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ABSTRACT

This thesis is a study of teachers’ use of students’ mother tongue (Russian) in
English-language classrooms in one Russian-language school in Estonia. The aim of the
study is to find out the amount and functions of the mother tongue use by the teachers in
the primary English as a foreign language classroom.

In order to gain the data for the study, three primary classroom English language
lessons were observed and analysed in detail using the word-count method and the
functional analysis of the teachers’ utterances. Lesson observations were followed by the
semi-structured interviews with the teachers. The teachers’ answers about their classroom
practice were compared to the observation data.

The Introduction of this study provides a brief insight into the topic of the role of
the first language in foreign language teaching, presents the rationale for the research and
gives an overview of the structure of the paper. The first chapter discusses the findings of
the previous research concerning the amount and the main purposes for using the first
language in the English as a foreign language classroom. The second chapter gives an
overview of the participants, the data gathering methods and its analysis. The third chapter
focuses on presenting and analysing the lesson observation data and the interviews with the
teachers. The fourth chapter provides an evaluation of the research findings in the light of
previous research. The Conclusion summarises the findings of the study.

Keywords: First Language, Second Language, primary classroom, EFL classroom
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LIST OF ABBREVIATIONS
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L1 — first language

L2 — second language
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INTRODUCTION

The role of the first language (hereafter L1) has significantly changed throughout
the history of foreign language teaching. Two opposite extremes, in this respect, which are
related to the amount of L1 use, are the bilingual and the monolingual approach. The
former suggests that teachers as well as learners use L1 extensively in foreign language
classes. The latter suggests that the target language alone should be used as a means of
communication in the classroom, and the best way of facilitating second language
acquisition (hereafter SLA) is to exclude L1 from the learning process.

In the past, the bilingual approach used to be the norm in language teaching as the
main goal was to master written rather than oral skills. However, in the 19th century there
was a significant shift from the bilingual to the monolingual approach as a result of an
increasing interest in oral skills. Thus, the idea of bilingual education began to be
perceived as inefficient, and this led to the exclusion of L1 from the foreign language
classroom. (Leonardi 2012)

Since the 1970ies there has been a strong emphasis on the communicative language
teaching approach and exclusive or almost exclusive target language (hereafter TL') use in
foreign language (hereafter FL) teaching. The proponents of ‘English only’ approach argue
that switching to L1 hinders foreign language acquisition. From their point of view, people
learn foreign languages the same way they acquire their mother tongue, and it is not always
necessary for students to understand everything the teacher says (Krashen 1981).

Recently, however, the assumption that the monolingual approach is the best way

to acquire FL is being contested (Inbar-Lourie 2010) and the taboo against using L1 in the

1 TL or target language is considered to be an umbrella term covering both second (L2) and foreign language
(FL), whereas L2 is used specifically when referring to a language context in which that language is used by
the community, and FL to refer to a language that is not in general use and that is largely restricted to
language classrooms. When referring to other studies, their own terminology was adopted. (Saks, 2016)



classroom is breaking down. Researchers such as Stern (1992), Cook (2001), Turnball
(2001), Tang (2002), Moore (2013), for example, claim that students’ [.1 can be a valuable
element in a foreign language classroom. For instance, Stern (1992) argues that teachers
should not hesitate to resort to L1 for clarifying and translating rather than giving lengthy
and complex explanations in TL. According to Cook (2001: 418), L1 can be a useful
element in creating authentic second language (hereafter L.2) users and “rather than the L1
creeping in as a guilt-making necessity, it can be deliberately and systematically used in
the classroom”.

Some FL teaching methodological literature also proposes that the stranglehold of
the negative perceptions of the mother tongue use in a FL classroom needs to be broken.
For instance, the authors of “Using the Mother Tongue. Making the Most of the learner’s
language” (Deller & Mario 2008) encourage teachers to use the mother tongue in their
lessons and provide the ideas and guidelines on when and how to use it effectively.

Macaro (2001) and Leonardi (2012) concluded from their studies that teachers hold
even three different theoretical positions regarding the issue of L1 use in the foreign
language classroom. According to the first, ‘classroom is like the target country’ and L1
should be completely banned from it. The second position is held by teachers who agree
that there is no pedagogical value in L1 but it can be used when needed. The third position
unites teachers who hold the view that there is pedagogical value in L1 use, if it is justified.
Quite a few recent studies support the last position and call for a judicious use of L1 in
EFL teaching (Miles 2004; Tang 2002; Gonzales Davies & Scott Tennet 2009). The
researchers also note that more research is needed not in order to find out whether L1
should be used or not, but rather to what extent and for what purposes this should be done
(Inbar-Lourie 2010; Leonardi 2012; Littlewood & Yu 2011; Macaro 2001).

Issues concerning L1 use are especially significant in teaching young language



learners who are only making their first steps in learning a new language, but little is
known about the actual linguistic practices of teachers in young language learner programs
(Inbar-Lourie 2010). A number of research studies in the primary classroom have tried to
shed light on the issue of the amount of L1 use, the functions it fulfills as well as teachers’
reasons and beliefs about using it (Blackman 2013/2014; Inbar-Lourie 2010; Khaerunnisa
2016; Leonardi 2012; Nagy 2009; Nilsson 2013; Turin 2014). All reviewed authors dealing
with the primary classroom concluded that using L1 for both educational purposes as well
as practical ones supports FL acquisition, but there must be a balanced use of L1 and FL
and the difficulty is in finding this balance.

In spite of the fact that more and more empirical evidence appears showing the
positive impact of using L1 in FL classrooms, national curricula appear to be quite
assertive in their recommendations for L1 use. The Estonian National Basic School
Curriculum for teaching and learning foreign languages stipulates that present-day
language instruction is directed towards communication needs and that communicative
competence is the central competence in foreign language teaching. It also states that “The
language of instruction in language lessons is mainly the foreign language which the
students are studying. If necessary, native language can be used for giving explanations”
(Ministry of Education and Research 2011a: 8). The national curricula of other countries
also attempt to control or eliminate the code switching to students’ mother tongue during
foreign language classes; nevertheless the findings of the studies show that code-switching
is widely used in language classrooms (Raschka, Sercombe & Chi-Ling, 2009).

Based on the aforementioned, it seems plausible to suggest that the role of L1
remains a controversial topic in need of more research. Although the use of L1 in FL
classes has been researched, the number of the studies in primary classrooms is quite

limited, especially in the context of primary foreign language teaching in Estonia. The two



existing studies? that were conducted more than ten years ago investigated the code-
switching (hereafter CS) in the context of Estonian as a second language. And one recent
study® explored the pedagogic functions of CS in a lower-secondary English classroom.

Therefore, the main aim of this research is to explore L1 use in a primary Estonian
English as a foreign language classroom in order to uncover the amount as well as the main
functions of L1 use. Thus, the research questions of this thesis are formulated as follows:
1) How much L1 do teachers use in primary EFL classroom? 2) What are the L1 use
patterns of teachers teaching young EFL learners in terms of frequency and functions?

The paper is divided into three main chapters. The first chapter analyses empirical
literature that relates to the topic of L1 use in the context of EFL teaching. Particular
attention is given to previous findings concerning the amount of L1 use in the primary
classroom. Thereafter the most commonly employed functions of L1 use are discussed.

The second chapter deals with the research design. Reasons for choosing the data
collection and analysis methods for the present study are addressed and the research
method and procedure are described in detail.

The third chapter reports on the empirical findings of this study. The collected data
is presented and analysed. At the end of the chapter, the results of the study are discussed
in the light of other studies. The research finding are summarised in the Conclusion, which

is followed by the list of references and a set of Appendices.

2 See Baskirova (2006), and Zabrodskaja (2005).
% See Saks (2016).



1. PREVIOUS RESEARCH INTO TEACHERS’ USE OF L1 IN

THE EFL CLASSROOM

This chapter reviews studies on the topic of the role of L1 in the English as a
foreign language (hereafter EFL) classroom in different research contexts. Special

attention is given to the amount and the main purposes for using L1 in the EFL classroom.

1.1 THE AMOUNT OF TEACHERS’ L1 USE IN THE EFL CLASSROOM

Educational research continually points out that the teacher is one of the most
important factors in effective English to young learners (hereafter EYL) programs. More
precisely, “effective EYL teachers have appropriate training in teaching young learners, in
teaching English, and in teaching through English” (Shin & Crandall 2014). The amount of
L2 input is particularly vital in FL learning contexts, since usually few opportunities exist
for exposure to L2 outside the classroom (Polio & Duff 1990).

According to pedagogical literature, Halliwell (1992) states that it is quite possible
to teach almost an entire lesson in the target language using a small number of phrases and
structures when we bear in mind that we have systems other than words that help us to
convey meaning (i.e. visual aids, facial expressions, tone of voice). She also points out that
there are several advantages to using TL such as encouraging children to predict the
meaning or “confirming that language is something you actually use ‘for real’ and not just
something you do exercises and games in” (Halliwell, 1992: 15-16). Linse and Nunan
(2005) believe that it is important that young learners are presented with the language that
is a little above their level of knowledge but nevertheless understandable because of the
provided context. It is a common practice for teachers to worry that the task or language
will be too difficult for students to understand, but it is worth remembering that “children

can always do more than we think they can” (Cameron 2011).
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Of the growing body of empirical literature investigating the L1 use in a real
classroom in different contexts, at least seven surveys were conducted in primary school
classes (Blackman 2013/2014; Inbar-Lourie 2010; Khaerunnisa 2016; Leonardi 2012;
Nagy 2009; Nilsson 2013; Turin 2014). In all of the studies mentioned above, teachers
used their students’ L1 at some point although the amount of use varied. It is important to
mention that in all cases students shared the same L1 with their teachers.

Nagy (2009) in her research on L1 use in four Hungarian schools found that, on
average, 58 per cent of the words in the interviewed and observed elementary teachers’
teacher talk were L1 words although, similarly to the previous study (Duff & Polio, 1990)
conducted among university level students, there was a large difference between the
teachers. In one case, almost 94 per cent of all the words uttered were L1 words while in
another case the percentage was only 16.

These findings were confirmed in a more recent study conducted by Inbar-Lourie
(2010) who examined the linguistic choices of six teachers of young EFL learners. The
results showed that there is a marked variability among teachers in terms of the frequency
of L1 use. To be exact, the teachers used their students’ L1 from 6.8% to 75.6% of the
overall amount of language they used in the lessons observed. Based on the findings, the
researcher divided the teachers into three categories: mostly L1 use, combined TL and L1
use, mostly TL use. The author concluded that the amount of L1 used in the EFL young
language learner classrooms seems to be individualized and depending on the teachers’
view of what teaching a language to YLLs should consist of, and what strategies need to be
implemented. Teachers who used mostly L1 see it as a beneficial tool in teaching this
particular age group and did not express a guilt feeling for using it too often. Studying the

reasons why teachers decide to use L1 at primary and secondary levels, Blackman
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(2013/2014) established that at both levels teachers’ decisions are mostly based on
students’ needs, teachers’ personal experience and lesson content.

Blackman (2013/2014) conducted her study among primary and secondary EFL
teachers in three comprehensive schools and two gymnasia in a Belarusian town. Based on
the interviews, it was estimated that almost half of the primary school teachers used L1 for
at least a third of the lesson compared to secondary teachers who used it about 10 to 22 per
cent of the lesson. Nilsson (2013), focusing on the four primary teachers’ switches between
L1 and TL, found that the use of TL ranges between 55 and 100 per cent.

The studies of Inbar-Lourie (2010) and Nilsson (2013), in comparison with some
earlier studies, found that the teachers were well aware of the amount of the students’ first
language they were using, as the actual TL use among the informants was almost the same
as they reported.

In contrast to the above mentioned studies that dealt with non-native teachers,
Leonardi (2012) compared non-native and native teachers’ opinions on the topic of using
L1 in primary school English classes. She found that non-natives view L1 as a key factor
in successful learning whereas native teachers do not support the same statement and assert
that there are many ways to ensure understanding without using students’ first language. At
the same time, the outcomes of her study showed that only 43 per cent of the native
teachers admitted to ‘never’ using L1 in their classes.

It is interesting to note that from all seven works on the topic of teachers’ linguistic
choices in primary classroom only two of them (Nilsson 2013, Turin 2014) included a few
teachers who managed to use TL during almost all the lesson time. However, it was
concluded from the observations that students in fully English classes seemed less active
and participation was little. Turin (2014) does not provide numeric information about the

amount of teachers’ L1 use but she concluded that the teachers tried to avoid code-
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switching into L1 in their classes. Nevertheless, most of the teachers in her study stated
that sometimes it is useful and even absolutely necessary to use students’ first language.

The explored empirical literature leads to the conclusion that, in practice, most
teachers who have the same L1 as their students often use both TL and L1 in their classes.
One of the main tendencies is to try to use more L2 and less student’s first language or in
other words “use L2 when possible and L1 when necessary” (Leonardi 2012).

The amount of L1 used by teachers reported in most of the studies is highly
variable. The findings relating to this issue should be interpreted carefully since they might
vary depending on the methods of data collection and analysis. This is also one reason why
the amount of L1 or TL cannot be the only basis for judging the linguistic quality of the
classroom environment and further research that looks at how language choices are related

to particular pedagogic functions is needed (Kim & Elder 2005).

1.2 THE MAIN FUNCTIONS OF L1 IN THE EFL CLASSROOM

There is no agreed taxonomy when it comes to categorising teachers’ language use
into pedagogical functions; thus, the researchers have used different categories of language
use. Duff and Polio (1990), Macaro (2001) as well as Blackman (2013/2014), following
the previous two authors, categorised the functions of L1 use in the EFL classroom into
language and non-language functions. Language functions included explaining grammar,
defining new vocabulary, translating, checking comprehension, and explaining complex
notions of language and culture. Non-language functions included managing the
classroom, developing a relationship with students and providing feedback. Similarly,
Littlewood and Yu (2011) differentiated between direct support (explanations and teaching
of language elements) and indirect support (classroom management, metacognition and

relationships functions). Pennington (2005) writes about strategic use and compensatory
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use, where strategic relates to specific pedagogical purposes and compensatory deals with
perceived problems, which may include low proficiency but also lack of time, motivation
and knowledge either on the part of pupils or the teacher.

What concerns the primary classroom, Nagy (2009: 148-176), for example,
identified 11 functional categories of L1 use (translation, meta-linguistic use, question,
instruction, information, affective response, teacher’s reaction to student request in the L1,
metacomment, marker, outside the lesson frame and cannot be coded) and measured their
frequency among seven teachers. The researcher found that the main and the most
frequently employed purpose for using L1 (at both elementary and intermediate levels) was
to give information. 31.8 per cent of elementary teachers’ utterances were used for this
function. It should be pointed out that the category of Information-Giving was divided into
three sub-categories: Feedback, Inside Plane Shift and Outside Plane Shift. The last two
categories were borrowed from the study conducted by Macaro (1998: 187-188). In his
work, Inside Plane Shift indicates those utterances where the teacher is providing further
contextual information to help students with the task they are doing, and the Outside Plane
Shift refers to the utterances outside the immediate context of the lesson. Feedback was the
most frequently used sub-category of Information-Giving among the elementary teachers,
followed by Inside-Plane Shift and Outside-Plane Shift.

Blackman (2013/2014) also noticed that, of all non-language functions, primary
classroom teachers were most likely to use L1 for providing feedback. The main reasons
were to maximise understanding, either before or after the task, and to create a more
comfortable situation for the students. The findings in Leonardi (2012) as well indicate the
importance of L1 in giving feedback; 78 per cent of non-native English language teachers
claimed that the students are more motivated if feedback is provided in their L1. Nilsson

(2013), however, established that if the feedback in the classroom is without a formative
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purpose (for example, the simple “well done™), teachers mostly express it in the target
language.

The second most important reason for using L1 in Nagy’s research was to give
instructions for now and for later (accounting for 20.9 per cent of the elementary teachers’
L1 utterances). Mostly the teachers were giving instructions for now. Instructions about
doing something later on were usually about the homework for the next lesson. The
students’ first language was also very often used in order to ask eliciting and information
questions (17.5 per cent of the utterances).

Nagy (2009) has also analysed the functions of L1 use employed less frequently by
the teachers, such as translation, metalinguistic use, affective responses, teachers’ reaction
to students’ L1 use, metacomments, and markers. The results showed that the elementary
teachers used only 4.3 per cent of their L1 utterances for translation. The function of
metalinguistic use (which included the discourse explaining grammar, spelling and
pronunciation) constituted as much as 1.8 per cent of the teachers’ utterances. The author
drew the conclusion “that the activities of the lessons may be one factor determining how
much is talked about grammar, pronunciation or spelling in the L1 (Nagy 2009: 150), and
based on the classroom data, she suggested “that the teachers developed a way of coping
with this in the L2, in a way that they stay in the L2, and allow the students to translate the
words into L1 and also to explain the grammar to each other in the L1 (Nagy 2009: 150).
In the view of the author, it is possible to use only L2 with young learners but in the real
contex of the lessons “teachers vary in the extent to which they achieve this aim" (Nagy
2009: 144). She proposes that the reasons for the variations are the activities of the lesson
and the language level of the students.

Another primary classroom researcher, Leonardi (2012), studied the frequency of

L1 use for seven purposes, i.e. to explain grammar, explain vocabulary, give instructions,
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L1-L2 comparison, translation, feedback and encouragement. She questioned 96 primary
school teachers who were clearly divided into native and non-native speakers. Similarly to
Nagy (2009), Leonardi found that using students’ L1 for giving instructions, about both
class exercises as well as homework, was one of the most frequently employed category —
as all non-native instructors and 58 per cent of the native teachers stressed its importance.
The teachers in Turin’s (2014) research were of the same opinion and pointed out that
clarifying instructions and confusing points decrease the stress of primary classroom
students and help them to perform with greater accuracy.

In addition to using L1 for giving instructions, 80 per cent of non-native teachers in
Leonardi’s study stated that L1 can be a useful tool to teach grammar rules and 67 per cent
believed that L1 should be used to teach vocabulary. In their opinion, children learn
vocabulary best when they have clear translation equivalents. Using L1 as an inevitable
strategy to explain difficult words and grammar rules was also found in other studies in
primary classroom (Blackman 2013/2014; Khaerunnisa 2016; Nilsson 2013; Turin 2014).

It was an interesting fact for Leonardi (2012) that teachers in her study did not pay
much attention to L1-L2 comparison, and indicated that such an activity is not suitable for
young learners. Although, the use of translation in EFL classrooms is often criticized, 78
per cent of non-native teachers in her study were in favour of using L1 for translation
purposes.

As far as translation is concerned, Blackman (2013/2014) found that at least four in
five teachers at elementary level used L1 to translate. Nilsson (2013) noted in her study
that teachers often offered a sentence or a word in both languages in order to create
connections between the two languages.

Apart from language functions, L1 is used in order to manage the work in the

classroom and to support a good environment for learning. For instance, in the study of
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Khaerunnisa (2016), who focused on teachers’ code switching in a young learner’s class,
language transition from L2 to L1 was used to admonish students that disturbed the lesson
as well as to get attention and response from the students. Nilsson (2013) also states that, in
the matters of disciplining, L1 is prevailing and that usually teachers use short phrases
asking students to return to their task or to pay attention. Some of the teachers in her
research even argued that it would not be possible to deal with disruptive behaviour in TL.
On the other hand, Blackman (2013/2014) established that teachers are less reliant on L1
when managing the classroom. The interviews revealed that some teachers administered
the class through non-verbal language, others by equipping students with the necessary
English phrases at the start of the year and from the point of view of some teachers, there
was no need to manage the classroom in their lessons.

Similarly to the discussed above, Inbar-Lourie (2010: 359-360) found that the
teachers “employ the students’ L1 for a number of common functions: instructional:
facilitating comprehension, explaining grammar, new words and concepts; managerial:
classroom management (instructions, discipline); providing feedback; and for affective
purposes, such as encouraging and comforting students”.

It is stressed by several researchers that using L1 in a young learner’s class gives
students the sense of security (Blackman 2013/2014; Leonardi 2012; Nagy 2009; Nilsson
2013; Turin 2014). It helps them to learn English better because “students seem more
confident when they understand everything” (Turin 2014). However, the teachers in
Nilsson’s (2013) study emphasized that in order to make it easier for students to follow the
class, there is no need to always use code-switching. There are strategies and techniques to
support comprehension in TL such as visual aids (demonstration, pictures or diagrams, real
objects), total physical response, pupils offering translation, adapting language, using

stories and games familiar to the students.
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When comparing the frequency of L1 use for language and non-language functions,
the research conducted among young learners (Blackman 2013/2014) revealed that
teachers are more likely to use the students' L1 for language purposes. In contrast, the
studies of Duff and Polio (1990) and Macaro (2001) showed that L1 is used more often for
non-language purposes.

To sum up, there are some common purposes for teachers using students’ first
language in the primary classroom that were found in the majority of the conducted
studies. These include giving information and feedback, giving instructions, teaching
grammar and vocabulary, disciplining students and giving a sense of security. Apart from
these, there are some purposes that were used less often and discussed only in single
studies for instance, comparing L1 and L2, translating, teacher reacting to students request

in L1, teacher praising or encouraging students.
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2. RESEARCH DESIGN

This chapter gives an overview of the participants, the data gathering methods and data
analysis which helped to fulfil the aim of the present MA thesis, namely to determine the
amount of teachers’ L1 use as well as L1 use patterns in terms of frequency and functions

in one primary Russian-language EFL classroom in Estonia.

2.1 PARTICIPANTS

This thesis focuses on three primary classroom English language teachers’ lessons
in one school in Tallinn, Estonia. All of the observed teachers are female and are fully
licenced to teach English. One main difference between them is their experience. Teacher
T has been teaching for two years, teacher J for five years and teacher N for forty years of
which approximately ten years in the primary classroom. All the teachers are non-native
English speakers and share the same L1 (Russian) with their pupils.

In addition to the teachers, the pupils from the first to fourth grades whose classes
were recorded also participated in the study. Since pupils were underage the consent of
their parents in the form of a signature was required (see Appendix 1 for the consent form).
In the chosen school children start to learn English in the first or in the third grade in
groups of no more than 15 pupils. In all of the observed classes, pupils had started to learn
English as a foreign language in the first grade (aged 7).

The teachers in the study were selected according to their willingness to participate
in the research and were informed that the recordings were for a research project on the
topic of teaching English in the primary classroom; no further details were mentioned so as

not to affect the results.
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2.2 DATA GATHERING METHODS

The questions which this thesis addresses are the empirical questions about what
happens in classrooms. For this reason, classroom observation was chosen as the main
method of data collection. Two authentic EFL classes by each participating teacher were
audio-recorded using the iPhone application “Dictaphone by ALON Software”. A total of
six classes were recorded, amounting to 283 minutes and 14 seconds of data. While
observing, the researcher sat at the back of the classroom and did not participate in the
lesson in any way.

It turned out during the observation time that some lessons involved mechanical
drills or much time dedicated to independent work. Thus, when all the class visits were
completed, audio recording of one lesson per teacher was selected for the analysis
according to the highest amount of verbal interaction. As a result, two lessons from the
third grade and one lesson from the fourth grade were later analysed. The three chosen
lessons are similar in that there was no group or pair-work in these lessons and all the
lessons were quite teacher-fronted.

The interview was chosen as the additional method of data collection to obtain a
deeper understanding of the teachers’ language choices. Three qualitative interviews in
Russian were conducted right after each lesson observation. These interviews were
recorded using the same application as mentioned above and they were later translated into
English (see Appendix 4). The interview questions were compiled according to the needs
of the present work using the ones from Nilsson’s (2013) work as a basis. Before starting
to ask the interview questions, the teachers were informed about the topic of the thesis in
more detail. In order not to embarrass the informants and to encourage them to give as
honest answers as possible, they were provided with the information that exclusive L2 use

has been questioned and researchers are investigating positive ways of using student’s first
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language.

2.3 DATA ANALY SIS METHODS

As mentioned above, classroom observation was chosen as a data collection
method for this study as “observations are a useful means for gathering in-depth
information about such phenomena as the types of language, activities, interactions,
instruction, and events that occur in second and foreign language classroom™ (Mackey and
Gass 2005: 186). Lesson observation transcripts were the main source of data for this
research.

As the second step, lesson observation transcripts investigating method had to be
chosen. According to the previous studies, the two main investigating methods have been
the interaction analysis (hereafter IA) approach and Conversation Analysis (hereafter CA).
The latter could not be chosen as the investigating method as the main aim of it is to
“discover how participants understand and respond to one another in their turns at talk,
with a central focus on how sequences of action are generated” (Roth 2000: 416). CA
rejects predefined classifications and claims that the interaction patterns should be
identified and categorized on the basis of the data gathered in a particular research context.
Moreover, it provides a rather concrete qualitative analysis of interaction that cannot be
extended to the findings from other contexts. (Aleksandrzak 2013)

Unlike CA, the IA approach is often viewed as an objective method of analyzing
classroom discourse by means of specific coding systems. “It is capable of establishing
reliable classroom profiles through quantitative statistical procedures which are
generalizable” (Lee 2011: 11). Considering the main goals of this study, namely, to
establish the amount of teachers’ L1 use as well as L1 use patterns in terms of frequency

and functions, an [A approach is the one meeting the requirements of the study.
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However, there are several limitations. First of all, it might be challenging to select
a single unit of analysis, as the coding can be carried out at different levels: Lesson,
Transaction, Sequence, Exchange, Move, Act (Sinclair and Coulthard 1975: 24),
proposition, c-unit, idea unit, tone unit, utterance, sentence, AS-unit (see for a summary in
Foster et al 2000), turn. Researchers can choose different units for the analysis, which can
yield different results, and the comparison between the studies is questionable. In
comparison with written language, it is not easy to analyse the transcribed spoken
language, as usually the start and the finish of the unit are not obvious and might depend
on the researcher’s interpretation.

The second difficulty is that the research reports tend to provide very superficial
explanations of data distribution principles. In the case of lesson interactions, the exact
way of coding and the unit of analysis are usually not mentioned, which makes it difficult
to follow the model of a previous research design and to compare the result of the studies.
Following a coding scheme that does not have a detailed description might lead to the
situation where, depending on the interpretention of the coder, the same unit of analysis
might be coded into different categories.

Furthermore, there are no generally accepted coding schemes. They vary
considerably in their organization and complexity, ranging from simple checklists to highly
complex schemes. According to McKay (2006), there are at least 200 different coding
schemes. One of the best known of them is Functional Language Alternation Analysis of
Teacher Talk (hereafter FLAATT), which was first thought to be used for the analysis in
this study. It is quite a complex scheme developed by Kim and Elder (2008) with the
general frame borrowed from the COLT (Communicative Orientation of Language
Teaching) and AS-unit (Foster et al 2000) serving as the basic unit for data analysis. The

scheme includes three core categories for classifing the data: the type of language used for
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the relevant unit of discourse, the goal of the interaction and its pedagogic functions
(teaching acts). The first and the third categories could have been used for the purpose of
answering the research questions of the study, but when the researcher tried to code the
lesson transcripts according to the sixteen teaching acts in FLAAAT, it became obvious
that some parts of the teacher talk in the primary classroom could not be assigned to any of
the categories. Consequently, another way of analysing the data had to be found.

In order to choose the best instrument to fulfill the purpose of the study, the
research designs of previous studies in the primary classroom were also examined. For
example, Blackman (2013/2014) used Explanatory Sequential Design, which combines
both quantitative and qualitative methods. She questioned the teachers to establish the
frequency, purposes and reasons of L1 use. After that, the semi-structured interviews were
conducted to explain the statistical results by investigating the participants’ opinions in
detail. Nilsson (2013) and Turin (2014) registered the language choices for different lesson
functions with the help of an observation scheme (a checklist in the case of Turin)
followed by the interviews with the observed teachers. Leonardi (2012), Khaerunnisa
(2016), Inbar-Lourie (2010) and Nagy (2009) also interviewed the teachers and observed
the lessons, but in contrast to the previously discussed authors, they used the coding
schemes in order to record the frequency and purposes of L1 use.

Bearing in mind all the aforementioned, Krisztina Nagy’s (2009) approach to data
analysis was selected and adapted for the present study. There are several reason for
implementing her research methodology. The main source of her data collection was also
lesson observation transcripts and she aimed to answer similar research questions. In
comparison with other primary classroom studies, the principles of data analysis are
thoroughly explained and, hence, it was possible to follow her model and to compare the

results of the studies later on. In addition to this, her coding scheme was developed
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precisely for investigating primary classroom teacher talk and it was feasible to use it in
order to code the data of the present study.

Nagy (2009: 99-100) implemented a mixed approach and carried out two separate
quantitative analyses before the qualitative analysis. In order to answer the research
question about the amount of L1 use, a qualitative word count method was used. The
researcher explained that in comparison “with the method of counting the utterances in the
two different languages and then comparing them, the problem may be that this method
does not take into account the length or the quality of the utterance” (Nagy 2009:100). She
decided to use word count method for estimating the amount of L1 and L2 use because “LL1
was usually used in a simple present or past tense with short instruction, and simple
sentence structures. This gave around the same number of L1 words as there would be in
the translation of the L2 (Nagy 2009: 101). As the next step, Nagy calculated the amount
of the teachers’ L1 use out of the whole number of words during the lesson and out of the
teachers’ talk only.

With the objective of finding the answer to the question concerning the functions of
L1 use, following Rolin-Ianziti and Brownlie (2002), Nagy (2009) conducted a functional
coding analysis. She coded teachers’ turns, which were further segmented into utterances.
The segmentation was needed since a turn usually contained both L1 and L2 words and
there were turns that displayed a combination of several different functions of L1 use (see
Nagy 2009:110 for an example).

Nagy (2009: 111) drew the conclusion that it was not possible to use any existing
coding scheme, partly because “very little research on the use of the L1 by teachers has
been conducted in primary classrooms™ partly because teachers were “using the L1 for
many different functions”. Thus, she developed a new coding scheme based on the

categories from the previous studies and adding her own.
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Similarly to Nagy’s research, the transcripts from the observed lessons of the
present study showed that the teachers were mostly using L1 in the simple present tense
and in relatively simple sentence structures. The utterance in L1 and its translation into L2
gave approximately the same number of words. So, in order to answer the first research
question, the word was chosen as a unit of analysis. It is important to note here that the
translation of L1 utterances into English sometimes contained more words because there
are no articles in the Russian language. So the articles were not included in the word count.

The researchers have calculated the frequency of L1 use by the teacher either out of
the whole lesson talk or out of the whole teacher talk. It was decided in favour of the last
option because then the results could be compared to those of other researchers who have
also estimated teachers’ L1 use out of the whole teacher talk.

The transcript was coded as ‘Teacher talk” only when the teacher spoke alone. The
L1 words were highlighted in red and the L2 words were highlighted in green in the
Microsoft Word program, which allows to search for and count the words of a particular
colour. Non-verbal vocalisations (for example, ‘mmm’, ‘aha’, ‘yeah’), articles, letters and
the names of the students were not added to the word count. All the other words in L1 and
L2 in the teacher talk were counted and then quantified in terms of percentages.

To answer the second research question, a functional analysis was carried out. The
Nagy’s (2009) procedure of segmenting the discourse of the teachers into utterances and
then identifying the functions of each utterance was adopted and used. At first, the turns in
L1 and the turns containing L1 words were divided into the utterances marked by “/ sign.
The utterance is identified as “a stream of speech, with at least one of the following
characteristics: 1. under one intonational contour; 2. bounded by pauses; 3. constituting a

single semantic unit” (Crookes and Rulon 1985, cited in Foster et al 2000: 359).
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After that, the transcripts of three lessons were segmented in Microsoft Word,
where each utterance involving words in L1 was put in a separate line. After that, each
separate utterance was transferred into an Excel document, where it was coded according
to its function using Nagy’s coding scheme®. As the final step, different functions were
counted. In order to code the utterances as accurately as possible, the researcher did not
only read the script but also listened to the recording to capture the pauses and the
intonation, and analysed the discourse before and after the coded utterances.

Following the already proven models of the previous research designs in the
primary classroom, it was decided to conduct the semi-structured interviews with the
teachers after each lesson observation. The teachers’ answers about their classroom
practice were compared to the observation data to uncover whether the observations
supported, or contradicted, these statements.

To sum up, classroom observations and interviews with the teachers were chosen as
a data collection method for this study. The classroom observations were audio-recorded
and transcribed. All the L1 and L2 words in the transcribed teachers’ talk were counted in
order to find out how much L1 teachers use in the primary EFL classroom. In order to
estimate the functions of L1 use, the teachers’ turns were segmented into utterances that
were later coded according to their function according to Nagy’s coding scheme. The
interviews with the teachers were also audio-recorded. The translation of teachers’ answers
about their classroom practice was written down and later compared to the observation

data.

4 See Appendix 3.
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3. DATA ANALYSIS

This chapter focuses on presenting and analysing the lesson observations and the
interviews with the teachers. Firstly, the data concerning the amount of L1 use in the
primary EFL classroom is analysed. Secondly, the functions of L1 use are discussed

starting with the ones that were used most often.

3.1 THE AMOUNT OF TEACHERS’ L1 USE

During the three lessons observed, 7775 word were spoken by the teachers, of
which 4381 (56%) were said in English and 3394 (44%) in the students’ mother tongue.
The amount of L1 use ranged from 32 per cent to 52 per cent during one lesson time.
Figure 1 gives the number and percentages of all L1 and L2 words used by the teachers as
well as the total number of words during the lessons. It can be seen that Teacher J was
speaking much more than Teacher N (3035 words compared with 2054 words); however,
both of them spoke L1 approximately one half (48% and 52%) out of the whole teacher
talk. In comparison with them, Teacher T spoke the students’ L1 less than one third (32%)

of the time during her lesson.

2000
1800
1820
1600 68%
1566
1400 . 1469
1200 48%

1000

1059
800 o 52%

866 48%
600 32%
400
200

0

Teacher T (2686 words) Teacher J (3035) Teacher N (2054)

@2 @l

Figure 1. Number and percentage of L1 and L2 words by teachers during one lesson time
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In the interview, Teacher T claimed that the ideal balance for her in the third grades
is using “70 per cent of English and 30 per cent of Russian” (and the analysis of her lesson

shows that she is actually following this balance) and added that:

Ideally, the teacher should replace the use of students’ .1 whenever possible with gestures,
flashcards, realia like toys and the like so that young learners develop associations between English
words and certain objects, which helps them to think in English earlier than expected, rather than
English lexical items and their L1 equivalents.

In the opinion of Teacher N, it is normal to use Russian approximately 50-60 per
cent of the whole talking time during the third grade lessons; she says that “...in the
primary classroom the teacher can use more students’ mother tongue than English. First of
all, because their English vocabulary is small.” Teacher J says that “Teaching English in
English even at the primary level is my preference. However, there are cases when the
teacher might employ students’ first language in teaching in order to make explanations
clear”.

Although the ideal balance of the two languages for the interviewed teachers is
different, all of them emphasised that the teacher should try to use as much English as
possible even in primary classes. They were also of the same view that the topic of the
lesson is one of the most important reasons that impacts their language choices. Teacher J
added that the activities of the lesson impact her language choice. And from the point of
view of Teacher N, the choice of her language depends on the course book.

Two of the teachers (Teacher T and Teacher N) expressed the view that they should
be using more English with primary learners, and Teacher J stated that she is satisfied with
her language choices. Although none of the observed teachers used only English in their

lessons, all of them stated during the interview that it is possible under certain conditions.

5 See Appendix 4, Question number 6 for more detailed answers.
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3.2 THE FUNCTIONS OF L1 USE

In the following functional analysis, all the utterances that were fully in L1 or
included some L1 words® were first identified and then classified into 11 main categories
using Nagy’s coding scheme (Translation, Metalinguistic use, Question, Instruction,
Information, Affective response, Teacher reaction to Student’s L1 use, Metacomment,
Marker, Outside the lesson frame and Cannot be coded). There were no cases coded as
Outside the lesson frame, so this category was omitted from the analysis.

The following figure shows the percentage and number of L1 utterances according

to the ten functions into which they were categorized.

Cannot be coded Wl 7(1,4%)
Marker W 6(1,2%)
Metacomment or aside M 4 (0,8%)
T'sreactionto S's L1 [ 20 (3,9%)
Affective response I 18 (3,5%)
Information (3;’6;6)
Instruction NN 86 (16,8%)
Question I 120(23,4%)
Meta-linguistic use NN 28 (5,5%)

Translation NS 58 (11,3%)

Figure 2. Percentage and number of all L1 utterances and their functions

All in all, the teachers used 512 utterances in L1 during the three lessons observed.
The figure above clearly shows that the main reason for using L1 was to give information.
The second most important reason was to ask questions, the third to give instructions and
the fourth to translate.

When considering the observed teachers separately (see Table 1), it is clear that the

function of Giving-Information is the one used the most by all of the teachers and the

® In the present analysis the utterances with all or any L1 use will be called “utterances in L1 or “L1l
utterances”.
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function of Asking the Question is the second most used function. Giving-Instructions is in
the third place only in the case of Teacher N, but all the teachers were using this category
very often. Translation is in the third place for Teacher T. The third most often used L1
functions for Teacher J are translation and meta-linguistic use.

Table 1. Number and percentage of L1 utterances for different functions

Teacher J Teacher N Teacher T
Translation 25 (14.2%) 8 (3.8%) 25 (19.8%)
Meta-linguistic use 25 (14.2%) 2 (1.0%) 1 (0.8%)
Question 36 (20.5%) 58 (27.6%) | 26 (20.6%)
Instruction 23 (13.1%) 45 (21.4%) 18 (14.3%)
Information 43 (24.4%) 79 (37.6%) | 43 (34.1%)
Affective response 4 (2.3%) 9 (4.3%) 5 (4.0%)
T’s reaction to S's L1 8 (4.5%) 7 (3.3%) 5 (4.0%)
Metacomment or aside 2 (1.1%) 0 (0.0%) 2 (1.6%)
Marker 6 (3.4%) 0 (0.0%) 0 (0.0%)
Cannot be coded 4 (2.3%) 2 (1.0%) 1 (0.8%)
All 176 (100%) | 210 (100%) | 126 (100%)

3.2.1 ANALYSING THE MOST OFTEN USED FUNCTIONS

The categories of Giving-Information, Instruction, Asking-Question and
Translation will be analysed in more detail including their different subcategories, and
after that the least often used functions will be examined. Table 2 shows the number and
percentage of L1 utterances the teachers used for giving information, giving instruction,
asking questions and for translation. All the sub-categories of these functions are also

provided’.

7 See the explanation of functions and their subcategories in Appendix 3: Nagy’s coding scheme for L1

functions of teacher talk.
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Table 2. Number and percentage of L1 utterances of 4 functions and their sub-categories

Teacher J Teacher N Teacher T

utterance % utterance % utterance %
Information
Feedback 22 50.0 46 58.2 8 18.6
Inside plane shift 15 34.1 25 31.7 27 62.8
Outside plane shift 7 15.9 8 10.1 8 18.6
All 44 100.0 79 100.0 43 100.0
Question
Information question 8 222 14 24.1 20 76.9
Eliciting 28 77.8 44 75.9 6 23.1
All 36 100.0 58 100.0 26 100.0
Instruction
Now 14 60.9 36 80.0 13 72.2
Later 9 39.1 9 20.0 5 27.8
All 23 100.0 45 100.0 18 100.0
Translation
translation of written L2 1 4.0 1 12.5 0 0.0
translation of spoken L2 24 96.0 7 87.5 25 100.0
All 25 100.0 8 100.0 25 100.0

The function of Information-Giving includes three subcategories: Feedback, Inside
Plane Shift (information about the happenings, to help the process) and Outside Plane Shift
(information about past or future). The table shows that the most frequent subcategory for
Teacher J and Teacher N was Feedback (50.0% and 58.2%). The second highest for them
was Inside Plane Shift (34.1% and 31.7%). In the case of Teacher T, the result was the
opposite: she was using L1 for the function of Inside Plane Shift (62.8%) more than for
giving Feedback (18.6%). When taking a closer look at her lesson transcript, it can be seen
that she mostly gave feedback in English. All of the teachers used L1 for the functions of
Outside Plane Shift on rare occasions.

To demonstrate the actual language use of the teachers, some examples of each
subcategory from the lesson transcripts will be provided. Example 1 and 2 illustrate the
most often used subcategory under Information-Giving - Feedback. In Example 1, the
teacher explains that it is correct to use the Present Simple tense, not the Present
Continuous, and waits for the student to continue the sentence with the right form of the
verb ‘to speak’. After the student ends the sentence with the right answer (line 261), the

teacher echoes it in line 262 and then gives feedback in L1 that it is simply necessary to
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add the ‘s’ ending (in this case it seems that the teacher stresses the need to add ‘s’ also for
the other students to notice). In line 265, the teacher repeats the student’s answer (but in
this case she repeats the verb in the right form) with the following feedback in L1 that the
student has used the right verb.

Example 1. Feedback Teacher J

Original Script Translated Script®

260 T ...so the pilot ...so the pilot

261 S speaks speaks

262 T speaks into a microphone speaks npocrto speaks into a microphone speaks <simply
OKOHYaHHeE ‘S’ add the ‘s’ ending>

263 nodaBasiem thank you number two Kostja | thank you number two Kostja

264 S :  umm sunglasses umm protect umm umm sunglasses umm protect umm
protects the pilot’s eyes protects the pilot’s eyes

265 T :  protect the pilot’s eyes npaBuIbHBIH protect the pilot’s eyes
IJ1aroJi peuu HCNoib30BaTh <you have used the right verb>

A more typical example is echoing students’ answers in order to show that the
answer is accepted (Example 2). This happenned very often when the students translated
the text. In lines 212 and 216, the teacher echoes the student’s answer in this way showing

that the translation is correct.

Example 2. Feedback Teacher N

Original Script Translated Script

210 KAKHM cJ10BOM nepeBoautesi there are” | <can you translate> there
oHUM cjoBoM Rita are™ <in one word> Rita

211 S ecThb <there are>

212 T eCcTh <there are>

213 S €CTh MHOT'O <there are many>

214 T kinds Petja” kinds Petja®

215 S BUJIOB <kinds>

216 T BH/I0B <kinds>

217 S MM Tapesiok mmm cymbals

218 T TakK <right>

There were also some cases when the teachers gave feedback with one simple word
in L1, for example ‘xopomo’ (good), ‘Tak’ (right) or ‘Her’ (no), but most of the time such
feedback was given in L2. There were also some single cases when the teachers corrected
the students’ answers using L1 but mainly the teachers asked eliciting questions (see
Example 13) or gave some clues (see Example 4) so that the students could correct

themselves.

8 From here after in all the examples the teachers’ words in Russian are translated into English.
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Examples 3-6 demonstrate the teachers’ use of the subcategory Inside-Plane Shift.
Its main function is to help students to cope with tasks and, for this reason, “teacher talks
about the happenings, usually to help the process-scaffolding” (Nagy 2009:114).

In Example 3, the students compose a text about the picture and the task is to use
all the words that are given in the picture. After the students write down another sentence,
the teacher helps them to think of the next sentence by reminding in L1 that the task is to
use all the words that are given.

Example 3. Inside-Plane Shift Teacher J

Original Script Translated Script

383 T ok think about the next sentence then o | ok think about the next sentence then
cjeayIoleM noaymaii/ 3aganue <think about the next one>/ <the task

384 TaKoe 4YTO HY)KHO HCHOJb30BaTh Bce | is to use all the verbs
IJ1aroJibl JaHHbIE H BCE CJIOBA given and all the words

385 JaHHble Ha KapTuHke he helps a hat a | from the picture> he helps a hat a shirt
shirt a t-shirt... a t-shirt...

In the following example the student tries to compose a sentence (the task is the
same as in Example 3). At first he begins the sentence with “he have” (line 354), then with

“he was” (line 356). The teacher does not correct the student by tries to help and gives a

clue that the student has to use the present tense (line 357).

Example 4. Inside-Plane Shift Teacher J

Original Script Translated Script

352 T so a lifeguard works on the beach the first | so a lifeguard works on the beach the first
sentence/ what can you write sentence/ what can you write

353 after that Kostja" after that Kostja”

354 S he he he umm have umm he he he umm have umm

355 T he he

356 S was umm was umm

357 T HACTOsIIIIee BpeMsl HCNOJIb3Yii <use the present tense>

usually write down before watching the video.

In Example 5, the teacher elicits the three questions from the students that they

Example 5. Inside-Plane Shift Teacher T

Original Script

| Translated Script

381 T a Toraa TpeTbe 4To” <what is the third then™>

382 S YTO THI 3aTIOMHILT <what do you remember>

383 T TaK BbI MHE 3/1eCh MOKAKeTe YTO BbI <you will show me here what you
3aMOMHHIJIH/ SO Y HAC CEroIHs remember> so <we have a new

384 HOBBIIi Bompoc Oyaet we have a new question today> we have a new
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question today/ what do you see question today/ what do you see

385 3TO MepBbIii BONpoc/ Ha Hero Kak <this is the first question>/ <leave the
O0OBIYHO TPH CTPOYKH OCTaBbTe 1a/ three rows for it like always yes>/

386 caoB y Hac Oyaer muoro (2.0) the second | we will have many words> (2.0) the
the second question is what is second the second question is what

387 happening uTo B 3TOM BHI€0 BOOOIIE is happening <what is happening in this
MPONCXOTAT/ TO €CTh ITO KAKOH-TO video>/ <maybe it’s

388 KOHIEPT (hecTHBANIL 3TO KAKOE-TO a concert a festival
IeCTBHE MOXKET OBITH 3TO maybe it’s a parade maybe

389 KaKOIi-To Mpa3IHuK it’s a celebration>

In line 381, Teacher T asks in L1 what might be the third question and gets the wrong
assumption from the student that the question is “what do you remember”. This is followed
by a mixture of different functions of L1 use in one teacher’s turn (lines 383-389). At first
the teacher gives feedback to the student’s answer (line 383), then she gives information
that they have a new question today and that ‘what do you see’ is the first question (lines
384-385). Next, the teacher gives an instruction that the students should leave three rows
for that question. After that the teacher helps the students to organize the space in their
notebooks by providing them with the information that they have many words today. In the
end, after the teacher translates the second question into L1, she helps the students in L1 by
giving some possible options of the answer to that question. All in all, the teacher uses L1
for the Inside-Plane functions four times in one turn.

In the next example, the teacher uses L1 for the purpose of helping to arrange an
activity. In the previous lesson, the students listened to a text and the teacher stopped it and
the students’ task was to repeat what they had heard. This time the teacher informs the
students that she is not going to stop the tape for them to pronunce the words and gives the

instruction to listen to and read the text together with the announcer.

Example 6. Inside-Plane Shift Teacher N

Original Script Translated Script
67 T : .. mallets yes and now I want you to listen | ... mallets yes and now I want you to listen
to the text one to the text one
68 more time eme pa3 caymaemM TeKCT more time <listen to the text one more time
YHTaeM BMeCTe ¢ TUKTOPOM/ fi He and read with the announcer>/ <[ am not
69 O0yay OCTAHABJHMBATH YTOOBI BbI going to stop for you
NPOU3HOCHIH.... to pronounce>....
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The teachers in these elementary classes very often used L1 to help their students to
cope with the activities. Although they also tried to help in L2, it was not always possible,
presumably because of the limited English vocabulary of the students. The other reason
might be the unwillingness of the teachers to “ waist time* on the explanations in L2.

The students in the present study are very young and it often happens that even
after mother-tongue explanations of the teacher there is a number of students who are still
not sure about what to do. Halliwell (1992: 17-18) in her book about teaching English in
the primary classroom gives a very good example of how to make the explanation of a task
in L2 even easier for the students to understand than in L1. Beearing in mind that there are
ways to use L2 exclusively for instructions, one more reason why the teachers in the
observed lessons used scaffolding in L1 might be the lack of knowledge about the methods
of helping task comprehension in L2.

The smallest amount of L1 utterances out of the three subcategories of Information-
Giving are for Outside Plane Shift. This subcategory includes all the teachers’ LI
utterances that are not closely related to here and now. During the three lessons, there were
7-8 occasions per lesson when the teachers talked a little outside the present activity. For
example, they gave additional information about the world or something interesting that
could help the students to remember things easier later on. For instance, in Example 7, the
teacher tells the students about the word order in the English language. After that, she asks
the students whether the word order is the same in Russian and Estonian and next she adds
some information outside the immediate context that in different languages it might be
different and that, for example, in Italian the noun is in the first place and the adjective is in
the second. After the lesson, Teacher J commented that “I encourage students to compare
the target language with their first language and other languages to understand how the

English language works”.
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Example 7. Outside-Plane Shift Teacher J

Original Script

Translated Script

119
120
121 SS
122 T
123 SS
124 T
125
126

... HAa IEPBOM MecTe MpIjiaraTeJibHoe”
HA BTOPOM MecCTe

cyIecTBHTeIbHOE/ B PYCCKOM

fi3bIKe TaKKe”

na

B 3CTOHCKOM fI3bIKe TaK:Ke”

na

Ja/ a B MTAJBLAHCKOM sI3bIKE He TaK/ B
HTAJbAHCKOM sI3bIKe HA000pOT
CHA4aJ1a TOBOPHT YIJIM YEPHbIE B
HTAJIBSHCKOM TaK/ TaK 4TO B

Pa3HoM sI3bIKe ITO MOXKeET ObITh MO~
pazHomy...

... <adjective on the first place

noun

on the second place>/ <is it

the same in Russian”™>

<yes>

<is it the same in Estonian™>

<yes>

<yes>/ <but in Italian it is not like this>/
<in Italian it’s vice versa

first they say black coal it is this way

in Italian>/ <so
in different languages
it might be differently>...

In another lesson (Example 8), the students read a text about the percussion

instruments. After reading, the students establish that the main idea of the text is the first

sentence — “‘percussion instruments are the family of musical instruments®. Then, the

teacher gives an additional piece of information that there are also other families of

musical instrument like string instruments when the strings are used (lines 331-332). Such

extra information triggered by the lesson topic can be helpful for the students in their

music lessons and can contribute to their general development.

Example 8. Outside-Plane Shift Teacher N

Original Script

Translated Script

320 T

330

331

332

333

... BOT 3TO NepBoe NMpeAIoKeHHe OHO U
Oyner riaBHoii naeei/

((speaking to a particular student)) BoT
percussion instruments/ noTomy

4YTO ecTh M Apyrue cemMeiicTBa
MY3bIKAJbHBIX HHCTPYMEHTOB €CTh
HANpHUMep string instruments

3TO KOTa HCMONB3YIOTCS CTPYHBI
Hampumep/ a 31ecb BOT

HCMoB3yeTesl yaap percussion ...

... <this first sentence it is

the main idea>/

((speaking to a particular student)) <so>
percussion instruments/ <because

there are other families

of musical instruments

for example> string instruments

<when the strings are used

for example>/ <here the

percussion is used> percussion ...

Sometimes the observed teachers needed to give some extra information to the

students because they asked questions about something they wanted to know. In the next

example, the teacher explains the difference in the translation of the words ’to strike’ and

’a strike’ (line 429). One of the students does not know the meaning of the L1 noun

“3abactoBka’ (a strike) (line 431), so the teacher explains it (lines 432-433).
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Example 9. Outside-Plane Shift Teacher T

Original Script Translated Script
429 T :  to strike 31O ymapaTh no 6apadanam to strike <to hit the drums>
a strike Vova 310 3a6acToBKA a strike Vova <it’s a strike>
430 SS ((laughing)) ((laughing))
431 S a 3abacToBka 370 4TO” <what is a strike™>
432 T 3abacTOBKA 3TO KOraa moau | <a stike it’s when people are protesting
NMPOTECTYIOT 333 00NBIIOH rpynmoi 333 erm in a big group erm
433 BBICTYNAIOT NPOTHB 4Y€ro-to AOMYCTHM | they oppose for example
OHH XOTHIT J00OMTHCSI EPEMEH. .. they want to achieve changes>...

Other Outside Plane Shift utterances are usually the reminders of what had
happened in the previous lessons (Example 10, line 53).

Example 10. Outside-Plane Shift Teacher N

Original Script Translated Script

50 T : .. HasweiBaloTcs/  mpocto  ¢pasa | ... <are called>/ <the phrase
HA3BIBAIOTCH KaK 3TO OyAeT U3 ‘are called’ how it will be from

51 TekcTa” (xx) Milana (3.0) HasbIBaroTCs | the text™> (xx) Milana (3.0) <are called>
Eva” Eva”

52 S is called is called

53 T HeT/ a MbI ¢ BAMH BYepa 3amucajlu u Ha | <no>/ <we have written it yesterday and
JA0CKe 3aIuCcaM. .. on the blackboard too>...

The second most often used function in the present study is Asking the Questions.
Teacher N asked 58, Teacher J — 36 and Teacher T — 26 questions in L1 or containing L1
words per lesson (or 40 questions per lesson on average). The category is divided into two
subcategories: information questions (or ‘real’ questions when the teacher does not know
the answer) and eliciting questions (when the teacher knows the answer at the time of
asking). The teachers asked many more eliciting questions than information questions,
except for Teacher T (see table 2). Approximately for one half of the last mentioned
teacher’s lesson, she was listening to the students telling about their drawings of their
neighborhoods and asking such questions as “What do you like about your neighborhood?”
or “Where do you walk?”. So because of her lesson activity she was asking many more
real questions that the other two teachers.

The other information questions like: “Do you remember this?”, “Have you

managed to write this down?”, “Who can translate this sentence?”, “Do you understand?”,
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“Did you mean ...?”, “What is your answer?”, “What else can we write?” or “Who has
completed this sentence?” and so on, helped the teachers to organise the activities, to
choose the following actiitiss in the lesson or its tempo. Sometimes the teachers also asked
personal questions like: “When is your birthday?”, “Were you present on Monday?” or
“Did you like the text?”

The next example shows a typical eliciting question when the teacher knows the
answer and the aim is to get to know whether the student knows the answer as well.

Example 11. Eliciting Question Teacher T

Original Script Translated Script

374 T : ..andas ...and as

375 always shhh (3.0) uro mbI 00b14HO nepen | always shhh (3.0) <what do we usually do
BH/I€O AejiaeM Vova” mepen before the video> Vova" <before the

376 BHe0 Vova” 4T0 Mbl 00BIYHO AenaeM” | video> Vova” <what do we usually do>

In this part of the lesson, the teacher informs the students that they are going to
watch a video. Probably watching the video is always preceded by the same activity, as the
teacher is asking “What do we usually do before watching the video?” It is obvious that the
teacher knows the answer to the question and she wants the students to show that they also
know it.

Eliciting questions were also very often used by the teachers to determine the
meaning of the words. In Example 12, the teacher asks for the meaning of the word ‘like’
in a particular sentence (line 153) after the student’s incorrect translation (line 152).

Example 12. Eliciting Question Teacher N

Original Script Translated Script

146 S . atambourine is like a small drum we strike | a tambourine is like a small drum we strike
it with it with

147 T with with

148 S with our hands we can shake it too with our hands we can shake it too

149 T translate translate

150 S MMMM <hmm>

151 T TamMOypuH <tambourine>

152 S a TamOypurn ™M (2.0) mobur (2.0) | <aha tambourine hmm> (2.0) <loves>
MaJICHbKHI (2.0) <small>

153 T TAK CTON CTON CTOMN YTO 3/IeCh 03HAYAET | <50 stop stop stop what is the meaning of
caoso like” (x) the word> like <here> " (X)
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Correcting the students’ answers is one more reason for using eliciting questions. In
the following example, the teacher does not provide the learner with the correct
information, but she asks an eliciting question (lines 222-223) that can lead the student to
the right answer.

Example 13. Eliciting Question Teacher J

Original Script Translated Script

221 S :  the pilot speak into a microphone the pilot speak into a microphone

222 T :  so right verb mnpaBuabHBIH raaroa | so right verb <the right verb/
HCMOAB30BAM/ HO 4YTO Haao ewe | but what do we have

223 100aBHThH 4T00BI noJay4uaoch | to add so that it would be
rpaMMaTH4ecKd NpPaBUJIbHO" grammatically correct™>

Sometimes the learners themselves found the right answer, and in some cases
another learner could help (for example, when the student still could not think of the right
answer, the teacher asked the rest of the class to help). The observed teachers very often
used eliciting questions to correct the students, maybe because such a strategy can make
information more memorable for learners and also provide the teacher with the information
about what learners know and do not know.

On more often used function found in the present study is Giving Instructions for
now and for later. The teachers used between 13 to 36 utterances per lesson to give
instructions about doing something here and now, and from 5 to 9 utterances per lesson for
giving instructions for later (see Table 2).

In some cases, instructions for now required physical actions from the students, for
instance: “Put your books on the side”, “Raise your hands”, “Take off the chairs”, “Write
down the date and draw a table”. In other cases, the students needed to respond verbally:
“Try to pronounce the words™, “Say ...”, or “Let’s say...”, “Let’s read...”.

Instructions for now were also used to organise the activities: “Choose the verbs
that were difficult to pronounce”, “Let’s listen to the text one more time and read it

together with the announcer”, “Find the answers to the questions”, “Return to these
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words”, “One more time!”, “All together!” to give but a few examples. Some instructions
were partly used to manage the classroom: “Look at the text!”, “One by one!”, “Wait!”,
“Sit straight, please!”

Although the use of the utterances in L2 are not part of the present study, it is clear
from the lessons’ transcripts that all the teachers gave such instructions as “Sit down”,
“Stand up”, “Open ...” only in English. It seems as if they were also trying to use only
English with other short instructions like “Read”, “Look at...”, “Show...”, “Repeat”,
“Start telling” and so on. The reason might be that the students were already familiar with
these words and the teacher was sure that they understood what to do.

Instruction that were longer or maybe not so familiar to the students were given
exclusively in the students’ mother tongue (see Example 14). Very often the instructions
were said in English and then translated into L1 (see Example 15).

Example 14. Instruction for now Teacher N

Original Script Translated Script
277 S my favourite part keeping the beat my favourite part keeping the beat
278 T is keeping the beat is keeping the beat
279 S is keeping the beat is keeping the beat
280 T why” why”
281 S sMMMM (4.0) He Mory Ha aHrmiickoMm | erm (4.0) </ can’t say
cKa3aTh in English>
282 T Ha PYCCKOM <in Russian>

In Example 14, a student informs the teacher that she cannot answer her question in
English (line 282). After that, the teacher instructs the student that she can give the answer
in her mother tongue (line 282).

Example 15. Instruction for now Teacher J

Original Script Translated Script

67 T o owewill ... we will

68 write the composition later on all together | write the composition later on all together
but before we have to get but before we have to get

69 prepared for it (1.0) now put your books prepared for it (1.0) now put your books
on the side B cTOpoHKY moka on the side < put your books

70 OTJIOKHTe Bamu y4eOHuKH and open on the side for now>
your workbooks padouune and open your workbooks

71 TeTpajam... <workbooks>...
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Instructions for later were most commonly about homework for the next lesson. All
of the observed teachers gave instructions about the home task completely in L1 (see
Example 16). One reason for this might be that the teachers gave instructions at the very
end of the lessons when there was no time for long explanations in L2. The other reason
might be the teachers’ wish to be sure that all students understood what the homework was.

13

This is how one of the interviewed teachers clarifies her language choice: ... 1 want to
make sure that all the students understand what they are supposed to do although code-

switching may be time-consuming”.

Example 16. Instruction for later Teacher N

Original Script Translated Script

526 T ...TaK BbI /10 KOHIA NOKaayiicTa ... <so please complete

527 Jaoje/ibiBaeTe ynpaxkuenue B/ u noma the task B/ at home
OYeHb XOPOIIO YHTAETE ITOT read this text carefully

528 TEKCT MPOBEPHTH BCe CJ10BA 3HaeTe JIH and check whether you know all the words
Bbl J1A... yes>..

Apart from Giving-Information, Instructions and Asking questions, teachers
were using L1 utterances for Translating (see Table 2). In the case of the observed lessons,
all the teachers were mostly translating their own spoken language. It was an especially

widely used technique for Teacher J (see Example 15) and Teacher T (see Example 17).

Example 17. Translation Teacher T

Original Script Translated Script

24 T when when

25 you come to the front with your map yes you come to the front with your map yes
with your project for example with your project for example

26 you are showing the map and you start you are showing the map and you start
telling me where you live first of telling me where you live first of

27 all for example I live in a town I live in a all for example I live in a town I live in a
countryside so you tell me first countryside so you tell me first

28 about where you live 1a cnagaJa Bce about where you live <yes at first you tell
CKaKyT rae ;kuByT then is your me where you live> then is your

29 neighbourhood big or small” if it is big it neighbourhood big or small* if it is big it
means that there are many means that there are many

30 different things aa ecoin B Bameii okpyre | different things <yes if there are many
MHOT'0 KAKHX-TO 00BEKTOB it things in your neighbourhood> it

31 is big aah then you start telling me what is big aah then you start telling me what
there is yTo mmeeTcst na/ there is <what there is yes/>

32 ponyctum there is a supermarket <for example> there is a supermarket
a garden a garden
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In Example 17, the teacher explains in English how the students are supposed to
tell about their neighborhood maps, but constantly translates some of her phrases into L1
(lines 28, 30, 31). During the interview, she commented that by repeating her phrases in L1
she wanted the “students to have certain associations between English phrases and L1
equivalents so that later on the teacher could switch to using the target language only a
little more easily”.

In order to make her explanation clear, she was also using a visual plan on the
screen and supported her explanation with examples (lines 27, 32). During her lesson, she
was trying to use English as much as possible and was helping the students to understand

by using other aids besides translation (like asking additional questions, see Example 18,

line 180).
Example 18. Translation Teacher T

Original Script Translated Script

173 S my neighbourhood is big there is there is | my neighbourhood is big there is there is
erm a supermarket and park erm a supermarket and park

174 T aha and a park aha what do you like about | aha and a park aha what do you like about
your neighbourhood” your neighbourhood”

175 S I like park I like park

176 T the park why” the park why”

177 S (xx) (xx)

178 T what do you do in the park® what do you do in the park®

179 S MMM <hmm>

180 T what do you do” do you play”* do you run” | what do you do” do you play” do you run”
do you.. do you..

181 S TYISIO <walk>

182 T walk walk

183 S walk walk

During the interview, Teacher T also emphasized that “Russian is used in ‘extreme’
cases when other devices do not seem to help for the sake of students’ involvement and
encouragement”. She also listed a number of techniques she is using in order to facilitate
understanding when she is speaking in the TL:

...there are a number of strategies that can be employed. For example, asking a stronger student to
give an example or explain something in L1 to another student. Miming an item, drawing it on the
blackboard if possible, using gestures. Googling an item in front of students to show a picture set or
a video to them. Starting a sentence to translate something and then letting students guess its ending.
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Most often, the teachers were translating spoken instructions and questions, but
some instances when the teachers translated individual written words or sentences were
also encountered in the observed lessons’. For instance, in Example 19 in line 477 the
teacher translates a written instruction that she reads from the workbook.

Example 19. Translation Teacher N

Original Script Translated Script

476 T :  percussion instruments yes again about | percussion instruments yes again about
percussion instruments but the percussion instruments but the

477 task is complete the sentence 3amomum | task is complete the sentence <complete
NPeJIOKEHHE. .. the sentence>...

Only one of the three teachers was using translation as one of the ways in which L1
can be used in educational contex along with reading, writing, speaking and listening

activities, when the students were reading and translating the text.

3.2.2 ANALYSING THE LESS OFTEN USED FUNCTIONS

In this section, the functions of L1 use that were employed less frequently, namely
Metalinguistic use, Affective responses, Teachers reaction to students L1 use,
Metacomments and Markers will be discussed more closely.
The category of Meta-linguistic use includes all the instances when the teachers switched
from talking in English to explaining grammar, pronunciation or spelling. As seen in Table
3, the lessons of teacher N and teacher T had only a few instances of teacher talk about
language itself. All these rare cases were completely in L1. The lesson of teacher J, on the
other hand, had as many as twenty-four L1 utterances explaining grammar and only one

utterance explaining spelling.

° In some cases, it was not obvious from the transcript whether the teacher was reading a word (or a sentence)
from somewhere in the text or was saying it without looking at the text. Apparently, teachers usually do not
look at the text, and it was decided to code such instances as “translation of spoken L2 items into L1”".
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Table 3. Number and percentage of L1 utterances of 6 less used functions and sub-categories

Teacher J Teacher N Teacher T
utterance % utterance % utterance %

Meta-linguistic use

explaining L.2 forms (grammar) 24 96.0 1 50.0 0 0.0
explaining L2 pronunciation 0 0.0 1 50.0 0 0.0
explaining L2 spelling 1 4.0 0 0.0 1 100.0
All 25 100.0 2 100.0 1 100.0
Teacher’s reaction to student

request in the L1 8 100.0 7 100.0 5 100.0
Affective response

apology 0 0.0 0 0.0 0 0.0
discipline 2 50.0 3 333 5 100.0
praise 1 25.0 1 11.1 0 0.0
encouragement 1 25.0 5 55.6 0 0.0
joke 0 0.0 0 0.0 0 0.0
All 4 100.0 9 100.0 5 100.0
Marker 6 100.0 0 0.0 0 100.0
Metacomment or aside 2 100.0 0 0.0 2 0.0
Cannot be coded 4 100.0 2 100.0 1 100.0

Although none of the observed lessons’ aimed at teaching grammar, it appears that
the activities of the lesson determine how much grammar points or other aspects of
language like pronunciation or spelling are discussed in L1.

It seems that Teacher J was using a lot of grammar explanations because the main
activities in her lesson were composing phrases and sentences. And in order to make them
grammatically correct, the teacher had to explain some new rules (in this particular lesson
about word order) and also to recall some rules that the students have already learned but
have forgotten (here about tenses and articles). Partly, Teacher J was explaining grammar
points in English and then repeated them in L1, but most of the time the explanations were
fully in L1, which considerably added to the number of L1 words in her lesson. This is

what she said about teaching grammar topics in the interview:

What concerns grammar topics, I believe that it is even useful to use the mother tongue of students
to compare grammar differences and to let the students understand all the tricky moments. Also, two
languages are never the same; therefore, it is an effective method to compare the target language to
the students’ first language to see how they differ.

If to subtract all the L1 words that were used during her lesson in order to talk
about grammar and count the proportions of the L1 and L2 words without them, the

percentage of English words in her talk increases to 62 per cent and the percentage of
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words in Russian decreases to 38 per cent (the result being very similar to Teacher T in
whose talk L2 words account for 68 per cent and L1 words to 32 per cent). A closer look at
these teachers’ lessons reveals that they use quite similar techniques in order to
communicate with the learners. One reason for this might be that they both received their
teacher qualifications quite resently, in contrast to Teacher N, whose teaching style
differed.

When during the interview Teacher T was asked about the particular activities or
moments in which she considers the use of Russian necessary, she said that: “Russian is
particularly helpful during frontal instruction when young learners are explained new
grammar rules, because students cannot make contrastive analysis themselves yet and
deduce rules on their own.” In response to the same question, teacher N stated that she
considers the use of Russian necessary “...for explaining new grammar points when I have
to compare the two languages”.

It might be assumed that if Teacher N and Teacher T were also explaining grammar
in their lessons, then they would have had a larger amount of L1 words in their teacher
talk, because their opinion about using students’ first language when teaching grammar is
very similar to the one expressed by Teacher J.

The function of Teacher’s reaction to students’ L1 use yielded only twenty cases
(3.9% of all L1 utterances) when the students initiated a conversation in L1 and the teacher
responded in the same language. Usually there were no opportunities for the students to
start a conversation. It happened only when the students wanted to say something and
when they asked questions about something they did not understand or wanted to know.
The teachers’ reaction to these students’ requests in L1 were different: it might have been

an answer to the question, a piece of new information or an instruction.
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In all three lessons, the students were allowed to use their mother tongue, maybe
because the level of the students’ English was elementary and they were not always able to
express their thoughts in TL (see Example 14 discussed above). There was only one
instance (Example 20) when the teacher asks the student to repeat his L1 answer in
English, but this was not the case of the teacher’s reaction to the students’ initiation; it
happened in a sequence of the teacher’s initiation (line 6) — the student’s response (line 7)

— the teacher’s feedback (line 8).

Example 20. Feedback Teacher N

Original Script Translated Script
5 T ...what was your homework” erm ...what was your homework” erm <what
6 KaKoe y Bac ObL10 JoMaluHee 3aganue” | was your homework™>
Adrian” Adrian”
7 S MEepeBONTh U YUTATh TEKCT <to read and translate the text>
8 T a mo-aHramiicku” <in English>"
9 S um learn um learn and translate the text um learn um learn and translate the text

The Affective response function includes the utterances in L1 to Discipline, Praise,
Encourage the students as well as the teacher’s Joking and Apologising. The utterances in
this category constitute only 3.5 per cent of all teachers’ L1 utterances (see Figure 2).

During the observed lessons, there were no cases when the teachers were Joking or
Apologising (see Figure 2). Disciplining in L1 happened ten times during the three lessons,
between two to five occurrences per lesson. One possible reason why the teachers were not
disciplining much (including disciplining in L2) can be that the activities during these
lessons did not involve much movement and there were no group or pair work activities
that usually make the class more lively. Most of the time, the students were expected to
listen to the teacher, other students or were performing themselves. However, when the
instances of disciplining occurred they were expressed in L1 with such phrases as “So and

Rita is also doing this!”, “Be quiet!”, “Don’t say foolish things when I am asking you or |
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will not be asking you again!”, “Do I have to turn on the stop watch again?”, “Someone
else will get a minus right now!”, “Everybody is writing this!”.

Encouraging in L1 was not very commom either. The largest number of instances
occured during Teacher N’s lesson (five instances). Teacher J encouraged her students
once and teacher T did not even have one single instance of encouragement in L1 during
her lesson. The students were praised in L1 only twice during the observed lessons with the
word “momonerr” (well done). All in all, there was a good management in the observed
lessons and the teachers did not need to discipline or encourage the students much so that
the function of Affective responce constitutes only a small proportion of the teachers’ L1
utterances.

The instances of using the students’ first language for the functions of showing the
boundaries of the discourse, coded as Marker in the present study, were very rare. Only
Teacher J used such L1 words as “utax” (well) or “Baumanme” (attention) a few times in
order to signal the boundaries between her speech segments or the transition between the
activities. There were also four teachers’ L1 utterances that were coded as metacomments,
which happened when the teachers were talking to themselves aloud.

Seven L1 utterances are under the category “Cannot be coded” as it was not
possible to code them because of the unclear preceiding of following phrases. As this must

not have affected the result of the study much as the amount of such instances is not big.
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4. DISCUSSION OF THE FINDINGS

The purpose of this chapter is to provide an evaluation of research findings
presented in Chapter Three and to compare them to the previous research discussed in the
first chapter.

The first research question was about the amount of teachers’ L1 use in the primary
EFL classroom. In contrast to the works of Nilsson (2013) and Turin (2014), there were no
teachers who managed to use TL exclusively. All three teachers used both TL and L1,
which is similar to the findings of most other studies.

The quantitative analysis of the three lessons’ transcripts showed that the average
L1 use by the elementary teachers was approximately 44 per cent. The result of Nagys’s
study, who also used the words count method in order to establish the amount of L1 use of
elementary teachers, was higher (58%).

The amount of L1 use by the observed teachers varied between 32 per cent and 52
per cent of teacher talk per lesson. This is less than the variability reported by other
primary classroom researchers, Nagy (from 16% to 94% of teacher talk) and Inbar-Lourie
(from 6.8% to 75.6%).

Following Inbar-Lourie’s (2010) division of the teachers into the three groups
according to their L1 use (mostly L1 use, combined TL and Lluse, mostly TL use), the
teachers in the present research can be divided into two categories: combined TL and L1
use, and mostly TL use. None of the teachers can be classified as ‘mostly L1 use’, which
leads to the conclusion that the teachers in this study were not ‘over relying’ on the
students’ first language. As also pointed out in Nilsson (2013), the lesson observations
together with the interviews showed that the teachers try to substitute L1 where possible
using such other strategies as giving examples, asking additional questions, asking a

stronger student to give an example or explain something in L1 to another student, miming
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an item, drawing on the blackboard, using gestures, Googling an item in front of the
students and letting the students guess.

The analysis of the data showed that, similarly to the previous studies conducted by
Inbar-Lourie (2010) and Nilsson (2013), the teachers are well aware of their language use
as their reported ideal balance of L1 and TL use corresponded to their real classroom
practice. Nevertheless, Teacher T and Teacher N were not completely satisfied with their
language choices and expressed their willingness to use more TL during their lessons.

Although none of the observed teachers used TL exclusively, they all agreed that it
is possible to do so with some exceptions. These results are in line with pedagogical
literature expressing the possibility to teach an almost entire lesson in TL (Halliwell 1992).

The interview data revealed that the topic of the lesson is the most often mentioned
reason that impacts the teachers’ language choice, along with such other reasons as the
activities and objectives of the lesson, the coursebook or switching into L1 “for the sake of
students’ involvement and encouragement”. The teachers did not mention such reasons as
students’ needs and teachers’ personal experience that emerged in Blackman’s (2013/2014)
reasearch.

The aim of the second research question was to establish the functions of L1 use in
young EFL classrooms as well as their frequency of use. The quantitative analysis of
teachers’ utterances and the examples from the classroom discourse showed that L1 served
several functions. In line with the studies by Nagy (2009), Blackman (2013/2014) and
Leonardi (2012), the teachers in the present research were using L.1 most frequently for the
purpose of giving information in the form of feedback. It mostly happened when the
teachers provided the students with the comments concerning their responces (Example 1)
or simply repeated the students’ answers with the aim of showing that they were correct

(Example 2). The study revealed that when the feedback was without a formative purpose
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and expressed in simple words, TL was mainly used, which was also the case in Nilsson
(2013).

Similarly to Nagy (2009), the information provided by the teachers was not only in
the form of feedback. Four examples analysed in detail demonstrate how the teachers were
giving information about ‘here and now’ in order to help the students to manage with the
tasks (Examples 3, 4, 5, 6). In addition to this, sometimes some extra information that was
triggered by the lesson topic but not neccessarily very closely connected to the "here and
now’ was provided by the teachers. It might have been some interesting or additional facts
about the world (Examples 7, 8), the teacher explaining the meaning of the L1 word
(Example 9) or reminding the students of something from the previous lessons (Example
10).

The analysis revealed that the second most often used L1 function was asking
questions and the third giving instructions. This result is opposite to Nagy’s (2009), who
found that the teachers were using more L1 for giving instructions than for asking
questions. However, the outcomes inside the two categories were the same as in previously
mentioned study in that the teachers were asking many more eliciting questions than
information questions and they were giving more instructions for now than instructions for
later.

The eliciting questions were mostly used to determine the meaning of the words
(Example 12) and to correct the students’ answers (Example 13). It could be argued that
the proportion of eliciting and information questions during one lesson depends on the
activities of the lesson.

The analysis of the teachers’ instructions revealed that instructions for now
required a verbal or physical response from the students and helped to organise the

activities. It was aslo determined that instructions for later were mostly about homework
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that all the observed teachers explained exclusively in the student’ first language. In
accordance with this research, the teachers in Leonardi (2012) empasized the importance
of giving instructions about both class exercises as well as homework in L1.

Another very frequently used L1 function that emerged from the analysis was
translating. The sample (Examples 15,17) of the teachers’ utterances revealed that the
teachers mostly translated their spoken instructions and questions. Based on the interview
answers, it can be assumed that translation is often used as a technique that helps to
develop assosiations between English phrases and their L1 equivalents so that the teacher
could more easily switch into using only TL later on. Similar findings were recorded by
Nilsson (2013), who stated that teachers offered a phrase or a word both in TL and in L1
together with a clear connection.

Only one of the teachers used traslation as an activity in the lesson. Nevertheless, in
the current study translation seems to take an important place in the EFL classroom as 11.3
per cent of all teachers utterances were used for translating, in comparison with only 4.3
per cent of utterances used for the same function in Nagy’s (2009) study. The latter,
however, also found that the teachers “often said a sentence in L2 and then repeated it in
L17” (Nagy 2009:149).

In addition to the previous functions, the teachers also code-switched into L1 to
explain grammar and difficult vocabulary. In the present study, only one teacher was
explaining grammatical points during lesson observations and it was concluded, that the
activities of the lesson determine how much is talked about grammar or other aspects of
language. However, in the interview all the teachers (some even more than once) stressed
the importance and usufulness of L1 during frontal instructions when new grammar rules
and difficult terms that might not be yet familiar to the young learners even in their mother

tongue are explained. These results are in line with the previous studies, which have also
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found that using L1 is an inevitable strategy for explaining difficult words and grammar
rules (Blackman 2013/2014; Khaerunnisa 2016; Leonardi 2012; Nilsson 2013; Turin 2014)
and contradict with Nagy’s (2009) who drew the conclusion that the teachers developed a
way of coping with grammar and vocabulary explanations in L2.

In contrast to Leonardi (2012), who found that in the opinion of the questioned
teachers elementary students are too young to be exposed to the comparison of the target
language with the students’ first language, all the teachers in the present research stressed
the usefulness of L1 for comparing the two languages.

Another feature that surfaced from classifying teachers’ L1 utterances into different
functions is that exactly like in Blackman’s (2013/2014) study, the teachers used more L1
for pedagogic functions than for non-pedagogic functions. The teachers were not
disciplining, encouraging or praising the students much during the observation time.
However, when the cases of discipling the students happened, the teachers mostly code-
switched into L1, which was also noted in Khaernnisa (2016) and Nilsson (2013).

Overall, the data obtained in the present research is broadly consistent with the
major findings in previous research on the topic of L1 use in primary classroom. It
indicates that the teachers with different experience use both L1 and TL. It shows that the
teachers use L1 for a complex of different functions and display a preference of such
functions as giving information/feedback, asking questions, and giving instructions. The
result is also in line with other studies indicating the usefulness of L1 when introducing
new grammar rules and complex vocabulary terms.

The study revealed that the teachers’ view of the balanced use of L1 in a foreign
language classroom differs from what the Estonian National Basic School Curriculum for
teaching and learning foreign languages recommends. The language of instructions of the

observed teachers was not mainly TL, as giving instructions was the third most common
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function of L1 usee. Although the National Curriculum emphasizes the use of the mother
tongue for explanations only, the study found that the teachers were using L1 for a range of
different functions.

Despite the fact that the teachers tried to avoid code-switching when possible by
using other strategies and expressed their willingness to use more TL, all of them agreed
that there are cases (like explaining grammar) when L1 is absolutely needed. It seems that
the teachers in the present study try, to a great extent, follow Macaro’s (2001) third
position that L2 should be used when possible and L1 when needed.

Albeit providing some insight into the topic of L1 use by the teachers, there are
several limitations to this study. First and foremost, the small sample of teachers from one
Russian-language school makes it impossible to draw conclusions about using the mother
tongue in primary schools in Estonia in general. The quantitative results offered to
illustrate teachers’ L1 use only aimed at providing a deeper understanding of the language
choices made by the teachers in EFL teaching for young learners. Also, only one lesson for
each teacher was chosen for the in-depth analysis, which might not have been

representative of the teacher’s L1 use.



53

CONCLUSION

Whether to use L1 in foreign language classes and, if to use it, for what purposes is
a subject under research and continues to be one of the most frequently discussed topics
among linguists and methodologists.

Increasingly more researchers claim that the use of students’ L1 in a foreign
language classroom can be a valuable element of it and there is no need to discuss whether
it should be used or not, but more research is needed to find out how much it should be
used and for what purposes this should be done.

Several research studies in the primary classroom have also found that using L1 for
both educational purposes as well as practical ones supports FL acquisition. They have
shown that teachers use L1 for a variety of purposes, such as to give information and
feedback, to give instructions, to teach grammar and vocabulary, to discipline students and
to give a sense of security.

Drawing on previous studies that have shown teachers using L1 in FL classrooms
for different functions and in the light of the quite restricted use of L1 recommended by
The Estonian National Basic School Curriculum for teaching and learning foreign
languages this study set out to investigate how teachers resolve the conflict between the
policy and practice in the real context of the primary EFL classroom in Estonia.

Therefore, the research questions of the thesis were formulated as follows: how
much L1 do teachers use in primary EFL classroom; what are the L1 use patterns of
teachers teaching young EFL learners in terms of frequency and functions?

In order to obtain the information about the amount and functions of L1 use, three
primary classroom teachers were observed and interviewed. The data was audio-recorded
and later transcribed. After that, three separate analyses were carried out. Firstly, in order

to find out how much L1 teachers use in the primary EFL classroom, all the L1 and L2
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words in the teachers’ talk were counted. Secondly, the functional analysis of the
utterances was carried out. It was considered a suitable method due to the goal of this
study, namely, to identify the functions of L1 use and their frequency in the teachers’ talk.
Finally, the teachers’ answers about their classroom practice were compared to the
observation data.

The preliminary analysis of the data revealed that the observed primary teachers
used both TL and L1 with the average L1 use constituting 44 per cent during one lesson
time. It was also established that although the reported ideal balance of the teachers’ L1
and TL use corresponded to their real classroom practice, the teachers expressed their
willingness to use more TL during their lessons. It was concluded that the teachers in this
study were not ‘over relying’ on the students’ first language and tried to avoid L1 use
where possible.

The most common function L1 fulfilled was giving information, which included
three subcategories: feedback, information about the happening and information about the
past or the future. Feedback was the most often used subcategory under this function. The
analysis also revealed that the second most often used L1 function was asking eleciting and
information questions and the third was giving instructions for now and for later.
Moreover, L1 was quite frequently used in order to translate, especially the teachers’
spoken instructions and questions. The teachers also found the use of L1 almost
unavoidable when explaining grammar and difficult vocabulary. It was less common for
the teachers to use L1 for such functions as disciplining, encouraging or praising the
students.

Overall the study managed to show that L1 serves numerous functions in the

primary classroom and however the use of it is criticised, yet teachers cannot overlook the
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importance of using L1 in the FL classroom. Undoubtedly, further research needs to be

conducted in the area of L1 role in the primary classroom in Estonia.
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APPENDIX 1: Parental consent form

YBaxkaemble pOJIUTEINH,

[Ipomry pazpelnieHue Ha ayAuoO3alKCh YPOKOB AHIVIMMCKOIO $3bIKA, y4acTHE B KOTOPBIX
NpuHUMaeT Ball pebeHok. llenb vccnenoBanus npoaHalIW3UpPOBaTh OOIIEHUE YUUTENs C
YYEHUKaMH Ha YpPOKaX HHOCTPAHHOIO $3bIKa. OTO HAy4YHOE HCCIEIOBAaHUE B XOJE
KOTOporo OyIyT MpOaHaIU3UPOBAHBI YPOKHU AHIJIMHCKOTO $S3bIKa B HAyaJIbHON INKOJIE.
JlocTynn K JIMYHBIM JIaHHBIM JIeTel y NPOBOJILEro HCCIeI0BaHUE OTCYTCTBYET H
AHOHMMHOCTb MOJY4YE€HHBIX C 3allUCU JAHHBIX FapaHTHUPOBaHa.

HccnenoBanue MpOBOMUT MarucCTpaHT OTIENEHUs aHTIHiicKoi ¢unonorum Tapryckoro
YuuBepcurera Anna CtenaHosa.

Hccnenoranue OyaeT mpoxoauTh B Mapte-amnpeie 2017.

bnaronapro Bac 3a coTpyaauuectBo!
C yBaxxeHuewm,
Anna CrenaHoBa

anna.stepanova@tkvg.com

Cornaced/coriacsa

[Toanuce poauress




APPENDIX 2: Transcription conventions

Identification of speakers:

T: teacher
S: student

SS: students

Good morning.
(XXX XXX)
qYHTaEeM

<yes>

(1.0)

N

((writing on the board))

Reading from text

word/s not audible

utterance in Russian

English translation of Russian word
pause in seconds

rising intonation

researcher’s comment

60
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APPENDIX 3: Nagy’s coding scheme for L1 functions of the teachers

(Nagy 2009: 113-114)1°

1. Translation (switching from the L2 to the L1 to make input comprehensible)

a. translation of written L2 items into L1

b. translation of spoken L2 items into L1

2. Meta-linguistic use (switching from talking in L2 to talking about L2 in the L.1)
a. explaining L2 forms (grammar) or comparing it with the L1 forms

b. explaining L2 pronunciation or comparing it with the L1 pronunciation

c. explaining L2 spelling or comparing it with the L1 spelling

w9

. Question (expecting verbal [possibly non-verbal] response from the students)
. information question (the teacher does not know the answer)

. eliciting or display question (the teacher knows the answer)

~ o @

. Instruction (expecting action from the students)
. the action follows right after the instruction

. the action is expected later on

h o

. Information (expecting acknowledgement from the students)

o

. feedback (teacher initiated, student/s responded, and now the teacher reacts to the
response by echoing the answer, evaluating it or both)

b. inside plane shift (teacher talks about the happenings, usually to help the process —
scaffolding)

c. outside plane shift (teacher talks about past or future, not related to the here and now)
6. Affective response (teacher expressing state of mind, shaping behaviour)

a. apology

b. discipline

C. praise

d. encouragement

e. joke

7. Teacher’s reaction to student request in the L1 (can be translation, metalinguistic use,
question, instruction, information, affective response or marker)

8. Metacomment or aside (teacher talking to her/himself)

10 For more detailed explanation of coding scheme with examples see Nagy 2009, p.115-122.
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9. Marker (changing the discourse direction for example —good", —now", —well",
—right")

10. Outside the lesson frame (teacher talking to researcher, other students, nurse entering
lesson)

11. Cannot be coded (segment, not clear what was before or after)



APPENDIX 4: Teachers’ answers to the interview questions!!

63

Teacher J |

Teacher N

Techer T

1.What is the ideal language education, according to you, with regard to teachers’
lish in the primary classroom?

use of L1 (Russian) and En

I believe that the most effective
way to learn a foreign language
is to use it. Teaching English in
English even at the primary level
is my preference. However, there
are cases when the teacher might
employ students’ first language
in teaching in order to make
explanations clear.

I think that in the primary
classroom the teacher can use
more students’ mother tongue
than English. Firstly, because
their English vocabulary is small.
Secondly, even if to compose a
sentence from the words that they
already know, the students don’t
always capture the essence of the
sentense. In that case you can
codeswitch into Russian.

How often do you think L1
(Russian) should be used in
English classroom?

If we are talking, for example,
about the third grade, then 60%
of Russian can be used, maybe
less, about 50%, but you sholud
try to use English as much as
possible even in the elementary
classes.

If we are talking about the third
grade then the ideal balance
would be 70% and 30%, I mean
70% of English and 30% of
Russian.

Ideally, the teacher should
replace the use of students’ L1
whenever possible with gestures,
flashcards, realia like toys and
the like so that young learners
develop associations between
English words and certain
objects, which helps them to
think in English earlier than
expected, rather than English
lexical items and their L1
equivalents.

2. What impacts your language choices in the classroom?

The activity and the topic being
explained impact my language
choices in the classroom.

Do you make deliberate or
unconscious choices?

I make deliberate choices
according to a particular lesson
plan.

It happens that students don’t
know some term even in Russian
and I simply have to codeswitch
into Russian. But working with

the text, the questions and
answers about the text, this must
be in English.

The course book also impacts my
language choices.

Language instruction is closely
tied to lesson topics and
objectives. The less students are
familiar with the topic in hand,
the more L1 is likely to be used,
especially when it comes to
grammar explanation.

And the dynamics in the group. If
I see that it is very difficult for
the learners, then I can use more
Russian.

Do you make deliberate or
unconscious choices?
Unconscious choices in favour of
the target language are made on
the spot when the teacher realises
that students learn something
more quickly and effectively than
expected and are able to drill
different items in English only.

3. Are there any particular
Russian necessary? Why?

activities or moments in which you consider the use of

What concerns grammar topics, |
believe that it is even useful to
use the mother tongue of students
to compare grammar differences
and to let the students understand

Firstly, for explaining new
grammar points. And when we
are translating and the students
don’t understand the meaning, [
have to compare the two

Russian is particularly helpful
during frontal instruction when
young learners are explained new
grammar rules, because students
cannot make contrastive analysis

1 The teachers were answering the interview questions in Russian. Later the answers were translated

excluding the words like “erm”, “hmm”,

29 ¢ 2

um
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all the tricky moments. Also, two
languages are never the same;
therefore, it is an effective
method to compare the target
language to the students’ first
language to see how they differ.

languages.

themselves yet and deduce rules
on their own. When I have to
compare the two languages or
explain a difficult term. Also,
Russian is used in ‘extreme’
cases when other devices do not
seem to help for the sake of
students’ involvement and
encouragement.

I have noticed that you also use
Russian to give instructions
and to explain homework can
you explain why?

I am not quite aware of what
language the other teacher of
English uses most of the time in
my groups to explain homework
and give instructions, [ want to
make sure that all the students
understand what they are
supposed to do although code-
switching may be time-

consuming.
On my observations you are
often saying a phrase in

English and then you repeat it
in Russian, can you explain
why?

I want students to have certain
associations between English
phrases and L1 equivalents so
that later on the teacher could

switch to wusing the target
language only a little more
easily.

4. Are you satisfied with your language choices in the classroom? Do you feel, or
think, that you ought to do things differently in any way? Why?

I am satisfied with my language
choices. I mainly teach older
students and use the target
language. I support students who
tend to help their classmates and
explain the material told by me in
their mother tongue.

It depends on the class. I can say
that I have notices that in some
cases I should not switch into
Russian. It happens by inertia
sometimes.

I feel that I should be using more
English with primary learners
even when it seems that a certain
group is inferior to another one.
It would be fair to equalise
learning conditions and
environment and encourage all
students to use as much English
as possible.

5. Are there certain strateg
you are speaking English?

ies you use to facilitate understanding and clarify while

First, I try to sort out whether my
students understand explanations
in English or not through making
them give examples and through
interacting. I encourage students
to compare the target language
with their first language and
other languages to understand
how the English language works.

I ask them to pay attention on the
key words in the text, or question
or in my speech.

I have been trying different
strategies. But for example the
use of flashcards don’t influence
on how they perceive.

Yes, there are a number of
strategies that can be employed.
For example, asking a stronger
student to give an example or
explain something in L1 to
another student. Miming an item,
drawing it on the blackboard if
possible, using gestures.
Googling an item in front of
students to show a picture set or a
video to them. Starting a
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sentence to translate something
and then letting students guess its
ending.

6. Would it be possible to use only English?

In my opinion, it is possible from
the perspective of the teacher to
use only English. Nowadays,
there may be students of different
language knowledge level within
one group which implies that
those students who know more
than others can help the students
who have weaker knowledge. So,
the teacher could allow those
stronger students explain the
material to the weaker students in
their mother tongue.

I think it is possible if to
familiarize the students with the
lesson instructions beforehand. If
the lesson is based on the actions
like: take out your book, open
your exercise book, write, draw
and even explain what to draw
and how.

And it is possible with some
certain topics. For example if the
topic of the lesson is colours,
then certainly, or for example
plants, animals or body parts,
then yes.

It would be possible during
drilling and consolidation lessons
at Al.1+ level in a more or less
homogeneous group of students
who do learn quite fast and show
good results. However, young
learners, in contrast to adult
learners, would still need a bit of
L1 to understand grammar.
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APPENDIX 5: Transcribed data

Teacher J. (4th grade)

1 SS : ((talking))

2 T : ((the bell rang)) the lesson has started (xxxxxx) stand up already and we
3 will start (16.0) ((waits for students to stand up)) so right (4.0) good
4 afternoon”

5 SS : good afternoon teacher

6 T . how are you today”

7 SS : we are fine how are you today

8 T : I’m fine too thank you for asking sit down please (3.0) today we have a
9 guest in our class teacher Anna she is observing our class today (1.0) ok
10 so your home task for today was to learn a poem I will check it later on
11 (2.0) we start from (1.0) from today's lesson topic so open your books on
12 the page forty-five ((writes on the board)) (7.0) page forty-five in your
13 books (3.0) so what are we going to do today” what is (1.0) what are
14 those two words on the top of page forty-five Erik what is written there”
15 S class composition

16 T class composition”™ what are we going to do” are we going to write” read”
17 S no

18 T listen” speak” what”

19 S speak

20 T speak”

21 S speak

22 T speak as well yes but first of all ((waits for the answer))

23 S write

24 T yes so today we are going to write a composition (1.0) about people at
25 work and what is the profession what is the job of a person we are going
26 to write about ((there is a picture of a lifeguard in students’ books))

27 S a lifeguard

28 T a lifeguard” a lifeguard Anton so (2.0) let's read the words first the verbs
29 rJaroJibl y Hac B Ta0JIH4YKe ¢ BAMH TJIAaroJibl JaBaiiTe mMpoYreM dTH
30 rjaroJsl Zlata

31 S work help swim wear protect speak watch

32 T wear wear hmm ((repeats the word with the right pronunciation)) ok what
33 does it mean ‘wear’”

34 SS : pabotaTh

35 T . pa6oratsp help

36 SS : mnomorate

37 T yes swim Bce X0poM

38 SS : muaBath

39 T yes wear

40 S : Oerartb

41 SS : opnesatb

42 T . oJeBaTh yry protect

43 SS : 3amumare

44 T . speak

45 SS : roBsopurs
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yes and watch

CMOTpETh

yes now let’s read the key works in the picture so please Zlata

a t-shirt hat sunglasses phone sandals shorts

shorts ((pronounces correctly)) now ok so what is clothes

ollexIa

Het but what elements of clothes can you see™ what words mean clothes
CaHaJTll MMM

in English

sandals, t-shirt, hat, sunglasses

ok sunglasses what is it" is it another element of clothes” or (2.0) yeah
we can say it is and accessory akceccyap ok what is a phone

tenedoH

what can you do with a phone”

cMmaptdoH

which verb to use kakoill rjaroJ Jiy4iie BcCero HCHOJb30BATH CO
¢JIoBOM phone

(xxx) speak

speak (1.0) on phone speak on phone ok kakoii raaros Mo:KHO
HCIOJIb30BATH €O BCEMH O0CTAJbHBIMH CJI0BAMH Ha KApPTHHKe"

wear

wear wear a t-shirt wear a hat wear sandals wear shorts ok so we will
write the composition later on all together but before we have to get
prepared for it (1.0) now put your books on the side B cTopoHKy moka
oTyo:kuTe Bamm YydeOHukH and open your workbooks paGoume
Terpaam shh ((signals to be quieter)) what is the problem”™ (xxx) page
twenty-eight in your workbook ((writes on the blackboard)) (3.0) make
together writing preparation (1.0) so what do people wear name and write
under each element yes so the first picture what is it Nikita

roe’

what” well done (xx) page twenty-eight (2.0) exercise one what is the
first clothes element what picture (xx) (2.0) they are shorts write it down
yes shorts

TYT TaK JIETKO

the second picture what are they”™ Zlata

trousers

trousers yes they are the third picture™ Maria what element”

erm gloves

no not gloves

a belt"

hmm yes it is a belt right you are it is a belt (2.0) the fourth picture” Erik
please what is the fourth picture®

gloves

gloves right you are (4.0) the next picture number five what is it Seva”

a jacket

it’s a jacket yes now the second row and the first picture in the second
row Pasha what is it"

boots

yes they are boots (2.0) after that the second picture Maria what are they”
sandals
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sandals” yes the third picture” Jan

hmm shoes

shoes yes shoes and the last picture it’s (1.0) what is it" Seva

a helmet

right it’s a helmet a helmet (4.0) have you written it in English™ (asks
individual student) well done (1.0) exercise two now have you managed
with exercise one” ready” (2.0) say yes if you are ready

yes

yes (2.0) now exercise two what are adjectives do you remember”
MOMHHTE YTO Takoe adjectives” 1 BAaM roBopuJia

Jla TIpAJIaraTeIbHbIe

npuiararejbHble” yes HTAK HAM HYKHO ¢ BAMH ONpeIeHTh KaKkne
npuiaraTejbHble K KaKOMY CyMIeCTBHTEIbHOMY MOMOWIYT 4YTOOBI
COCTABUTH YTOOBI COCTABHTH CJI0BOCOYETAHUSI B AHIJIMHCKOM SI3bIKe
BHHMaHHEe”" CJIOBOCOYETAHHE COCTOSINIee W3 NPWIATATEJHLHOr0 H
CYIIEeCTBHTEIbHOIO TAK Keé KAK M B PYCCKOM SI3bIKEe TAaKOM iKe
MOPSIOK CJIOB CHAYAJIA MPHJIATraTeJbHOE a MOTOM CYIIeCTBHTEIbHOE
Hyy Hanpumep black shoes black it is an adjective 3To npuiiarareasHoe
shoes it’s a noun adjective is on the first place and the noun is on the
second place Ha mepBoM MecTe mpuJjararejibHoe” Ha BTOPOM MecCTe
CYIIeCTBHTEIbHOE B PYCCKOM SI3bIKE TAaK:Ke”

na

B CTOHCKOM sI3bIKe TaK:Ke”

na

12 a B HTAJIBSHCKOM sI3bIKe HEe TAK B HTAJILSIHCKOM fI3bIKe HA000pOT
CHAYaJIa TOBOPST YIJIH 4YepHble B HTAJbSHCKOM TaK TaK 4YTO B
Pa3HOM f3bIKe ITO MOKeT OBITH IO-pPa3HOMY ellle OAMH MOMEHT
pedsita cMOTpUTe” HAM mepel PasHbIMH TAKHMH (hpa3aMH HHOIAA
HY’)KHO CTABHTb APTHKJIb HWHOIJIA He HY)KHO B JTOM CJIy4Yae MbI
APTHKJIL ‘2’ He MOCTABHM NMOTOMY YTO 3TO MHOKE€CTBEHHOE HHCJIO
shoes ecoim MBI BO3bMeM belt apyroe cymecTBHTE/bLHOE B
e¢IMHCTBEHHOM 4mcJie belt Hanmpumep brown belt ((writes on the board))
HAM HY’KHO apTHKJ/b IIOTOMY YTO B €IWHCTBEHHOM 4YHCJIE CJIOBO
TOoraa MbI J00aBMM crOJa apTHKJIbL ‘a’ a brown belt mrak mepen
¢pa3zoii cocrosimeii U3 MPUJIATATEJbHOT0 U CYyMECTBUTEIHHOT0 HAM
HY:)kHO apTukJb Erik Ho mepex mnpwiarateJbHbIM  eCJIH
npuiaratejbHoe OTAeJLHO caMoO To ce0e HanmpuMmep y Hac Oymer
Takoe mpenioxkenne the belt is brown ((writes on the board)) ecam y
Hac He ¢pa3a Tenephb a MPOCTO MpHUJIATATEIbHOE CaMO 0 cefe HAM He
HY’KeH ApPTHKJIb Tepe] MpHIarateJIbHbIM apTHKJIb He CTABHTCS HO
ecJIM Mocje NPUIAraTeJIbHOr0 CylecTBUTE/]bHOe CTOHT TO APTHKJIb
CTABHTCS OH CTABHTCH mepeq (pa3oil He mepel NpHIAraTeJIbHbIM a
nepena ¢pa3zoii remember that na 3amomuuTe 770 is that clear™ monsitHo
10"

na na

a B IIPEIJI0OKEHUU NPUIaraTeIbHOe OTAEIbHO

Apyroe mnpeaio:keHHe MpelIoKeHHe chopMyJIHPOBAHO MO APYromy
HallpHMep ecJIM MbI CPAaBHHM TaKoe Npe/Jio:keHHe it is a brown belt
((writes on the board)) 3To Kopu4uHeBBIii MOsic TYT Y HAC (ppa3a neaas
¢paza cocrosmasi U3 NPUJIATATEJIHLHOI0 U MOJJIEKAMET0 U BOT 3TOT
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APTHKJIb OH OTHOCHTCSI KaK ObI K CYIIECTBUTEILHOMY (XX) Yy HAC yiKe
ecTh MpHJaratejbHOe a B ITOM cCJy4dae s MOIY 3aMEHHTb 3/ecCh
apTukJb the HAa apTHKJIBL a B 3TOM cjIydae y Hac JAPYroi mopsiok
CJIOB 3BYYHT MO JAPYromMy Mpeajo:KeHHe peMeHb KOPHYHEBBIN H
TOrAa 'y HAC apTHKJIbL CTOHT TMepel CyHIeCTBHUTEJbLHBIM a
npujaraTejbHoe OTAeIbHO Tepe] NMPHIAraTeJIbHbIM Y)Ke apTHKJIA
HeT 3TO MOHATHO" Ok Koraa BbI Oy/deTe MHCATH BAIM MajleHbKHe
compositions paccKazuku

KOMIIO3UIIUU

KOMITO3HIIHH HA PYCCKOM 3TO CJI0BO ecTh”

naaa

KOMIIO3HIIHSI B MOeM TNOHHMAHHH PYCCKOe CJI0BO 3HAYHT
KOMIIO3UIIUSI 3TO COCTABJIEHHBbII OyKeT KaKOWH-TO W3 IBETOB HJIH
IKHOAHA YTO-TO B ITOM poje a COmMposition 3To Takoe MajieHbKoOe
COYHHEHHEe HO He COYHHEHHe COMmposition Xopoimee CJIOBO Ha
AHIJINHCKOM KAaK 10 PYCCKH CKa3aTh KOHKPETHO s /1a’ke He 3HAI0 ok
HY 7TO He CYTh BbI NOHHMAaeTe YTO HAM HY)KHO C/IeJIaTh HTaK
3alMOMHHTE KOIJa BbI Oy/leTe MUCATh BallH MajleHbKHE PacCKa3HKH
BaM HY:KHO OyJeT HCII0JIb30BATh BOT TAKHE CJIOBOCOYETAHHS H BaM
HYKHO Oy/JeT OMHHTH OT TOM 4YTO €CJIH Yy HAac CyIIecTBHTEJIbHOE B
€IHHCTBEHHOM  4HcJIe Mbl  HCHOJb3yeM  apTHKJIb  €CJIH
CYyIIeCTBUTEIbHOE BO MHOKECTBEHHOM 4YHC/JIE APTHKJIb MbI He
HCIOJb3yeM €ecJIH Bbl  3aX0THTE Kak-T0  copMyJHpoBaTh
npeIoKeHHe MO0 JAPYroMy OTIEJIbHO CYIIEeCTBHTEJIbHOE OTAEIbHO
npuiaratejbHoe BbI 0OyJeTe TOrjJa HCHOJIb30BATh apTHKJIb Ok
exercise two on page twenty-eight and number one let’s make a phrase
coctaBuM ¢pa3sy about sandals what can you say Maria”

thick sandals

thick sandals yes (xx) number two is what Kostja please what it is

thin boots

um thin boots hmm what does it mean thick” uroe 3nauur thick”

(XXX) TOJCTBIN

thick ToJsicTpIii MoxkeT ObITH HaoOopoTr” number one thin sandals
number two thick boots number one thin sandals number two thick boots
number three is next what can you say about helmet”

hard

Nikita”™ hard helmet yes hard helmet (1.0) hard helmet and number four
Sofia

tall ladder

a ladder double d remember”™ ok now it’s not yet eme He 3aKOHYHJIOCH
BTOpoe ynpaxknenue and articles where necessary apTHK/JIM HOMOTYT
CJI0BOCOYETAHHIO I'/le AaPTHK.JIBb HyxkeH” sandals thin sandals do we need
an article Hy:KeH 3/1ech apTHKJIB"

HET

no moyemy”

MIOTOMY YTO MHO’KECTBEHHOE YHCJI0

yes right you are Pasha number two thick boots do we need an article®
yes

why” Slava

MIOTOMY YTO MHOYKECTBEHHOE YUCJI0
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TAaK €CJIM MHOKeCTBEHHOe YHCJIO0 TO APTHKJIb He HY:KeH shoes
MHOKECTBEHHOE YHCJI0 APTHKJbL He HY)KeH boots MHO:KeCTBEHHOe
YHCJI0 apPTHKIB 3/1ech He J0JuKeH ObITh number three hard helmet do
we need an article here”

yes

yes why mouemy

MMOTOMY YTO €TUHCTBEHHOE YHCIIO

eqnHcTBeHHOe 4nciao yes and number four tall ladder do we need an
article”

yes yes

yes right you are why onsite TOT ke Bompoc nodemy” (1.0) kakoe 3T0
qucao”

€IMHCTBEHHOE

eIMHCTBeHHOe 4ncao omsaThb yes a tall ladder a hard helmet but thick
thin sandals and thick boots black shoes no article here ok so (xx)word
now and exercise three verbs Temeppb ¢ rjarojaMm eme IpoeiaeM
padory so choose a verb complete the sentences and what verbs are
given” KaKHe HaM JaHbI IJaroJsl” Maria can you read the verbs”

write wear help speak protect work

work ((pronounces correctly)) aha thank you so number one sentence
number one Zlata

the pilot speak into a microphone

so right verb mpaBHJIbHBII IJ1aroJ MCMOJb30BAJIH HO YTO HAIO elle
A00aBHTH YTOOBI MOJIYYWIOCH TPAMMATHYECKH NPABHJIbHO "

(xxX)

ITO HACTOsIIee BpeMsl

speaking

HO HACToOsilee MOCTOSIHHOe present simple He TO YTO NMPOUCXOAUT B
JAHHYI0 CeKYHAY B [aHHBIIi MOMEHT a TO YTO MPOHCXOJUT KaK
00BIYHO MOCTOSTHHO 320U

HET

3a0bLJIM BaM HYKHO OyJeT B BAIIHX PACCKA3HMKAX HCIOJb30BaTh
present simple mpocToe HacTosimee BpeMsl s BAM HAIIOMHIO 4TO 3TO
TaKoe BBl ITO 3HAaeTe NMPOCTO BCIMOMHHUTH HY:KHO ((writes on the
board)) shh present simple mpocroe HacTosimee BpemMs eiicTBHe
MPOMCXOTUT KAXKIBIN JeHb MOCTOSTHHO YacTo Maria”

is speak

Nno HaAM HY:KeH MPOCTO IJIAroJ caM mo cede cMbIca0Boi 115 ¢popmbl [
ajasi ¢opMBI you you Kak JJisl €IHHCTBEHHOI0 4HcJIAa Tak W s
MHOKeCTBEHHOI0 ThI U BbI We they HaM HysKeH caM rJaroJi mpocro
rjaaroja 6e3 oxondanusi HanpuMep do Hampumep play and so on Ho
€CJIH y HAC MEeHsIeTCsl JIeiiCTBYoIee JTUI0 U HAlle CyIeCTBUTEIbHOe
BBIPA’KEHO CJIOBOM B €IHHCTBEHHOM 4HCJe TpeTbero Jjmma he she
WM it HAM TOrJAa HY:KHO TOrJa [JA00aBHTh OKOHYAHHE S WJIH
OKOHYAHHE €S U 3T0 OyaeT 3By4aTh does plays

plays ((try to pronounce after the teacher))

BHUMAHHE UHOIAA OKOHYAHHE €S T00aBJsieTcs €S 100aBIsieTcsl ecjm
rJaroJ 3aKaHYMBAaeTCs HAa IVIACHYK OYKBY Kak B cj1oBe does Kak B
¢JI0Be g0 MBI J00aBUM ¢ BAMH TOKe €S OKOHYAHHE HJIH €CJIH CJIOBO
3aKAHYUBAETCS] HA MUNSIHIT 3BYK HANIPUMeP €JI0BO Wash MBITh MBI
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He MOKeM cKa3aThb washs MbI cKaeM 4TOOBI 3BYy4Yai0 KPAaCHBO MBI
cKaxxeM washes es 3akaHuHBaeTcsi watch cMoTpers watch Toxke He
cKaxeM watchs CIHIIKOM MHOTo 3BYKOB KOTOpPbIe BMeCTe He
coueTaTcs watches Tak yno0Hee cKa3aTh MOITOMY TaKoe MPABHJIO
MOMHHTE 00 3TOM” BCIIOMHHJIUA"

naa

aa” a ecJi BbI XOTHTE CKA3aTh YTO MPOHMCXOIHUT B JAHHYI) MHHYTY
npsiMo cefivac To Toraa Hy»kHo cka3ath [ am playing he is playing they
are playing 3To apyroe BpeMsi HO ceiiyac OHO He HY:KHO ceifdac MbI
HCMOJIb3yeM TO YTO MPOHCXOTUT MOCTOAHHO Bpems Present Simple so
the pilot

speaks

speaks into a microphone speaks mpocTo oxkoHUYaHHe ‘S’ T00ABJIsSIEM
thank you number two Kostja

umm sunglasses umm protect umm protects the pilot’s eyes

protect the pilots’ eyes mpaBWJIBHBIH IJ1aroJ pemimy HCHIOJb30BaTh
(xxx) suglasses ITO eTHHCTBEHHOE YMCJI0 HIIH MHOKECTBEHHOE"
MHO’KECTBEHHOE

MHOK€CTBEHHO€ KAKHM MeCTOMMEHHEM Thl MOXKelllb 3aMEHHTb H3
ITOM cepum Wim u3 3ToM ((shows the options on the board)) sunglasses”
umm W3 MEPBOU

W3 BTOPOU

W3 mepBOro BapmaHta aa” they sunglasses 0YKM M0 PyccKH roBOpsH
KaK MbI 3aMeHuM "

umm

OHH OHH TO-AHIJIMHCKH 3TO they 1a MBI 4TO HCHoJB3yeM” rJaroj 6e3
OKOHYAHHS MbI HCIIOJIb3yeM HY CKAKH Teleph NPABHJILHO

sunglasses protect the pilot’s eyes

sunglasses protect the pilot’s eyes well done you may go out now number
three is next Kiril

the nurse writes notes with a pen

the nurse writes notes with a pen yes ecn y:ke rjaroj 3aKaH4YHBaeTCs
Ha OyKBY € TO elle pa3 ¢ He HAI0 MPOCTO S T00ABJIsIEM a €CJIH IJIaroj
3aKAHYHBAETCsl HAa TJACHYI0 Ha JIIOOYI0 JAPYryl TJACHYI 3a
HCKJIIOYEeHHEM € Torja 100aBJisieM €S ecJId Ha ¢ TJIACHYI0 Toraa
npocto s well done the nurse 3To eIHHCTBEHHOE YHCIO MOKHO
3aMEeHHTh MeCTONMeHHeM she HO MbI 3HaeM 4TO s she HaM HY’KHO
okoH4YaHHe 100aBHUTH she writes notes number four is next Zlata please
umm lifeguards

lifeguards ((pronounces correctly))

works on the beach

uh-huh beach moJi0g€en1 Xopomo NpaBMUJILHO MPOU3HECIA ITO CJIOBO HO
lifeguards ckoabko UX" oauH WiIH GoJbIE”

OombIIe

00JIbIIIe HAMHOI0 He 3HAeM CKOJIbKO HO 00/1bIIIe YeM OHH

TOorjJa MMM Work

3aMeHHTe MeCTOHMMEHHEeM /J0/LKHO ObITh 0e3 oxkoHuanus lifeguards
work on the beach yes kakmM MecToMMeHHEM MOKHO 3aMEHHThH
lifeguards”

MMM they
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they they work on the beach five is next Seva please (xx)

the fireman help people when there is a fire

thank you the right verb mpaBuabHBI riares fireman one or many”
umm

fireman 3To eIMHCTBEeHHOE WM MHOKE€CTBEHHOE YHCI0"

OJIVH OJIUH

one yes one fireman 3ameHn MectomMeHueM Seva (3.0) riaroa TbI
HCI0JIL30BAJ MPABUILHBIN HO )opMa He MPABWILHASA

MOHO YK€ TeKCT MUcaTh”

you can start yes

a Kakoil B ydeOHUKE WU

MbI HAYHEM C TEKCTa B YUeOHHKeE a IoMa BbI Oy/JeTe BHINOJHATH BOT
ITO 3aJ]aHHe K cpejie

a MO’KHO Ha4aTh yXKe JOMallHee

MBI ceiidyac 3aKOHYMM Y:Ke 3T0 SO fireman MOYKHO 3aMEHHTH
MecToumMenueM he Seva” he Torga Hy:KHO 7100aBHTH OKOHYAHHE S K
raaroJy the fireman

helps

helps people right you are and now number six Nikita

the nurse wears a belt

the nurse wears a belt right you are ok now back to your pupils’ books
oOpaTHO BoO3BpamiaeMcsi K y4YeOHHKAM ceddac Mbl OyaeM ¢ BamMu
BMeCTe MHCATh Ha JIOCKe HAYAJI0 He HAYAJI0 a PaccKa3 o cracarelie
Ha misoke lifeguard a noma gomamiHee 3aJaHMe BaM HYKHO OyaeT
HAINHCATH MOXO0KHI TEKCT HO yiKe 0 IPYTrOM YeI0oBeKe

a BBI 3HAETE TO YTO Y HAC 3aBTpPa JUCTAHTHBIN JeHB"

I know yes yes

000 3aBTpa IUCTAHTHEIHN JeHb ((students talking))

shhhh calm down please open your copybooks please (8.0) open your
copybooks write the date

CeroJHsa Kakoe 4yucio”

today is the nineteenth I will give you a paper today is the nineteenth of
April ((writes on the board)) Erik® can you please stop making that
noise” I know that that’s you the word classwork and we are writing a
class composition today (3.0) yes first of all we are doing it all together
and then you write your own so we are going to write a text about a
lifeguard

Miss Julia M0oXHO MHE TIepBOH K TOCKe”

yes Zlata please come here what are you going to write first”®

a lifeguard work in the beach

may I go out"

you may go out yes a lifeguard can you repeat a sentence please”

a a lifeguard work on the beach works

works yes on the beach yes a good start xopomee Ha4aJ o you can write
your own text (2.0) you can write your own text (2.0) ((says to a
particular student))

ara

you should be more accurate (1.0) you can do it better ((goes around the
classroom and makes comments)) actually you yes you are supposed to
do like that you can write your own text now and hand hand in your
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copybook with your text when you are ready ok”

yry

so a lifeguard works on the beach the first sentence what can you write
after that Kostja”

he he he umm have umm

he

was umm

HacTosIee BpeMs HCI0JIb3YH

he wears a uniform

he wears a uniform you can write yes a lifeguard works on the beach
HaJI0 TYT € A100aBsATh”

HET 3/1eCh He HA/I0

nouemy”

He MUISAMAs 1 He TJIaCHAS

a MO’KHO BeJIb HAaIlUCaTh YTO OH OJIET HY B OPMY HY B IOTOM HaIUCATh
4TO

NMOTOM HANHUCATH YTO KOHKPETHO /1a MO:KHO he he wears

wears

ok he wears a uniform a uniform ((reads what a student is writing on the
board)) ok what exactly what does he wear”

he wear a hat t-shirt sunglasses sandals and shorts

right you are please write here as well

HO MBI )K€ YK€ HaIlUCaJId YTO OH HOCHUT YHH(DOPMY

but now we want to know exactly what he wears

(xxX)

yes because you have to write something and you have to use these words
given 3alaHHe MCIOJIL30BaTh cJjioBa daHHbIe (8.0) he wears a hat a T-
shirt sunglasses shorts and sandals a hat t is missing Masha t is missing a
hat

a hat ((mispronounces like a hut))

we are not talking about home so far so is your text ready” ((a question to
a particular student))

A sT HaTICas

ok think about the next sentence then o caexyrwomem moxymaii 3agaHue
TaKoOe YTO HY’KHO HCII0JIb30BaTh BCE TJIATO0JIbI JaHHbIE U BCe CJI0BA
JaHHbIe HAa KapTuHKe he helps a hat a shirt a t-shirt gymaiiTe Temepsn
€¢IHHCTBEHHOE 3TO YNCJI0 HJIH MHOXecTBeHHoe shorts mepenx shorts
apTHKJIb He T0/LKeH ObITh (6.0)

he was a stupid

THI cIeJIajia IBe OIMNOKH cpa3y ceiidac

na ((talking))

na ((laughing))

shh Tak kakasi ommoka 6b112” Vlad

HYY BO IEpBbIX Was He TOIX0IUT

Ja He TO BpeMsi a BO BTOPBHIX"

9939

a stupid ga s pacckaspiBajia 00 3TOM B Hayajle YPOKa KTO MeHs
cryman stupid 3T0 Kakasi 4YacTh peyH” mNpuiIaratejbHoe HIH
cynecTBUTeIbHOe

mpujiaraTebHOe
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a nepex NPWIATATEJIbHBIM Pa3Be MOKHO CTABHTH apTHKJIL”

HET

no BOT ommOKH Kakue so ok he wears a hat a t-shirt shorts sandals
sunglasses full stop thank you Pavel next sentence Sofia

lifeguard helps people on the beach

ok Temepnh yke BHUMaHHe elle MPO APTHKJH CKa)Ky CHa4daja y Hac
cmacatejJb BOT JTOT ObLT OJAMH W3 MHOXKECTBa cracaTeJiei
HEH3BEeCTHBII HAM cmacaTe/ib OH y Hac ObL1 a lifeguard Ho Temepb MBI
nuimeM BOT 00 ITOM HEH3BECTHOM OH CTAHOBHTCS W3BECTHBHIM
MOITOMY MBI HCHOJIb3yeM apTukib the the lifeguard helps people on
the beach on the beach (4.0) what does it mean”

YTO 3TO 3HAYUT"

Tak Heab3d lifeguards (xx) ((comment to a particular student))

((talking))

shh Seva what is your sentence” (4.0) ok Zlata®

the lifeguard have a phone in his pocket

tak lifeguard 3amenum he he has the lifeguard has the lifeguard has a
phone in his pocket mo:xkHo cka3zatb (7.0) or the lifeguard has a phone on
his uniform Ha ero ome:xae paboueir oxe:xkae the lifeguard has a phone
on his uniform so we have used the verbs MbI HcHOJIBL30BATIH TJIAT0JIbI
work help wear HO MBI eme He HCHMOJIB30BAJM TJaroJ swim protect
speak and watch so we have to compose four sentences emre 4eTnipe
NpeIIosKeHHsI HYKHO COCTABHUTH ¢ dTHMH TJarojamu (2.0) so Pasha
what what do you suggest” 4To ThI npeaIaraems”

the lifeguard have a sunglasses 37333 wears sunglasses the sunglasses
protect his eyes

ok so Torma HamM HY:KHO OBLIO OBI BOT CIOIa BCTABUTH 3TO
npemnoxkenne ((shows on the blackboard)) umm sunglasses protect his
eyes protect his eyes so (XXxX) HpeaIo:KeHHE T0JKHO ObITH BOT 3/1€Ch
TOr/Aa ObLI ObI 00Jiee CBSA3HBINH TEKCT ceifdac MbI ¢ BAMH NHIIEM KaK
OyaTo ObI YepPHOBHK /IOMa BAM HYKHO Oy/J€T COCTABHTH COCTABHTH
YHCTOBHK HO Yy:Ke TPO ApPYryio npodeccuio

YHCTOBUK

((talking))

shh so ready”

3TO B pabodei TeTpaam Tormaa”

noBTopsiiite TOorma homework ceiiuac BB OydeTre HAYNHATH
BBINOJIHATH JOMAallHee 3aJjaHUe a s OyAy CIpammuBaTh JoMallHee
3a/laHHe

mucc Julia a MOXXHO MeHs cpa3y e CITPOCUTH”

Mmucc Julia a kak Oyaer

you can start already BbINOJTHATH J0MAalIHee 3aaHue sunglasses protect
his eyes ok Sofia what is the next sentence” 4To0 MBI MOKeM elle
HAUuCaTp”

the lifeguard speaks on his phone

the lifeguard speaks on his phone yes brilliant a nice sentence and we
have to use speak and watch aBa riaaroma ocranoch (1.0) y MeHs ecThb
npeajioKeHHe TMepeBeUTe HA AHIJIHIICKHII cmacaTejb CMOTPHT Ha
JI0/Ieil KOTOpbIe MJIABAIOT B MOpe

((noise))
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the pupils the pupils swim

pupils” 3amomum Pasha pupils 310 yuenuxn

people

MOXHO 5 ucnpasiro” [amry

sunglasses protect his eyes

s IpYT'YI0 OIIMOKY Halesx

Nikita is changing and you made a mistake too eyes e y e s write € ok KTo
nepeBeeT MpeaiosKeHHe MOCJeqHee YTO Mbl HANHMIIeM” cracaTelb
CMOTPHT Ha JIIoJell KoTopshle mIaBalT Zlata

the lifeguard watch

watches es

at people

watches people

watches people

raarog watch mbl He roBopum [ watch at TV I watch TV I watch TV
Toraa watch 6e3 mpeasiora ucnoJsib3yercsi he watches people

clck]

who koTopsIe

who is swimming in the sea

TO Ke Bpemsi who swim

who swim in the sea

can you write it please

yes

3anucaaun” ok

MOJKETE MIOBTOPHTH TPEIOKEHHE

the lifeguard watches watch ¢ oxkonuanuem es watch m okoHuaHue es
watches people (4.0) watches people who swim in the sea who swim who
pedsita mumercess w howho

ST HIYETO HE BUXKY

yes uh-huh 1 TUKTYI0 BaM MUIIATE YTO 1 JHKTYIO MOTOM MPOBEPHUTE
NPAaBWJILHO HanucaIu Wid HeT swim in the sea (4.0) in the sea thank
you uh-huh ok now your hometask for Wednesday nomammuee 3aganune
K cpe/ie HAa 3aBTpa y Bac JOMANIHEr0 3aJaHUs HeT HA 3aBTPa BaM H
TaK 3aJlaHHe CAeJATh HAX0 OyaeT

Kak OyJleT mo-aHTIMHCKH YeTBepr”

Thursday today is Thursday so shh be quiet I am explaining your
homework momammee 3amaHuHe O0OBLACHHAIO [JOMAaIIHEe 3aJaHHE B
padounx TeTpaasx HA JABAANATH AeBATOIl CTPaHHIlE BaM HYKHO
HAUCATh paccka3 o padore moxkapHoro shh let me explain® (xx)
TpeOOBaHHEe TaKoe BaM HY)KHO 3/1eCh BIHCATH NOJAXOASIINE IO
CMBICJIy CJIOBA M B BalleM paccKa3de HYKHO HCIO0JIb30BaTh
HACTOSsIIee BPeMsi KaK BbI ITO JeJATH ceiidac Hy’KHO HCIO0JIb30BATH
BCe IJIaroJibl IaHHbIE 3/1eCh U BCe CJI0OBA KOTOpPbIe BbI 3alIUIIUTE HA
ITHX MOJIOCOYKAX BOT ITOT TEKCT KOTOPBIH MBI MHCAIH ceiidac ¢
BAMH MO:KeTe HCIO0JIb30BaTh KAK MpHMep

a YTO TAKO€ MaJIEHbKOE TaM HaJeTo 733 Ha

helmet

jacket

it’s a coat or a jacket shh be quiet so now your homework Haunmure
BBIOJIHATH JIOMAIIHEe 3aJaHHe U §i CIOPOILY HEKOTOpPbIX M3 Bac
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CKOJIBKO Y Hac BPEMEHH eIle ecTh”

ABe MHHYTHI eme ecThb Jgaxke Tpu shh HaumHaeM BBINOJHATH
JAoMaIlHee 3aJaHHe celvyac THX0 MOJIYa caMOCTOATeJbHO SO the first
will be Seva

((telling a poem))

what day is today”

993

remember” Monday Tuesday Wednesday Thursday Friday what day is
today” a ceroaHsi Kakoii ieHb Hexean”

today is Thur

today is Thursday yes when is your birthday”

B sSIHBape

in English B kakom Mecsinie y Te0st 1eHb poxkIeHuss”

January

January next one will be Kostja shh ycmeere Bce xenawmue eme
ycmeere soO

((telling a poem))

Maria’s birthday is in May right thank you thank you well done Zlata
next please

((telling a poem))

shh Tak #1 cka3ama 4To BBI JejiaeTe ceiiuac HAYHHAETE BBHINOJIHATH
3a/laHHe B padoyeil TeTpaJau ecJId KTO-TO He MOHSIJI 3HAYHT HA/I0 elle
pa3 OOBSICHHTH €C/IM KTO-TO He [ejiaeT 3HAYHT MOCTABJIO IUIOXYIO
OIIeHKY TOMPOCHJIA MOJYA CAMOCTOSITEJIbHO BBINOJHATH JOMAIlHee
3a/laHHe W He MemaTh MHe NpPOBEpPSTHh [0MAIllHee 3a/JaHHEe Ha
ceroaHs Zlata please

((telling a poem))

it’s Thursday today right you are next one please Pasha ok ok please
((telling a poem))

let’s all say hooray He coBcem npaBuibHO what day is today

KaKoe YHCIIO CEeTOTHS

Wednesday

no Wednesday was yesterday today is next next day

Thursday

Thursday ok our lesson is over have a nice day and good luck tomorrow
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Teacher N. (3rd grade)
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Po3za cHumMm moxanyiicta cTyabsi 3a coboii 3333 Jaroslava BoT 3TH
CTYJbYHKH CHUMH noxkaiyiicra (23.0) good morning children

good morning teacher

sit down please (2.0) so what was your homework for today” erm where
are your students’ book and workbook”™ what was your homework” erm
KaKoe y Bac 0bL10 JoMamHee 3aqanue” Adrian”

MIePEeBOIUTH U UUTATh TEKCT

a mo-aHrjuicku”

um learn um learn and translate the text

TaK emle pa3

read and translate the text

repeat please

read and um

translate

translate um

the text

the text

read and translate the text yes would you please open your students’
books on page one hundred and fifty one hundred and fifty-one so this
text and now tell me erm what difficulties erm you had kakume
TPYAHOCTH OBLJIN y Bac MpH padoTe ¢ TeKcToM JoMa” erm Zapalova

ST OTISAITH 3a0bIBAIa HEKOTOPBIE CIIOBA

3 yro”

ST OTISATH 3a0BIBAIa HEKOTOPBIE CIIOBA

Tak cjaoBa Jaroslava®

y MEHs OBITM TPYJAHOCTH TOTOMY YTO s He ObLIa B YETBEPr W HE Y4HJIa
ATH CJIOBA MOATOMY f (X)

Tak cjoBa Egor (2.0) 6b111 TpyaAHOCTH HET”

HET

He 0bL7I0 TpyAHOcTeii erm did you like the text” monpaBuicst Tekce”

yes

yes and now let’s erm (1.0) repeat the words in yellow cj10Ba KoTOpbBI€E
aaHbl keaTbiM will you pronunce them”™ who would like to start™ Roza
read the words in yellow which are given in yellow

instruments strike shake drums tambourine xylophone

xylophone ((pronunces correctly))

xylophone triangle cymbals

cymbals good erm what words erm (3.0) are very difficult for you to
pronunce” TpyAHbIe CJ10BA AJs MPOU3HOMIEHHS BbIOepHTE H3 TEKCTA
KaKHe ITO H MONpodyHTe HX MPOU3HECTH €CJH He MPABWIBLHO #
HCHpaBJIIo Toraa Margarita

y MeHs He ObLJIIO TaKUX CIIOB

uh-huh now words Egor”®

He ObLIO

BCe MOHSITHO Bce MPEKPAcHO YTeHue 0yaer 6e3 omubdok Petja”

no

no erm now find some phrases in the text then erm yaapusbie
HHCTpYMeHTBI Eva
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percussion instruments

good Ha3pIBAOTCH MPOCTO (ppa3a HABIBAKTCH KaK ITO OyaeT u3
Tekcera” (xx) Milana (3.0) nazsiBarorcs Eva®

(x)

HeT Kak” a MbI ¢ BAMH BUYepa 3aMHCAJTH U HA J0CKe 3aMHCATH CJI0BA
Yy Bac OTKPBITHI Mepel BaMH JieKAT Hy Ka HaiiluTe Ha3bIBAKTCH
Jaroslava®

is called

called is called yes erm (2.0) ymapsieM pykamMu BOT HMEHHO BOT 3Ta
¢paza mHe pykamu yaapsieM 4eM pykamu Jaroslava

(xx)

TOJIbKO HA4YaJ1a TOBOPUTH

strike with our hands

with our hands good erm ymapsieM aepeBSIHHBIMH TAJOYKAMH )TO
oyaer kak” pykamm with our hands a ynapsiem nanouxkamu” Roza
with drumsticks

drumsticks with drumsticks u eme oxao cj10BO

mallets

mallets yes with mallets yes and now I want you to listen to the text one
more time eme pa3 cJIymaeM TeKCT YATAeM BMeCTe ¢ JUKTOPOM s He
Oyy OCTaHABJIMBATH 4YTOObI BbI NPOM3HOCHJIN TPOBEPbTE CBOE
NPON3HONIEHNE 3aTeM MpOBepPsieM TEKCT YKe OKOHYATeJIHbHO
((students are listening to the text and reading aloud with the recording))
now let’s read the text Evelin start please

per percu percussion

percussion ((pronounces correctly))

percussion instruments percussion instruments are a family of musical
instruments we strike

strike

strike or shake them

them ((pronounces correctly))

percussion instruments are big and small these

these ((pronounces correctly))

these instruments add special sound to music

translate please

yIapHbIE HHCTPYMEHTHI yIapHbIe HHCTPYMEHTHI 3TO CEMbSI MY3bIKAITbHBIX
WHCTPYMEHTOB MMM OHH

W€ TaK PYKH 4TO0bI IOMOYb

MBI yIapsieM TI0 HUM H TPSICEM

good

yJlapHble HHCTPYMEHTHI O0JIbIIINE U MAJIEHbKAE MMM

these 310 uTo” Eva

9TH

ITH TaK

9TH UHCTPYMEHTHI MMMM

Adrian

CO3/1al0T

A00aBJIAIOT

N00aBIISIIOT MY3BIKY

y1o” special sounds
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103 S yJlapHbl€ HHCTPYMEHTHI MM 0COOBIE 3BYKH

104 T oco0ble 3BYKH K My3bIke 1a” MM Eva

105 S ((reads and tranclates the text)) moxionait B CBOM MM pyKH

106 T JAI0IIH

107 S JTaA01IA MMM

108 T B 3TOM

109 S B 9TOM PUTME OJIUH JIBa TP YETHIpE y TeOs MOIyIHIIOCh

110 T HeT (2.0) can you stamp your feet Milana”

111 S MM HOTH

112 T Mo:Kemb ThI

113 S aaa MOXKEIIb ThI

114 T Tak goctarouno Eva uro Takoe stamp” moronats yem” Rita yem”
115 S HOTamu

116 T HOT'aMH

117 S ThI MOXKe€Illb IOTONATh HOraMH YTOOBI

118 T HeT B 3TOM

119 S B 3TOM PHUTME OJIMH JIBa TPU YEThIPE

120 T drums Egor

121 S ((reads the text))

122 T stop this big drum is called

123 S is called a bass drum

124 T a bass drum ((pronunces correctly))

125 S a bass drum the boy is striking ((reads the text))

126 T translate

127 S ((translates the text)) Mpl Ob€M IO HUM pyKaMU WU TaJ0YKaMH
128 T uim mallets™

129 S MOJIOTOYKaMH

130 T TaK

131 S OHHU

132 T HeT 3TO

133 S 3TO

134 T TO €CTh TO YTO MbI O0beM 3TO 4TO aejiaeT” keeps the beat

135 S (xx)

136 T aaabime moaaep:xxuBaet aa (3.0) Jaroslava

137 S Oosnpmue GapabaHbI

138 T HET 3TO eJHHCTBEHHOE YHCJIO0 3TOT 00JIbI0N 0apadan

139 S ATOT OOJBINION OapabaH HA3BIBACTCS

140 T HY Ja TYT MOJy4aeTcsi 60JIb1I0ii 00JbIIO0H HO MO-aAHTJINICKH ITO BA
141 pa3HbIX ciaoBa this big drum is called a bass drum eme ero HazbIBaT
142 TypeukHuii 6apadan pa3Hble Y Hero Ha3BaHHA €CTh HO MO-AHTJIHHCKH
143 Oyaer a bass drum gaapme MaJIbLYHK

144 S MaJbuMK ObeT 1o OoJbIIoMy Oenomy 6apadbany

145 T xopomo the tambourine Milana

146 S a tambourine is like a small drum we strike it with

147 T with

148 S with our hands we can shake it too

149 T translate

150 S MMMM

151 T TaMOypHH

152 S a TamOypuH MM (2.0) mro6ut (2.0) ManeHbkuit
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TaK CTON CTON CTOM YTO 3/1eCh 03Ha4YaeT ¢JioBo like” (x)
XOPOIIH

HET

Kak

KaK TO €CTh BOT 3TOT TAMOYPHH HJN 0y0eH KaKk MaJleHbKHUi
Kak MaJeHbKHI 6apabaH MMM MBI ObeM

it mo Hemy

MM TI0 HEMY

ITO MO-AHTJINICKH OyaeT With a MBI O-PYCCKH FrOBOPHM YeM YeM
pyKaM# OHU

MBI

a MBI TPSICEM HX TOXKE

a 410 Takoe can™ Roza

MBI MOKEM TIOTPSICTH UM TOXKE

MO2KeM MOTPSACTH UM Toxke Roza

the MMM

the xylophone

the xylophone a xylophone has wooden bars the girl is striking
striking ((pronunces correctly))

striking the xylophone with mallets kcunodon mm

has

AMEEeT MMM

Petja ogHO c10BO

JIepeBSTHHBIE

TaK JiepeBsIHHbIE

JIepeBSTHHBIE

Kiapuiy KiaBuiy ((students help))

y TeOs1 ecTh CJI0Ba” 5l JKe 51 JKe He 3alpeTHIa MoJib30BaThest Adrian
KJIQBUIIIA

KJIABUIIH WM OPyCOYKH TaKHe

JIeBOYKa TIOBTOPSET

HeT He moBTOpsier Vika” Petja® Eva”®

ober

ober

0 KCHITO(OHY MOJIOTOYKOM

triangle Eva

((reads the text)) uTo THI AymMaeIh

novuemMy

MOYEMY ThI JIyMaeIib 4To

HET Mo4YeMy ThI AyMaellb 3TOT HHCTPYMEHT

MOYeMy Thl JAyMaellb 3TOT MHCTPYMEHT HA3bIBAaCTCS TPEYTrOJbHHK 3TO
(dopma TpeyrosibHUKa

4YTO TaKoe its 3aecb”

ero”

ero

ero (opMa 3TO TPEyroJIbHUK

good erm cymbals (2.0) Jaroslava

((reads the text)) many kinds

kinds ((pronunces correctly))

((reads the text)) some are big and some are small
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small ((pronunces correctly))

small they sound different this boy is playing big cymbals MbI urpaem
when (2.0) uro Takoe when” Petja when Adrian” koraa xoraa Msl
KOT'/JIa MBI MTPaeM Ha TapeiKax

aa

UTpaeM Ha Tapesikax Mbl ObeM TapeKh BMECTE MM 37eCh

HeT there are mepeBOANTCS KAKHM CJIOBOM” BUYepa roBopmjia Kakum”
KaKHM CJIOBOM mepeBoauTcs there are” oqaum ciioBom Rita

ecTh

ecTh

€CTh MHOTO

kinds Petja”

BHJIOB

BH/IOB

OMM TapeJIoK

TaK

WHOT/Ia

HET HEKOTOpbIe

HEKOTOPBIE OOJIBININE a HEKOTOPhIE MAJICHbKHE

OHH

OHH

sound

WHOT/Ia

onu Egor” sound onu (2.0) 3Byuar

OHH 3BYyYaT MO-Pa3HOMY

TaK

MaJBUUK UTpaeT Ha OOJIBIMTUX TapesKax

Ha 0OJBIIHX TAapeJKaX 737 WIH elle HABEPHOe IMUMOAJBI TAK TOXKe
MOKHO €KAa3aTh TAK U MOCJIeTHAN YacTh Egor

((reads the text)) is your favourite

favourite ((pronunces correctly))

listen

410 Takoe listen” st mpocu/ia Bac pedsiTa KaKHe cJ10Ba BbI He 3HAaeTe
3anucathb Kirill

CITyIan

NOCJylal OHI

OHHM UTPAOT HA YIAPHBIX HHCTPYMEHTAX

again

CHOBa

CHOBa

KaKoi TBOM JIIOOMMBII HHCTPYMEHT”

yes and now answer these questions which instrument is your favourite”
Egor

drum

drum which instrument is your favourite”

triangle

the triangle yes which instrument is your favourite” Petja

MMMM

cs/Ib POBHO MOKAJIyiicTa

KaK cKa3arb Bce”
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all T like all instruments all instruments and now page a hundred and
fifty-two what do you like about the text™ at first read these words
number one keeping the beat and so on will you read these words”
keeping the beat

keeping the beat drums tambourine cymbals

and what do you like about the text” check you like you don’t like or you
are neutral at first what do you like Milana”®

keeping the beat

keeping the beat yes” Bce” Roza”

I like tambourine

tambourine Rita”"

keeping the beat I like

yes good but I like keeping the beat yes erm Jaroslava

keeping the beat drums tambourine cymbals

and cymbals all the parts of the text Evelin®

MMM

HY 4YTO TaM 0bL10” TroBOpH 4TO Tebe moHpaBmWwiIoch” what do you like
about the text”

tambourine

tambourine and answer the question what is your favourite part it is
exercise A for example keeping the beat it’s fun choose one part which is
your favourite and explain oOO0OBMCHHTHL HYKHO TIOYeMYy BaM
MOHPABWJIACHL TAa WJIM HMHAasl 9acTh what is your favourite part Milana”
(3.0) Eva®

my favourite part keeping the beat

is keeping the beat

is keeping the beat

why”

sMMMM (4.0) HE MOTY Ha aHTJIUHACKOM CKa3aTh

Ha pyccKoM”

HMM MOTOMY YTO B 3TOH YaCTH paccKa3bIBaIOCh O BCEX HHCTPYMEHTaX
because erm it is told about all the instruments here cka3ano 060 Bcex
HHCTpyMeHTax aa” erm Milana

I like keeping the beat Mmmm

31ech ecTh MojcKa3Ka it’s fun for example it’s interesting

it’s interesting and MMM Mo JIep>)KUBaeTCS OUT

so you like to keep the beat you like Roza

xylophone it is interesting

good now look back at the text and I want you to draw such scheme in
your erm exercise book write down the date m mbI o ynpaxkaennio B
BBINOJIHSIEM BOT TAKYyI0 CXeMy BuYepa MbI FOBOPWIH elle 0 4dem”
nepBblie BAa CJI0BA MepBbIe IBe CTPOYKH ObLTH ¢ KAKHMH CJIOBamMu”
BEPHHUTECH K BOT 3THM CJ10BaM KaKue ObLJIH MepBbie 1Be CTPOUKH"
Roza”

write the main idea and the details

what in Russian for main idea” main idea

TJIaBHAsI Ujiest

rjaBHas ujaes details”

JeTanu

JeTaJId TaK ceilyac ITO BceM IMOHATHO" BYepa ObLIO He O4YeHb
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MOHSITHO YTO TAaKOe IJIAaBHASI HWes U YTO TAKOe AeTAJH YTO TaKoe
raasHas ugea” Vika” Roza”

TJIaBHASI UJIesl 3TO O YeM FOBOPHUTCS B TEKCTE

B 00meM aa a geraan” Rita”

ATO MMM TO YTO OTHOCHUTCS K ITaBHOU Ujee

TO YTO OTHOCHUTCH K TJIABHOIlI W/lee TAK XOpPOIIO emie YTOYHHM TaK
YHCJA0 TeMy MOKHO 3amucaTb M BOT Takyw cxemky (4.0) tak
CepeMHKY caeaiiTe Tak M060JbIIe YTOOBI 3aNMHcaTh MpeaioKeHue
(4.0) Tak u Rita To:ke 3TO NETaeT KA

yTo”

a To 4TO 5 ceifuac ckazaja asa pa3za (11.0) percussion instruments and
we are going to speak about the text and your workbooks making music
here I want you to write the main idea from the text rmaBuyio uaero u3
TekcTa coaa Mbl 3anumeM (2.0) moka BbI TOpPHCOBBIBAETe aymaiiTe
4To Ke ITO 3a ri1aBHasi ujaest what is the main idea of this text Adrian®
percussion instruments

uh-huh percussion instruments Tak OJH3K0 HO HAA0 3aKOHYHTH
NnpeaJioKeHHeM U3 TeKcTa pedsiTa BepHUTeCh B TEKCT H MOCMOTPHUTE
KaKoe Xopolee NMpeaioKeHue Kak 061 HaM 0000maet Jaroslava
percussion instruments are the family of musical instruments

a0coII0THO BEePHO BOT 3TO NepBoe Mpe/II0KeHHe CI01a U 3allChbIBaeM
TaK s1 He OyIy CI0J1a MHCATh Y Bac ITO MpeJIoKeHHe caMoe NepBoe B
TeKCTe mepes riaazamMm percussion instruments are the family of musical
instruments (3.0) orkyma Petja mumem TbI MOHSI" TJABHAs HAes
(10.0) where is the main idea (XxxX) B caMoM HadaJjie TEKCTa percussion
percussion instruments are the family of musical instruments (21.0) BoT
OHO BOT JTO NEpPBOE MpeNJT0KeHHEe OHO M OyAeT TJIABHOW wuaeei
((speaking to a particular student)) BoT percussion instruments moTomy
4TO ecTh M JApPYrHe ceMeiicTBa MY3bIKAJbLHBIX HHCTPYMEHTOB €CTh
HampuMmep string instruments 3TO KOrJa MCHOJbL3YIOTCH CTPYHBI
HANpUMep a 3/1ech BOT HCMOJIb3YyeTcs yap percussion yaap yaapeHue
(2.0) Tak MPOKOMMEHTHPYiTE KTO HAMHCAJI 9TO Thl Adrian Hamucaa”
percussion percussion

percussion ((pronunces correctly))

percussion instruments are the family of musical instruments

ele pa3 percussion instruments

percussion instruments are the family of musical instruments

musical

musical

good a Tenepsb €A MbI J0KHBI HATHCATH JI€TAJIHN 3TOT0 TEKCTA
what were the details of this text" Eva”

instruments

TaK MOAOKIU 3/1ech ecTh mojacka3ka drum (2.0) is a detail what are the
other words” apyrue cioBa Eva

shake strike

shake strike ner

tambourine

shake strike 3T0 My3bIKaTbHBIE yJapHble HHCTPYMEHTBHI" 3TO :Ke
JAeTAJH TOr0 KaK MbI MPOU3BOIHM 3BYK Jaroslava

cymbals
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cymbals (3.0) cymbals Adrian

tiangle

Kak”

triangle

triangle ((writes on the board)) triangle and Kiril* Evelin®

xylophone

xylophone yes xylophone ((writes on the board)) xylophone umTaercs
and

tambourine

tambourine ((writes on the board)) and tambourine (8.0) so now I want
you to look at the musical instruments and name them na3BaThb Hy:KHO
HHCTPYMEHTBI KOTOpbIe BbI YBH/IHTE

s y’Ke BCe BUKY

MoJI0/iel] TOJILKO Ha3BaTh mo-aHrjmiicku (8.0) BbI Ha3pIBaeTe ITOT
HHCTPYMEHT H Ha3bIBaeTe ero jJeTaju mo4veMy Bbl ero BbLIEJH/IH A2
MOTOMY YTO €CTh /JeTAJH BOT 3TOr0 TeKCTa paccKa3bIBaeTrcss 00
OJHOM HHCTPYMEHTE O JpPYIroM HO eCcThb JeTald U Yy KaKI0ro
MY3BIKAJLHOT0 HHCTpYMeHTa so what is number one” in English what
is number one” (x)

cymbals

cymbals what are the details” of this instrument” (3.0) is it a triangle” 3T0
TPEYroJabHUK” 1S it 3TO JeTadp” a Kakas /JdeTajb” MOYeMYy TbI
Ha3bIBaemb 3TO Tapeakamu” cymbals

MMOTOMY YTO OHHU OOJIBITTHE

TaK MOKAJyHCTA OHH OOJIbIIHE

OOJIBIINE U TUIOCKUE

they are big and flat and look like a plate oHm BBITISIAAT KAk Tapejka
BOT TakKasi 00bIYHASI O0OBIYHASI TapeJKa Ha3bIBaeTcsl a plate a 3mech
BOT TaKoii BOT MY3bIKAJbLHBIH HHCTPYMeHT yes they are cymbals
number two erm Jaroslava kak cka3atb 310 6apadan” (2.0) it is

it is

or this is a drum what kind of drum shh kakoii Tun” ux MHo:KecTBO
what kind of drum a base

a base drum

why do you think that it is a base drum” modemy ThI TyMaemsb 49TO 3TO
TOT DapadaH KOTOPBIil MBI Ha3bIBaeM a base drum”

MTOTOMY YTO OH OOJBITION”

it is

it is big

it is big yes number three Petja

tambourine

why do you think that it is a tambourine” mouemy” what are the details of
the tambourine a xeraiau kakue” (2.0) Roza

(xx)

HeT U3 TeKCTa

MMM

we can strike Tak Mo TeKCTy HANIIM ompe/iesieHue B Tekcre Eva

we can shake it

we can shake it and

strike



403
404
405
406
407
408
409
410
411
412
413
414
415
416
417
418
419
420
421
422
423
424
425
426
427
428
429
430
431
432
433
434
435
436
437
438
439
440
441
442
443
444
445
446
447
448
449
450
451
452

H w4 wn -

—H 4 wn — = wn—wn

T ndHunm4unm4unm4d 4w

NN NN - -0

— ©

85

strike with

with hands

CMOTPHUTE B TEKCT TaM Xopoiee (X)

it is like a small drum

it is like a small drum yes it is small we can shake it we can shake it and
strike it with our hands number four Jaroslava

triangle

a triangle yes what is a detail of this instrument

it’s shape is a triangle

good it’s shape is a triangle and the last one Eva

xylophone

a xylophone yes a xylophone why do you think so” what is the detail of
it"

mallets

these are mallets and these are what”"

bars

bars these are bars wooden bars BOT 3TO W ecThb KakK pa3 BOT 3TH
Opycouknm TakK ceiiyac BBl YCJABINIATE ATH MY3bIKAJbHbIE
HHCTPYMEHTHI NMPOHIPHIBAHHE NMPOCTO 3BYKH H Temepb ONATH BbI
MOJLKHBI YCJBIMATH A€TAJN 3THX 3BYKOB TaK CMOTPHM HAa TeKCT
TeKCT TepeJl BaMH [a YTO MOXKHO B3SITh OTTYy/Aa BbI Oepere s
o0bsicHenus what instrument is it

xylophone

the xylophone why do you think so”

(xx)

He CJIBINIY Mo4YeMy Thl pemu 9To 370 kKeniodpon” why do you think
MOTOMY YTO S CIIBIITY U BHXKY

a eCJIM MPOCTO CJABIMNUIID TO CJABIIIHAIND YTO"

(xx)

how do we play this instrument”

with mallets

yes you can hear mallets which strike then the next

drum

a drum why do you think so™ Hy kak cka3aTh MbI CJIBIIIAM YAapbl" wWe
can hear

MMM strike

yes how drumsticks strike

mallets

or mallets Evelin®

tambourine

why do you think so”

MMM

YTO MBI MOKeM CJIBINATEL” We can hear

shake and strike

we can shake it yes”

yes

we can hear how somebody shakes it or is shaking it the next Petja ny
HA30BH HHCTPYMEHT XOTs OblI IeTaJIM KaKue TyT aeraau Eva

cymbals MMM

cymbals ((pronunces correctly)) how do we play it"
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we strike

the cymbals a kak Tam BmMecTe we strike the cymbals

together

together we strike the cymbals together and one more what is it"

triangle

yes why do you think so” we can see what we can hear what"

percussion

percussion good we strike it also we strike it yes it was a triangle then
open your workbooks on page a hundred and thirty page a hundred and
thirty making music (3.0) a hundred and thirty 3To kakas crpanana”
CTO

a thirty” Tpuanmarte thirty 3To Tpuauats one hundred and thirty making
music Tak cJa0oBo making music y Bac 3ammcaHo Ja B mepeBojae 3TO
MY3HIIIPOBAaHHE TO €cTh t0 make music My3HIIHPOBATH MPOU3BOIUTD
MY3bIKYy HTpaTh MY3bIKy making music my3unupoBanue 33 (2.0) the
first activity A read the text quickly what is the main idea™ complete the
sentences the sentence ceifyac o4eHb OBICTPO MbI YHTA€M B TedeHHE
OyKBAJILHO OHOIl MHHYTHI MPOCMATPHBAETE MOJIYA YTOOBI TOJIHKO
HaliTh riaaBHyw uaer find the main idea (3.0) you are ready yes” good
Rita are you ready”

(xx)

Eva®

percussion instruments

percussion instruments yes again about percussion instruments but the
task is complete the sentence 3amoJiHH TMpeNIoO:KeHHE TYT MOYTH BCe
ecTh BaM Ha/10 OYKBAaJbHO 0/IHO CJI0BO 100aBHTH

how people making music

how people mpocro make music Tak Hanna TBoii oTBeT Kakoii” TOXkKe
music” 1a BOT craa BnmcbiBaeM how people make music 3To exercise
A page a hundred and thirty-one Tak BbI 00Jiee MOAPOOHO TeKCT
YHTaeTe I0Ma HO cefivac s MPOCTO NMPOBEPSI0 HACKOJIbKO OBICTPO BbI
MOKeTe HAWTH HH(}pOopMANHI0 B TEKCTe MPOCMOTPEB €ro rja3aMu 33
HaiiluTe O0TBeTHI BOT HA 3TH BONPOCHI B YNPAa’KHEHMH A Ha CTO
TpuaaTh TepBoii exercise A match the people to the instruments
Matthew c¢ Lauren

s 00Ben b

THXO0 THX0 THX0 Roza"

b

and name an instrument HA30BH HHCTPYMEHT

xylophone

xylophone Lauren b erm Louise Milana”

Louise e triangle

tambourine

oit tambourine

tambourine yes Louise tambourine Ben"

Ben cymbals

cymbals u 6ykBa”

d

and Harrison” Eva

Harrison is playing triangle
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triangle good Tak W BOMcATh TH CJI0BA HY:KHO B TPeIJI0KEHHS
KOTOpbIe HH)Ke TaK KaKdHe MNpeIJo:KeHHsi Yy Bac Mojy4darcs”
HaYHHAaeM ¢ obpa3na yurath Mattew is

Mattew is playing the drums

Lauren”

Lauren is playing the xylophone

Louise

Louise ((pronunces correctly))

Louise is playing the tambourine Ben is plying the cymbals Harrison is
playing the triangle

3amucaJn 1a” y MeHsl BOPOC K BaM ceifdyac Takoii Koraa 3To JeTH
UI'PAIOT BOT cei4yac TeKCT 00 ITOM KOIJIa OHH MIPalT” OHU UIPAIOT
B0OOIIE NJIK ceityac”

ceryac

ceiiyac Tak ITO HAM HYKHO OyJeT JJIsl CJeIyIONIEero ypoka Oyaem
OpaTh rpaMMaTHKy U ceiiuac ynpakneHue B read again complete the
sentences with the words below number two who has completed this
sentence” KTO 3alOJTHIJI 3TO npemio:kenne” Adrian ToJabKO IIynocTH
He TOBOPH KOI/Ia 1 TeOsl CIpalMBal0 HHa4Ye CIPANIHBATH TeOs sl He
Oyy

the xylophone makes a nice sound

Jaroslava

the tambourine is wooden

wooden ((pronunces correctly)) Tak BBI 10 KOHIA MOKAJyHCTa
AoJebIBaeTe ynpa:kHeHHe B m goMa o4eHb XOpomio 4mrTaere 3TOT
TeKCT MPOBEPUTH BCe CJIOBAa 3HAeTe JIM BbI Ja nOW you may be free
goodbye




88

Teacher T. (3rd grade)

01N W

T

Hwnwnn—gwn4dwn

—»n Hwn

- »

all right please stand up please stand up (3.0) Arseni Katja Katja Kostja
please stand up Vova and Kirill please stand up Nikita (2.0) Arseni (3.0)
Arseni mHe onsTh cekyHaoMmep BKIwunth” (2.0) yry (3.0) so good
morning everyone

good morning teacher

NOW B MOHeJAeJbHHK y Bac ObLT YPOK ¢ APYrHM MpenoJaBaTesieM [Ja
HO #1 3HAI0 4TO BBI cAenan so today I ask you to bring your projects to
me yeah so [ am going to show you nogHuMuITEe pyKH NOJAHUMUTE PYKH
KTO B NOHEAEJIbHHK IOKA3aJ CBOil HMpPOEeKT y4dutearo ((no one is
raising their hands)) To ecTh BbI poCTO c/A€e1a1H U Bee”

7laa MBI HE YCIICTIH

ok it means that we can present erm the projects today and then we are
going to talk about music yes I see Kirill lot of lot of different things you
have here very nice so I will explain how to present 1a Tak y Hac Bce
TOTOBO BCE €CTh OCTAJOCHh TOJBKO MPAaBWIBHO 7TO MOAATh HAM Ja
qTo0bI Bac Beicaymaan Bee (18.0) ((opening the presentation)) so have
a careful look at the screen when you come

MHE YepHBI promMactep HyKeH

npsmo ceifuyac’

na

ok who can give it to you”™ who can give it to you”

nath Teoe” ((asks the student))

na

yes please be so kind so when you come to the front Arseni listen when
you come to the front with your map yes with your project for example
you are showing the map and you start telling me where you live first of
all for example I live in a town I live in a countryside so you tell me first
about where you live 1a cHavasa Bce cKaxyT rae :KuByT then is your
neighbourhood big or small® if it is big it means that there are many
different things na ecsim B Bameid oKpyre MHOro KAKHX-TO 00BbeKTOB it
is big aah then you start telling me what there is uTo mmMeercsi ma
nomyceTuM there is a supermarket a garden an apartament a house a
school a see yeah maabme BbI paccka3biBaeTe YTO BAM HPABHUTCS B
Baleil OKpyre JOMyCTHM MOKET Y KOTro-TO TaM JIKOOHMBIH Mara3uH
HAXOJIUTCS WIH eme 4To-TO BbI roBopure | like for example I like the
garden because because there are flowers mam 1 like the supermarket
because it’s fun or it’s very big and then you thank your peers for
listening 1 0653aTeTbHO MOTOM HY’KHO CKAa3aTh clIacH00 32 BHUMaHHe
thank you for listening right who would like to be the first one today”
Arseni”

HauyuHaATL"

show as show as your map aha so this is your neighborhood ok so please
start start telling

I live in a town my neighborhood is big there are restaurant field

eCId Thl HAYMHAENIb MEPEeYHCIAATH MO OAHOMY a restaurant a field
Toraa there is

993

there is



49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91
92
93
94
95
100
101
102

dJTuHdundundundududundundundundddundndn N4 040

—H »

R NNV NN RN R

89

there is a restaurant field hmm market

yes

bus stop ho ho

hotel” yes”

hotel uum 3anpaBka

petrol station

and petrol ((wrong pronunciation)) station

petrol petrol

and petrol station

what do you like in your neighborhood”

I like foot field and hmm and and

ThI HIMeelb B BUAY PpyTodoabHOE moj1e”

na

TOr/AQ

football field®

football pitch

pitch I like football pitch hmm

because

because it’s big

aha

I like 666 I like the market because it’s big

it’s big too yeah

yes

what do Arseni what do you buy in the market”

I buy in the market Hy Bce 94TO MOKHO

for example for example

for example

HANpHMep HAnpuMep 4YTO Thl TaM MoKynaemsb” [ buy
eggs

aha

(x) cocucku

sausages

sausages MoJjioko milk

yeah thank you Arseni don’t forget one more sentence yes the last
sentence

thank you for listening

yes thank you so much Arseni well done who is going to be the next one”
Nikita and then Sofja will be aha (4.0) so show as the map wow that’s a
big one lot’s of things how do you (xx) like this" yeah ok please start
speaking

I live in a town ((wrong pronunciation))

town

town my neighbourhood is small

aha and you you are sad” that your neighbourhood is small
((laughing)) na yes uTo y MeHsI TaM PSJIOM C IOMOM”

yes

supermarket field

a field aha

a field

moJjie B CMbICJI€ IMMM
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KyKypy3HOe Wiu GyTOoJIbHOE

00bI11YHOE MoJ1e uiu GpyTdoIbHOE moJie”

00BIYHOE

oobruHoe a field

(xx) and pyueit OyzeT MMm”

a river

river river

a river yeah

I like

4YTO0 TeGe HPABUTCH B ITO OKpyre” rie Thl Yaie Bcero ryJisiems”
I like street

the street why”

and city

city™ where” what city” what city do you like®

noyemy tede HpaBUTCS ropoa”

CKAKH elle TaM 00JIbII0i ropo1 HAXOIUTCS

S TYJISTIO

I walk

I walk

aha and the last sentence

Hyy umnTait thank you

thank you

thank you for listening

for listening five with a little minus Sonja and (4.0) ok this is your
neighborhood ok so you live

in the city

in the city center in the city center

my neighborhood is big

right

there are hmm my school park hmm hmm market

the market

the market bus stop bakery hotel movie theatre and street on the sea
next to the sea yeah next to the see so what do you like in your
neighborhood”

I like hmm movie theatre bakery and my school

what is the name of this bakery

hmm

what is the name

KaK Ha3bIBaeTCS

do you know” do you know what what is the name of this bakery”
Ha3BaHHe KaK OHA Ha3bIBaeTcsa” 3Haemb” you don’t know ok and
thank you for listening

thank you so much aha now Viktoria

my neighborhood is big

stop for a second (x) and Arseni

there is a supermarket sea bakery kak 6yzer neByeckoe nose”

Tallinn song Tallinn song festival ground gocraTouno ground ga Tallinn
ground

I like sea because hmm kax ckazatb kpacuBo”

it’s pretty because it’s pretty
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because it’s pretty ((wrong pronunciation))

pretty yeah do you go swimming in the sea”

no

you don’t"

no

why not” why not” mouemy ner”" why not"

MMM MOTOMY YTO

because the water is cold®

Hy Tam the water is rpsi3Hast

dirty and cold” so say it moBTopm Toraa I don’t I don’t swim because
I don’t swim because it’s cold and

dirty

dirty yes

and

thank you for listening

thank you so much very well done Kristina

ok st mmy

then Vova will come aha so show as your neighbourhood aha
I live in a town ((wrong pronunciation))

town town

my neighbourhood is big there is there is erm a supermarket and park
aha and a park aha what do you like about your neighbourhood”
I like park

the park why”

(xx)

what do you do in the park”

MMM

what do you do” do you play” do you run” do you

TYJISIEO

walk

walk

walk

thank you for listening

thank you Arseni 3anmcan” ucnpaBuJ ¢JioBo pitch®

HET

a KoMy 1 JaJia 3To ¢JI0BO"
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I live in a town my neighbourhood is big there is a park supermarket erm

bus stop
aha
I like park and supermarket

the supermarket and a park why” why do you like the supermarket” (4.0)

what do you buy in the supermarket”™ what do you buy”

BCE

for example k mpumepy I buy what what do you buy there”
(x) butter and erm

candies”

candies

candies yeah aha that’s it" and thank

thank you for listening

aha thank you Vova (2.0) (x) you are going to be the next one™ after
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Vova so

I live in a town

aha

my neighbourhood is small

yes shh Rita cefiuac KT0-To emie moJIy4uT MUHYC

there are

ThI NMepedncisiemb YTO y TeOs1 ecTh BOKPYr BOKpYr jaoma there is
CMOTPHM Ha KapTy W Ha3bIBaeM BOT sl BIXKY y Tebsi there is a
supermarket

there is

a supermarket

a supermarket sea beach

a beach

sea a park

and what do you like about your neighborhood”

I like the park the sea beach

aha do you go swimming in the sea”

MMM

do you swim in the sea” do you swim”

THI TIJTABaCIIb B MOPE

yes or no” do you swim”

yes

yes I do

yes I do

what do you do in the park” what do you do in the park”

a MO’KHO BOITpoc” a Kak Oymetr MocT”

bridge so Vova gaBaii ckaeM s KATAIOCh B MapKe HA BeJIOCHUIIe/Ie

I ride

a bike

a bike

where” rae” where”®

a park

sl KATAI0Ch HA BEJIOCHIIEle B MapKe KOrjaa MbI YYHJIH MpeIoru in the
park

in the park

in the park thank you thank you for

thank you for

listening

listening

Vova can I have a look at your map please mocmoTpum Ha TekcT aha
dangerous quiet interesting moTOM mepenpoBepUIb B y4eOHHKe KaK
numercs interesting u dangerous aha a drugstore He cka3aam bakery b
numercs B Apyryio cropony so Katja (1.0) and after Katja we will listen
to Anja Kirill were you present on Monday” 6bl1 B moHexeJbHHK”
3HAYUT J0JIKeH OBITh ¢ c000ii IPOEKT ecTh NPOeKT”

Jla 'y HEero ¢ coboii ecthb

so ok look at look at the colourful map 3e* 3e” please pay attention to
your peer’s drawing so let us talk about your neighborhood

I live in a town my neighbourhood is big there is a playground there is a
bridge
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aha

aaaa

a playground and a beach yes”

my neighboorhood is very quiet ((wrong pronunciation))

quiet

my neighbours is very noisy I like my neighbourhood because there is fun
it’s fun

thank you for listening

very good five plus Katja five plus Anja ((one of the students has dropped
her pencilcase)) moka Anja roOTOBUTCH ThI CIIOKOIHO Bce co0epenb SO
there are different supermarkets yeah different shops ok and where is
your house”™ where where is your house” aha

I live a town

in a town

my neighboorhood is small there is mini rimi consum jaa ((says in
Estonian))

and

and playground

aha

I like (x) ballet ((wrong pronunciation))

aha (x) ballet®

(x) ballet ((wrong pronunciation))

ballet ballet why”

MMM

because

because

because I like performing

I like

performing performing BeIcTYynaTh

I like performing

aha I like performing so erm what do you usually perform”™ do you
dance” like what kind of dances do you do”

MMM

what kind what kind of performances do you do”™ do you do it alone or
with your friends”

with friends

with your friends how many how many friend do you have together with
you in a ballet®

MMM

how many friends”

MMM ten

ten friends what do you dance” xakoi#t kakoif y Bac TaHel" WM Kak OH
Ha3bIBaeTcs”

(xx)

so thank you for Anja tell it tell it tell it to us thank you

thank you for listening

for listening Anja good job Kirill Kirill your turn Kostja Tel 6bL1 Ha
ypoke”

HET He OblI

He ObLT 1a HO y Hac cKopo Oyaer padora cBsizaHHas ¢ neighbourhood
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hotels apartaments Tl MHe TaM MOKAKeIIb CBOM 3HAHHUS

I live in a town my neighbourhood is big

yes I think it’s very big yeah look how many objects you have

there is a park (xx) park

a park another park

another park and there is a parking lot

parking lot yes or parking place what do you like about your
neighborhood”

I like erm my neighborhood because I have two parks

two parks what do you do in the parks"

I ride a bicycle (xx) and walk with my friends

are there any animals in the park” are there any animals there”

no

no even even sq no there are no squirrels™ ma:ke gaxe 6ej04ex HeTy aa”
are there any birds”

MITUIIBI €CTh

pigeons maybe yeah roayom mo:ker 0bITh aa pigeons so and tell us the
last words thank you

thank you for listening

thank you so much to you five plus yes and I think that its it aha (2.0)
today we are having a new topic we are going to talk about music what
music do you like™ Kostja what music do you like”

KaKyIO MY3BIKY ThI JTFOOUTITH"

yes what music do you like”*

MMM

Nikita what music do you like”

I like Eminem

Eminem” who is Eminem”

HYY 3TO TIeBeIl

rapper oH pamep aa rapper he is a rapper aha what else do you like”
Sofja”

I like pop music

pop music English pop music” Russian pop music”

1 TO U TO

both

s OOJIBIIIE JTFOOIIIO aHTTMHCKHE TTeCHU

tell it

I like English music

aha the second question is yes Arseni

I like (x) music

which one do you like”

hispanian music

Spanish Spanish music what do you

Enrique Iglesias

why not Enrique Iglesias is very popular what instruments do you play”
are there any instruments that you play”

a kak Oynet Queiira”

flute

flute

you play flute”
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yeah

do you play any instruments” what instruments do you play”

flute

flute as well

TYT BCE UrparoT Ha (elite

everyone everyone plays flute®

yees

does everybody does anybody play the piano” the piano”

yes yes

so how many instruments do you play then” the piano the flute what else”
Kirill

guitar st Ha TUTape Urparo

really” that’s good you can actually make an orchestra right BbI Tenepn
BCe MOJKeTe CIeJIAaTh OPKeCTP KJIACCHbII 1a”

Jla s JaKe MOTY Ha POK THTape

aha yes we are going to make a composition we are going to study other
instruments that we have well well yes we are going to listen to them how
they sound Tak OyaeM 3HAKOMHTHCS He TOJBKO ¢ TeM KaK OHH
Ha3bIBAKOTCH enle OyaeM CJIymaTh OyJdeM YYHTbCS MX PACIO3HABATH
HO mepel 3THM MbI MOCMOTPHM € BaMH He0OJIbIIOE BHIE0 KaK
o0b1yHO and we are going to answer questions aha (2.0) so open your
notebooks right now Kostja open your notebook please (7.0) and as
always shhh (3.0) uro MBI 006I9HO mEepea BHAEO aeqaeM Vova" mepen
BHAe0 Vova" 4To MbI 00BIYHO Ae1aeM”

MBI 3anucbiBaeM Borpockr | like I see

that’s right so the first question is what do you see nma 4To THI BUAMIIB
what do you see

BTOPOE CIIpAIIUBAEM UTO (XX)

a Toraa Tperbe 4ro”

YTO THI 3aTIOMHIIT

TaK BbI MHE 3/IeCh MOKAKeTE YTO BbI 3alIOMHIJIH SO Y HAC CEroIHS
HOBBIH Bompoc Oyaer we have a new question today what do you see
3TO MePBBIi BONMPOC HA HET0 KAK 00BIYHO TPH CTPOYKH OCTaBbTE J1a
cjioB y Hac Oyaet mHoro (2.0) the second the second question is what is
happening 4To B 3TOM BH1€0 BOOOIIE MPOUCXOAUT TO €CTh ITO KaKO¥i-
TO KOHIEPT (ecTHBAIb ITO KaKOe-TO IMIeCTBHE MOXKeT OBITh ITO
KaKoii-T0 Mpa3THUK

Tpa3IHUK

a BJApPYyr HeT” a BAPYr 4YTO-TO JApyroe so what’s happening 4rto
npoucxoauT what’s happening and the last question is what do you like
about the video what do you like (14.0) so three questions where is your
notebook” (4.0) as always we are watching the video two times

MO’KHO JIMCTOYEK

I don’t have a spare sheet I don’t 1 BamM Ka:Kablil YPOK roBOpPIO YTO BbI
JOJKHBI OBITH TOTOBBI

TOTOBBI TOJIBKO TETPaJh 3aKOHUYMUIIACH

Kirill do you have a spare sheet of paper” ecTb JHcTOYEK 3amacHOit
Het” Nikita y Te6s1 HAaBepHOe eCTh JIHUCTOYeK

y MEHS eCTh

TOJIBKO 3TOT
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TOJIbKO 3TOT"

y MEHS eCTh

ectb” please be so kind and share m kak 00bIMHO y Hac cHayaJja
BCTYILUIEHHE KOTOPO€ He CYUTAETCH /1A OHO CI0/Ia He BXOAUT
((watching the video))

so one more time one more time one more time Katja yeah

ele pa3 CMOTPHM

((watching the video))

so one by one one by one mo-ogHomy na mo-oanomy Katja what do you
see in this video”

I see drums

drums what instrument is that*

a 7To GapabaHbI

aha yes drums

I see trumpet

a trumpet yes 4To 3T0 32 HHCTPYMEHT”

9TO TPyOBI

instruments

yes instruments and a concert

a strike strike

people

noxoxauTe momoxaurTe ((can’t keep up writing on the board))
instruments a concert then

a strike strike

YTO 3HAUUT a strike”

3TO TaKue MajieHbKue OapabaHbl

to strike 3T0 ynapsitb o 6apadanam a strike Vova 3To 3a6acToBKa
((laughing))

a 3abacToBKa 3TO 4TO”

320aCTOBKA 3TO KOI/AA JIOJAH MPOTECTYIOT 333 00JIbINOI Ipymmoii 333
BBICTYNAIOT MPOTHB Y€ro-To JA0IYCTHM OHH XOTHT T00UTHCSI TIepeMEH
JAONMYCTHM €CJIM Bpa4Yd XOTAT 4YTOObI HM Jierde padorajoch OHH
0acTyIOT 7TO 3HAYHT YTO OHH HE BBIXOAAT HA PadOTy OHU WIAYT
HIeCTBHEM KY/AAa-TO HA IUIOMAJb H MOKA3BIBAKOT Yero OHU XOTHT Yyes
guit gu guitar

guitar J1Be rUTApbl KAK MHHHMYM J1a guitars

aaa cymbals cymbals

what are cymbals”

ATO KOJIOKOJIHUUKA

ATO TapelKh

TapeJIKH y Bac OyAyT HAa KapTodkKe Ja MOITOMY MbI MOKAa UX He
3anuiieM /a OHH y Bac emle OYAYT a ThI YK€ OTKPbLI CTPAHHILY ThI
MOKeIIb cede 3amucaTh yes

people boy and girl girls

boy and girls right

childrens

children

childrens childrens a nx Tam MHOTO OBLIO

yes mo3Tomy children e child a children

pictures
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colours

garage

garage”

Jla OHU B Tapa)e Urpaiu

garage ok ecid aa ecJiM MbI BHAUM KOIJa Tpynia MapimiHpyeT Bce
BMecTe HCIOJTHSIOT KaKoe-TO Mpou3BeleHHe 3TO Y HAC Ha3bIBaeTcsl
ITO y:Ke He KOHIIEPT 3TO MOKHO HA3BaTh a parade

a BBI 3anumuTe colours”

colours

3TO TaKoe MPocToe AJIsl BAC CJIOBO BbI MOsKeTe 0e3 MeHsl 3anucaTh 0e3
MEHsSl 3alHCATh KOIJa Mbl CPAaBHUBAJIM KOIJa Mbl CPABHUBAJIH
British English American English mbI 3anucsiBaam cjioBo colour
grandma

grandma” there was one and you also saw a parade mapamx Tam ToXKe
ObLT mapax Koraa NUIM MapIIMPOBAJIW WrpajJy Ha Pa3sHBIX
HHCTPYMEHTAaX

strike

they were striking the drums yeah

shake

what were they shaking”

(xx)

what else was there” what else was there™ s1 ;ymaro 4To Tam ObLI ypPOK
my3bIkH there was a music class a music class 3To npsiMo npeaioKeHne
a music class

a TYT eIlle BOIPOC €CTh BHU3Y

yes | know s kak pa3 y:ke XoTeja mepeiiTH yXe KO BTOpPOMY BO
BTOPOM MOKHO 3alicaTh OJHHM OOIMM TMPEAI0KEeHHEM 4YTO
00BbeMHSIET YTHX ITUX JIKOdeil

music

they are performing to activities ABa qeHcTBHS TaM

MY3bIKa 1 HHCTPYMEHTHI"

TO €CTh YUTO JIK/IH JIeJAI0T TaM

UTPAIOT

onu play and

play instruments

OHH HI'PAIOT HA YeM-TO H MmoroT that’s it so what’s happening here you
write everybody is writing Bce celidac 3T0 3amuChIBAIOT in number two
people first of all people are playing musical instruments (6.0) people are
playing instruments Kostja you are writing this too (1.0) you are writing
it too (2.0) Kostja you are simply looking here and you are copying the
text that’s it (2.0) instruments and singing (2.0) one more instrument that
we didn’t write erm eme oAMH MHCTPYMEHT He 3amucaiau violin what
what instrument is that” violin who can show me how to play violin™ kTo
MOKeT H300pa3uTh KOIrjJa MbI HTPaeM HA 3TOM HHCTpyMeHTe” violin
aa BOT Tak”"

Moxozke o4eHsp violin violin

HET ATO CKpHmKa’

y€s 3TO CKPHIIKa

TakK s e MOKa3bIBalla CKPUIIKY

the violin ((writes on the board)) and there is also a saxophone
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cakcodon and now I give you some time Arseni [ give you some time to
answer question number three ceifiuac KamIblii caMOCTOATEIbHO Ha
TPeTHIl BONPOC OTBeYaeT 3alHIIUTe cefe CHA4YajJa Bce YTO XOTHTE
cKa3aTh

XOPOIIIO XOPOIIO 5 3HAIO

s 3anucana

Katja what do you like about this video”

I like drums and concert

concert the concert aha Sofja

I like instruments (x) concert music class

a music class yeah Anja what do you like”

I like ckpumka

the violin

violin ((wrong pronunciation))

violin

and concert

and a concert aha Arseni

I like everyone

TO ecTh ThI ceifdac cKa3aj 4To Tede Bce Bce JIIOAU MOHPABWINCH B
BH/1€0

HO HE TOJIBKO JIFOJTA HO B BCE

everything and everyone

MHE TOXEe BCe

aha Kristina what do you like”

violin ((wrong pronunciation))

violin

violin and concert

and a concert Vova what do you like”

I like drum drums

have you ever played drums” korma-au6yap» urpaj Ha 6apadéanax”

no

no not yet ok Kirill

I like when people play instruments

you like when people play do you do you like singing”

no

you don’t why not” is it difficult to sing” is it difficult®

no

no” but then why not” you should try you should try one day what do you
like®

I like music class instruments and people

people aha erm Arseni and Nikita what is going on between you two”
what is going on between you two”

OH ellle HUYero He Hamucal

Arseni can you explain it" (4.0) do you know what it means™ TbI eme
AaKke 4HCJI0 He HamucajJ why not" moyemy Her” YTO TPYAHOIO eCJIH
HA [I0CKe CTOJILKO BCEero Mo:KeT ObITh TeGe yqo0Hee CJOYIIATH YeM
nucaTh” Thl ObICTPeEe 3aMOMHHACIb KOI/AA Thl CABIIHIIL" M0ITOMY
Thl He NHIIeMb" B CJAeIYOIHIl pa3 ecJu BAPYTr MbI CJIHIIKOM
OBICTPO 4YTO-TO MHIIEM ThI TOBOPH HO 3aNHCHLIBATHL XOTH ObI
noJ1oBHHY HY:kHo ok” would anybody like to add something” kTo-TO
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MOKeT ObITH elle 4YTO-TO J00aBHTH X04YeT He YyCHeJH elle CKa3aTh
4TO0-TO

I like guitar

you like the guitar do you play the guitar”

yes

really”®

a s MOT'Y Ha IMAaHWHO

and you play the piano

I play piano I play flute I play the guitar

you play the guitar so cerogHsi y Hac Te HHCTPYMEHTBI KOTOpbIe ObLIN
Yy Bac B TeKCTe KOTOPbIii BbI YMTAJHM HA KPYKKe 0y CTHUM KCHI10¢oH
TPEYIroJbHHK TAPEJKH BOT ITH HHCTPYMEHTBI y HAcC 3/echb Ha
kaptouke so ladies please give them to everyone

JIVIIITHSISE

Nikol HeT 1a mo3Tomy JmmHsAsA one extra alright then you are supposed
to work with this vocabulary card and your textbook Kristina tell us the
page number please

MMM

what is the page number where we can find these words

e MBI HaiiJIeM 3TH CJIOBa

yes that’s right what page Kristina

CTO HATHECIT BOCEMb

and now in English

a

a hundred and (4.0) one hundred and fifty-eight one hundred and fifty-
eight so please fill in (2.0) and please fill in the vocabulary card

(xxX)

tambourine Tak u 0yaeT TaM BUAUTE OyOeH Takoi so [ am going to read
these words out and you are repeting after me ok” you are repeting after
me so number one instruments

instruments

next one strike

strike

TYT HMEHHO yIapsTh TO 4T0 Vova roBopm. to strike next one cymbals
cymbals

aha shake

shake

aha tambourine

tambourine

aha next one triangle

triangle

ecJId MbI TOBOPHM 0 ¢urype TpeyrojJbHHK TO 3TO Toxe triangle next
one xylophone

xylophone

o0paTuTe BHUMAHHE OHO HAYHHAETCH € X HO MBI YHTAEM 7TO KaK
xylophone

xylophone

xylophone

a MO>KHO TOBOpHUTH Xylophone ((wrong pronunciation))

xylophone 310 mo-pyceku in English it’s xylophone
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xylophone

next one drum

drum

and now Kristina from the end to the beginning Temeps ¢ koHma aa
HAYHHAEM 0 KAPTOUYKe

drum MMM

xylophone

xylophone

triangle

triangle tambourine shake MMM

cymbals

cymbals

cymbals aha

strike

strike

instruments

yes SO /ioMa 3a/laHHe HauIpocTeiilmee y Bac OyaeT JaHa 333 JaHO
3a/aHHe B pa0odeill TeTpajgW HA ITH CJ0BAa CHENHAJILHO YTOObI BBI
NpPONHCATN 1a a B TNOHEAEJbHHK OyaeM CJIymaTh HHCTPYMEHTBI
OyZeM y4YUTBHCSI Pacmo3HABATh pa3Hble HHCTPYMEHTHI cymbals drums
and other instruments

a KOHTpOJIbHAs OyJIeT Ha T cjioBa”

KOHTPOJIbHASI OyJeT CHA4Ya/Ja HA NPeAbUIYIIYI0 TeMy 4epe3 HeIesIo
and thank you so much I see you next week
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Annotatsioon:

Kéesolev magistritoo késitleb uurimust, kuidas 0petajad kasutavad dpilate emakeelt
(ehk vene keelt) inglise keele tundides iihes vene Oppekeelega koolis Eestis. Uurimuse
eesmargiks on selgitada emakeele kasutamise ulatust ja funktsioone algkoolis inglise keele
kui voorkeele tundides.

Uurimuse andmete saamiseks vaadeldi ja analiiiisiti kolme inglise keele tundi,
milleks kasutati sonade kokkulugemismeetodit ning Opetajate {itluste funktsionaalset
analiiiisi. Oppetundide vaatlusele jargnesid poolstruktuursed intervjuud &petajatega.
Opetajate vastuseid vorreldi vaatlusandmetega.

Uurimuse sissejuhatuses antakse lithike iilevaade emakeele rollist voorkeeletunnis,
tutvustatakse uurimuse pdhjendust ja esitatakse t60 struktuur. Esimeses peatiikis
kisitletakse varasemate uurimuste tulemusi inglise keele kui voorkeele tundides emakeele
kasutamise ulatuse ja pohieesmérkide kohta. Teises peatiikis antakse {ilevaade uurimuses
osalejatest, andmete kogumise ja analiilisimise meetoditest. Kolmas peatiikk
keskendub dppetundide andmete esitamisele ja analiilisimisele ning intervjuudele
Opetajatega. Neljandas peatiikis antakse hinnang uurimistulemustele varasemate uurimuste
valguses. Kokkuvote iildistab uurimuse tulemusi.

Kéesoleva uurimuse tulemused niitasid, et hoolimata asjaolust et emakeele
kasutamist vodrkeeletunnis tihti kritiseeritakse, ndevad opetajad seda vodorandamatu osana
inglise keele kui vodrkeele tundidest. Saadud andmed on iildjoontes kooskdlas varasemate
uuringustega, mis nditasid et Opetajad kdige rohkem kasutavad Opilaste emakeelt inglise
keele tundides informatsiooni edastamiseks, kiisimuste esitamiseks ja juhiste andmiseks.
Tulemus on kooskodlas ka uurimustega, mis niitasid emakeele kasutamise valtimatust uute
grammatikareeglite ja keerukate sOnavara terminite tutvustamisel. Vorreldes monede
varasemate uurimustega on selle t60 Opetajad kasutanud emakeelt rohkem tdlkimiseks ja
on leidnud, et selle kasutamine on véga oluline kahe keele vordlemisel.

Mairksdnad: esimene keel, teine keel, algkool, inglise keele kui voorkeele klassiruum
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