words in a 35. Move when learning
funny/humorous sentence/context.
17. Rewriting a text using your own 36. Repetition: words, phrases etc.
thoughts/ words (summarized a
story)
18. Teach a learnt topic to someone. 37. Meptatarsal.
19. Compare notes. 38. Test yourself

12. How do you learn new vocabulary, poems, retellingrad other tasks, that are
involved with memorizing? How do you remember the vocabulary best? Are these
special techniques you use for remembering thermabbest?

13.  How do you learn grammar topics?What helps you to understand grammar best
or do you trust your “gut feeling” most of all?

14. How do learn reading?
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15. How do you learn speaking?(For example: do you try to speak English with
native speakers/tourists or with your friends, da yatch a lot of films in English and try
to pay attention to the pronunciation and vocalyuc.)

16. How do you learn listening?Do you remember any tips for doing listening t&sks
Give examples.
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APPENDIX 2 —Lesson Plans
Unit 11 Films

Objectives

After Unit 11, students will be able to:

speak about films using the acquired vocabulary;

recognise important information

analyse, criticise different film genres;

express their opinion on different film genres;

know the new vocabulary and be able to use it imeod;

know the difference between ’every’ and ’all' andrslate and use the word 'k&ik’ in
context.

1 State of Mind
Discussing the objectives for the unit; making anpfor a unit, jotting down the ideas
which are known and analysing the easiest and difbistult

2. Acquiring the information

Getting a big picture of the unit (scan reading ting). What is familiar about the topic
and which information seems challenging?

VAK - analysing the tasks and topics with studeand discussing what type of a learner
may benefit from them most and also adding exskstavhich are meant for all the senses
(VAP).

3. Searching out the meaning

The idea is to explore the unit through all theesewntelligences.

(Activities after first-reading)

L. + Mu.

Analysing given vocabulary by finding and writingptéanations in English. Background
music is played while writing the task (study muSD).

Ma. —Analysing the film reviews: are there any simii@s between them? Why were
those examples used in that text book? Whethde#lraers have seen any of the films and
add any illustrations examples, opinions aboufitires?

V/S. + Interp. + B/K.

The whole page is colourful and full of illustrat® so it should be easily remembered to
the students who have visual memory, but the tafikoe to make a poster in pairs by
using the same example but writing reviews abduisfione has seen, using as much new
vocabulary as possible. Youtube.com: watching sax@&mples of the film previews.
Finally perform a role-play, discussing the fildsposter is seen to the classroom but the
students are not allowed to look at it. They cae their own key words on flashcards
when talking about the films.

Intrap. answer the questions: Why does this text, knovdedgtter to me? How can | use
those ideas? What significance can | find in thisnhe?

4. Triggering the memory (Group discussions)

First analysing memorisation techniques then whatisl be remembered.

Extra page about memorisation is given to studéRtse 2005); discussing how to learn
vocabulary.
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Spelling: chunk, visualise, write, hear; flashcaatsthe most difficult words.

5.Exhibiting the knowledge

Test yourself using notes, flashcards.

Crossword —wb ex

Translation sentences

Vocabulary test and summary test (before handinthénpaper to the teacher, students
evaluate their tests themselves by adding few camsne

Feedback: after getting back the tests from a wadtudents are asked to answer the
guestions: what went well and what could have becbeaiter?

6 Reflection

What kind of strategies, ideas etc helped you toeraber the text and new expressions
best? Share your opinions. What would you do difidy next time?

To consider VAP and MI theory, is it justified imyr opinion? How?

Unit 12 Music

Objectives:

After Unit 12, the students will be able to:

speak about music and concerts (favourite/leastuide) to which students have been;
analyse, criticise different genres of music;

express their opinion about different genres of imuanalysing and retelling the text 'A
Young Pianist’; know the new vocabulary and be ablese it in the context; learn and use
punctuation rules.

Talk about a favourite band (ex 8) and explainimgrtopinion using new vocabulary.

1 State of Mind
Discussing the objectives for the unit; makingangior a unit in order to set deadlines.

2. Acquiring the information

The big picture (scan reading the unit). What imif@ar about the topic and which
information seems challenging?

VAP - analysing the tasks and topics with studeamd discussing what type of a learner
may benefit from them most and also adding exskstavhich are meant for all the senses
(VAP).

3. Searching out the meaning

The idea is to explore the unit through all theesewmntelligences.

L. + Mu.

analysing the given vocabulary and genres of music.

Ma.+V./S.+P./K.+L. —critically analysing the text (AEIOU). Watchingytoibe videos (an
interview) about Jan Lisiecki. Jarlan Lisiecki - CTV Interview - Age 13
http://www.youtube.com/watch?v=wwHCi_5YGWE; Jan iecki - The Reluctant
Prodigy: 2/2 http://www.youtube.com/watch?v=6LCZRYM&Iist=RD02POW-
nMaKAp4

After watching the videos, students make a learmmagp about the text in order to use it
for retelling the text.

L.+Intrap.

Talking about one’s favourite band.
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Interp. making up dialogues. (ex 9)

Punctuation rules:

Students are asked to jot down the rules theydyrkaow and then make a conspect about
the rules (learning map or drawing models or makKlaghcards — students can choose
which task they prefer) and later they can usertiies when writing exercises in the
textbook and workbook.

4. Triggering the memory (Group discussions)

Making up rhymes and poems using new words. (Stederite down 15 new words and
expressions which seem to be most difficult fontrend use them in the rhyme)

- some students failed to figure out a proper rdyoat most of the students managed to
put together a nice and humorous rhymes.

5.Exhibiting the knowledge

Test yourself using notes, flashcards.

Crossword —wb. ex.

Translation sentences.

Vocabulary test and summary test (before handinthenpaper to the teacher, students
evaluate their tests themselves by adding few camsne

Feedback: after getting back the tests from a ®radtudents are asked to answer the
questions: what went well and what could have becbetter?

6 Reflection

What kind of strategies, ideas etc helped you toeraber the text and new expressions
best? Share your opinions. What would you do difidy next time?

To consider VAP and MI theory, is it justified ioyr opinion? How?

Unit 13

Objectives:

After the Unit 13, the students will be able to:

analyse the article abolihe hairdresser who lives in the Tower of Londpn*

talk about museums in Estonia; express their opialwout the text using new vocabulary;
know the new vocabulary and be able to use itenctintext;

be able to use modal words in a context; descrimetare (extra materials included); learn
and use conditional sentences (types 1-2) in aegont

1 State of Mind
Discussing the objectives for the unit; makingangior a unit.

2. Acquiring the information

The big pic (scan reading), What do you know aly@awhat seems new and want to
know?

VAP - analysing the tasks and topics with studemi$ discussing what type of a learner
may benefit form them most and also adding exskstavhich are meant for all the senses
(VAP).

3. Searching out the meaning
The idea is to explore the unit through all theesewntelligences.
Ma+Mu —Analysing the text (AEIOU) with background music.
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L+V/S+ Interp.

Discussing new vocabulary; making up sentences ¥fthew expressions, which seem to
be most difficult. Retelling the text using the kegrds, which students have written by
themselves. Also paying attention to the constomctif the reported speech.

Intrap+interp students are asked to make up sentences abousdives (using type 2
conditionals) and later making up a short dialogupairs using conditionals (types 1 and
2).

Students describe pictures and answer some ex¢sigus.

4. Triggering the memory (Group discussions)

First analysing memorisation techniques then whatiksl be remembered.
Extra page about memorisation; discussing howamlgocabulary.
Spelling: chunk, visualise, write, hear; flashcdatsthe most difficult words.

5. Exhibiting the knowledge

Test yourself using notes, flashcards.

Crossword —wb ex

Translation sentences

Vocabulary test and summary test

Feedback: after getting back the tests from a ®radtudents are asked to answer the
questions: what went well and what could have becbetter?

6 Reflection

What kind of strategies, ideas etc helped you toeraber the text and new expressions
best? Share your opinions. What would you do difidy next time?

To consider VAP and MI theory, is it justified ioyr opinion? How?

Unit 14

Objectives:

After Unit 14, students will be able to:

Discuss travel tips; learn new vocabulary and ds@ ia context; recognise important
information;

Learn about conditional sentences (type3); rewis®e@and passive voice.

1. State of Mind

Discussing the objectives for the unit; making anpfor a unit, jotting down the ideas
which are known and analysing the easiest and difbistult

2. Acquiring the information

The big pic (scan reading the unit). What do yoawkmalready? What seems new and what
do you want to find out?

VAP - analysing the tasks and topics with studeamd discussing what type of a learner
may benefit from them most and also adding exskstavhich are meant for all the senses
(VAP).

3. Searching out the meaning

The idea is to explore the unit through all theeseintelligences.

(Activities after first-reading)

L — The students form questions about the provided t

Ma. —Analysing the film reviews: are there any similas between them? Why were
those examples used in that text book? Whethde#iraers have seen any of the films and



62

add any illustrations examples, opinions aboufithes? Watching a film review of one of
the provided examples in the textbook.

Interp

Discussing the travel tips in groups (ex 6).

L+Intrap writing about a trip (Wb p 85 ex 10); speaking @bone’s travelling experience
and which travel tips were useful.

Interp Speaking about one’s trip to a partner and aftat the partner tries to retell the
heard story about partner’s travel experience.

P/K A Role-play (ex 6) one of the partners asks gaestand the other one answers.

4. Triggering the memory

Writing new expressions on small papers (Estoniaammg on one side and English
version on the other side).

Spelling: chunk, visualise, write, hear; flashcdatsthe most difficult words.

5.Exhibiting the knowledge

Test yourself using notes, flashcards.

Translation sentences

Vocabulary test and summary test

Feedback: after getting back the tests from a ®adtudents are asked to answer the
questions: what went well and what could have becbetter?

6. Reflection

What kind of strategies, ideas etc helped you toeraber the text and new expressions
best? Share your opinions. What would you do difidy next time?

To consider VAP and MI theory, is it justified imyr opinion? How?

Unit 15

Objectives

After unit 15 students will be able to:

Describe a photograph and express their opinion;

Analyze and predict a story;

Do a reading task which involves true, false, forrmation statements;

Talk and discuss about the text “An Extraordinaglent” using variety of words and
expressions presented in the unit.

Students will practice and revise grammar and veleaip which concern units 11-15.

1. State of Mind
Discussing the objectives for the unit; making angior a unit.

2. Acquiring the information

The big picture (scan reading the unit), what ready known and what seems new and
interesting?

VAP - analysing the tasks and topics with studeamd discussing what type of a learner
may benefit from them most and also adding exskstavhich are meant for all the senses
(VAP).

3. Searching out the meaning
The idea is to explore the unit through all theesewntelligences.
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L —Students discuss and try to predict the storp. 7 95-97.

M —Analyzing true, false, no information statements.

Interp+ VIS - http://www.stephenwiltshire.co.uk/ watching aathlyzing the pictures;
http://www.youtube.com/watch?v=a8YXZTIwTAU watchiagvideo.

L+Intrap - talking about talents which the students wdikid to have a give reasons for
their opinions.

Mu — When writing about Estonian art, music, or filestival (wb p 96), students choose
their favourite music to be played in the classroom

4. Triggering the memory

Writing new expressions on small papers (Estoniaammng on one side and English
version on the other side).

Spelling: chunk, visualise, write, hear; flashcdatsthe most difficult words.

5. Exhibiting the knowledge

Test yourself using notes, flashcards.

Translation sentences

Vocabulary test and summary test

Feedback: after getting back the tests from a wadtudents are asked to answer the
guestions: what went well and what could have becbeiter?

6 Reflection
Discussion

Unit 16

Objectives:

After Unit 16 students will be able to:

Learn about English speaking countries; learn al@arada (symbols, geography, sport,
free time activities); learn the rules of futureges and be able to use them in a sentence.
Speaking about Tallinn.

1 State of Mind
Discussing the objectives for the unit; making anpfor a unit, jotting down the ideas
which are known and analysing the easiest and difbistult

2 Acquiring the information
Powerpoint presentation.



English-speaking
countries; Cananda

S.Vimberg

British vs American

Some words differ: e.g lift - elevator, flat —
apartment, pub - bar

Spelling: theatre - theater, neighbour -
neighbor; dialogue - dialog

Stress and pronounciation: address - address

Grammar Americans can use either the past
simple or the present perfect for actions in a
period up to the present.

‘I have just eaten’ or ‘l just ate’

Anglophone - Someone who speaks English
as a first language.

Francophone - Someone who speaks French
as a first language

Allophone - A resident of Quebec who speaks
a first language other than English or French
Duplex — a semi-detached house

Skidoo - A brand name now used generically
to refer to any snowmobile. Can also be used
as a verb

Canada

Introduction

Varieties of English
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English-Speaking countries

English is the first language in 36 countries
including the USA, the UK, Canada, Australia,
Ireland, South Africa and New Zealand.

Canadian English

Canadian English spelling is a mixture of
American, British , and unique Canadianisms.
Canadian vocabulary is similar to American
English, but with key differences and local
variations.

There are no grammatical features that are
distinctly Canadian.

Chinook — A chinook is a warm, dry, gusty
wind that blows down the eastern slopes of
the Canadian Rockies, across the foothills
and the Western prairies.

The term chinook comes from an Indian word
meaning "snow eater."

Stanfields — men’s underwear, especially
gradpa’s style

C.C —a brand of whisky, Canadian Club

The name ‘Canada’ was given to the country
in 1535. It comes from the word kananta
which literally means village; community
There are 2 official languages in Canada.
(59,3%; 23,2%)

Area: 9,984,670 sq km

Population: 33,487,208

Form of government: parliamentary
democracy and constitutional monarchy

Head of state: Queen Elizabeth ||

The west of the country is dominated by the
Rocky Mountains, where the evergreen
forests are home to a wide variety of wildlife.
bears, wolves, beavers, deer, mountain
lions, raccoons, otters.

Trout and salmon

Central Canada is covered by vast plains,
known as Prairies. Used for growing wheat
and grazing cattle.

Bison, antilope

i)
Asswa %
A

Political division: Canada is a federation
composed of 10 provinces and 3 territories.

Capital: Ottawa

Longest river: MacKenzie, 4240 km

Highest mountain: Mount Logan, 5,959m
Largest lake: Great Bear Lake, 31, 328 sq km

People and languages

Each area of English-speaking world has
developed its own special characteristics.
e.g. Australian English: beaut (beautiful);
G'day (Hello); barbie (barbeque).

British and American people nearly always
understand each other, but, in some
countries, the language has been altered so
much that it is difficult for an English speaker
to understand it.

Distinctive Canadian vocabulary

1. anglophone 7.Stanfields

2. francophone 8.C.C

3. allophone 9.Chimo

4. duplex 10.Click
5.Skidoo 11.Washroom
6. Chinook 12.housecoat

Chimo — a greeting from the Inuktitut
language of northern Canada, also used in
some parts of Southern Ontario and Western
Canada. Hello, goodbye.

Click — slang for kilometre.

Washroom — a restroom or a bathroom in
American English

Housecoat — a bathrobe

Today, the inuit people make up less than 4%
of the population.

About 50% of Canadian people are
descendents of British and French
immigrants who settled in the country in the
16th century.

A wave of immigration in the late 19th and
early 20th cent. Brought people from many
other European nations such as Germany
and ltaly.

Symbols

The west of the country is dominated by the
Rocky Mountains, where the evergreen
forests are home to a wide variety of wildlife.
bears, wolves, beavers, deer, mountain
lions, raccoons, otters.

Trout and salmon

Central Canada is covered by vast plains,
known as Prairies. Used for growing wheat
and grazing cattle.

Bison, antilope

Most of the French-speaking Canadians live
in the west of the country, in the province of
Quebec. Montreal, located in Southern
Quebeg, is the second largest French-
speaking city in the world.

Flag

i+l

National anthem
“O’Canada”

Royal anthem

“God Save the Queen”

Maple tree

Maples contribute valuable wood products,
sustain the maple sugar industry and help to
beautify the landscape.

Maple leaf; Maple syrup

Beaver
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3. Searching out the meaning

L — Students make up sentences about Canada. There@emended to use some
Canadian words as well (if possible).

M —Analysing the film reviews: are there any similas between them? Why were those
examples used in that text book? Whether the lesitmeve seen any of the films and add
any illustrations examples, opinions about the$Pm

Interp+ P/K Pairwork: preparing a presentation about Talliony capital city and
comparing Tallinn to Ottawa.

Discussing the travel tips in groups (ex 6).

L+Intrap First writing about a trip (Wb p 85 ex 10); speakiabout one’s travelling
experience and which travel tips were useful andlvbave been (if they weren’t used).
V/SP Powerpoint Presentation.

4. Triggering the memory (Group discussions)
Mind map about Canada and English speaking cosntrie

5.Exhibiting the knowledge

Teaching others (pair work). Students try to exptaach their deskmates or partners
about what they had leaned about Canada. Learrapg ican be used.

Vocabulary test and summary test

Feedback: after getting back the tests from a wadtudents are asked to answer the
guestions: what went well and what could have becbesiter?

6 Reflection
What kind of strategies, ideas etc helped you toeraber the text and new expressions
best?
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APPENDIX 3 — Questionnaire 2

Class
Gender
Age
Questionnaire

1. Do you like the English language and/or English laguage classes? Why?

2. How would you define a learning strategy and a learing technique?

3. How good are you at English language@ircle the right answer:

a) I'mexcellent b) verygood c) averagel) not so good e€) bad

4. What is your level of English according to the Eurpean Language Portfolio?
Listening
Speaking and talking to someone
Reading
Writing
5. Tick (v) the answers.
like | Dislike

1. | Speaking activities: role plays, dialogues, dismrssetc. in English
2. | Writing activities: writing letters, stories, essastc. in English
3. | Listening activities: completing exercises accogdito the audid

material in English
4. | Reading activities: for example finding importanftarmation from the

text.
5. | Grammar activities: writing exercises about tenspegpositions

articles etc.; filling in the gaps, learning théesuetc.
6. | Vocabulary activities; explaining and learning newerds, phrases,

idioms etc.
6. How much time does it take for you to learn and dgour home assignments?

Tick the right answer:

less than an hour a week
1-2 hours a week

3 and more hours a week
less and an hour every day




1-2 hours every day

2 and more hours every day.
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7. Circle the right answer: do you find memorizing maerial (including
vocabulary, poems, retelling etc.):

e) Easy;

f) Depends on the level of the difficulty, but mosthsy;

Q) Difficult;

h) Extremely difficult.

8. Tick the learning techniques (v) which have helpegiou learn better.

1. Set goals on a topic/ get a big
picture of a unit

20. Learn with a partner (study
buddy)

(In order to be learn, understand,
memorize a material better)

2. Get a big picture of a unit.

21. Role-plays.

3. Plan your time.

22. Keep a learning log or jalir

4. Relax when learning.

23. Analyze a text, make
questions.

5. Use positive affirmations

24. Ask questions.

6. WII-FM (“What is in it for me”)

25. Rank maimpics; list main pointg
in a logical order.

7. Create a vision of success

26. Record yourwamls or
material which you need to rememb
and listen to it later in order to
memorize it.

er

8. Read aloud (sometimes
dramatically when learning)

27. Scan read

9. Draw, make learning maps

28. Make models/dragteharts in
order to make sense of the topic

10. Use post-it notes

29. Rhyme or rap when lagrai
poem or new words

11. Highlight or underline new
words, phrases, ideas etc

30. Jot down what you already knov
before learning a new topic

<

12. Write on small papers/make
flashcards

31. Use mnemonics/acronyms

13. Arranging thoughts (small
papers)

32. Review cycle (1hour, 1 day, 1
week, 1 month)

14. Reading and visualizing e.g. a
poem, new words etc. (in order to
learn it by heart)

33. Review before and after sleep

15. Use new words in a
sentence/context.

34. Try to find patterns in a text

16. Use new words in a
funny/humorous sentence/context.

35. Move when learning
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17. Rewriting a text using your own 36. Repetition: words, phrases etc.
thoughts/ words (summarized a

story)

18. Teach a learnt topic to someone. 37. Meptatarsal.

19. Compare notes. 38. Test yourself

9. Name the learning techniques you like the most anldow they have helped you

to learn English. Give examples.

10.  What learning techniques would you recommend to stlents who find English
difficult?

11. Name the learning techniques which you'd like to tssmore often?

12. What do you think, could learning techniques help @ improve learning skills
or/and ability to learn English easier?

13. Do you think more about the learning process than &fore the term?
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The Techniques of Accelerated Learning EnglishRh Elassroom
“Kiirendatud inglise keele kui voorkeele dppimisrtozd tehnikad”
T60 liilk: magistritdo

Aasta: 2013

Lehekllgede arv: 53 (koos lisadega 68)
Marksdnad: kiirendatud dppemeetod, Opitehnikadstdld, multiintelligentsus.

K&aesoleva magistritoé eesmargiks oli uurida kiiend Oppemeetodi tehnikate
kasutamist Eesti koolis. Tapsemalt, vaadelda kdivishusad ja ainulaadsed need
Opitehnikad on, ning seejarel viia labi uurimus R&arUhisgimnaasiumis pdhikooli
I6puklasside pdhjal.

Antud uurimistdo labiviimiseks pustitati jargneviidgsimused:

1) Kui tdhusaks osutuvad kiirendatud dppemeetodi telthD. klassides, kus dpitakse
inglise keelt vodrkeelena (Parnu Uhisgiimnaasiunteha
2) Mis jareldusi saab kiirendatud dppemeetodi teheikdesutamisest teha (Parnu

Uhisgiimnaasiumi 9. klasside naitel)?

Kiirendatud 6ppemeetod on loodud Colin Rose pod83lL aastal ja seejarel
saavutanud nii populaarsust kui ka palvinud kmtikKiirendatud 6ppemeetodit ja selle
tehnikaid kasutatakse vaidetavalt kogu maailmagylisimaal on Northumberland
Highschool, mis kasutab kiirendatud 6ppemeetoditaasa 1997.

Kiirendatud 6ppemeetod on nimetatud sGnageeleratedehk kiirendatud, kuna

meetodi looja Colin Rose vaidab, et kasutades lastet nimegadVIASTER plan koos
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kiirendatud 6ppemeetodi dpitehnikatega, suudabj@gphusamalt ja loomulikumalt uut
materjali omandada ning seeldbi muutub dppiminkilkemaks.

Selleks, et saavutada t66s pustitatud eesmarketasas ma nii kvantitatiivset kui
ka kvalitatiivset uurimusmeetodit. Esialgu viisiabl kusitluse ko&igi 9. klassi Opilaste
hulgas ja seejarel valisin praktilistel kaalustistalja the grupi, kus kasutasin kolmanda
veerandi jooksul kiirendatud Oppemeetodit ja sedbnaikaid inglise keele tundides.
Seejarel kdusitlesin uuritavat sihtgruppi, et teadaada nende arvamust antud
Oppemeetodist.

Kvantitatiivne uurimus ei andnud piisavalt adekgaat tulemusi, kuna dpilased ei
andnud kiisimustele adekvaatseid vastuseid. Opilaséhdnud kusitluse pdhjal dra ka
Oppetehnikaid, mis olid juba varem igapaevaseltike®l ja eesti koolis tavaparased.

Personaalselt, iga Opilasega eraldi labi viidudelirsitiuses selgus, et 11st
kisitletust 5 pooldas antud Opitehnikate ja meetkdsutamist, kaks Opilast jaid
neutraalseks ega osanud hoiakut votta ja neli gipNastasid, et antud Opitehnnikate
kasutamine ei muuda nende arvates midagi.

Labiviidud jarelkiUsitlusest selgus, et enamike &g arvates kiirendatud
Oppemeetodi tehnikate kasutamine ei muutnud Spmude oluliselt. Viie dpilase arvamuse
kohaselt dpitulemused paranesid. Opetaja seisukehahdnud kiirendatud Gppemeetodi
kasutamine olulist tulemust ja Opitulemused klassrsikuna ei muutunud kuid aitasid
muuta tunni mitmekesisemaks ja Opilastele huvitaanak

Kokkuvoéttes, kiirendatud Oppemeetodi tehikad voivi@dhustada inglise keele
Ooppimist Eesti koolis, aga kuna tegemist on Opilatega, mis osaliselt kattuvad Eestis
juba kasutuselolevate dpitehnikatega on Opilagtal@d juba teada ja tuntud. Kull aga kui
arvestada, et antud uurimistoos keskenduti Opikai@i kasutamiseldMASTER plan

kontekstis, siis uuritavate subjektiivse arvamusshdselt antud meetodi kasutamine
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tbhustas inglise keele omandamist. Voib jareldadakiirendatud dppemeetodi tdhusus
seisneb asjaolus, et juba teada tuntud Opitehnikasditatakse kogumis, jarjekindlalt ja
metoodiliselt ning luuakse aktiivse dppimise foS8amu tulemusi voib saavutada ka Eestis

juba kasutuses olevate Gpitehnikatega kui neidtkdausiisteemselt ja jarjekindlalt.
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