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ABSTRACT

Language is seen as a symbol of social identitythedefore teaching about culture should
also be integrated into the teaching of a foregmglage. Hence teaching English should
include discussions about countries and contextsvhich English is widely spoken.
English as a second language (ESL) coursebookseveswmainly focus on teaching
about American and/or British culture and oftenoignother English-speaking countries,
including Australia. Lack of teaching materialstthacus on Australian culture is the first
obstacle ESL teachers encounter even if they widlbethclude Australia into ESL
teaching. One of the means to form a basis ofdeit@aching material is to utilise literary
texts that can be regarded an authentic source partcular country’s cultural and
linguistic context and background. Due to the omgodebate among Australian
academics of what literary works should be inclu@ethe Australian literary canon and
what criteria should be used to define Australidéerdture, ESL teachers have not been
provided with a ready set of texts to use as tpeesentative ones, but are left to analyse
the literary works and authors themselves in otdettecide which of them to include in
ESL teaching. In addition, chosen literary textowtd be analysed from a cultural
perspective to identify the cultural aspects tlmtld be concentrated on and dealt with in
ESL classroom. The aim of this research paper ferto a set of Australian short stories
that can be used in order to teach about Australidtare in ESL classroom in Estonia and
to analyse what the most characteristic aspeci#ustralian culture are based on short
stories inThe Penguin Century of Australian Storieslited by Carmel Bird, published in
2000.

The introduction of the paper incorporates disarssiof what culture is, the
necessity of teaching about culture in ESL classrand current practices, and the nature
of Australian literary canon. The theoretical cleapaf the research paper combines five
sections of background information collected frorevious studies and relevant articles:
the advantages of using literature in ESL classtab analysis of the selection process
and the criteria to be considered when selectipgracular literary work, and the benefits
of using short stories in teaching ESL. Additiopathe theoretical part includes a list of
possible teaching approaches to be used withjtéexts and the analysis of teaching the
culture of an English-speaking country throughréitare is presented, with a particular
focus on the culture of the USA. Susan BassnetB200yce Merrill Valdes 1986, Carter
and Long 1991, Zofia Chlopek 2004, Collie and 31a&@87, Claire Kramsch 1993, Gillian
Lazar 1993, Tomalin and Stempleski 1993 are thet mdenowledged researchers, in the
field of culture/literature in ESL classroom, whoaeademic publication are mainly
analysed and referred to. The main academics atitbrd whose articles regarding
Australian language, culture and literature arelymea and quoted are Bruce Bennett
2009, Delys Bird 2000, Blair and Collins 2000, @ata Elder 2008, Kerryn Goldsworthy
1999, John Hirst 2010, Tom |. Moore 1971 and Stepfare 20009.

The empirical part of the paper consists of anyamlof the short fiction inrhe
Penguin Century of Australian Storieg® categorise these stories according to the
characteristic aspects of Australian culture pregenhe stories. In addition, the chapter
includes a selection of short stories that can sl as teaching material when teaching
about Australian culture in ESL classroom in Estoni
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INTRODUCTION

Acquiring a new language means a lot more thamilegrthe syntax and lexicon. People
involved in language teaching have begun to undedsthe intertwined relation between
culture and language. For foreign language studémtguage study seems senseless if
they know nothing about the people who speak ttgetdanguage or the country in which
the target language is spoken (Genc and Bada Z@)5It is widely believed that there is
a natural connection between the language spokendoybers of a social group and that
group’s identity:

By their accent, their vocabulary, their discoupsgterns, speakers identify themselves and are

identified as members of this or that speech asdodirse community. From this membership, they

draw personal strength and pride, as well as aesehsocial importance and historical continuity
from using the same language as the group theyngéto (Kramsch 1998: 65-66)

According to Genc and Bada (2005: 75), “most peapdeso ethnocentric that when
they begin to study another language their resttioess in their own culture prevents them
from seeing the world via different ways of looKin@herefore, studying another culture
helps a person make the right judgments when @lkarsomeone with a different cultural
background and from a different social group. Oessmng the limits of monocultural
perspective and reaching the realm of a differesspective could be facilitated by
studying another culture (Genc and Bada 2005: T&nalin and Stempleski (1993:7-8),
modified Seelye’s ‘seven goals of cultural instroiet, and listed the goals of teaching

culture as follows:

1 To help students to develop an understanding offabethat all people exhibit culturally-conditiahe
behaviours.

2 To help students to develop an understanding t@alsvariables such as age, sex, social classplzaoe
of residence influence the ways in which peopleakmand behave.

3 To help students to become more aware of convealtibehaviour in common situations in the target
culture.

4 To help students to increase their awareness otuhiaral connotations of words and phrases in the
target language.

5 To help students to develop the ability to evalusid refine generalizations about the target cailtim
terms of supporting evidence.

6 To help students to develop the necessary skillbdate and organize information about the target
culture.

7 To stimulate students’ intellectual curiosity abthé target culture, and to encourage empathy tisits
people.



One of the English speaking countries that doesseein to get as much attention
from English as a second language (ESL; in theectraf the current research paper there
is no meaningful distinction made between the teE8& and EFL, English as a foreign
language) teachers as the USA and the UK is Aistralso, most international English
language teaching (ELT) materials have a strong toaards British or American culture.
The increasing importance of different Englishgsarticularly native varieties other than
British and American English — appears to be stilly marginally reflected in ELT
curricula and teaching material (Bieswanger 20@3: 2dditionally, Jane Crawford (2002:
81), in her analysis of educators’ discussionsheirtopinions on the role of textbooks,
suggested that “there are cultural differences itntudes to textbooks” referring
“specifically to ‘the Australian prejudice’ againtstem”. Crawford (2002: 81) continued to
explain that “one reason for this prejudice maylweel that so many of the ESL books
available are British or American and so culturagnoved from learners in Australia”.

According toThe Cambridge Encyclopedia of the English Languhagee are “over
75 territories in which English has held or conéauo hold a special place [which means
that] the population is living in an environmentvitnich the English language is routinely
in evidence, publicly accessible in varying degresasd part of the nation’s recent or
present identity” (Crystal 2003: 108). Australiatiee 4" after the USA, the UK and
Canada with the most English as a native languagakers. Furthermore, Australian
English, similar to British English and Americandtish, has also been codified in some
major dictionaries such as Macquarie Dictionaryonkrthis, we can see the significant
position of Australian English in the world and Hisly teachers and learners cannot ignore
the existence of this variety (Nimabuchi 2007: 15).

In order to teach about culture, the cultural atpétat best characterise a country

need to be identified. A large number of books andlies have been published to help



teachers identify these values and items that ctearae American or British culture; to a
certain extent Canadian culture has been analgésal, Based on these books and articles,
a list of cultural aspects that need to be deathw ESL classroom can be created.
Teaching about Australian culture in ESL classesydver, is not as widely considered.
Therefore, Australian way of life should be learnedrder to include Australian studies
into general ELT.

The aim of this research paper is to form a sethwoirt stories that can be used in
order to teach about Australian culture in ESL silasm in Estonia and to analyse what
the most characteristic aspects of Australian cellare based on Australian short stories
published in the 20th century. The research quessiowhat aspects of Australian culture
do the short stories iihe Penguin Century of Australian Storaspict? And which short
stories would be used as representative of thegects and be best to use in ESL
classroom when teaching about Australian culture?

The theoretical chapter of the current paper coswbiiive sections of background
information collected from previous studies andches. Firstly, the advantages of using
literature in ESL classroom are discussed. In se@j the analysis of the selection process
and the criteria to be considered when selectipgracular literary work is also presented.
In addition to the advantages of literature disedss section 1, the benefits of using short
stories are analysed. The theoretical part alsdudes a list of possible teaching
approaches to use with literary texts, and findhyg, analysis of teaching the culture of an
English-speaking country through literature is présd, with a particular focus on the
culture of the USA.

The empirical part of the paper consists of an ymmlof short stories imThe
Penguin Century of Australian Stori€¥00) edited by Carmel Bird his chapter includes

an analysis of Australian short fiction to categerthese stories according to characteristic



aspects of Australian culture present in the stosiled a selection of short stories that can
be used as teaching material when teaching abostraian culture in ESL classroom in

Estonia as well as the justification of the setattivith some examples.

What is culture?

It is widely recognised that language and cultuee dosely and inseparably related and
that culture should consciously be integrated itite teaching of a foreign language
(Hinkel 1999, Kramsch 1993, Tomalin and Stempld€93). However, it is not easy to
define ‘culture’ and understand which aspects dfuce should be taught. In order to
analyse Australian short stories from the cultyp@ht of view, the current research paper
first needs to pose the questiarhatis culture?

Many writers and researchers have tried to definéture’ and found that there is no
one clear-cut definition that has univocally begread upon. Zofia Chlopek distinguished
between the big-C culture and the small-c cultuhectv combined would give a general
meaning of ‘culture’.

The big-C part of a given culture is usually eastudy, as it constitutes factual knowledge about
the fine arts such as literature, music, danceitipa), sculpture, theater, and film. Small-c cutur
on the other hand, comprises a wide variety of @spenany of which are inter-connected, including
attitudes, assumptions, beliefs, perceptions, noamd values, social relationships, customs,
celebrations, rituals, politeness conventions,epast of interaction and discourse organization, the
use of time in communication, and the use of plajsspace and body language. Needless to say,
language is also part of what we call culture, @ralso reflects and interprets culture. (Chlopek
2008: 11)

According to Chlopek, there is a distinction bezwelefinitions that include factual
and non-factual elements of a culture. Elspeth @8yo@004) made a similar distinction
with an emphasis on the non-factual aspects ofitareu In fact, she found that culture is
recognised as the representation of non-factuberahan factual aspects of one culture.
As defined by Broady (2004: 68), who analysed didins of ‘culture’ by different

writers, culture is “the ways in which a group dousts the meaning of their lives and



gives it expression, rather than /.../ a body ofdadtout a country or a country’s artistic

products”.

Tomalin and Stempleski (1993), however, explairfet small-c culture cannot be
separated from big-C culture since small-c cult@a®,a result of linguistic and socio-
economic factors, is a broadened concept — “[dlid-achievement culture’) remains as it
was, but ‘little-c’ (‘behaviour culture’) has beenoadened to include culturally-influenced
beliefs and perceptions, especially as expressedugh language” (Tomalin and
Stempleski 1993: 6). Thus the elements of smaliituice combined with elements of big-
C culture consequently form a general concept wituce’ that includes three interrelated
categories: products, ideas, and behaviours (Taraalil Stempleski 1993: 7).

Many authors, including Chlopek (2008), have meare language as an essential
component of culture. According to Kramsch (1998taBguage is bound up with culture
in multiple and complex ways:

1) language expresses cultural reality the words people utter refer to common
experience and reflect their authors’ attitudetiefeeand viewpoints;

2) language embodies cultural realitythe way in which people use the spoken, written,
or visual medium itself creates meanings that ardetstandable to the group they
belong to;

3) language symbolizes cultural reality fanguage is a system of signs that is seen as
having itself a cultural value as speakers iderttigmselves and others through their
use of language.

In the context of discussing language learninggraftaving established in which
sense the general concept of culture is used iculrent paper, it is important to analyse
whose culture is present in ESL classes, what ¢lcent practices have been, and how

culture has been incorporated into ESL teachinfasdn the following section the focus
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shifts from culture in general to the culture obgps (nation/country) and the question of

how the culture of particular groups could be indéégd into ESL teaching is examined.

Teaching about culture

Integrating teaching about culture into languagessts seems to be met with a certain
hesitation, as was detected by Claire Kramsch (193 stated (1993: 8) that “culture is
often seen as mere information conveyed by theulage, not as a feature of language
itself”, and therefore, “cultural awareness becoraeseducational objective in itself,
separate from language”. Although Claire Karmsdaiglies (1993, 1998) brought back a
renewed interest in teaching culture as the negessatent of language teaching, foreign
language teachers are still not highly concernetth v@aching culture since they do not
usually have time to do it in class (Arabski andjidszek 2011: 10). In addition, knowing
that ‘culture’ is a very broad concept includingtbdactual and non-factual components,
most ESL textbooks still include a lot of factualokvledge of English-speaking countries.
This phenomenon could exist due to the fact thatynad the factual cultural aspects are
directly observable and easy to teach as well asleAt the same time, the culturally-
influenced behaviours which constitute “small-cltate are not widely dealt with, or even
if they are, they “have tended to be treated iraa@cdotal, peripheral, or supplementary
way” (Tomalin and Stempleski 1993: 7).

ESL coursebooks mainly deal with the culture of th¢ and/or North America.
“The study of British and American/Canadian lifedainstitutions has been a traditional
part of school curricula in Europe and North Amarit.../ These courses emphasize the
big-C elements of British and American culture -sttiy, geography, institutions,
literature, art, and music — and the way of lifelfbmalin and Stempleski 1993: 6) Even

though the problem of the exclusion of culturestbfer English-speaking countries seems
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to have gained more attention during the past ydacsising mainly on teaching about
British and American culture seems to be relativedynmon among ESL teachers. The
issues of exclusion of Australian cultural studiesn ESL teaching and lack of teaching
materials concerned with Australian culture willdiscussed in more detail in Chapter 1.

Dealing mainly with “big-C” elements of culture ESL classes can be misleading —
as factual knowledge does not give students acserfti understanding of a country — and
be dangerous due to the selection of facts predeAtxording to Susan Bassnett (2003:
xx), “[floreign language teaching has often utitizetereotypical knowledge, and much
guidebook literature is constructed around theestgped expectations of a given
readership.” Hence focusing on factual cultural Wieolge is often based on
generalisations and can create stereotypes thahfpmty cause misunderstandings and
misinterpretations.

The representation of stereotypical cultural itewes also stated as one of the
problems related to English language teaching nad¢geloy John Gray, who conducted a
survey among ESL teachers in Barcelona to studsheza’ attitudes to aspects of cultural
content in ELT reading materials. Gray (2000: 2@6hcluded: all teachers agreed that
coursebooks contain cultural information, and thaty had sometimes felt uncomfortable
with the reading exercises; the general areas mdéezo which emerged were stereotypical
representations, mainly of Britain, followed byeievant, outdated, and sexist content.

Therefore, teaching culture in ESL classes shoulahd inevitably do — include
teaching elements of big-C culture as well as efgmef small-c culture. However, when
it comes to dealing with big-C cultural aspectschesas should be aware of stereotypical
representations of cultural items in ESL materald avoid teaching stereotypical factual
knowledge of a culture. Also, teaching aspects mélsc culture is equally important

bearing in mind that these aspects “should be Iglédentified and systematically treated
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as a regular feature of the language lesson” (Tionaald Stempleski 1993: 7). In order to
achieve that, ESL teachers should be able to assasking materials from a cultural
perspective to include both big-C as well as smadlements of culture into the ELT
syllabus.

However, knowledge of different cultures varies @mere is no consensus on what
kind of knowledge is required for understandingtheo culture. Having established both
layersof culture that could be incorporated into ELT, sorasearchers claim that teaching
culture is far broader a concept than just teaclirget of cultural element# is then
essential to ask: if teaching simplified factuabwhedge only is dangerous and pregnant
with stereotypes and possible misinterpretationsatwkind of knowledge is required?
According to Susan Bassnett “contact with anotheluce involves not only the
acquisition of basic information but a complex hermutic process for the individual”
(2003: xvii). Elspeth Broady, however, made a clagigtinction between the concepts of
‘cultural knowledge’ and ‘cultural awareness’ andtad that “teaching culture’ has to be
‘teaching cultural awareness’, since ‘understandialjure is a process of learning rather
than an external knowledge to be acquired” (2088). A possible solution is to find a
balance between teaching facts and hidden aspkctdtore as well as the whole process
of cultural awareness. Thus, in order to fully uistiend another culture, students should be
encouraged to acquire cultural knowledge as welliraderstand the concept of cultural

awareness.

Teaching about the culture of English-speaking counes
As established previously, language is a systemigis that is seen as having itself a
cultural value. According to Claire Kramsch (1993; speakers identify themselves and

others through their use of language; they viewr tli@guage as a symbol of their social
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identity. Thus, learning a language requires Ileayniabout the culture of the
country/countries where that language is spokemcklgeaching English should also
include discussions about countries and contexishich English is widely spoken. As
explained by Robert Politzer, “if we teach languagtnout teaching at the same time the
culture in which it operates, we are teaching megless symbols or symbols to which the
student attaches the wrong meaning” (in Brooks 1228).

Looking at ESL teaching materials, there are séwmaks for students and teaching
guides for teachers available that solely focuseathing about American and/or British
culture. For example, Oxford University Press pahmid theOxford Guide to British and
American Culturg2005) as a guide for learners of English as aglfor ESL teachers in
order to understand the cultural background ofahesgtions and the language. This guide
includes entries on British and American histonjerature and the arts, legends and
customs, places, institutions, sport, entertainmeamd everyday life as well as articles on
topics such as education, fashion, Hollywood, humawdustry, politics, religion, and
Shakespeare. A similar guide has been publishedadmybridge University Press although
the Cambridge Companion to Modern American Cult(2606)is not an encyclopaedia
specifically designed for ESL learners. Nevertheleg offers a comprehensive,
authoritative and accessible overview of the caltihemes and intellectual issues that
drive the dominant culture of the twentieth centonydern America.

In addition, there are several books available d¢fffer help and ideas how to create a
course in American culture. The main purpose o$e¢h@ooks is to help teachers to design
lessons to introduce students to the aspects afuthere that many Americans share. For
instance, Janet Giannotti and Suzanne Mele Szwazew alking about the U.S.A.: an
active introduction to American cultur€l996), Michael Carl RainesDesigning a

Curriculum to Teach American Culture in the ESL sSlmom (1999), and Cheryl L.
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Delk’s Discovering American Cultur€2008), just to name a few. These books include
chapters on life in the United States (communicatibe education system, the workplace,
and family life, etc.), grammar and vocabulary sk well as useful information about
how to incorporate American cultural studies intole

In addition to guide books for educators, differguiblishers offer a countless
number of coursebooks for ESL learners that camdeel in ESL classes for American
culture studies. The following is a list of justeav: What Makes America Tick® Wendy
Ashby (2003) andCultures in Contrastoy Myra Shulman (2009), both published by
University of Michigan PressAmerican Perspectives. Readings on Contemporary US
Culture by Susan Earle-Carlin and Colleen Hildebrand (208éherican Roots. Readings
on US Culture Historypy Karen Blanchad and Christine Baker Root (2080)About the
USA (a series of course books for ESL students atdeginner to high-intermediate level)
by Milada Broukal (2007), published by Pearsondgman.

The majority of internationally used ESL coursek& however, focus mainly on
teaching about British culture. There are seveoakb available for ESL teachers to help
them design a course in British cultural studies. &ample What's It Like? Teacher’s
Book: Life and Culture in Britain Todagy Joanne Collie and Alex Martin (2000) and
Aspects of Britain and the US2005) by Christopher Garwood, Edda Peris and iélagb
Gardani.Encyclopaedia of Contemporary British Cultuf2002), edited by Peter Childs
and Mike Storry, includes entries of British conparary culture and provides a cultural
context for students of English. As explained ia thtroduction of the encyclopaedia, the
authors attempted to cover everything that hasritanéd more than ephemerally to
British social life and they additionally decided focus on people born in Britain.
Encyclopaedias and editions of similar nature widspect to Australian culture are

currently not existent, or if they are, they aré mablicly available.
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As can be seen, there are many books and teacfatayials available that focus on
teaching ESL students about American and/or Britishure. The amount of books for
ESL teachers and students that deal with the @llmspects of these English-speaking
countries cannot be compared to the amount dedidatedealing with other English-
speaking cultures, including Australian culture,iehhis of special interest to the research
at hand. Therefore, it seems that the exclusioAustralian culture from ESL teaching is
not an English teacher’s conscious choice but ewitable course of events owing to the
lack of teaching material. Even if ESL teachers t@dnto include Australia into ESL

teaching, where should they begin?

Australian literary canon
Literature is often used as teaching material inT EMany ESL coursebooks include
literary texts written by American or British autsoOne of the functions of these texts is
to familiarise students with the authors and timeast known literary works. We hardly
ever encounter short stories or extracts from rsowvalitten by Australian authors. In
making choices about which texts to include, a nriess established canon could help
as a corpus that offers a selection of texts tceat® representative of what could be
perceived as Australian literature. The followinigadission aims to give an overview of
Australian literary canon, of the discussions sumging the process of creating it, as well
as of public debates related to Australian liter@tu

A literary canon refers to a body of works that eoasidered the most significant,
the most worthwhile, and the most representativétebary canon is something one may
turn to when exploring the literary history and tblassic’ authors and literary works of a
particular group, country or culture. It has ofte@en used to define and characterise a

country’s national literature. In addition, Italimcademic Tim Parks (in Blanchard 2012)
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stated that “[o]ne of the functions of a canon arational tradition has been to provide a
familiar group of texts, stretching from past toegent, constitutive of one’s own
community and within which a writer could establisk position, signalling his similarity
and difference from authors around and before him'dther words, a canon can serve a
home from which to set out and which both readadsvariters can relate to.

There is no formal Australian literary canon; hoeevmany Australian academics
argue that it is important to identify the textattiare to be part of it. There has always been
debate about what kinds of writers should be inetuoh the Australian canon and which
excluded from it, and the process of canon fornmatigives on disagreement. The 1890s
were seen as crucial to the development of natiieahture (Webby 2000: 2). In 1898,
Henry Gyles Turner, a banker and litterateur, ahek@nder Sutherland, a schoolteacher
and journalist, publishedihe Development of Australian Literatufiéhis opened with the
first of many attempts to provide ‘A General SketwhAustralian Literature’. (Webby
2000: 2) Also, the 1890s saw the heyday ofBldetin, the astonishingly influential and
widely read nationalist journal established in 1880J. F. Archibald. A. G. Stephens,
hired as a sub-editor in 1894, began immediatelgeteelop the journal’s literary content
and by 1896 — with the establishment of its magerary section, the famous Red Page —
the Bulletin had become the focus of Australian literary endaav(Goldsworthy 1999:
xviii) For decades thdulletin was Australia’s dominant publisher of short sterley
Australian writers, collecting the work of a diversange of amateurs and professionals in
the latter pages of its weekly format (Osborne 2007 1890s-1920s was a period in
Australian history when Australian identity startedseparate from British and as a result
“Australian literature changed from being colortala truly national one” (Webby 2000:
2). Also, the Australian landscape and ideas albloeit Australian ‘national character’

moved to the foreground in fiction around the tafithe century (Goldworthy 2000: 105).
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Professor Robert Dixon (2008) described the devety of the canon as internally
conflicted. There was a distinction between thehatst who could be described as
‘national’ writers, like Henry Lawson and Andrew lBan “Banjo” Paterson, and others
who were ‘international’ or ‘cosmopolitan’ writersyho looked overseas for their
inspiration, who travelled extensively abroad awmdhetimes became expatriates. Miles
Franklin (an Australian writer, 1879-1954) distinghed between writers who are rooted in
their native soil, who write from ‘authentic’ Auatian experience, and ‘cosmopolitan’,
‘expatriate-minded’ writers who have lost touchwiheir own culture (Dixon 2008: 98).
Franklin made a final contribution to Australiatefiature: the establishment of a prize, the
Miles Franklin Literary Award, which reflects healtural nationalist values as the award
‘shall be awarded for the Novel of the year whisloi the highest literary merit and which
must present Australian Life in any of its phag@édfington 2011: 23).

It seems that a literary work, in order to be inled in Australian literary canon, has
to be ‘Australian’. However, academics have not nbesble to reach a univocal
understanding of what constitutes the charactésisaif ‘Australianness’. Therefore, any
discussion of an Australian literary canon sparkbate about what ‘Australian’ actually
means. Patrick Allington (2011: 23) argues thatdhterion of ‘Australianness’ is vague

and asks what makes a book sufficiently ‘Australtarfulfil the Award’s criteria:

Is it latitude (Jonathan SwifGulliver's Travel3? Is it a novel named after gum trees (Murray ,Bail
Eucalyptu}, or will a gum tree in California do (Sophie Cimgham,Bird)? Is it boomerangs on a
book spine (1960s Australian Penguins)? Is it alfasaga set in Washington, DC, but heavily based
on the author’'s Sydney upbringing (Christina SteHte Man Who Loved Childréf Is it the first
book by a New Yorker who lives in Melbourne, setnin specific place, published by a tiny and
redoubtable independent Australian publisher (SteAmsterdam,Things We Didn't See Comiyyy
(Allington 2011: 23)

‘Australianness’ seemed to be central in defining#alian literature until the 1950s
when academics were still “[lJooking to understdhd nature of the Australian identity —
and more particularly, differentiate it from theitish” (Dunn 2012). However, looking for

such ‘Australianness’ in a literary work in order fit to be included in the Australian
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literary canon does not seem to work anymore. Jiheella (2012) even questioned the
need for an Australian canon altogether. He fe#inatl such a body of texts would only
include texts that work as affirmations of a nagilbustralian identity, “setting out
precisely which books should be taught, and thedsfiyning a single national literature, is
liable to occlude its true diversity”. Hence, itnche questioned whether the ideas of
national identity still make sense in today’s nuuttural Australia and in the globalised
world. Thus, many academics, including Allingtoringella and Dunn, have proposed the
revision and reconsideration of the categoriesuihetl in the discussions about the
Australian literary canon.

Similarly, with respect to defining which works shd be regarded as part of
Australian literary canon, Nicholas Jose (in Du@®i?) remarked that if the emphasis is
on ‘nationalism’ in Australian literature, the camtcan become narrow, it can become
coercive, and it can exclude people”. For examptbe many indigenous poets,
storytellers, fictionalists, and witnesses who hheen providing texts or recording their
stories in their own languages or adaptations ofglish” for many decades” (Kinsella
2012) are in danger of being left out as Englisks wdanguage that was transported to this
land on a convict ship. As well as representatibrteats written by immigrants, for
example, in Australian Greek, Chinese, or Germésun deserve to be part of Australian
literary canon as their cultures hold a firm platéustralian cultural history. The fact is,
there is no one Australia and never has been]datdone’ Australian national literature.
“As our population grows, and includes more andermeople who were born, or grew up,
elsewhere, | think it's more and more the case wiat is “Australianness” broadens”
(Delia Falconer in Allington 2011: 31).

As seen, the criteria which help to determine whatctly Australian literary canon

is have always been changing. This does not méemgh, that Australian literature
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should be ignored in ESL classes. As Larissa McLPBawies (2008: 10) suggested, if
literary works by a diverse range of Australiantens are not dealt with alongside the best
that Britain, America, or the rest of the world haffer, then we are doing our students a
profound disservice. “[A]lny book by an Australiantiaor brings a uniquely Australian
perspective to its subject matter” (Falconer inimgton 2011: 31). Similarly, Graham
Huggan (2007: 3) explained that “while Australiaterature stands on its own, it also
represents a genuine ‘Anglophone alternative’: faesbing challenge to the imagined
supremacy of British and American literatures, atad the high-handedness and
parochialism that continue to underlie the teaclaingd study of English literature in many
schools and universities”.

According to Dixon (2008: 98), in order to teachs#alian literature, there is no
need for a set literary canon. He claimed thattrn is not a set list of literary works but
rather a process, a series of on-going argumeatséfiect different views about what it
means to be an Australian writer. The value of hear Australian literature lies in the
uniquely Australian perspective and a range of siew issues such as the way women and
migrants are treated in Australia, and white Adstimtreatment of Aboriginal people and
the environment. In addition, he claimed that Sitmportant to teach the canon: a) because
of the richness of its individual works and b) hesm the history of debates around the
canon itself provides a rich social history of Aasa” (Dixon 2008: 98).

Due to the on-going debate among Australian acatemi what literary works
should be included in the Australian literary caraord what criteria should be used to
define Australian literature ESL teachers havebe®n provided with a ready set of texts
to use as the representative ones from this patteoEnglish-speaking world, but are left

to analyse the literary works and authors themseiweorder to decide which of them to
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include in ESL teaching. When Australian literatig¢aught, teachers are expected to rely

on their own personal canons or preferences.
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1. USING LITERATURE IN CULTURE TEACHING

The following chapter aims to give some backgrounfdrmation to create a theoretical
basis for the analysis of Australian short fictinrthe empirical part of the current research
paper. The first section of this chapter deals wising literature in ESL classes. The
criteria of selecting literary texts in order toeuthem as teaching material to teach about
culture in ESL classes is presented in sectionh2. third section includes an analysis of
the advantages of using short stories as authesaahing material and the fourth section
focuses is on teaching approaches used with cubtuedies in ELT. The final section of
Chapter 1 is concerned with teaching the cultur&dlish-speaking countries through

literature with a specific focus on the teachingaiture of the USA.

1.1. The advantages of using literature in ESL classroom

Although using literature in ESL classes is a méthioat has recently become more
common among ESL teachers, some teachers stilh&stant to use literary texts in the
language classroom. What Kramsch (1993: 7) oncesdnohay still apply today:
“[tleaching language is consistently viewed assa lophisticated, hence less difficult, task
than teaching literature”. Therefore, language leex quite often feel that they are
competent only to teach language, not literature.

According to Clandfield (2011) literature has besrsubject of study in many
countries at a secondary or tertiary level, butlwecently has not been given much
emphasis in the ESL classroom. Luckily, howevercaithe 1980s this area has attracted
more interest among ESL teachers (Clandfield 20190, teaching English through
literature has been more frequently studied by nrasgarchers (Collie and Slater 1987,
Carter and Long 1991, Lazar 1993, Kramsch 1998 #iportance, the benefits as well as

different teaching and learning approaches invalved



22

The teaching of literature can be generally seeoutfh the three models presented
by Carter and Long (1991). These models are mdshafeferred to and analysed in
articles that deal with the teaching of literatu@arter and Long (1991: 2-3) differentiated
between three distinct models which are embracetédghers as reasons or purposes for
the teaching of literature in ESL classes — théucal model, the language model, and the
personal growth model. Each of these models embracearticular set of learning
objectives for the student. The following discussimcludes specifications of these
models.

The cultural model of teaching English throughrhtere is a factor that can be
regarded highly relevant in the light of the cutrezsearch paper. It is widely known that
literature can provide students with access tathieire of the people whose language they
are studying (Lazar 1993: 16). Teaching literatithin a cultural model enables students
to understand and appreciate cultures and idedatifeerent from their own in time and
space and to come to perceive tradition of thoufgging, and artistic form within the
heritage the literature of such cultures endowstéCand Long 1991: 2). The cultural
aspect of using literature in ESL classes was aphasised by Kramsch who claimed
that “the main argument for using literary textstlire language classroom is literature’s
ability to represent the particular voice of a eriamong the many voices of his or her
community and thus to appeal to the particulahenreader” (1993: 130-131).

Although its benefits are known, Carter and Longi#tural model has conditioned
the issue of reliability. Firstly, most literaryxts are works of fiction as only “[sJome
novels, short stories and plays may achieve thsidh of representing reality” and only
“few novels or poems could claim to be purely fattdocumentation of their society”
(Lazar 1993: 16). Joanne Collie and Stephen Sidi@87: 4), however, claimed that

despite the fact that “the ‘world’ of a novel, pJay short story is a created one, it offers a
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full and vivid context in which characters from nyasocial backgrounds can be depicted”.
According to Gillian Lazar (1993: 17), using litexee may enable the students to gain
useful and often surprising perception about hoavttembers of a particular society might
describe or evaluate their life and experiences.ifBlstrated this factor with the following

example:

A description of a farm in the outback ... in a shetdry by an Australian author might familiarise
students with the typical scenery and social stinest to be expected in such a setting. More
interestingly, it could provide them with insighisto the possible relationships, emotions and
attitudes of the inhabitants of the farm. (Laza®3:917)

Another issue related to the cultural aspect efditure has been pointed out — “if we
do assume that a literary text in some way ‘refleit$ culture, then exactly what aspect of
that culture is being mirrored” (Lazar 1993: 16heTanswer to this question lies in the
research part of the current study — a teacherrdaising a literary text in the ESL
classroom should do some preparatory work and s@dhe aspects of culture depicted in
this particular literary work. Moreover, literatuctan be a means of teaching students study
skills and encourage them to think critically anthlggse a text to show them “that the
underlying cultural and ideological assumptiongha texts are not merely accepted and
reinforced, but [can be] questioned, evaluated &nagcessary, subverted” (Lazar 1993:
17).

Several features studied by different authors (L4283, Carter and Long 1991) can
be listed under Carter and Long’s language modelsiag literature for expanding
students’ language awareness, literary texts @ffenide range of styles and registers as
well as put students in touch with some of the nsudetle and varied creative uses of the
language, and the authenticity of the text. Acauydio Lazar (1993: 17), literature may
provide a particularly appropriate way of stimuigtilanguage acquisition, as it provides
meaningful and memorable contexts for processimgiaterpreting new language. Using

literature can encourage language acquisition aglésts may be so absorbed in the plot
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and characters of an authentic novel or short stbat they acquire a great deal of new
language almost passing” (Lazar 1993: 17). In amlditliterature exposes students to
complex themes and fresh, unexpected uses of lgegua

However, not all researchers agree literature te Isach a positive linguistic effect
on foreign language learning as Carter and Loragigllage model suggests. According to
Collie and Slater (1987: 4) it is sometimes objddieat literature does not give learners
the kind of vocabulary they really need as the lemgg of literary works is not typical of
the language of daily life, nor is it like the larage used in learners’ textbooks. The
question then is whether such unconventional lyetses of language only confuse the
learner. Lazar (1993) and Collie and Slater (198@e to a conclusion that the
unconventional linguistic elements (such as unusolébcations and re-ordering of syntax)
used in literary texts “can help students to becomoee sensitive to some of the overall
features of English” (Lazar 1993: 19) as studentsraquired to analyse and compare the
use of language in literary texts to the more commgage and help them “gain familiarity
with many features of the written language /.../ vahizroaden and enrich their own
writing skills” (Collie and Slater 1987: 5). In atidn, according to Carter and Long (1991
2) there is much to be gained in terms of langudgelopment, too, from exposure to
such language but the main impulse of language@ertterature teaching is to help
students find ways into a text in a methodical vaag for themselves. Based on these
ideas, it is obvious that literary works enabledstuts to understand the language better by
providing them with authentic situations for langaarelationships between society and
people where the target language is spoken, euwanyfare fictions (Pardede 2011: 17).

Although it is sometimes argued that literaturenas able to provide students with
the kind of vocabulary they need, literary texts aften regarded as ‘authentic material’.

According to Collie and Slater (1987: 4), in reagirterary texts, students have to cope
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with language intended for native speakers and theg gain additional familiarity with
many different linguistic uses, forms and convemgi@f the written mode: with irony,
exposition, argument, narration, and so on. Theesgmtation of the (spoken) language
which is meant to represent language within a cetiae period and/or cultural context is
another feature of authenticity found in literagxts. Though its meaning does not remain
static, a literary work can transcend both time anliure to speak directly to a reader in
another country or a different period of historylli& and Slater 1987: 3).

The third model described by Carter and Long (1991he personal growth model.
It attempts to bridge the cultural model and thegleage model by focusing on the
particular use of language in a text, as well asiph it in a specific cultural context (Bedi
2011: 2). What characterises this model the moshésof the main goals of the model for
teachers: to try to help students to achieversgagementvith the reading of literary text
which students would carry with thebeyondthe classroom. Collie and Slater (1987)
stressed the importance of personal involvemerd asarker of achievement in foreign
language learning. According to them (1987: 6) wtienreader is eager to find out what
happens as events unfold and he or she feels mosertain characters and shares their
emotional responses, the language becomes ‘trargparthe fiction summons the whole
person into its own world.

Other key features that can be listed under CartdrLong’s personal growth model
were described by Lazar (1993): the developmerstudents’ interpretative abilities and
educating of the whole person. According to Laa&9@: 19) by encouraging our students
to grapple with the multiple ambiguities of thetary text, we are helping to develop their
overall capacity to infer meaning. This model emeges learners to draw on their own
opinions, feelings and personal experiences. Téig useful skill can then be transferred

to other situations where students need to makentanpretation based on implicit or
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unstated evidence. Literature may also have a vadecational function in the classroom
in that it can help to stimulate the imaginationoafr students, to develop their critical

abilities and to increase their emotional awareness

1.2. The criteria of selecting literary texts

Literature can have many positive effects uponvthele language learning process from a
linguistic, cultural and personal perspective. Hogre the choice of a particular literary
work is very important and the literary work to dieed with students in ESL classes should
be selected with care. Being aware of the critieride applied in the process of selection is
essential.

According to Gillian Lazar (1993: 48) there areenrmain areas to be considered
when choosing a literary text: the type of coursae gre teaching, the type of students who
are taking the course and certain factors connewidd the text itself. The criteria of
suitability depend on each particular group of etud, their needs, interests, cultural
background and language level. However, Collie Stater (1987: 7) found that “one
primary factor to consider is /.../ whether a patcwork is able to stimulate the kind of
personal involvement /.../ by arousing the learnen®&rest and provoking strong, positive
reactions from them”.

Other issues related to text selection studied aste€ and Long (1991) and Collie
and Slater (1987) all fall into three abovementbrmtegories presented by Lazar.
Cultural aspects of a literary text are regardgrteislly important and explicit when using
a text the cultural background of which differsnfrahe reader's own culture. These
aspects should also be considered when the olgeatiusing a certain literary text is to
familiarise students with the foreign culture. Adtlgh students may find it easier to

respond personally to a text from within their oawiture, there is a strong argument for
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saying that exposing students to literature frohreotultures is an enriching and exciting
way of increasing their awareness of different gajubeliefs, social structures and so on
(Lazar 1993: 62).

Lazar presented a list of some cultural aspectsrthght require special attention

when using literary texts with students (1993: &3-6

Objects or products that exist in one society,rfmitin another.
Proverbs, idioms, formulaic expressions which enytmdtural values.
Social structures, roles and relationships.
Customs/rituals/traditions/festivals.
Beliefs/values/superstitions.
Political, historic and economic background.
Institutions.
Taboos.
Metaphorical/connotative meanings.

. Humour.

. Representativeness — to what slice of a culturgooiety does a text refer? Does it describe aquéati
class or subgroup?

. Genre — how far do different genres translate ecoftsirally? Will students understand if a textgant
as a fable/representation of oral history in wgtietc.?

. The status of the written language in differentungls and the resulting strategies for readingxa-te
will students believe they should accept the texilamutable and fixed? Will they expect to read a
moral lesson from it? Will they feel comfortableegtioning and analysing the text?’
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The list of cultural aspects could be referredrtaorder to anticipate some of the
cultural problems students might experience whewlirg a literary text. After detecting
the possible problems teachers are able to de@dedxplicitly the culture in the text
should be taught. Gillian Lazar’s list of cultuespects in the text can be also considered
while preparing tasks and activities for use witlitexary text as well as strategies to help
students overcome the problems related to cultdifférences and a specific cultural

understanding of certain elements in the text.

1.3. The advantages of short stories

Short stories are often an ideal way of introducstgdents to literature in the foreign-
language classroom. Collie and Slater (1987: 1i86)d several advantages of using short
stories in ESL classes and pointed out that theictigal length means they can usually be

read entirely within one or two class lessons. diditon to that, short stories are less
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daunting for a foreign reader to tackle or to rdrea his or her own, and are more suitable
when set as home tasks. Students get that fedliaghtevement at having come to the end
of a whole work, much sooner. Thirdly, using steidries may offer greater variety than

opting for longer texts. A teacher can choose wiifgrent short stories, so that there is a
greater chance of finding something to appeal th eéadividual’s tastes and interests. A

short story generally presents a few charactersag@ort period of time in a situation that

encapsulates a cultural attitude, with probablyanicultural clues also to be uncovered
and discussed (Valdes 1986: 145).

Some of the text-related factors to be considerb@nwselecting a literary text
mentioned by Gillian Lazar (1993: 56) are the alality of texts, the length of the text
and the exploitability. Charles E. May (2004) dssed the significance of short stories in
comparison with other types of literary texts, nhaiwith novels, and described the
shortness of the genre as well as the necess#iicagievices demanded by this shortness

as main advantages. May (2004: 24) explained heastet factors

“force it to focus not on the whole of experienedétever that is) in all its perceptual and congapt
categorization, but rather on a single experieiftalout of the everyday flow of human actualityda
active striving, an experience that is lifted ouégsely because it is not a slice of that realityt
rather a moment in which “reality” itself is challged”.

The short story stands alone, usually with one neasis moment that has no before or
after and in contrary to the novel does not haveetoesolved, covered over or concealed.
Parlindungan Pardede (2011: 17-18), in additiothéopractical length of the short
story genre, listed a variety of choice for difi@rénterests and tastes their suitability with
all levels (beginner to advance), all ages (yowsgrers to adults) as well as all classes
(morning, afternoon, or evening classes) as sorher dieneficial factors of using short
fiction in the ESL classroom. Short stories beihgrs enough to use in a single class and
being usually limited to a certain unique or singléect seem to be the most suitable

literary genre to use in schools.
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In addition to the convenience factor for ESL temsh research also shows that
students also prefer the short story over otherdry genres in language classrooms.
“According to Arikan‘s research findings, studefital the contents of the novel, poetry,
and drama courses more difficult to follow becatissse types require ways of reading
that are different from those required for the shsiory” (Arikan in Saricoban and
Kicukoglu 2011: 160). The results of the study also shbat short story reading was

identified as simpler and less complex than readthgr literature courses.

1.4. Possible teaching approaches to use with literarekts
After having used Carter and Long’s models to dstialand illustrate the benefits of using
literature in foreign language classes it is imaotrtto proceed to the possible teaching
approaches in order to find out how to use literatand address literary texts in class.
Knowledge of different teaching approaches endlel@shers select and design appropriate
teaching materials. For example, teaching appr@&bheed on Carter and Long’s models
differ in terms of their focus on the text (Bedil20 2).The cultural model, for example,
requires learners to explore and interpret theasogolitical, literary and historical context
of a specific text and in this case the text imse®a cultural artefact. The language model
or the language based approach enables learneasctss a text in a systematic and
methodical way in order to exemplify specific lingic features; in other words the text is
used as a focus for grammatical and structuralyaisal The personal growth model,
however, emphasises the interaction of the readé@rtihe reading material; the text is the
stimulus for personal growth activities.

Gillian Lazar (1993) distinguished between thre@rapches based on aims and
methodological assumptions: (1) a language-basqmoaph, (2) using literature as

content, and (3) using literature for personal @nment. The emphasis of language-based
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approach is on detailed analysis of the languageefiterary text, which ultimately will
help students to make meaningful interpretationmformed evaluations of it. As a result,
students will increase their general awarenessusmgrstanding of English. Material is
chosen for the way it illustrates certain styligeatures of the language but also for its
literary merit. (Lazar 1993: 23) The advantagesusing literary texts for language
activities are that they offer a wide range of etyand registers; they are open to multiple
interpretations and hence provide excellent oppdras for classroom discussion; and
they focus on genuinely interesting and motivatmcs to explore in the classroom (Duff
and Maley in Lazar 1993: 27). The focus of thisrapph is not on studying or reading
literature itself, but rather on how to use literatfor language practice.

While Lazar described a language-based approack asoa method to use a stylistic
analysis of a literary text, Carter and Long (19€istinguished another aspect of this
approach — a method to incorporate communicatii&ites into ESL teaching. This
approach aims to be learner-centred and activiggethaSuch language-based, student-
centred activities aim to involve students witheatt to develop their perceptions of it and
to help them explore and express those perceptlois.important, however, to bear in
mind that language-based approached should seftit@rary goals, otherwise, “the
essentialpleasure in reading literature can easily be lost in therenanstrumental
manipulation of a text for language learning, amduch context a literary text is as good
as any other text” (Carter and Long 1991: 8).

Literature as content is another approach descidyetdazar (1993). In this case,
literature itself becomes the content of the coundech concentrates on areas such as the
history and characteristics of literary movemeritse social, political and historical
background to a text; literary genres and rhetbdeaices, etc. Students acquire English

by focussing on course content, particularly thiougading set texts and literary criticism
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relating to them (Lazar 1993: 24). This approachld¢dde closely related to the cultural
model as one of its elements is providing backgdouniormation, such as historical or
mythological events or characters to which a teféns; relationship of the text to the
literary movements of its time; historical, poléloor social background against which the
text was written (Lazar 1993: 38). According to arand Long (1991: 8), the cultural
model is normally associated with a more teachlated, transmissive pedagogic mode
which focuses on the text as a product about wétigtients learn to acquire information.

Literature for personal enrichment is an appro&eth tises literature as a useful tool
for encouraging students to draw on their own peakexperiences, feelings and opinions.
Material is chosen on the basis of whether it igrapriate to students’ interests and will
stimulate a high level of personal involvement.Za1993) As described by Carter and
Long (1991: 9) this approach is more student-centned “[a]s long as the text is not
subject to detailed linguistic study, it is mores#ly related to a language model for
reading literature in order to make the text orsis”.

Using literature as a method of teaching a fordagrguage has started to receive
more attention due to the variety of approacheslevels of meaning it offers. Teachers,
when selecting a literary text to use in the ESdsstoom, should bear in mind what the
objectives are, what aspect of the text they aifio¢as on and they should also be able to
choose the teaching approach that helps them tbactiesired outcome accordingly. As
Kramsch (1993: 137) stated, setting a purpose anougcome “will determine the extent
of [the students] involvement with the text and tiegure of the meanings their dialogue

with the text will generate”. He continued to stttat

“[i]f they read the text as paradigm for certairaigymatical structures, that meaning will be purely
grammatical. If they read the story in an effemmainner, it will be given a purely referential meani

If they choose to give it an aesthetic reading, tiplel layers of meaning will emerge from their
personal response to the text.” (Kramsch 1993: 1138)
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The current thesis makes most use of literaturecasent approach as literature in
this case is used to teach about the culture opexific country, Australia, and the
approach is used to help students to analyse andss the distinct cultural aspects as well
as general cultural context. Also, students ar@@rged to understand and acknowledge
the cultural differences. In other words, literéext is thus used as a referential material to
provide Australian cultural studies with contentdaan authentic basis. However, the
current study also makes use of the language nardklthe personal growth model to a
certain extent. The specific tasks and activities oould use to incorporate literature into
ESL classes is not the focus of the thesis at hamdever, a list that may aid the teachers

interested in working with literature in their cd&s is provided in Appendix 1.

1.5. Teaching the culture of an English-speaking countryhrough literature:
the example of the USA

Using literature is a method widely accepted by E&chers to teach about culture. It is
simply accepted as a given that literature is @leiacomponent of second language
programs at the appropriate level and that onenefnbajor functions of literature is to

serve as a medium to transmit the culture of tltoplegewho speak the language in which it
is written (Valdes 1986: 137). The following sectimcludes a discussion of the use of
literary texts when teaching about American cultufbe focus of the section is on

teaching about the culture of the USA as the cgub&ars similar historic and cultural

background to Australia, hence, serves as the metestant example in the light of the

overall topic of the current research paper. Thiapter aims to answer the following

questions: which cultural aspects should be conawtt on when teaching American
culture through literature, how to choose a culturianportant text to use in ESL classes,

and what teaching aids and materials regardinchiegdhe culture of the USA through
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literary texts are currently available for ESL stats as well as educators. The purpose of
the discussion is to compare the current practices available teaching materials to the
ones of Australia.

A great deal of studies focus on using Americaerditure while teaching about
American culture to learners of ESL. There are sdvbBooks and teaching materials
created for ESL educators in order to help thenosb@ppropriate literary texts and focus
on certain cultural aspects in these literary wodda/ce Merrill Valdes (1986) analysed
how language learning is affected by understandihgulture and brings into focus a
number of approaches to presenting culture to stsde the classroom, the main focus
being on the approach of using literary works irLEEssroom.

Valdes (1986), having taught a course “Americar lthrough literature” for
sophomore non-native speakers of English at theeddsity of Houston, explained that the
aim of the course was “to teach literature for shene reasons that literature is taught to
sophomore native speakers of English, but alsedoht American culture by observing the
behaviour of fictional and real Americans for timae of the earliest colonial settlers to the
present day” (Valdes 1986: 139). She gives an doswrof cultural concepts and values
that are considered essential to deal with whechteg about American culture. In
addition, she presents a selection of literary wahiat reflect certain cultural items.

According to Valdes (1986), the most important esland concepts to present to
students of American English are independence \idgial rights) and the concept of
competition and fair play. She stated that “underding these unspoken values and
presenting them to second language learners idsoiude requirement for the teacher”
(Valdes 1986: 141). She provided a selection @frdity works that best portray these
aforementioned American cultural aspects. For exanghe explained how some of the

literary works by Emerson, Thoreau, Twain and Updilan be used in ESL classroom in
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order to present the value of independence and huights; similarly, Stephen Crane’s,
George Sumner Albee’s and Edith Wharton’s worksewaentioned as to show how the
concept of fair play is portrayed in literature. wiver, Valdes (1986: 141) stressed that a
literary text should be selected because of ierast to the student and what it has to say
rather than coming up with a value and trying talfiiterary work to exemplify it.

Valdes also listed Walter P. AllenGultural Checklist(1973) as a valuable aid
which provides a chart for determining what cultutams are included in a particular
work. “The four main topics [listed by Allen] areeigeral patterns in American culture,
man and nature, man and man, and values in thereulvith dozens of subtopics, from
eating habits to attitudes towards artists” (Valtige86: 141).

In addition to Valdes’ classification, there ar@ex@l other books available that help
ESL teachers to select literary works that can $dun classroom when teaching about
American culture, such as Linda J. Ric&¢hat Was It Like?: Teaching History and
Culture Through Young Adult Literatuf@006), Nena Harrison Pinal®aching about the
American Culture to ESL Students Through Litera{l®72), Planaria J. PriceEBurekal:
Discovering American English and Culture ThroughoWrbs, Fables, Myths, and
Legendq1999).

As can be seen, authors and academics have beegriced with the general field of
teaching about the culture of the USA. Similar sgadand teaching materials regarding
teaching about Australian culture cannot be fouflde following chapter includes an
analysis of Australian short stories in order toyle ESL teachers with literary works
that can be used as useful teaching material wheorporating Australian culture into

teaching ESL.
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2. ANALYSIS OF SHORT STORIES IN THE PENGUIN ANTHOLOGY

The empirical part of the current research papeaised out by studying the content of an
anthology of Australian short stories in order ¢onf a set of aspects of Australian culture
as depicted in these literary texts. As a reswites stories are selected that could best
represent Australian culture by presenting the nobstracteristic aspects of Australian
culture with the aim of using these short stomeE$L classroom as teaching material.

As was discussed in the previous chapter, a langgber of books and articles have
been published to help teachers identify culturalugs and items that characterise
American or British culture; however, teaching AaBan culture in ESL classes is not as
widely considered. Therefore, the purpose of thkowong chapter is to analyse a
collection of short stories from a cultural perdpexin order to identify its “Australian”
aspects, which could be introduced to ESL studamtamiliarise them with Australian
culture. The anthology chosen for the analysisTli® Penguin Century of Australian
Stories(edited by Carmel Bird and first published in 20Che selection of this particular
anthology is discussed in the following sectiontho$ chapter.

Chapter 1 included discussions of what to bearimdmvhen choosing a literary text
to use in ESL teaching, especially when the objeabf using a certain literary text is to
familiarise students with the foreign culture. Taesiteria were (Lazar 1993): the type of
course, the type of students and certain factoneected with the text itself. In this case
the focus is on secondary level ESL students inriigtand the emphasis is on Australian
culture depicted in short fiction in the Penguitiextion.

The empirical part of the study is divided intaufcsections: the selection of the
short story collection, the analysis of the big-l€ngents of Australian culture and the
small-c aspects of Australian culture as represkeimte¢he short stories. Finally, a selection

of the short stories that could be used in ESLsctasn is presented.
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The stories in Carmel Bird’'sThe Penguin Century of Australian Storiese
concerned with common literary themes such as famalations, love and betrayal in
relationships, struggles and triumphs in life ardsloes of characters due to strange,
unexpected encounters. However, as was discussiee previous chapter, cultural aspects
of a literary text are regarded especially impdrtand explicit when using a text the
cultural background of which differs from the reegs@wn culture. Therefore, the cultural
aspects that differ from the students’ own cultame mainly focused on when the analysis
of the stories is carried out.

A great proportion of the stories in the collectican be analysed from the point of
view of Australian culture and history. The conceptulture was discussed early on in the
current paper and a distinction between definititmet include factual and non-factual
elements of a culture was made (Chlopek 2008)ak woncluded that teaching culture in
ESL classes should include teaching elements ofCbaylture as well as elements of
small-c culture. The stories that represent expficand distinguishably “Australian”
cultural aspects in the Penguin collection are isd¢pd into two sections — one for the
factual elements of Australian culture and onetlier non-factual ones. Both the big-C and
the small-c elements discussed are taken fromhbg stories in the Penguin collection,
and chosen for analysis because of their presentteianthology. In other words, the list
of the cultural aspects as well as their categoisas based on this particular anthology.
Additionally, Gillian Lazar’s list of cultural eleemts (see Chapter 1.2) is followed when

identifying cultural aspects that require specitdration when using literary texts.

2.1. The selection of the anthology
According toThe Oxford Dictionary of Literary Term&n anthology is “a collection of

poems or other short writings chosen from variouth@rs, usually as favourite pieces
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exhibiting the best of their kind” (Baldick 2008:5)1 Short story anthologies are
constructed in several different ways: to repredkat‘best’ short stories over a period,
perhaps a year or century; to represent contempavark; to gather stories on certain
themes, or places, or in certain modes; to appeedrtain communities of readers such as
dog-lovers or cricket enthusiasts; or to explorengés of historical importance or cultural
or sociological significance (Torre 2009: 421). émder to analyse cultural aspects
represented in Australian short fiction, it is resay to select a collection of stories that
represent a wide range of Australian authors, idiffetime periods, a significant scope of
interests and topics as well as traditions, evants other specifics unique to Australia.
Therefore, an anthology that is compiled by a regie editor and that is recommended
by critics could be used as a sample collectioshafrt stories that is to be analysed. In
addition to its reliability, another important factin choosing the anthology is its
availability. So the question is: which of the Aadian short story anthologies is the most
suitable to use in the present study?

Much of the Australian short fiction of the ninetéle century was produced mainly
for a British readership at ‘home’, and represerfiedtralia as a foreign and exotic place
full of strange animals, unpredictable ‘savagesd draunting, sometimes threatening,
landscapes. Short stories were essentially a kintawel writing that emphasised local
colour. (Goldsworthy 1999: xv) But this situatiohanged in late 19 and early 28
century when Australian writers started to pay madtention to Australian readers. In the
last decade of the nineteenth century as Austmaleved towards Federation, fiction
writers began to depart from generic convention®ofance and melodrama, and from the
construction of the reader as essentially a Britteimsumer looking for exotic and
colourful tales of the colonies. Writers like Hencawson, Miles Franklin and Joseph

Furphy were more interested in depicting what wasstralian” from an insider’s point of
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view. (Goldsworthy 2000: 105) As argued by manydacaics, during this period women
writers of “romance” fiction were edged out of tAestralian picture by writers whose
work addressed more overtly the issues aroundniadind.

According to Kerryn Goldsworthy (1999: xvi) “the wko of Henry Lawson
represents a kind of turning point in the histofyhe Australian short story” as his “work
embodied the values they most prized: a nationalstid view offering a distinctive
‘Australian’ voice and concentrating on local thenaad subjects not as exotic matter for
British readers but as Australian stories for Aaisan readers”. In other words, the stories
written in the 28 century for Australian readers attempt to depigstfalia and its culture
the way it “actually is”, not how it is shown andwvartised outside. Thus focusing or"20
century short fiction enables us to familiarise smlves with more recent cultural issues
and themes that would give us a contemporary osereif the country and its nation.

Every decade since the 1950s has seen the pubticatianthologies that seek to
establish a definite selection of the best or megtesentative short stories of much longer
time-spans than a year, beginning with Oxford Ursitg Press’s World's Classics series
No. 525,Australian Short Stories: First Seri¢$951), edited by Walter Murdoch and H.
Drake Brockman (Torre 2009: 421). The latest anel @infew anthologies that comprises
Australian short stories of not only a decade ar, thut of the whole 2Bcentury, isThe
Penguin Century of Australian StorigZ000), edited by Carmel Bird.

William H. New (2004: 107-108) stated that are salvanthologies of Australian
fiction available, “from standard ‘Oxford’ and seak‘Best’ texts to titles with the word
‘great’ in them, titles with the word ‘representati in them, and gatherings that suggest
they will explain what Australian humor is all altpbow women write, what it means to
be ‘Australian,” and so on”. Nevertheless, when Newarted to design a postgraduate

course in Australian short fiction to be given utamn of 2000 at the University of British
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Columbia in Vancouver, he found (2004: 108) thahemf the anthologies were out of
print and none seemed right for the course. Howeler described Carmel Bird’s
anthology, The Penguin Century of Australian Stori€2000), particularly helpful in

charting a preliminary outline of Australian shiiction and explained the significance and

value of the anthology:

Neither Bird herself, as editor, nor Kerryn Goldsthy, writing a critical introduction, claims that
these are either ‘bestr ‘representative,” though Bird hopes that the ‘Aalan psyche’ will be
visited through the fiction, as will ‘time and méag ... voices now silent, [and]... perspectives no
longer visible’. (New 2004: 108).

Carmel Bird’s The Penguin Century of Australian Storibas received mainly
positive reviews. Sian Pryor (2000) stated, on AB&lio National programmiooks and
Writing,

“buying this book is a kind of investment in Audi@a culture” as “you really get a sense of the
history of this country over the past century tlglouthis writing... from Barbara Bayton's stories
about women struggling to live decent lives in tiesh Australian bush at the beginning of the
century... through to a futuristic story by Barrgkley about football, called ‘Fosterball™.

Similarly, Van lkin (2001) listed as one of the pio®s that the stories in the Penguin
collection mirror the concerns of Australia’'s pasid present, in particular, “[m]any
readers will be particularly interested in the wthys collection maps the most recent
decades of Australian writing, for this is whereliarts ‘where we [note: Australians] are

now™. The inclusion of the authors and storiestw 20" century allows this collection to
give a broader understanding of historic as wethase contemporary events and concerns
unique to Australia. “The book uses one hundrett@stto represent one hundred years
‘between Federation and the new Millennium’, ‘frafom Collins who died in 1912 to
Raimondo Cortese who was born in 1968 (Ikin 200 addition, “[tlhe collection
follows the short story’s origins from being a mear showing those in England vignettes
of life in the young colony, to the emerging sedfliidence and internationalism that has
come to be the hallmark of Australian literaturetle past thirty years” (Wood 2000).

Overall, according to Matthew Wood (2000), Birdigtlaology “forms an excellent vehicle

for allowing readers to trace the evolution of shert story genre in Australian literature”.
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The negative aspect of the Penguin collection, r@oeg to Van lkin (2001) is that
“[t]here is little representation of Australian ence fiction, even though this field has
developed richly in the last twenty years of thetaey under review”. Nevertheless, taking
into account that the collection includes shortis®of a longer time period and covers a
wide range of themes, Carmel Bird'ee Penguin Century of Australian Storg®ves to
be one of the most suitable anthologies to use lagdg of works to be analysed in the
current study. In addition, despite being out ahpfas are several other Australian short
story anthologies), the Penguin collection was ainew anthologies that the author of the
current paper managed the get hold of. The avéthabf this anthology is a major factor
for ESL educators in general wishing to use Austnashort stories as teaching materials
in ESL classes, thus the chosen anthology is thst monvenient one to use for the
analysis.

However, using an anthology in order to analysetralian culture and its depiction
in short fiction, the limitations of the researcivk to be considered. Steve Holden (2000)
critically analysed the selection and compilatidrAastralian short story anthologies and
aimed to uncover some of the submerged problersatistitutive practices that occur in
anthologies. He found that some practices, like intpkcritical discriminations and
selecting texts to ‘illustrate’ ‘the best’ or ‘goediting’, or to ‘represent’ social minorities,
are highlighted while others are suppressed, lthkaraissioning an anthology and selecting
texts on the basis of lapsed copyright, or in otdggromote a particular ‘school’ of writers
or kind of criticism, or to supply a perceived metrkiche (Holden 2000: 279). In addition,
each editor and anthologiser forms their own basiselection and may follow different
directions.

Another important aspect to be considered whenrit#sg the limitations of the

current research paper is the representation dadireuin the stories. As was discussed in
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Chapter 1, most short stories are works of fictamd hence the cultural background
depicted in the stories might not be in full cop@sdence with reality and should be
treated critically. Furthermore, the cultural aspeanalysed in the following empirical
sections are based on this particular anthologytlaerdfore, if a different collection was to
have been analysed, the categorisation of the ralilelements could also have been
different. However, the aim of the research papetoi concentrate specifically on the
Penguin anthology. As the main concern of theseestds generally not the cultural
aspects of Australia, the focus of the analysis stafied from the storyline events and

situations to the representation of culture duiaéocultural perspective of the research.

2.2. The big-C cultural aspects

The following section includes an analysis of shstdries in the Penguin collection that
depict big-C elements of Australian culture. Adalially, as discussed in Chapter 1, there
is a list of cultural aspects that require speat@ntion when using literary texts with

students (Lazar 1993). Following the list, the adt aspects that are included in the
following analysis are: Australian animals; langszaand climate; the bush; changing
social roles due to immigration and Australian meultural society; sporting traditions;

the Aboriginal people; and Australian multicultuvalues.

2.2.1. Animals

Some of Australian animals, such as kangaroos aathg are well-known all over the
world. Nevertheless, the majority of Australianimatanimals have remained unknown
and receive little attention outside Australia. 3&earely encountered native animals,

however, have been the interest of some Australiginors represented in the collection.
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Bruce Pascoe’s ‘Thylacine’ (1982) is one of fewrig®in the collection that presents
an Australian native animal as the central elenoéihe narration. Three of the stories in
the collection, Eleanor Dark’s ‘Serpents’ (1959%lalWest ‘Snakes’ (1984), Glenda
Adams’ ‘A Snake Down Under’ (1979), describe snak&she central element of the story
whether in a literal meaning or as a symbol ofdeai

Pascoe’s ‘Thylacine’ features two knowledgeable hbuen and describes their
encounter with a reputedly extinct animal, Thylacor a Tasmanian wolf. Several other
not so typical Australian animals are mentionedhim story, such as dingoes, native cats,
and bull ants. The story is about a unique relatigmbetween a man and an animal, how
they grow accustomed to each other’s presence agih bo understand each other (see
Appendix 1.2).

Dark’s ‘Serpents’, West’'s ‘Snakes’, and Adams’ Skxiake Down Under’ include
narrations of snakes; however, Adams’ ‘A Snake Dayder’ differs significantly from
other stories in its meaning and the representatiadhe snake. Dark focuses on the comic
aspects of rural life and “the question of womeagency and autonomy is central to her
fiction” (Goldsworthy 2000: 120). It is a story tife uneasy relationship between people
and representatives of the order Squamata, eslyettialrelationship between woman and
shake (see Appendix 2.2).

West's ‘Snakes’ is an autobiographical story of Alboriginal girl sharing the
memories of her childhood in Tasmania when encoimgesnakes was considered
common. She gives an informative overview of dgfdr types of snakes found in
Australia: red-bellied black snake, tiger snakespperhead snake, whip snake, grass
snake, death adders, and Barking Brilla (snakestatesaltbush, barilla).

Adams’ ‘A Snake Down Under’, on the other handessentially a sequence of

shorter stories that combined create a generalrsiateling of the symbolism used by
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Adams. It is a story that aims to explore the disse of sex where a snake is depicted as a
symbol of sin, which young women should forbeanfr@’he author mentions ‘The East of
Eden’ and ‘Did it offer you an apple?’ as referemnaehe bible where a snake offers an
apple to Eve as a sign of temptation.

In the short stories in the Penguin collectione tbnake is represented more
frequently and depicted as bearing a more sigmficaeaning than any other Australian
animal. It is often portrayed as a dangerous yairabpart of Australia and its people’s
everyday life. However, it is also evident that Heepents represent not only the animals in
their literal meaning, but have also gained a stafua symbol that represents a broader
idea or a concept. These ideas seem to carry simégative qualities that are usually

attributed to the sly, tempting, sinful snakes.

2.2.2. Landscape and climate

Another iconic element of Australia in the anthgl@gems to be its climate, which is often
described and depicted in Australian short fictierits distinctive plants, terrain, and
weather. The stories in which the setting is maithlg outback or a countryside town
include elaborate descriptions of the nature ared wkeather: for example, Katharine
Susannah Prichard’s ‘The Grey Horse’ (1928) (sepefidix 2.3), John Kinsella’s story
‘The White Feather’ (1988), and James McQueen’ss“HBrown Paper Coffin’ (1988).
While Kinsella’s ‘The White Feather’ is about a med couple’s life influenced by the
surrounding landscape and nature, McQueen’s ‘TloevBPaper Coffin’, set in a tropical
bush near Darwin, is concerned with strange hapgendf a couple in the desert in
Northern Territory and includes descriptions of thepical weather and the desert (see

Appendix 2.4).
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Some other stories that are also set in tropigall rareas differ in a sense that the
location and the environment play an important ioléhe story; the surrounding nature is
portrayed as one of the characters in the stonyetfla Turner Hospital's ‘After Long
Absence’ (1986) and Matthew Condon’s ‘The Sandflgnv1(1995) both take place in
tropical Queensland. Queensland is home for théagomists and along with its sunny
weather represents the comfort of home, the cargbys of childhood and their family
traditions. These elements are well described ispial’'s ‘After Long Absence’ (see
Appendix 2.5).

Although the writing of the second half of the™@entury had lost its specificity of
location, “Matthew Condon’s 'The Sandfly Man’, f@xample, is an intensely place-
specific story in an unmistakably Australian larajse, a story turning on the difference
between Home and Elsewhere” (Goldsworthy 1999: )xx&ondon’s ‘The Sandfly Man’ is
a story of memories of family holidays in a carayank in Queensland. The importance of
the place is also describedurique and peculiarly Queenslantihe protagonist describes
the tropical weather during summer holidays in Delger and January and how they used
to go to the beach at Christmas time (see Appeaéix

Descriptions of Australian nature in the city adifferent weather conditions in
urban settings are presented by Marjorie Barnar@he Persimmon Tree’ (1943), Helen
Garner in ‘The Life of Art’ (1985), and Ada Cambyglin ‘Arriving in Melbourne’ (1903).
Garner’s ‘The Life of Art’ includes depictions dfid signs of autumn in Melbourne (see
Appendix 2.7), and Cambridge’s ‘Arriving in Melbow’ offers a variety of weather
descriptions in Melbourne in springtime (see Apperdd). In Barnard’s ‘The Persimmon
Tree’ the protagonist describes the signs of sgnrfgydney (see Appendix 2.9).

As seen, Australia’s unique landscape and clirhatee become distinct symbols of

the country which are more or less illustrativegpdtted by Australian authors in the
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Penguin collection. Some authors consider Austrdiadscape as a setting of the story
while the others describe Australian nature asveepioll marker of Australianness. A few
of the stories in the anthology portray Australigfgecific location as an important facet of

the story.

2.2.3. The bush

Chapter 1 included discussions of how using liteeaenables the students to get a general
understanding of how the members of a particulaziesp describe their life and
experiences. The following section focuses on ti&hkas the setting of the stories which
very often does not only act as the backgroundesgelnut also plays an essential role in
determining the characters’ values, thoughts ampeances which consequently gives the
stories a unique sense of Australianness.

The bush, as described by Tom Inglis Moore (19B); is a symbol of a distinctive
Australian national character, the matrix of seetmts and ideals as well as the source of
mystique and imagination. The bush is a term callyiunderstood in Australia to be any
environment that is sparsely populated or uninleabif\s defined by Sandie Penn (2007),
the bush encompasses barren regions, forested amdamrming landscapes and is also
known as the Outback. John Ross (2011: ix) destriderecent study of national
characteristics and concluded that there are gpbgrariggers of patriotism from country
to country; for Australians it is the bush, thatdéfined territory more country than town.
Tom Inglis Moore listedhe spell of the Bushs one of the social elements in Australian

literature. He even claimed that Australian litaratis essentially a literature of the land:

In it we see the land, under the broad, familianisgl of the Bush, casting a potent spell, becoraing

pervasive force closely interlinked with the maiocial patterns, helping to create the people’s
democratic spirit, inspiring its utopian dreams ahd creed of mateship, flavouring its realism,
hardening its humour, and providing its earthylitita(Moore 1971: 68).
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Many of the stories in the Penguin collection imguhe bush as the central theme, whilst
for some of the stories the bush acts as a powsettihg.

Kerryn Goldsworthy and Lucy Frost have studied BaabBaynton’s short stories
and the representation of bush in her writing. Adow to Goldsworthy (2000: 117),
gender relations in the context of a relentlesglysh and sinister bush landscape are a
central theme of Barbara Baynton’s work; women aymon’s stories are the victims of
their menfolk and the landscape: trapped, explpdiedeived, bereaved, humiliated, raped
and murdered. In addition, “Baynton’s bush is hatte site for arousing national fervour.
As landscape, Baynton’s bush is much like Lawsen®at, almost featureless, dry; to
many, the stories are intensely disturbing” (Fi2304: 58). Baynton’s story ‘Squeaker’s
Mate’ (1902) is a grim view of human nature anddgrrelations and her representation
of bush conditions are harsh and hostile (Goldgwo1©99: xvii) (see Appendix 2.10).

On the other hand, side by side with this sombreept ran its opposite, the idea of
a land inspiring by its varied beauties (Moore 1934). Henry Lawson in ‘The Loaded
Dog’, for example, depicts the bush as the placepgiortunities, humoristic events and a
positive atmosphere for bonding. According to Guldghy (2000: 107), Lawson
consistently presents the bush as good for matéshipad for marriage; masculine bonds
are strengthened by adversity in the bush, butiaggtties are weakened by it.

Some stories depict the bush as a place of gramdhknowledge. In these stories the
bush helps the characters to achieve this highren i intelligence — bush knowledge —
that is valued and aspired by bushmen. The bustpsadt on identity in a story can be seen
through its effect on characters’ intellect and umation (Penn 2007).The bush and having
‘bush knowledge’ is a central topic in several lud stories in the collection, for example,
John Clark’s ‘Johnny Cake Days’ (1993), Herb WhaiddWaltzing Matilda’ (1996), and

Bruce Pascoe’s ‘Thylacine’ (1982).
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Clark’s ‘Johnny Cake Days’ is about a young Abmréd man living on a reserve.
The bush is the setting of the story and understgnithe bush and knowing the rules is
essential for survival. The story includes elab®rdéscriptions of Australian bush (see
Appendix 2.11). The bush is also the setting of Wdms ‘Waltzing Matilda’ with the
descriptions of the outback, the billabong, anddbelabah tree as known from the legend
of Jolly Swagman, as well as Pascoe’s ‘Thylacinetweo brothers, bushmen, who are
simple and uneducated bushmen, but possess a raluable asset at the time — the
knowledge of the bush.

In addition tothe Spell of the BusiMoore has listed several other social elements in
Australian literature, one of them beisgmbreness- “the unpredictable onslaught of
draught, flood, and fire, the struggle with an ait recalcitrant land, the loneliness of a
harsh bush life” (Moore 1971: 19). Gavin Casey@rytDust’ (1936) is about the hard
labour of miners in the outback and the life-theattg working conditions due to the
harsh environment. The story includes descriptiohdAustralia’s harsh dry land (see
Appendix 2.12).

Although many writers include the bush as moréess central in their short fiction
“bushfire features hardly at all as a theme or evsrtting in Australian literature, film, art
or other forms of cultural discourse” (Schauble 200ohn Schauble analysed the absence
of flames from Australian cultural expressions dahd reasons why Australians remain
somehow defiantly unfamiliar with the flames. Aadiig to Schauble (2002), “despite the
great tragedies of fire in the Australian busht pu$randful of novels use bushfire as the
central theme”. He claimed that the reason for dealing with bushfires and the
difficulties they cause is because large firessargly too overwhelming to write about.

Robert Drewe’s ‘Radiant Heat’ (1989) depicts bughés the central theme of the

story. It illustrates the difficulties when it coméo terrifying bushfires and contrasts the
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harsh bush with the sunny, sandy beaches thatdeaelief and protection. The story
includes some vivid descriptions of bushfires, lteat, the accompanying dangers and the
steps to take to survive the fire and the heat Aggeendix 2.13).

The struggle Australians have relating to buskfideveloped as cities grew larger
and the bush itself became more remote (Schaullg2)2Therefore, it can be predicted
that bushfires will be more frequently referredrtahe cultural landscape in the future due
to the expansion of urban areas that creep fuititerthe forests. John Schauble (2002)
also claimed that Australians need to redefiner thedationship with fire, to accept it as
part of the cycle of the landscape and to live wtitlather than fight it.

In Australian narrative, contact with the bushqfrently results in characters
contending with insurmountable difficulties: floofire, drought, isolation (Penn 2007).
While fire is the central element in Drewe’s ‘Ratti&leat’, Dorothy Hewett's ‘Nullarbor
Honeymoon’ (1996) is concerned with another aspédombreness — isolation. It is a
story of a dysfunctional married couple who takgsuaney from east coast of Australia to
the west. It is a journey full of anger, love, @ote and hope. Sombreness in this story is
caused by the loneliness and distress of The NualiaPlain (almost treeless, arid land in
southern Australia) (see Appendix 2.14). Hewettcdbss the journey into the heart of
Australia as a ride where the dramas unfold, agptdd¢he greatest pleasures as well as the
worst nightmareslis this the Dead Heart, the Great Australian Laness?(Bird 2000:
774)

As the Australian bush is an important featurehefmational identity, it also seems
to be an influencing force in narratives set inint.addition, it is powerful in shaping a
character’s identity in a story. The bush, in shisction in the Penguin collection,
represents a complex concept of sombreness and laaid in contrast with the inspiring

landscape that affects intellectual development.
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2.2.4. Sport

Sport has always been part of Australian cultureh&d Cashman, an associate professor
in history at the University of NSW, studied thdeefs of sport on the development of
national consciousness in Australia. According t@sl@nan, “sport has long played an
important social and cultural role in Australiappiding a form of social cement which
binds communities and creates broader imagined aomi@s” (2003). John Hirst studied

the formation of national character by analysingamavide sporting history:

The English were a keen sporting people but in raliat more people could watch and participate in
sport. This was partly because people had morer&iime and earned more money and partly
because the climate was good and there were pbémyen spaces to play in, even within the cities.
What outsiders also noted was that nearly everyolh@wved the great sporting events. You had to
pretend to be interested even if you were not!gtH2007: 40)

Sporting was national in another sense, peoplenbegaoud of themselves because
of their achievements in sport. The influence ajrspn Australian culture is also evident
in short stories in the Penguin collection, suclPakter Corris’ ‘Tie-breaker’ (1989), Barry
Oakley’s ‘Fosterball’ (1991) and Tim Richards’ ‘O8wimmer’ (1992).

Corris’ ‘Tie-breaker’ is concerned with the negatiaspects of professional sport:
drug usage, police investigation, blackmail. RidsatOur Swimmer’ focuses on love and
admiration for a promising swimmer. However, simijlato Corris’ ‘Tie-breaker’, the
success is overshadowed by criminal deeds. YetaRishstory offers another aspect — the
negative attitude towards Australian sporting $pind obsession with sport. Despite being
an excellent swimmer, Marianne Topp was forbiddgnhler mother to take part in
competitions and represent Australia. Her negadititude towards sports and the hidden
reasons are also illustrated in the story (see Apipe2.15).

Australians invented one game of their own, AugtraRules Football, which was
developed in Melbourne in the late 1850s. Its rulese a mixture of the rules of the
various codes of football in England but with adbelement. The Aboriginal people

played a game of football and it may have beerr teines that influenced the Australian
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game to be open and fast, with long kicking andhhigarks. (Hirst 2007: 41) Barry
Oakley’s ‘Fosterball’ (1991) is a futuristic stofgcusing on Australian Rules Football. It
is a story about a world where the media and bigarations have taken over football and
instead of going to a match at a football groundpbe watch it in holographic, virtual
reality in the comfort of their living rooms. Théosy includes vivid illustrations of how
hologram television and specially designed moleigts will have changed the experience
of watching football (see Appendix 2.16).

Although sport plays an important social and cualturole in Australia, its
representation in short stories in the Penguin @ogly is not that common. Sport is
mainly depicted in relation to suppressive thougatsl criminal deeds despite the
entertaining nature of sport itself. The reasontfer scarce representation of sport as a
central topic of short stories could be the faet thport is not seen as such an exceptional
subject matter due to being a natural part of Adlistn life. Therefore, the authors rather

discuss sport from unusual, to some degree eveatine@ngles.

2.2.5. Immigration and multiculturalism

Tom Inglis Moore (1971) studied social patternsAustralian literature and listedhe
Great Australian Dreanas one of them. Several of the stories in the Bengpllection are
concerned with immigration and relocation as well the accompanying ideals and
dreams.The Great Australian Dreamaccording to Moore (1971: 20), was “a utopian
vision which was /.../ a form of idealism that compknted the common realism” and
“the dream of a paradise on Australian earth, aenkaf prosperity, freedom, equality, and
justice”. However, Moore also stated that thedfeh Australia as a Land of Promise has

been stronger, perhaps, in the literature thameénlife, since “writers are naturally more
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imaginative, more romantic, and more idealisticntiae mass of their fellow citizens”
(1971: 267).

Due to immigration Australia is considered to benalticulturalist society, thus
multiculturalism is seen as a distinct marker ofs#alianness. According to Catriona

Elder (2008) the origin of the multiculturalisml@xated in the post-World War 1l period.

This period saw a substantial change in the sidf@rus of the Australian government’s immigration
policy. /.../ Australia moved from being a nation vglegropulation was predominantly British-derived
in 1945 to one where citizens came from over 22fhtees in 1990. (Elder 2008: 129)

Ada Cambridge’s ‘Arriving in Melbourne’ (1903) iktrates the people’s belief in
Australia as a Land of Promise with the descriggiof ideals regarding the country, the
city of Melbourne with all its dream-like qualitigsee Appendix 2.17). Also, Carmel
Bird’s ‘The Golden Moment’ (1990) includes elemenfshope and dreams that had once
been part of immigrants’ everyday lives (see Apjpe2dL8).

The most noticeable development in short fiction tbé 1950s, according to
Goldsworthy (1999: xxv), is the appearance of sabout the wave of postwar European
immigration. This is reflected in two very diffetestories in this collection, E. O.
Schlunke’s ‘The Enthusiastic Prisoner and JudaliéWa ‘Mother’. Schlunke’s story, as
the title suggests, is about an enthusiastic hgh@soner working on a farm and ridiculing
the boss’s hardly-existent diligence and laboriessn Waten'’s ‘Mother’, in contrary, is a
story of a Russian immigrant in Australia who cancannect with the new country and in
which she feels as an alien (see Appendix 2.19).s¥ie had always dreamed of a better
life in a land that would offer her financial anchetional freedom.

Although written in a different style, Judah Watefi¥other’ (1950), Peter Carey’s
‘The Last Days of a Famous Mime’ (1974) and Jan&tiener Hospital's ‘After Long
Absence’ (1986) are concerned with similar issuesnet fitting in and feeling
misunderstood in an unfamiliar culture. The maimrelster in Turner Hospital's ‘After

Long Absence’ shares her knowledge of dislocatiod experience of moving between
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cultures. Carey’s ‘The Last Days of a Famous Mimansists of sixteen snapshots of a
mime’s life. These snhapshots include riddles sungmip the Mime’s different stages of
his life: moving from Europe to Australia where theedia failed to understand the
significance of his performance which consequestiged in his loss of direction and
confidence.

Due to being expatriates themselves, Janette Tuospital and Peter Carey have
included many autobiographical elements into theiting (Delys Bird 2000: 185). Turner
Hospital’'s stories examine matters of alienati@trasmgement and loss, each of which are
of particular relevance to those who are award@@irnperfect nature of their ‘old’ country
but still have no real sense of belonging in theew’ one (Clark 2009: 1). For Carey,
expatriation binds him more closely to Australiastdry, which he fictionalises as one
characterised by failure and defeat (Delys Bird®QA@®5).

Kerryn Goldsworthy's ‘14th October 1843’ (1994) asso concerned with issues
regarding immigration. In ‘14th October 1843’ armmarepresents the struggles that are
associated with relocation to Australia and itsedity and multiculturalism. Furthermore,
it is also an element that keeps a person emoloatthched to the homeland. Being in a
strange land with different rules immigrants usedting their pianos along, all the way
from England, in order to have a sense of contvelr dhe new situation (see Appendix
2.20). Also, pianos with their orderly structureldesl them understand the diversity of
nationalities in Australia. A piano is seen aymisol of multiculturalism — the keys taken
apart and standing on their own are of no use, @dsetogether they form a meaningful
combination (see Appendix 2.21).

Multiculturalism is one of the characteristic asfgeof Australian culture that is a
direct outcome of colonisation and migration. Thetion of Australians all being

immigrants implies that all citizens have come freamewhere else but are united in their
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commitment to their adopted country and it positssthalianness in terms of difference
and diversity (Elder 2008: 115). Additionally, Etdexplained that in thinking about
multiculturalism in Australia, it is necessary tstthguish between government policies
and popular imaginings:

Multiculturalism as government policy emphasiseditgg multiculturalism in popular imaginings
emphasised cultural diversity. Diversity ratherrthtequity is the most prominent understanding of
multiculturalism in Australia. (Elder 2008: 131)

Glenn D’Cruz has studied multiculturalism in Augttaand Anglo-Indian literature
and he stated that although “diasporic Anglo-Indidrave generally prospered in their
adopted countries /.../ [it] is not the only measofesuccess” (2006: 231). The same
notion is described in Keith Butler’'s ‘Sodasi’ (B)9the family depicted is ‘Sodasi’ is a
representation of an Anglo-Indian family in Austaadnd deals with the construction of
mixed race identity rather than financial prosperit explores a relationship between an
Anglo-Indian father and his Australian-born daugh&odasi. Butler's work is relevant for
two reasons: first, it directly confronts the raaship between Anglo-Indian
representations and the formation of contemporanglé:indian identities; second, its
complex portrayal of Anglo-Indian family life chaliges the construction of Anglo-
Indians as successful migrants (D’Cruz 2006: 23txording to Elder (2008: 130) there
was little support for cultures other than thoseBdtish origin: though immigrants were
supposed to become like Anglo-Australians, theyewsrorer, did not have equal access to
education, were not as healthy and were more likcebe in a poorly paid job.

According to D’Cruz (2006: 231) some critics claihe family depicted in Butler’s
‘Sodasi’ is successful: “its members are presumdaket‘Good Australians™, others argue
that the story “is not an obviously ‘positive’ regentation of Anglo-Indians” and “it does
not simplistically extol Anglo-Indian achievemenpr does it celebrate the community’s
cultural integration into Australian society.” Hover, the general notion seems to be that

the story does not celebrate the family’s achievdmjerather, it depicts the problems
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associated with Anglo-Indians attempting to forgawnidentities in a country that is
indifferent to their past. Consequently, Butler'silticulturally inclined narrator questions
the ‘positive’ construction of Anglo-Indians as sawilating migrants’ (D’Cruz 2006:
234). This is also illustrated in the story’s ingjtion scene (see Appendix 2.22) where the
Australian authorities are unaware of the narratbeckground and because of his Indian
appearance he must have Indian identity. HoweVer,characters’ identity in ‘Sodasi’
cannot be clearly defined due to multiculturalism Australia and their multicultural
background.

Many of the authors in the Penguin anthology, nyathle to their own personal
background, have written stories that are concenvgld immigration and the issues
related to it. These stories seem to include comthemes such as dreams, aspirations,
fear, uncertainty and alienation. Multiculturaliss less frequently depicted, however,
perhaps due to the difficulty and sensitivity of tbubject matter. The themes described in

relation to multiculturalism are assimilation, @ifénce and diversity.

2.2.6. Aborigines
When analysing Australian short fiction one of themes that cannot be dismissed is the
life of the Aborigines and the way the natives depicted in the stories. It is generally
known that Aborigines are the indigenous peoplédwstralia, but most ESL students are
likely to be unaware of their past and presentsittn and their general lifestyle and living
conditions.

Some stories, such as Henrietta Drake-Brockmdrear’ (1933), Xavier Herbert's
‘Kaijek the Songman’ (1941) and Herb Wharton’s ‘W¥alg Matilda’ (1996) illustrate the
life of the native people and the issues of racsthe start of the 30century. John Hirst,

in the collection of essaysooking for Australia discussed Aboriginal culture and history
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as part of Australian national culture and identitye stated (2007: 46) that the success of
Australia was built on lands taken from Aborigimaople and although the early British
governors were told not to harm the Aboriginal gedfe taking of their land and the
arrival of thousands of foreigners did the oppoditethe years around 1900 the colonial
state governments moved to a policy of firmly coimfg Aborigines on their reserves or
ensuring that they disappear into the wider sociely to manage this process they took
away their civil rights (Hirst 2007: 47). The claghcultures is one of the social elements
in Australian literature studied by Tom Inglis Meq1971). It is the imported British way
of life challenged by the growing indigenous ethweating a conflict between their
contrasting values (Moore 1971: 19). The conseqeé the conflict are described in
Archie Weller’'s ‘Sandcastle’ (1977) and John Claridohnny Cake Days’ (1993).

According to Kerryn Goldsworthy, Henrietta DrakesBkman was a writer of that
era whose fiction was ahead of its time in its ustmding of some of the problems that
beset race relations in Australia; “her story ‘Fesaows how an atmosphere of distrust can
be self-perpetuating and /.../ how white Australiatieatment of Aboriginal people has
history of tragic consequences” (1999: xxi). Drdkeckman’s ‘Fear’ is a story about a
woman being scared of the Aboriginal people, whei alone with her children. The
Aborigines are portrayed as cruel savages, hereeligtrust between the whites and the
natives. The negative attitude towards the Aboeagireflects in the names that are used to
call them: gins, niggers, natives, abos, childideople, black devils. The story includes
descriptions of their character as well as thefrespance (see Appendix 2.23).

Xavier Herbert's ‘Kaijek the Songman’, publishedl#i years after ‘Fear’, describes
Aboriginal Australians from a different angle. dta story with the Aboriginal characters at
the centre of it. Their values — highlighting tihepiortance of community and culture — are

contrasted with, and implicitly shown as superioy the gold-greed of the unbalanced



56

white man Andy (Goldsworthy 1999: xxi). Herbertusually seen in Australian literary
history as the writer who broke new ground in thietional representations of Aboriginal
people (Goldsworthy 2000: 122). It is also impottém note that the style of Herbert’s
‘Kaijek the Songman’ differs from Drake-Brockmarizear as “Herbert uses comedy to
frame an implicit critique of the Anglo-Celtic Auatian character” (Goldsworthy 1999:
xxV). Herbert’'s story contrasts the values of theites and the natives (see Appendix
2.24). Aborigines are portrayed friendly and wiakso, their appearance and behaviour is
well described (see Appendix 2.25).

Herbert's ‘Kaijek the Songman’ and Wharton’s ‘Wailig Matilda’ are similar in the
way Aboriginal people are treated by the whitesorddines in both stories are inferior to
the immigrants and they are treated as men with iltelligence useful only for hard
labour. However, Herbert and Wharton both emphatsisecultural values and the bush
knowledge Aborigines possess and ridicule the whmtn’s obsession with frivolous,
bourgeois aspirations (see Appendix 2.26 for dpson of an old Aboriginal horse drover
from ‘Waltzing Matilda’).

Goldsworthy stated that from the 1970s there wasee complex and sympathetic
attitude to Aboriginality apparent in Australianction where there is the frequently
recurring subject of “the nature of the Aborigimalationship to the land, with its central
importance to Aboriginal culture and its implicatsfor the white descendants of a settler
culture” (2000: 123). According to Hirst (2007: 46he British government did not
consider that it had to make a treaty with the Adinal tribes, “who seemed to have no
attachment to the land and did not cultivate itowdéver, as described in an article
focusing on the Aboriginal Australian mythology @ylette Weil Parrinello (2013), “[t]he
land is at the core of their spiritual life and theurce of their identity” and “is to be

honoured”. This belief is also reflected in Whatsostory (see Appendix 2.27).



57

Some writers have described the sombre conseguefdbe colonisation and the
invasion of the Aboriginal lands by the immigramtgheir fiction. However, “[a]part from
several stories about Aboriginal characters areharécent ones by Aboriginal writers, the
preoccupation among the country’s novelists witktdry is not very apparent in this
collection of stories” (Goldsworthy 1999: xxx). Natheless, Archie Weller, Brian
Matthews and John Clark have dealt with the issidbe nation’s troubled beginnings,
with colonialism and its consequences, and mosallofvith Australia’s race-relations
history in their respective stories ‘Sandcastl®@q7), ‘The Funerals’ (1989), and ‘Johnny
Cake Days’ (1993).

Archie Weller’s ‘Sandcastle’ is a story of half ié) half black boy Tommy Caylun.
The story is concerned with his life and living @s outcast in the society. He is the
narrator of the story describing his life, from seat to past, unravelling the reasons for his
unhappy fate throughout the story. He says thanwigewas a child he used to dream and
have ideas about his bright future. But he alsotioes that these ideals disappear soon —
Nyoongahs lose their laughter young in life, yowwr(Bird 2000: 281) — when they
realise what the reality isl-was something bad, and black, and unsightly irreay world
(Bird 2000: 277). As described at the end of ttoeyshe was the happiest when he was a
child and his mother took him to the beach anduik & sandcastle where he could be the
king, but when the sea came in the sun went dowintlad castle was washed away (see
Appendix 2.28). Also, he describes how he loshfatthe whites and started hating them
due to the way the natives were treated (see Appehd9). As a certain, often criminal,
behaviour is expected from them by the whites, tb@ysequently adopt these expected
gualities (see Appendix 2.30).

“IMJany of the Aboriginal people /.../ have becordependent on welfare. Their

health is poor. Too many children skip school. They no longer all outcasts. But things
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have got worse in the last thirty years. Thereaw igeneral agreement that welfare must
stop; Aborigines must have real jobs; their chitdreust be well educated.” (Hirst 2007:
48-49) The consequent issues of alcoholism andylbd@pendent on welfare are also dealt
with in Weller's story (see Appendix 2.31). Negatiattitude towards the Aborigines is
also reflected through some derogatory names usedlorigines by Weller, such as
boong and Nyoongah.

John Clark’s ‘Johnny Cake Days’ is another stoayrated by a young Aboriginal
man. His story, on the other hand, is a narratiohi®life on the mission — a reserve for
the Aborigines in the state of Victoria — with gfises to the past in relation to traditional
Aboriginal beliefs (see Appendix 2.32). AccordimgHans Mol (1982: 19), in Australian
Aboriginal mythology “Bunjil meant eagle-hawk andasvconsidered and old, benign
father of all people” and “[h]e was the creatortio¢ earth, trees and men, and his name
stood for wisdom or knowledge”.

The sombre outcome of colonial era and its infbgenn the Aboriginal people is
reflected through negative attitude towards therd #mwough the descriptions of their
deteriorating living conditions (see Appendix 2.3Breaming is another element that
belongs to Aboriginal mythology. According to Pasgilo (2013), it is “the heart of
Aboriginal existence and spiritual life” and it “sleribes the world’s creation, /.../, and the
relationships and balance between spiritual, nataral moral elements.”

Ida West's ‘Snakes’ (1984), as already mentior®al/e, is an autobiographical story
of an Aboriginal girl in Tasmania. It is a simplshort’ short story by one of few authors
of Aboriginal origin represented in this collectidrhe focus of the story is on a little girl's
encounter with snakes and it depicts how imporéamt natural at the same time it is to
possess vital knowledge of snakes. It is a story @lationship between man and nature —

how they have shared a common land for centuregsang still afraid of each other.
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As mentioned earlier, only a few stories in thddlection deal with race-related
issues and the consequences of historic eventsodtieir complex nature for the short
fiction genre. However, Brian Matthews’ story ‘TRe@nerals’ (1989) is concerned with
crime against humanity, in particular, crime agath® Aboriginal people. According to
Hirst (2007: 47), there has been great debate dmuimany Aborigines were killed in the
frontier battles — historians have estimated tlie®@@0 Aborigines, others argue that this is
much too high. Nevertheless, it “was extremely farewhite settlers on the frontier to be
brought to court or punished for killing Aboriginpkople” (Hirst 2007: 46). Matthews’
story emphasises the importance of condemning treses.

‘The Funerals’ is a story about endless funeratgssions passing through the main
street of a town called Yardley. The grief left fiesidents as well as the tourists looking
shattered and bleak. The black depression had csed it was called the ‘Yardley
Syndrome’. The funerals are a protest against ariting once had taken place in Yardley -
a massacre of Aborigines (see Appendix 2.34). Afterevents in Yardley the dead broke
through all over the globe with funerals appearmgountry after country revealing all the
other dishonoured and unignorable sites bearingngm@ories of crime against humanity —
Hiroshima, Guernica, Derry, Auschwithz, etc.

Many authors in the Penguin collection are conegrwith Australian Aborigines.
However, there seems to be a distinction betweenwtlys the Aboriginal people are
depicted. Some stories are concerned with the sseelated to British colonisation: the
superiority of the white man, the consequenceshefdonflict between the contrasting
values, the life on reserves and their difficultiig conditions. These stories seem to
portray Aborigines either as people with low intghce, as outcasts in the society or
frightening savages. Other stories concerned viéh Aboriginal people seem to depict

them from the opposite angle: being superior towhée man, with high cultural values
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and great knowledge of nature and the land. Eitregr, Aborigines are a central topic of
many stories in the collection which evidently slsowhat the subject is of great

significance to Australian culture.

2.3. The small-c cultural aspects

The following section is concerned with the repmtéggon of the small-c culture in
Australian short stories. These cultural aspectshEatreated as a broader concept rather
than just factual knowledge, combining both ‘cudiutnowledge’ and ‘cultural awareness’
(the distinction made by Elspeth Broady, discussethapter 1).

When dealing with stories that incorporate smaillitural elements it is important to
give students the social and historical backgraiona text. The small-c cultural categories
depicted in the short stories in the Penguin cbblacinclude different settings (the city),
social concepts and contrasts (mateship, workiegaind social classes, strong female vs.
male characters), the Australian style of storiirig] Australian language(s), and the

descriptions of historic events.

2.3.1. Mateship

In addition to love and friendship that can unie®ple, Australian writers have included a
different type of companionship, ‘mateship’, inteir writing. Mateship is a concept that
embodies distinctively Australian cultural value&nna Wierzbicka (1997) analysed
patterns of “friendship” across cultures, in parae, she analysed ‘mate’ as a key word
and the significance of the concept of ‘mateship’tiaditional Australian culture. She
concluded that from the first half of the ninetdeoéntury to the present time, it has been
widely felt that the wordnateprovides a key to the Australian spirit, Australiaational

character, Australian ethos; and even those whootlevish to subscribe to this view have
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to recognize that the wonthate holds an exceptionally important place in the Aaigin
national mystique (Wierzbicka 1997: 101).

However, mateship is not so easily defined or ustded because the words mate
and mateship are used so inconsistently that thmeegd of mateship is ambiguous
(Reardon 2003: 1). According to Wierzbicka (19207) the word ‘mate’ in the original
sense is “someone who is often with me, who does#ime things as | do, and who does
these things with me”. She also pointed out thatvilord ‘mate’ is not an exact synonym
for ‘friend’, it bears a slightly broader, multifaied meaning and added that “[m]y ‘mate’
in the crucial Australian sense of the word is songewhom | perceive to be ‘someone
like me’ but whom 1| also see, more specificallyrotigh the prism of the collectivist
concept ‘people like me™ (Wierzbicka 1997: 107).

After having defined the word 'mate’, it is alsoportant to describe the cultural
concept of the word ‘mateship’. According to Wiecka (1997: 112), ‘the people like me’
is emphasized in the literature as an essentigcasyd mateship, and is based on the
shared existential conditions, including (1) dothg same things together, (2) having the
same things happen to you, (3) helping each othexla&imes, (4) relying on mutual
support in trouble, and (5) identifying with oneo#imer in the case of misfortune.

According to Wierzbicka (1997: 102), in the secdradf of the nineteenth century
the ‘bush ethos’ if anything gained in significanoethe life of the country as a whole —
and with it did the concept of ‘mateship’. In thecend half of the twentieth century,
however, the significance of the traditions of thstralian ‘bush ethos’ in the life of the
nation has declined, and with it has declined thpartance of ‘mateship’ (Wierzbicka
1997: 102). Therefore, ‘mates’ and ‘mateship’ ba&aignificant meaning in the stories of
the early 28 century gathered into the Penguin collection. Bharies written in the

second half of the #Dcentury, however, have lost their ‘mates’ and ®shfp’ due to the
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trend towards more urban and more cosmopolitaningritNonetheless, these traditions
have not completely died out yet, and the continued of the wordmate provides
evidence for their vitality (Wierzbicka 1997: 102).

Barbara Baynton’s ‘Squeaker’'s Mat@902) is the earliest story in the collection. It
is a story of a woman struggling to live a decéfiet in the harsh Australian bush at the
beginning of the 20 century. The word ‘mate’ in used in this storyctntrast the roles,
responsibilities and rights of mates as partnettt Bigueaker’s un-mate-like behaviour.
Squeaker’s mate is a hardworking woman whose r&ageeaker, is an incapable bushman
(see Appendix 2.35).

According to Bruce Bennett (2002: 81), “the mainpdiasis of the story was shifted
from its ostensible subject, Squeaker's mate, todtiacker and defender; instead of a
study of reversal of sex, we have a tale of trueé false mateship”. The true and false
mateship is demonstrated early in the story whéeea falls on Squeaker's mate and the
roles are reversed. However, Squeaker is not reathke over the responsibilities in the
bush neither look after his mate. ‘Mate’ in thiergtmeans nothing more than just a ‘co-
worker’ and bears only one aspect of the gendrale™ meaning of the word — doing the
same things together.

Xavier Herbert's ‘Kaijek the Songman’ (1941), ore tbther hand, is a story of ‘true’
mateship between a man and a woman. Kaijek is amidgibal songman who travels with
his female companion Ninyul from place to plac@éoform in special ceremonies with his
songs composed especially for these events. Hedestribes Kaijek and Ninyul's
mateship in its traditional meaning — following kaxther, helping each other in times of
trouble and being involved in the same activitldswever, in Herbert’s story, similarly to

Squeaker’s mate, Ninyul is the one who is expetdesffer the support — moral support to
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help the songman with the creative task to composgs. She is also the one to carry their
belongings and take the lead of their journey.

Mateship is often described in these stories tHrougpmmon activities,
responsibilities or dreadful as well as humorougeglences. Mateship based on positive
experiences is described in Henry Lawson’s ‘ThedsoskDog’ (1902). It is a humorous
story concerning three goldminers and their dog, thee consequences of leaving a bomb
cartridge unattended. The story and its style destnate that ‘mateship’ plays a significant
role in being Australian and is part of Australiaational identity. According to Kerryn
Goldsworthy, mateship and a kind of laid-back ssoic were exemplified by and
celebrated in Lawson’s work in general and dueh&sé qualities “Lawson’s stories and
characters have been a major influence in the aaigin of that traditional ‘national
identity’ that only the last few decades have begudismantle” (2000: 106).

There are several other stories in the Penguiredadn that present mateship
although from a different perspective — working nvaith the bush as the setting of the
story in which the mates can share their storie$ experiences. Tom Collins’ ‘The
Jeweller’'s Shop’ (1905) and Dal Stivens’ ‘The MamdBowled Victor Trumper’ (1945)
both illustrate the aspect of rivalry of mateshgxcept that Stivens is using a more
amusing tone of yarn style. Gavin Casey’s ‘Dus838) and John Morrison’s ‘Nightshift’
(1944) show how mateship is defined through commstmggles and dangers in a
workplace.

As discussed by Judith Reardon (2003: 19), matdsbgame a creed synonymous
with men’s friendship in selected men’s groupsaite 119" century and early 20century
when mateship became accepted as an integral cempaf national discourses.
‘Mateship’ can be considered highly specific to #kaban culture and it is a word that is

seen as a key to the Australian self-image. Asudised earlier, ‘mateship’ is a broad
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concept of companionship which has different megsiand is therefore depicted in short
stories from various perspectives: a true frienchrmpanion and/or a co-worker.

The second half of the 2@entury short fiction was more focused on relatfops in
general and the stories lost the element of ‘mgiesh great deal of short stories in the
Penguin collection written in the second half of #0" century present ‘relationship’, a
more commonly known concept, rather than ‘matestdp’ the central topic — its

complexities, depth, paradoxes, joys between feglavers, and family members.

2.3.2. The city
Ever since the earliest days the population haa bercentrated in the coastal cities, and
today Australia is the most highly urbanized cownir the world; yet its literature has
always been predominantly rural (Moore 1971: 18)e hational frontier for Australians
has most often been defined as the ‘outback’ —ethretatively unexplored regions of
inland Australia where the way of life contrastsstndramatically with life in the cities
(Bennett 2009: 161). In the period from 1914 to A%Be bush is still dominant in all
literary forms, but more attention is paid to thies, especially in fiction (Moore 1971:
79). According to Stephen Torre (2009: 429), it wWesera when many Australian authors
shared a developing urban consciousness and althnagy writers continued to set their
stories in rural or outback areas, their bush iessmythic dimensions. Also, the theme
shifted from bush struggles to hardships in thg. ditor example, according to Moore
(1971: 80), some of the best short stories, lilkas¢hof Morrison (e.g. ‘The Nightshift’),
deal with social and industrial conflicts in city town.

In an era of burgeoning literary nationalism whemal Australia was widely
regarded as the ‘real’ Australia, Marjorie Barnardlassic story ‘The Persimmon Tree’

(1943) is rather unusual for its period in beingvlolly urban story set in inner-city
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Sydney. Barnard, who lived in Sydney all her lifiggs concerned with the lives of urban
characters, often of characters leading ‘liveswétidesperation’ like the narrator of ‘The
Persimmon Tree’ (Goldsworthy 1999: xxi-xxii).

Ada Cambridge’s ‘Arriving in Melbourne’ (1903), JohMorrison’s ‘Nightshift’
(1944), Kylie Tennant’'s ‘Lady Weare and the Bodtiisd (1969), John Bryson’s
‘Children Aren’t Supposed to Be Here at All' (1978)d ‘The Golden Moment’ by Carmel
Bird (1990) can be compared as these are storasth mostly set in the city. Moreover,
they all share an element of contrast — life inditye vs. country, comparing different cities
and social classes, the seemingly perfect life aatrasted with the gloomy reality.
According to Torre (2009: 429), “country towns aeen as tired, slow and isolated places
from which youthful and energetic characters seegstcape; the cities to which they turn,
however, do not offer solutions for their anxieties

Cambridge’s story ‘Arriving in Melbourne’ illustras the distinction between life in
the city and the bush (see Appendix 2.36). Alse,dlstinction has been illustrated by the
precise description of the setting of the story ell\known locations and landmarks in
Melbourne: Town Hall, Public Library, Melbourne Hwtl, the University, Fitzroy
Gardens, and Botanical Gardens.

In a story like “The Nightshift' Morrison can skét¢he contrast between different
social classes without any hectoring or bitterness,rather with the same documentary
neutrality that characterises the descriptionsi®fwaterfront settings (Goldsworthy 1999:
xxiii). Although the working class and the middleass in Morrison’s story share the city
of Melbourne, the distinction between their lifdstyand background is remarkable.
According to the protagonist the middle clasghs other world He also describes the

differences between social classes in detail (ggeeAdix 2.37).
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In addition, Morrison’s story ‘Nightshift’ gives aoverview of Melbourne with the
detailed description of places and place namesidéfs Street - Swanston Street
intersection, St Kilda Road, Yarraville, Toorak Rp&oode Island. These places in the
story represent the distinction between socialselaswhen the main characters change
trams at St Kilda Road towards Yarraville they oeta contrast, the passengers on the
inner city tram were young middle class citizensevredas the changing of trams revealed
the reality of working class again (see AppendB82.

There have been numerous debates and a vast aofanttles about the on-going
competition and rivalry between the main urban asdnomically dominant cities in
Australia — Melbourne and Sydney. ‘Lady Weare amgl Bodhisattva’ by Tennant is a
story that deals with these issues. The protagoh&ly Weare, is a Sydneysider who
thinks that Melbourne is her unlucky city and sharss her fears and unlucky experiences
(see Appendix 2.39).

Bryson’s ‘Children Aren’t Supposed to Be Here df A a story about a wealthy
family in Sydney told by a 12 year old girl, Casdian The life is described as perceived
by children. The contrast in Bryson’s story is slitated by the seeming financial freedom
of the family and the restrictions set by the ptseand by the society. They live in a tall
apartment building with a breathtaking view on baebour; however, the children are not
allowed to go to the roof-top pool neither to frequparties held by their parents. Their
life seems to be perfect, yet the children fegdped in an apartment with the best view in
Sydney and with their parents who have problentbeaf own: “All the view, Troilus said,
locks us ity (Bird 2000: 313).

‘The Golden Moment’ by Carmel Bird highlights th85Ds Australia with its perfect
suburban life and tight-lipped superstition. Alaths not perfect is hidden from the others

not to reveal the flaws and deviations. The daugbtehe protagonist’s neighbour was
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born without fingers and was sent to a conventdiogrschool. It was later discovered that
the condition runs in the family and in an attertgoiput a stop to it they put the family
members who are affected by it into convents ieifpr countries. The story depicts the
illusion of a perfect Australian life contrastedthvdark secrets and fears to seem imperfect
in the neighbours’ eyes (see Appendix 2.40).

The city and the urban setting are central intstcron written in the second half of
the 20 century. These stories seem to share an elemeruntfast, perhaps due to the
complex meaning of the city itself portrayed by thgthors in the Penguin collection:
although the bush represented the hardship andreaegs, the city does not seem to offer
solutions for anxieties either. Therefore, the uarksetting, seemingly simple in its

meaning, is a compound concept of rivalry, anxatg secrecy.

2.3.3. Everyday life

Several of the stories in the Penguin collectitustrate the everyday life of an Australian,
whether it be an immigrant, a convict, a bushmaa egular citizen. These stories reflect
their work, family responsibilities, some even euday traditions and domestic

commitments.

The life of bushmen is described in Bruce Pasc@diglacine’ (1982) and Barbara
Baynton’s ‘Squeaker’'s Mate’ (1902). Bushmen in Ba& ‘Thylacine’ are depicted as
honourable working men. According to John Hirst§8986), working men’s skills were
highly valued and they were described as independent, amazirggyred and self-
confident. Bush life was unique in that the age-iktain for manual labour disappeared
(Hirst 1988: 86). The working bushman eventuallgdme one of Australia’s cultural

heroes when he was celebrated by poets and stagrsvirom the 1890s onwards (Hirst
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1988: 88). Pascoe described the bushman as a d&imdwro, a working man not learned
or polished.

Mateship was also an important part of the lifdonshmen to survive in the harsh
environment. The account of the working bushman grasn by Russell Ward (in Hirst
1988: 86). He emphasized the independence of teanban but he also stated that an
important feature of bush life was group loyaltattlworking bushmen showed to each
other. In addition, according to Tom Inglis Moof®71: 20), the creed of mateship is the
loyalty of man to man in a special relationshipgrbof the land as a practical necessity for
bushmen living in a vast, lonely, and often dangsrenvironment, and hence a defensive
mechanism against the land.

The bushman in Baynton’s story is the oppositthéohero and the mate a bushman
was expected to be. ‘Squeaker’s Mate’ depicts a avotarned masculine by working in
the bush. She is the mate of Squeaker who, asahig Isuggests, is more mouse than man
— and a travesty of popular stereotypes of theagmous bushman (Bennett 2009: 170).

Gavin Casey’s ‘Dust’ and John Morrison’s ‘Night$hiaccording to Goldsworthy
(1999: xxiii), are stories in simple, unadorned gaage that focus on workers and
workplace disasters, on the physical dangers Iyingait for working men and women.
Casey’s ‘Dust’ is a description of miners’ harddaly Morrison’s ‘Nightshift’ is a story of
hard work of two stevedores.

Tom Collins’ ‘The Jeweller's Shop’ (1905) and Gamdysher’'s ‘Amateur Hour’
(1986) are also concerned with the life of a mirehow they live, how they tackle
problems and how they keep their morale high degpi physically demanding job. The
setting of ‘Amateur Hour’ is South Africa, howevaeirith characters of Australian origin.

E. O. Schlunke’s ‘The Enthusiastic Prisoner’ (19¥53 humoristic story of different

work ethics. It is a story about Henry Holden, adiawner, getting an lItalian prisoner,
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Pietro, to work for him. The focus of the storyis the changing of roles, how the prisoner
becomes the boss and how Henry Holden was unpeepaireéhe enthusiasm Pietro had.
According to Goldsworthy (1999: xxv), Schlunke “sseomedy to frame an implicit
critique of the Anglo-Celtic Australian charactavho was not so eager to work himself
but wanted to be the boss and give orders. Theorm@iswas hardworking, showed
initiative and eventually took over the househahd anade Henry look like a lazy, inapt
man.

Steele Rudd’s ‘Dave Brings Home a Wife’ (1903),tlkaine Susannah Prichard’s
‘The Grey Horse’ (1928), Olga Masters’ ‘The Lang ien’ (1982), Barry Dickins’ ‘Real
Good Slide Night' (1991) and Matthew Condon's ‘Tandfly Man’ (1995) are all stories
about family matters and domestic life depictechirdifferent angles and dealing with
different issues — the problems with living togethgetting married, moving homes;
descriptions of everyday life and family relationkjldhood and school.

These stories can be utilised in ESL classroogivie the reader an idea of everyday
working life of an Australian. Some of the storas mainly concerned with the strenuous
nature of physical labour while the others deahvitie issues related to domestic life.
However, some of the authors seem to have takeora humoristic approach to deal with

the aforementioned themes through the prism of dgme

2.3.4. History

As discussed in Chapter 1, the representationeofathguage within a certain time period
and/or cultural context is another feature of anticgy found in literary texts (Collie and
Slater 1987). Thus, stories that include descmigstiof historic people and events enable

students to better understand the cultural backgtaf another country. The collection
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also presents a few stories in which the ordinagpte’s experiences interweave with
historical events.

Brian Matthews’ ‘The Funerals’ (1989) is concerneith condemning abominable
crime committed against humanity all around thebglavith the main focus on crime
against the Aboriginal people. Frank Hardy’s ‘Mytliexr and the Jews’ (1980) includes the
protagonist’'s memories of the Depression in the0$98nd World War Il as well as
references to well-known politicians, scientistsd gohilosophers from the past. Amy
Witting’s ‘The Enemies of Time’ (1991) and Kerryrodsworthy’s ‘14th October 1843’
(1994) are both concerned with issues of immigreitiothe 18' and early 28 century.

Not many short story writers, however, deal witregfically Australian history.
According to Goldsworthy (1999: xxx), the reasonynize rooted in the genre: the
working-out of complex ideas about history, and wréing of historical fiction, requires
far more space than the short-story form can peovithe aforementioned stories could be
of some use in ESL classroom to make students avfahe historical events in Australia
described in the stories. However, in order to atth Australian history in more depth

and detail, other types of literary texts couldchesen.

2.3.5. Australian language(s)

As discussed earlier, language and culture areslgloelated and it is known that culture
should be integrated into the teaching of a forelgnguage. Chapter 1 included
discussions of the advantages of using literatunenameaching about a foreign culture.
One of the advantages discussed was the abilititeshry texts to expand students’
language awareness (Carter and Long’s languagelyraakit was concluded that literary
texts offer the authenticity of the text and unestpd uses of language as well as expand

students’ understanding of a foreign language.
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Australians are proud of their language and it fioms as a significant and
extremely powerful symbol of national identity. Rroan external point of view, the
language provides a marker of “Australianness” Whig increasingly recognisable to
speakers of other Englishes around the world (Bdaid Collins 2000: 11). Therefore,
Australian English has become one of the iconsust/alian culture.

Many academics (Felicity Cox 1998, Susan Butler(20David Blair and Peter
Collins 2000) have discussed the connection betweianguage and national identity in
Australia from different perspectives — socialthiic as well as linguistic. Susan Butler
explored the social and historic connections anglagxed the significance: “Australians
know each other by the sound of the language wstfAlians] speak, by the special words
we use, by the sense of shared experience and maorhistory that filters through it”
(Butler 2000: 151). David Blair and Peter Collind0Q0: 1) explained that although
Australia is still undergoing a process of estdiitig a clear self-image and a national
sense of purpose, Australia’s linguistic identitgsaalready established early in the history
of the colony. Taking these social, historic angyliistic aspects into consideration, Cox
(1998) concluded that Australian English functiass a significant symbol of national
identity.

There is a range of words and expressions uniqueustralian English. Slang and
the colloquial style are perhaps the dominant.agast the most notorious, element in the
Australianness of Australian English (Delbridge @0®B14). However, not all the
differences lie in colloquial language. One sountéAustralian lexical innovations was
initially borrowings into English from the Austrah Aboriginal languages. Bruce Moore
(2008) analysed the borrowings from the Australmoriginal languages and claimed that
the word kangaroois the first and best-known borrowing of an Abara word into

English. In addition, it has been one of the mastdpctive words in Australian English
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and it also continues to generate new terms (M@0@8: 4-5). Simon Elmes (2001: 66)
added that “although the number of borrowings frtdme Aboriginal languages into
Australian English was small, these words are n@garded as ‘quintessentially
Australian™. Suliko Liiv (1994: 16) stated thateltbiggest differences between Australian
and British English can be seen in the vocabulaglidg with specifically Australian
features: farming, flora, fauna, landscape, housgke, living conditions and the
inhabitants of the country.

Mainly the authors depicting the lives of Aboriggor bushmen have used the
vocabulary that is distinctively Australian. Bayntm ‘Squeaker’'s Mateuises such words
as: billy, tucker-bag, billabong, damper, scrulislimportant to mention that also the use
of language and pronunciation by the bushmen has pessented ignoring all grammar
and spelling rules (see Appendix 2.41). Henriettak®-Brockman in ‘Fear’ (1933) has
used different slang words and expressions whé&mtahbout native Australian people:
gins, niggers, natives, abos, childlike peopleckldevil — mainly to convey the negative
impression of Aborigines.

Xavier Herbert's ‘Kaijek the Songman’ (1941) incasdseveral words that are either
borrowings from the Australian Aboriginal languages typically known as words
originated from Australia: lubra (Aboriginal womanyoomera (spear-throwing device),
didgeridoo, swag, yam stick (a hardwood stick usgthe Aboriginal women for digging),
tommyaxe (a tomahawk), dillybag (a bag made froedse grasses, or hair), billy (a metal
pot or kettle used in camp cooking), corroboree Aastralian Aboriginal dance festival
held at night to celebrate tribal victories or @tkgents), wallabies, cockatoos, kelpie (an
Australian sheepdog), tucker, bardies (an edibl#éemvood-boring grub of Australia),

damper (any of various unleavened loaves and sctypésally cooked on an open fire).
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Archie Weller's ‘Sandcastle’ (1977) is a story of Aboriginal boy and as it is a first
person narration the author has written the stpgaking English as a native Australian.
The uneducated aboriginality is mainly expresseduidh the use of grammarould of
fixed= could have fixedmust of laughee must have laughegpu was= you werecan’t
get away from nothingdouble negation)we run around= we ran around (the use of
present tense as past tense). In addition, theougedigenous words is present:. boong
(offensive word for a native), monaych (police),déngah (native), Wadgula (white).

Barry Oakley’s ‘Fosterball’ (1991) offers expressorelated to Australian Rules
Football: pulling down the mark, taking a mark, koan (a person who plays in the ruck).
In John Clark’s ‘Johnny Cake Days’ (1993) the distively recognised Australian words
are mainly related to flora and fauna: mopoke (alkspotted owl), wattles (any of various
Australian trees or shrubs of the genus Acaciagheity grubs, willy wagtails, gum trees,
tea trees, blackwood tree, kelpie, scrub, cockajoey, kangaroo. And some other words
that are related to everyday life: chookshed, Kehort for kerosene), Johnnycake (a quick
bread made with flour, baked in the hot ashes fifeaor fried in fat in a skillet), grog,
damper, crook, boomerang.

Herb Wharton’s story ‘Waltzing Matilda’ (1996) inmles vocabulary from the
Aboriginal languages or words derived from thentlabong, coolabah tree, yudie (meat),
thum-ba (sheep), billy, sand goanna, outback, Mussithoo (white), tuckerbag, bush,
johnny cake, Chunga-ble (police), whonboo (ghdstydie (fire), sugar-bag (honey), big
fella boss, marthar (boss), swagman, dilly bag,gswa go walkabout, mhuntha (bread),
gummu (water). The use of language by Murris isilainto that of Archie Weller's
‘Sandcastle’.

Due to the borrowings into Australian English frahe Aboriginal languages, it is

mainly the stories including descriptions of thees of the Aboriginal people that seem to
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present vocabulary that is considered characteaitiAustralian. As Australian English is
one of the icons of Australian culture it is im@ort to draw ESL students’ attention to its

distinct vocabulary and the general use of language

2.3.6. Australian story-telling

In Chapter 1, the advantages of using literatur&$t classroom were discussed and it
was established that literary texts offer a widegeaof styles and registers as well as put
students in touch with some of the more subtle ated creative uses of the language
(Lazar 1993). Also, literature helps students damiliarity with many different linguistic
uses and writing styles (Collie and Slater 1987).

Another subtle yet significant aspect of Australidgrary culture is the unique style
of storytelling. Matthew Wood (2000), in his reviesf the anthology, described that the
Penguin collection is “a fascinating one becauséhefdiversity of narrative styles” and
claimed that for schools “this book presents aralnable resource: the range of voices is
considerable, although some may make only a seygbearance due to the considerations
of space”. There is enough writing from the persipecf drovers, their wives, Aborigines
and the seemingly ubiquitous urban, middle-clasgenhale to allow teachers to contrast
narrative perspectives and styles with ease (WO0OOR

A distinctively Australian form of storytelling udeéby many authors included in the
collection is the ‘yarn’. The yarn is “an outragsebuexaggerated ‘tall tale’ told in a
relaxed, laconic, ironic voice, its underpinningsually comic and sometimes slapstick”
(Goldsworthy 1999: xix). The point is that the stéeing told is told within a context of
tale telling. Sometimes in a narrative context, fihg teller initiates an entertainment by
telling a tale that invites the second or thirchtir tale teller to participate in what becomes

a “capping” contest or narrative exchange. In goapcontest, the range of tale forms is
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more limited; the intent seems to be to tell aesemf progressively more outlandish
stories. The competition comes from seeing who gah away with the greatest
exaggeration — the “getting away with” being as amant as the exaggeration itself, for as
each new tall tale, by exaggerating further, implicdebunks the truth of the one before it
by saying it does naeally stretch the truth, then the last tale in the setige one that no
one can finally cap, is the tacit “winner”. (New@®D 114)

Several of the Australian authors whose works rekided in the Penguin collection
use the uniquely Australian genre of the yarn atfiddle. For example, Henry Lawson in
‘The Loaded Dog’ (1902), Alan Marshall in ‘Tell Usbout the Turkey, Jo...” (1941), and
Dal Stivens in ‘The Man Who Bowled Victor Trump€it945).

‘The Loaded Dog’ shows Lawson’s mastery of a ddituely Australian form of
storytelling: the yarn (Goldsworthy 1999: xix). Tkeory provides the common title for
one variation of the legend generally known as “Ammal’'s Revenge” and it was an
early example of the modern short story, but theegad theme of ‘The Burner Burnt’ had
prototypes in an Aesopian fable and even in adabppassage (Brunvand 2001: 245).

Alan Marshall's ‘Tell Us About the Turkey, Jo...” a2kl Stivens’ ‘The Man Who
Bowled Victor Trumper’ draw on the ‘yarn’ traditiggoing back to, and beyond, Lawson;
Stivens, however, is writing not in the genre of §arn but rather about it, in stories in
which yarns and the telling thereof function as ethnod of characterisation (Goldsworthy
1999: xxiii). Marshall's ‘Tell Us About the Turkeyo..." is a story of a little boy Jimmy
and his brother Jo. The story has elements oftaédl as it includes capping contest —
Jimmy asked his brother to tell stories of whemas younger, one more unbelievable and
outrageous than the previous one (see Appendi®.2.42

Dal Stivens, meanwhile, is regarded by recent csiitiwith hindsight, as the

forerunner of the kind of writing that was to domui@ in the 1970s and beyond; many of
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his stories are self-conscious fictions in which #tt of storytelling itself is central to the
story, taking the form of fables and yarns (Golddgtwp 1999: xxvi-xxvii). Stivens’ ‘The
Man Who Bowled Victor Trumper (1945) is a story mdtired miners having a casual
conversation at a pub. It includes elements oftéddl’'s capping technique and follows a
distinct question-answer pattern. Each questioedsky one miner is followed by a story
that is more intriguing than the previous one @&ppendix 2.43) until the miner telling the
stories is caught lying.

Murray Bail in “”ABCDEFGHIJKLMNOPQRSTUVWXYZ” (1972, Peter Carey in
‘The Last Days of a Famous Mime’ (1974), Beverleyriger in ‘A Man in the Laundrette’
(1985), Gwen Harwood in ‘The Glass Boy' (1982), avidrion Halligan in ‘The Ego in
Arcadia’ (1986) use some other elements of stdmtel descriptions of the act of
storytelling from different and unique perspectivadditionally, they are concerned with
the riddles and paradoxes of representation it$éif style seems to be more commonly
used by writers of the mid to late"26entury.

Bail's "ABCDEFGHIJKLMNOPQRSTUVWXYZ” is a story wlhch includes the
process of storytelling and the story itself. Bstiirts the story by analysing letters that
make up words and how these words have the albditgonvey any sort of meaning or
even an emotion. He also describes the overallifgignce of words in a story — the
semantics and the denoting power of words thatisboEletters or images of these letters.
The story is written in a style that makes the esdxtlieve that the writing process of the
story is taking place then and there while theyst®read, which leaves an impression as if
the author himself is not aware how the story esxdshat course the story will take. Bail,
in his writing process, shifts between the detaflgthe storyline and the descriptions of

telling the story itself (see Appendix 2.44).
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Moreover, the author knows that words have diffemaeanings to people. Thus,
when Bail uses a certain word he has to elabomatehat he means by this word or what
meaning the word carries for a particular charaicteéhe story. The author makes it seem
as if each word in the story plays a significantt piéus, the reader has to pay attention to
each word in order to understand the overall stbhyoughout the story he questions the
ability of a word to convey its true meaning (segpAndix 2.45). In addition to shifting
between the descriptions of storytelling and themaints of the story itself, the author
keeps jumping back and forth between ‘real lifed dhe fiction (see Appendix 2.46). He
then carries on describing the incident, returrimghe main storyline in the following
paragraph. The same style of questioning the mgarfivords is characteristic to some of
the characters in the story. For example, Syedya interest of the main character Kathy,
was unable to think of words in a conventional wdg.thought words were only symbols
that can be changed for other symbols without tpsireir meaning (see Appendix 2.47).
The author seems to be giving instructions or dunde to himself and the reader of what
he is about to write, how to understand the stony how to understand the words (see
Appendix 2.48).

Marion Halligan’s ‘The Ego in Arcadia’ (1986) is @ther story that include some
elements of storytelling. Halligan, similarly to iBanalyses the language and words that
she uses (see Appendix 2.49). Peter Carey’s ‘Tisé Rays of a Famous Mime’ (1974) is
a combination of 16 snapshots of the mime’s lifae§e snapshots act as riddles that
represent different stages of the mime’s life tleatentually connected, form a meaning
and a general understanding of his life and deassio

As analysed by Fiona Neilson (2007), one of theregting structural features of
Beverly Farmer’s stories is the prevalence of tttech writing within the stories. This is

evident in ‘A Man in the Laundrette’ (1985), in whithe young woman is in the process
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of writing the same story we are reading. Furtheemthe story presents the act of writing
as a kind of refuge from the painful reality thiaé glescribes (Neilson 2007: 7).

Gwen Harwood’'s ‘The Glass Boy' (1982) is a storyitien from a little child’s
perspective. Harwood displays her ability to tefitary from a different perspective when
she describes how words can mean different thioggdung people and how they might
have a different understanding of the world arotimeim. The style of writing and the
sincerity of the words make the reader believe thatnarrator is in fact a little girl. The
glass boy in the title turns out to be a buoy -nlbufra mistake in her head.

As was discussed in earlier chapters of the curtezgis and also stated by Delia
Falconer (in Allington 2011: 31) “any book by an gwalian author brings a uniquely
Australian perspective to its subject matter”. Toenmonly used and uniquely Australian
writing style used by several authors in the Pemguilection seems to be the humoristic
genre of the yarn. Additionally, many authors hawdtten a story within a story that
allows the reader to witness the process of writhrgystory itself. Analysing the writing
style of Australian authors and their distinctivéystralian form of storytelling enables
the ESL students to comprehend the unique Australiaice and the sense of

Australianness in these stories.

2.3.7. Strong female characters

For most of the twentieth century, dominant storésthe nation were understood as
deriving from a particular class within Australi&ccording to Catriona Elder (2008: 65),
this classed individual had a particular gendetional stories about being Australian tend
to depict a man or draw on man’s experiences. Apomant aspect of dominant
knowledge system in non-Indigenous Australia id4 th@raws on a logic depending on

binaries: for example, right/wrong, good/bad, whukeck and, importantly, male/female
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(Elder 2008: 66). These two parts of the pair atgnately related to each other and each
term can only be understood in relation to the mthieat is, masculinity makes sense in
relation to femininity. Elder (2008: 66) added tlaaiother important part of the logic is

that the term ‘man’ is privileged over the term iwan’. Despite the relatively common

disregard of femininity in Australian fiction, avieAustralian authors represented in the
Penguin anthology have depicted strong female ctersaas significant parts of their short
stories.

Barbara Baynton describes a strong female characténe bush in ‘Squeaker’s
Mate’ (1902). According to Elder (2008: 72), non-Indigagaovomen are stereotypically
portrayed being uncomfortable with the life in thesh, men are associated with the rural
space and women with the city. However, the robagelbeen reversed in Baynton’s story
where the woman has taken the role of a bushmansahdth physically and mentally
stronger than the man (see Appendix 2.50).

Some stories deal with the issues of fighting agjdiime traditional expectations of a
female role in the society in midf9century (‘14th October 1843 by Kerryn
Goldsworthy) and in the 1930s ("’And Women Must Wédy Henry Handel Richardson
and ‘The Lang Women’ by Olga Masters). Henry Handalhardson’'s ”And Women
Must Weep” (1934), while seemingly late VictorianEdwardian in its setting and subject
matter, feels oddly modern in its treatment (Goloiktwy 1999: xxii). It presents a
girl/lyoung woman being dressed by her female gaasifor her debutante’s ball and the
anti-climax of the occasion (Torre 2009: 176). Pad young and has to learn how to act
like a lady; she has to smile and behave as ifxslrged to dance with the gentlemen at the
ball. Dolly’s resentment of the passive, ‘feminimele she is expected to play, though she

hardly understands it herself, anticipates the noeest feminism of stories published half
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a century later by a much younger generation of emorfGoldsworthy 1999: xxii) (see
Appendix 2.51).

From the early 1980s, the Australian readershigiétion by women began to seem
inexhaustible — women writers of this generationnid new voices in the new freedoms
that feminism had given them to say particular dkinn particular ways (Goldsworthy
1999: xxix). The new found voice is reflected byg®IMasters in ‘The Lang Women’
(1982). The story tells of poverty, sadness, dreanuslost opportunities, seen through the
eyes of a child forced to grow up too soon and wolmawved by a relentlessly patriarchal
society (Perlman 1990). According to Kerryn Goldsivg (1999: xxix), ‘The Lang
Women'’ is a representative of Masters’ work in teey that it reflects the writing of the
era in which it is set — the 1930s — in its realilgttail and its compassionate but
unsentimental treatment of poverty. Unlike the mgtof the 1930s, however, it focuses
firmly on female subjectivity and on women’s livéderrill Perlman (1990) analysed the
female characters in Olga Masters’ stories anddadbat they do not triumph, they rarely
smile and are often mean, they most simply endyee,they are powerful, somehow
positive characters.

Kerryn Goldsworthy’s ‘14th October 1843 (1994)dencerned with issues related
to immigration, diversity and multiculturalism inu&tralia. However, femininity or what
was thought to be feminine in the™8entury is subtly described. Descriptions of axpia
that was shipped all the way to Australia from Bngl symbolises femininity in the #9
century. In order to be accepted as a woman aedpeectable lady every girl was expected
to be able to play the piano (see Appendix 2.52).

‘Country Girl Again’ by Jean Bedford (1979), ‘Que®f Love’ by Rosie Scott
(1989), and ‘This and the Giver by Gillian Mear$991) are stories that focus on

independent, strong female characters who aresgtuthing point of their lives. Bedford’s
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‘Country Girl Again’ is a about a woman from a shnauntry town struggling to define
herself in relation to men, family, and societyo®s ‘Queen of Love’ is a recollection of
an 80-year old woman’s memories of her life, whatte defines through the love and
passion she once felt as an independent womarAfgeendix 2.53). ‘This and the Giver’
by Mears, similarly, concentrates on memories o thain female character — her
passionate, intimate, intuitive recollections &é.liMears’ most powerful stories are about
intimate relationships and their infinite complést of nuance (Goldsworthy 1999: xxxi).
The portrayal of strong female characters seentsetpresent mainly in the short
stories written by female authors in the Penguith@ogy. What makes the depiction of
female roles remarkable is that a few of thesaesawere written before the 1980s, in the
era when femininity was not commonly depicted ins#alian short fiction and in a
predominantly masculine Australian society. Thejattbmatter seems to be uniquely
Australian due to the setting of some of the sgorieAustralian bush and country towns

that are commonly associated in the short storigsmen.

2.4. Selection of short stories

The stories in Carmel Bird'8he Penguin Century of Australian Storaes concerned with
common literary themes such as family, love andti@hships. However, there are several
cultural aspects specific to Australian culturettban be considered different from the
reader’'s own culture. In addition, many of the ig®iare worth using in ESL classroom in
order to include discussions of Australian cultimt®® ESL teaching. As mentioned in
Chapter 1, one of the reasons why teachers atenatilhighly concerned with teaching
culture in ESL classroom is the limited time factOne of the advantages of short stories
listed in the previous chapter was the suitablgtleof such literary genre to use in ESL

classes. Secondly, due to the restriction of tiines essential to select a short story that
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best represents certain cultural aspects of adgioreountry. In addition to analysing the
cultural elements in short stories, one of the adifrthe current research paper is to select a
set of short stories in the Penguin anthology tiest represent Australian culture and
therefore can be utilised as a useful and necessaching material in ESL classroom in
Estonia.

The analysis of the short stories in the previagtisns incorporated 60 short stories
(out of possible 100). Several of the stories depiore than one of the aspects identified
in the stories. The criteria for the selectionhsd tepresentative short stories are: (1) stories
that illustrate more than one of the cultural aspend (2) stories that significantly differ
from other literary traditions in the world and gi& uniquely Australian perspective to its
subject matter, essentially differing from the re@slown cultural background.

As mentioned in the previous chapter, when it cotoedealing with big-C cultural
aspects teachers should be aware of stereotygipedgentations of cultural items in ESL
materials and avoid teaching stereotypical fackrawledge of a culture. Thus, the
following selection of short stories includes aspeaf Australian culture other than just
Sydney Opera House, sunny weather, surfing andgsrenarsupials.

Eleanor Dark’s ‘Serpents’ (1959) is a story thastbepresents the big-C aspect of
Australian culture — its native animals. The stilnstrates the relationship between people
and snakes in Australia. Barry Oakley's ‘Fostefbll991) represents the aspect of
sporting traditions in Australia. It is a cultusakducational story as it, besides describing
the game itself, gives an overview of well-knowrmtfzall teams in Australia — such as
Melbourne, St Kilda, Hawthorn, North Melbourne, Ritond, Fitzroy, Collingwood,
Carlton — as well as introduces reader to soméédlotelated vocabulary — such @glling

down the marktaking a markAs mentioned earlier, it is a futuristic storyoabmedia and
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big corporations, in this case Foster’'s, havingtakver football, hence the name of the
game — fosterball.

Matthew Condon’s 'The Sandfly Man’ (1995) includesvid descriptions of
Queensland and its unique nature and famous tiopiicaate. Additionally, the beach
characterises home, and is the marker of Austradiss in the story. According to Elder
(2007: 7) some places are seen as more Austrédeéandthers — for example the beach is
represented in dominant stories of the nation agemaistralian than a city or its outer
suburbs.

Ada Cambridge’s ‘Arriving in Melbourne’ (1903) isne of few stories that
incorporates several of the cultural items analyisetthe previous sections of the current
paper: colourful descriptions of the weather in bdeirne in springtime, illustrations of
immigration and ideals regarding the Land of Pranand the distinction between life in
the city and the bush. The distinction has beestilated by the precise description of the
setting of the story — well-known locations anddararks in Melbourne: Town Hall,
Public Library, Melbourne Hospital, the Universit§itzroy Gardens, and Botanical
Gardens.

Xavier Herbert’'s ‘Kaijek the Songman’ (1941) is #mer story that includes more
than one of the analysed cultural aspects: thectiepiof Aborigines (their beliefs, values)
and the contrast between the whites and the natitiesconcept of mateship, and the
author’s use of Australian indigenous language.

Another story about the Australian Aboriginal peoghat could be used as an
illustrative story in ESL classroom is Herb Whaittostory ‘Waltzing Matilda’ (1996). It
is a story about Bunji and Knughy, two Aboriginarse drovers in the outback who, after
reaching a billabong, decided to stay there for riight, finding shelter under an old

coolabah tree. They started talking about the leg#gnJolly Swagman who drowned in a
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billabong and discussing if the same sit-down plzméd have been the place where Jolly
Swagman’s legendary story had taken place. Thay discussed the reasons why the
famous swagman could have had such a tragic ensl sidry could be used along with the
famous bush ballad ‘Waltzing Matilda’ as an illadive background story. The story
offers a humorous ending with a lesson to be |lehrhaot that a person should not steal
sheep or escape from custody, Aiie point is this: under no circumstances showd y
dive into deep water with a full belly. That's whdlted that Jolly Swagman(Bird 2000:
784). Additionally, Wharton’s story includes a cmlegable amount of vocabulary derived
from the Aboriginal languages. The story then makss of both cultural and language
model (discussed in Chapter 1) where the focus istedying and reading literature itself,
analysing its cultural context as well as conceéimgeon the use of language.

Two of the stories that could also be used in Eisstoom in order to discuss
Australian culture are Barbara Baynton’s ‘Squeakéfate’ (1902) and Henry Lawson’s
‘The Loaded Dog’ (1902). These two stories weresemomainly because of their authors.
Henry Lawson is the most well-known writer of Awgia’s colonial period, often even
referred to as the greatest Australian writer. BeatBaynton has occupied an outstanding
place among women writers of Australian literatungting between 1857-1929 and she
has acquired a literary reputation as a woman wiit@svagainst the bush tradition, who is
openly critical of the masculinist bias of her tifBhunaneswari 2008: 40). Lawson’s
story ‘The Loaded Dog’ as well as Baynton’s ‘Squeyé&k Mate’ are concerned with
mateship and bush life although Baynton took akdagiew than Lawson — particularly in
relation to the fortunes of women who were ofteft &one for months. Additionally,
Lawson’s humoristic story illustrates a unique Aakan yarn style, Baynton’s story,

however, represents her characteristic writingestylbleak and crude reality.
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A cultural aspect that cannot be ignored when mes to dealing with Australian
culture is (postwar European) immigration and neulturalism. It is best reflected in
Judah Waten’s ‘Mother’ (1950). The narrator's motheuld never get used to the new
country — she resented the people, she would aoh khe language, she refused accept it
as her new home: the house they lived in lookeidl they had just moved in or they were
about to move out, she kept her old things (newssafpooks, old letters, her diploma) in
the house as a reminder of her happy times in ti@elkand.

Robert Drewe’s ‘Radiant Heat’ (1989) depicts bughfis the central theme of the
story. The story illustrates the crucial yet infneqtly depicted powerful element of
Australia — bushfire. The story gives a colourfat@unt of the natural disaster that the
country is often struck by and forced to fight with

Henry Handel Richardson’s “"And Women Must Weep9384) is a story to best
represent the portrayal of strong female charaatefgistralian short fiction. This story is
a unique one, though, due to the treatment of subjeatter unusual for its time. As
Goldsworthy (1999: xxii) also stated, such femitiggmes became more common among
Australian writer not until half a century later.

As was discussed earlier, these cultural aspeetttifabd in the short stories ihhe
Penguin Collection of Australian Storiespresent both the big-C cultural elements as well
as the small-c cultural aspects of Australia. Theu$ of these aspects was not on
stereotypical facts but on culturally specific etts that are unique to Australia and are
different from the students’ own culture. All ofetlCarter and Long’s teaching approaches
(analysed in Chapter 1) — the cultural model, #rglage model and the personal growth
model — can be employed when teaching these cLspects as well as guiding students
through the process of cultural awareness. As aadlyn Chapter 1, in case of the cultural

model the text is seen as a cultural artefact. éx@ample, the students are required to
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interpret the social context of the Australian blishand contrast Australian urban and
rural settings as well as different social roled alasses in a specific short story. Some of
the stories that include specific linguistic angidal forms unique to Australian English
can be used with the language model in order tectistudents’ attention to specific

linguistic features.
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CONCLUSION

It was discussed at the beginning of the curresgarch paper that as there is a connection
between the language spoken by members of a spmap and that group’s identity,
including culture education into ESL teaching cafpha person make the right judgments
when talking to someone with a different culturadckground. There are several
coursebooks and teaching materials available far t€8chers as well as students that are
concerned with American and/or British culture; leeer, Australian culture has not
received as much attention by ESL educators.

One of the possible methods of teaching about eigorculture is to use literature.
Using literary texts as teaching material in ESassfoom can have cultural, linguistic, as
well as emotional benefits. Although most literéeyts are works of fiction and they might
represent reality, they can still (1) provide stugewith access to the culture of the people
whose language they are studying, (2) offer a wastgye of styles and registers as well as
creative uses of the language, and (3) stimulaarniagination of students, develop their
critical abilities and increase their emotional ssveess.

A short story is often considered to be the mogtble literary genre to introduce
students to literature in the foreign-language sstla@m. Their practical length, the great
variety of different interests and tastes, andrtbeitability with all levels, ages and classes
are some of the beneficial factors of using shotioih in the ESL classroom. In addition, a
short story has proved to be the most preferremtally genre as short stories are less
daunting for a foreign reader to tackle.

As was discussed in Chapter 1, there are sevemtsband teaching materials
created for ESL educators in order to help thenosb@ppropriate literary texts and focus
on certain cultural aspects in these literary worRsistralian culture has not been

incorporated into studies of similar nature; hetie® need to create a set of literary texts
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that can be used for cultural purposes in ESL odass in Estonia. Such a list could also
benefit teachers, as the debates among Austratiadeaics about what literary works
should be included in the Australian literary careord what criteria should be used to
define Australian literature have not yet produaeskt of “recommended” authors or texts,
and teachers are expected to rely on their ownopatspreferences when teaching
Australian literature. Quite often, though, ESL ealors lack the time and knowledge to
analyse Australian literary texts. Thus, overvieamsl introductory analyses of Australian
literary works could assist the teachers in satgcthe most suitable texts to use in ESL
classroom when teaching about Australian culture.

The aim of this research paper was to form a sétustralian short stories that can
be used in order to teach about Australian cultnr&SL classroom in Estonia and to
analyse what the most characteristic aspects ofrélis culture are, based on the short
stories inThe Penguin Century of Australian Storieslited by Carmel Bird, published in
2000. The research question focused on what aspkaigstralian culture are depicted by
the short stories in the Penguin collection, wha€kthese short stories could be analysed as
representatives of these aspects and considereoetiteto use in ESL classrooms when
teaching about Australian culture.

As seen from the analysis in Chapter 2, shortetan the Penguin anthology depict
several cultural aspects — factual and non-factuspecific to Australian culture. Only the
stories the cultural background of which differsrir the reader’'s own culture were chosen
for the analysis in order to familiarise ESL studewith Australian culture and to give
them a uniquely Australian perspective to its scibjeatter. These cultural aspects are
considered distinctively Australian due to theiciag historical and cultural significance
and are therefore an inseparable part of Australilhe country, its people and their

national identity. Although the Penguin collectioonsists of 100 stories by 100 authors,
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not all of the stories illustrate a culturally sipecelement that can be considered different
from the reader’s own culture. Nevertheless, 68ietovere addressed in the discussion,
some analysed more thoroughly than the others.

The stories in Carmel Bird’'sThe Penguin Century of Australian Storiese
concerned with common literary themes such as famalations, love and betrayal in
relationships, struggles and triumphs in life ardsloes of characters due to strange,
unexpected encounters. The stories that includendisely Australian big-C cultural
aspects were divided into categories such as tisé lnd outback; Australian nature,
landscape and the climate; the Aboriginal peoptanigration and multiculturalism; and
sporting traditions. The small-c cultural aspectsthese stories fall into the following
categories: the concept of mateship, the Australimbhan setting, everyday life,
characteristic story-telling style used by Austaaliauthors, the depiction of strong female
characters, as well as the use of language — disfinstralian English vocabulary and
Indigenous languages (see Appendix 3 for a ligthaoirt stories in the order they appeared
in the analysis).

The final part of the thesis was to compile a repngéative selection of short stories
that best portray the aforementioned cultural aspiecorder to utilise these stories when
teaching about Australian culture in ESL classraonktstonia. The selected set of ten
representative stories includes: Eleanor Dark'srpg8ets’ (Australian animals), Barry
Oakley's ‘Fosterball’ (sport), Matthew Condon’s dlsandfly Man’ (Australian climate),
Judah Waten’s ‘Mother’ (immigration), Robert DrewéRadiant Heat’ (the bush), Barbara
Baynton’s ‘Squeaker’'s Mate’ and Henry Lawson’s ‘“Tleaded Dog’ (the bush, mateship
and the writing style), Ada Cambridge’s ‘Arrivingn iMelbourne’ (immigration and
Australian weather descriptions), Xavier Herbertaijek the Songman’ (Aboriginal

traditions, mateship and the use of language), ldedo Wharton's story ‘Waltzing
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Matilda’ (Aborigines and distinct vocabulary). Tegexts were chosen because they differ
from other literary traditions in the world and gia uniquely Australian perspective to its
subject matter, differing from the reader’s ownterdl background.

The current study has aimed to give the readeqseaially teachers of English, a
better understanding of Australian culture andelp o identify these uniquely Australian
cultural aspects that need to be dealt with whengushort stories fronThe Penguin
Century of Australian Storiess teaching material. Additionally, the goal oftpaper was
to provide ESL educators in Estonia with a collectof ten short stories (out of 100 in the
anthology) that best represent Australian cultB@&sed on the results of the current MA
thesis, an analysis and a compilation of practasks and activities used with these short
stories (explaining cultural and historic contegtveell as linguistic background) could be

carried out as a further study.
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Using Australian Short Stories to Teach about Austlian Culture in ESL Classroom
in Estonia

Austraalia luhijuttude kasutamine Austraalia kultuu ri petamisel inglise keele tunnis
Eestis

Magistritoo
2013
Lehekllgede arv: 90

Annotatsioon:

Uheks rahvusliku ja sotsiaalse identiteedi osak&akeel, mida Uhte sotsiaalsesse
gruppi kuuluvad inimesed jagavad. Kuna keel ja dwiton omavahel tihedalt seotud,
peaks voorkeele dpetamise Uheks osaks olema kaukiuiipetamine. Seega peaks inglise
keele Oppimise Uheks komponendiks Eesti koolidesnal ka teadmiste omandamine
riikide kohta, kus inglise keel on peamiseks sugkheleks. Austraalia on aga uks neist
riikidest, mille kultuuri dpetamisele ei ole sensuurt tdhelepanu pdodratud ei Gpetajate,
Opilaste, uurijate ega ka 6ppematerjalide koostgpablt. Inglise keele dppematerjalid on
suunatud pigem Ameerika ja/voi Briti kultuuri dpetigele, keskendudes teiste inglise
keelt kdnelevate riikide, seal hulgas Austraaliajtdurile vaid minimaalselt. Teisest
kiljest aga, isegi kui dpetajal on huvi Austradtidtuuri inglise keele tunnis kasitleda,
seab dppematerjalide vahesus piirid ning kujunebmiseks takistuseks.

Kirjanduslikud tekstide kasutamine on Uheks voimaks vOorkultuuri edasi
andmiseks koolis, kuna kirjanduslikke t6id peetaksaldusvaarseteks dppematerjalideks
nende autentsuse poolest (kajastades antud tigi/sg nii kultuurilist kui ka keelelist
tausta). Kuna aga Austraalia kirjanduskaanoni tekke ning kujunemine on pidev ajas
muutuv protsess, milles pole senini kokkuleppel&yd (ja kas peakski?), siis on inglise
keele Opetaja enese Ulesandeks labi pohjaliku asiatioodustada valik kirjanduslikest
toodest, mis oleksid kdige sobivamad kasutada seglkeele tundides kasitlemaks
Austraalia kultuuri.

Luhijutte peetakse, tanu juttude sobivale pikkugalenahule ning laiale teemade
valikule, Uheks kdige sobilikumaks ning eelistatak® kirjanduszanriks, mida vdorkeele
tundides kasutada. Antud magistrito0 eesmark orstiaola valik Austraalia lthijuttudest,
mis oleks sobivaim kasutada Austraalia kultuurip@rade Opetamisel inglise keele
tundides Eestis. Lisaks on t00 eesmargiks analé@ifsigtraalia Ithijutte kultuuri aspektist
ning identifitseerida need Austraaliale iseloomutikultuuri elemendid, millele on oluline
poorata Opilaste tahelepanu. Antud uurimuse alusekgdetud luhijuttude kogumikhe
Penguin Century of Australian StorigPenguin kirjastuse sajandi Austraalia juttude
kogumik), mis on koostatud Carmel Birdi poolt nimglja andud 2000.aastal. Antud t66
uurimuskisimuseks on: millised Austraaliale omadedtuuriaspektid on esindatud
uuritava antoloogia luhijuttudes? Ning millised stejuttudest esindavad analttsitud
kultuuriaspekte kbige paremini ning seega on samvieasutada inglise keele tundides
Austraalia kultuuri dpetamisel Eestis?
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Kaesolev magistritod on jaotatud kaheks peamisshk&s: teoreetiliseks peatikiks
ning empiiriliseks osaks. TO0 sissejuhatus annabaiite kultuuri terminist ja kontseptist,
kultuuri kasitlemise vajalikkusest voorkeele turefid ning viimaks selgitab Austraalia
kirjanduskaanoni olemust. T60 teoreetiline osa kebs erinevate uurimuste ning
asjakohaste artiklite anallilsist ning sisaldab l@siuit kirjanduse kasutamise eelistest
voorkeele tunnis; mille pbhjal valida dppematenalikasutatavaid kirjanduslikke to6id;
ning luhijuttude eelistest teiste kirjanduszandes. Lisaks annab teoreetiline osa Ulevaate
oppemeetoditest, mida rakendada kirjanduslike ¢égastdotamisel vodrkeele tunnis ja
kirjeldab, milliseid dppematerjale on saadaval nmdgmalik kasutada dpetamaks kultuuri
labi kirjanduse (Ameerika Uhendriikide naitel). SnsBassnett 2003, Joyce Merrill Valdes
1986, Ronald Carter ja Michael N. Long 1991, Zd@ihlopek 2004, Joanne Collie ja
Stephen Slater 1987, Claire Kramsch 1993, Gilliazdr 1993, Barry Tomalin ja Susan
Stempleski 1993 on peamisteks tdhelepanuvaarssaiagtest kultuuri ja/voi kirjanduse
Opetamise valdkonnas, kelle tdid ning teadusartlklen k&aesolevas magistritoos
analtiusitud ning refereeritud. Austraalia keele,ltikuwi ja kirjanduse valdkonna
peamisteks t60s kasitlevateks uurijateks ning testelks on Bruce Bennett 2009, Delys
Bird 2000, David Blair ja Peter Collins 2000, Caira Elder 2008, Kerryn Goldsworthy
1999, John Hirst 2010, Tom Inglis Moore 1971 jap&tn Torre 20009.

Antud t66 uurimuslik osa koosneb antoloogia valgd@hjendusest ning lihijuttude
anallusist. Lisaks on esitatud valik kimnest libgti mida inglise keele tundides
kasutada. Empiiriline osa on labi viidud kasutadésalugemis meetodit. KGige enam
esindatud Austraaliale omase kultuuri aspektid awtgtud kahte alapeatikki: faktilised
teadmised ja uldised kultuuripdhised omadused nédytused. Sivalugemise tulemusel
selgus et Austraalia faktiliste kultuuri aspektidgka kuuluvad: Austraalia loomad, loodus
ja kliima; sport; immigratsioon ja multikultuurilis; ja Austraalia pdliselanikud. Uldiste
kultuuripdhiste kogemuste ja vaartuste alla kuutbivaateship(Austraaliale iseloomulik
inimestevaheline sdprussuh&)e bush(Austraalia maastik ja sisemaa), linn ja &arelinna
elu, igapaevaelu, ajalooline taust, Austraalia (eeB| Austraaliale omaparane Kkirjastiil
(yarn), ning iseseisvad naistegelased. 60 lUhijuttu stafn ka eelnevalt nimetatud
kategooriate all ka analuisitud (ménda pdhjalikurkai teisi). Uheks valiku kriteeriumiks
oli, et need aspektid peavad erinema lugeja endlaukilaustast, seega erinema Eesti
kultuuri aspektidest.

Nagu eelnevalt mainitud koosneb viimane osa enipést peatukist
representatiivsest valikust lGhijuttudest. Sinndikusse kuuluvad jutud, mis kdige
paremini ja valjapaistvamalt esindavad Uht vdi estagelnevalt identifitseeritud kultuuri
elementidest. Nendeks juttudeks on: Eleanor Dagtpgénts’ (Austraalia loomad), Barry
Oakley ‘Fosterball’ (sport), Matthew Condon’s 'Ti8andfly Man’ (Austraalia kliima),
Judah Waten’s ‘Mother’ (immigratsioon), Robert DeeviRadiant Heat’ the bush,
Barbara Baynton ‘Squeaker's Mate’ ja Henry Lawsdim€ Loaded Dog’ the bush
mateshipja yarn), Ada Cambridge ‘Arriving in Melbourne’ (immigrat®n ja Austraalia
ilmastikuolud), Xavier Herbert ‘Kaijek the Songmgaborigeenide traditsioonidhateship
ja Austraalia keele kasutus), ja Herb Wharton ‘Walj Matilda’ (parismaalased ja
Austraalia sbnavara).

Méarksonad:
Austraalia luhijutud, Austraalia kirjanduskaanorysfraalia kultuur, kirfjandus voorkeele
Oppevahendina, kultuuri dpetamine voorkeele turgdide



APPENDICES

Appendix 1. Tasks and activities for use with a shiostory

Pre-reading activities

1. Helping students with cultural background

2. Stimulating student interest in the story

3. Pre-teaching vocabulary

While-reading activities

1. Helping students to understand the plot

2. Helping students to understand the characters
3. Helping students with difficult vocabulary

4. Helping students with style and language
Post-reading activities

1. Helping students to make interpretations oftéxe
2. Understanding narrative point of view

3. Follow-up writing activities

4. Follow-up fluency practice

(Lazar 1993: 83-84)
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Appendix 2. Excerpts

Appendix 2.1

‘I know you are there, tiger. | saw you.” The twoew each other. The wolf would
remember the voice and the man would never fofgebeast. In the universe of beings,
these two were fused by the light of a silver m@mth hearts beat; the tiger on the ridge,
the man in the valleyBird 2000: 373)

Appendix 2.2

It is true that the sons of Adam are inclined tadlerant of carpet snakes, and when they
see one basking in the sun, spread out along the ¢d the pineapple plants, they will
usually allow it to slide away with its head unlsed. But the daughters of Eve, on their
own ground, are less forbearing. ‘I know it's haess,’ they will say, gazing with distaste
at eight feet of richly patterned reptile squamindolently across the veranda, ‘but | just
don'’t like snakes, and Will not have them in the house, so you just get a stickewhi
watch it.” (Bird 2000: 170)

Appendix 2.3

... the tall white gums gleaming through the darthefbush from among thronging rough-
barked red-gums and jarrafBird 2000: 54)

Appendix 2.4

It was early spring, and the climate was not yetutasomfortably hot as it would become
later in the year(Bird 2000: 512)

We were all a little tired and jaded by the longuh®of nothing but dry scrub and red dust,
and looked forward to camping for the nig@ird 2000: 512)

The temperature was well into the thirties alreatlyuessed, and it was going to get
hotter. (Bird 2000: 517)

Appendix 2.5

They are old comforters, the sun and the manga tréank I've always been pagan at
heart, a sun worshipper, perhaps all Queenslanttiotin are.(Bird 2000: 468)

Appendix 2.6

... open all their presents on Christmas Day in thel of the annexe, then head for the
ocean and swim and kick footballs and sleep indt@de of the pandanus tre€Bird
2000: 746)

Appendix 2.7
It was a Melbourne autumn: mild breezes, softgéntle sur(Bird 2000: 417)
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Appendix 2.8

It was the loveliest morning, a sample of the seatlatchless climate (which we had been
informed was exactly like that of the palm-houddseav), clear as crystal, full of sunshine
and freshnesgBird 2000: 121)

As | have said, it was springtime, and the weatylerious. There had been excessive
rains, and were soon to be more — /.../ — but theliogss of the weather as we first knew
it | shall never forget(Bird 2000: 123)

Appendix 2.9

The afternoon sun threw the shadow of a tree onighy wall and it was in the shadow
that | first noticed that the bare twigs were begng to swell with budgBird 2000: 119)

There was a day much warmer than anything we hal &astill, warm, milky day. | saw
as soon as | got up that the window opposite was @pfew inches. ‘Spring comes even to
the careful heart,” | thought. And the next mornimg only was the window open but there
was a row of persimmons set out carefully and gedgion the sill, to ripen in the sun.
(Bird 2000: 119)

Often now the window was open. That in itself vikes the breaking of a bud. A bowl of
thick cream pottery, shaped like a boat, appeanedhe sill. It was planted, | think, with
bulbs.(Bird 2000: 120)

The bulbs in her bowl were shooting. | could seephle new-green spears standing out of
the dark loam. /.../ Her window was open all day loogy, very fine thin curtains hung in
front of it and these were never part€dird 2000: 121)

The trees in the street showed green now, thidk butded leaves. The shadow pattern on
my wall was intricate and rich. It was no longer anstere winter pattern as it had been at
first. Even the movement of the branches in thel waemed differen{Bird 2000: 121)

Appendix 2.10

If it were miserable and lonely for his mate, siek bt complain; for her long, long days
would give place to longer nights — those nighthwhe pregnant bush silence suddenly
cleft by a bush voice. However, she was not fah@hd being a bush scholar knew ‘twas
a dingo, when a long whine came from the scrubhenskirts of which lay the axe under
the worm-eaten tree. That quivering wail from thiéabong lying murkily mystic towards
the East was only the cry of the fearing curl@ird 2000: 59)

Appendix 2.11

Cypress trees line one side of the road and froenathd patches of boxthorn | hear the
chattering of willy wagtails and wrens. The dogsnst out ahead of me. Dark woollen
clouds, drifting in from the south-west, are slowhgaking up and huge rays of sunshine
seep through the cracks to sweep across the l&edblg friendly laser beams. Winter is
almost over and the magpies will soon be collectingys for the nests and sharpening
their beaks on branches high in the gum trees.gidhe will fall from the wattles and little
grey joeys will wriggle from the warmth of mothepsuch to feed in the sanctuary of the
bushland at the top of the mission. Like the kaagsr my people have found refuge here.
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A place where the scattered children of Bunijil cagroup, grow and gain strength in the
knowledge that we have survived as refugees imwarland.(Bird 2000: 683-684)

Appendix 2.12

The red, honest dirt of the surface soil that was® about by the wind, thought Parker,
visible and avoidable, quite unlike the stale,lstihalicious menace that polluted the
atmosphere of far undergroun@ird 2000: 86)

The dust would get them sooner or later. It way entatter of timeg(Bird 2000: 88).

Appendix 2.13

A day | remember from last spring, the Monday diodday long-weekend: the arrow on
the gauge outside town pointed to Extreme Fire Ranm the way of city people | was
heeding the warning and clearing the bush arouredhbuse(Bird 2000: 548)

That afternoon the wind carried the sound of firerss from the expressway to the coast.
They closed the expressway to traffic when the jlireped the six lanes and surged
eastward. From our hill the western sky was a thbokised cloud fading to yellow. The

eucalypts around the house suddenly began to (Ried. 2000: 552)

All the bushfire-warning literature talks about @ant heat’. I'd read that radiant heat
was the killer factor in bushfires and | wonderédhie trees peeling was some sensitive
early-warning system, and early stage of radiargth@ird 2000: 552)

| opened the window to get some air in. ‘Open yourdow,’ | said. The smell of fire
immediately came into the car. Little specks of #dted in. Trees were smouldering on
both sides of the expressway. Even the grass améldén strip was charred and off to the
left flames glowed in a gullyBird 2000: 555-556)

Appendix 2.14

They are out in the desert now, on a corrugated diad, potholed with bulldust, the
carcasses of dead bush animals or a wrecked cassibiaon the verge; an occasional
water tank dark on the skyline, no trees, only éhdless grey monotony of the saltbush
plains.(Bird 2000: 773)

Appendix 2.15

We all knew that Marianne Topp would have been m@ic gold medallist if her mother

had allowed her to represent Australia, but Mrs popas a fierce anti-nationalist. She
would have had Hampton secede from the Australiami@onwealth if it was possible for
a suburb to secede.

Australia is lazy and complacent, Mrs Topp woulg, $ao satisfied with living vicariously

through its sporting heroes. Hampton has to madadfiee model for what's possible.

For Marianne to have represented Australia woulddndoeen an unthinkable treachery.
(Bird 2000: 653)
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Appendix 2.16

As a schoolboy, way back in the 1940s, I'd go ewaagk to barrack for Melbourne, in the
primitive grandstands or grass-and-dirt outers obtball grounds all over the cityBird
2000: 623)

With hologram television, my son had explained, gom't watch the match — you
penetrate it, and it penetrates y@Bird 2000: 623)

I run, | raise my arms high, and my legs go frordenme as if boneless!

My son found me slumped against a wall with the egatil going on around me and
through me. He revived me and drove me home tonai flat, his great foster-stomach
pressing up against the steering wheel, and toldhmevould never be able to invite me
again.(Bird 2000: 625)

Appendix 2.17

How brightly every detail of those first hours instalia stands out in the mind’s records
of the past — the refined little dinner (I couldme every dish on that dainty table), the
beautiful and adored invalid hostess, /.../; the eshment of intellectual talk after the
banalities of the ship; the warm kindness of evedyb/.../; the comfort of the sweet and
clean shore life — | shall never cease to glow la tecollection of these things. The
beautiful weather enhanced the charm of all, amsti more — the fact that, although at
first | staggered with the weakness left by suciylseasickness, | not only recovered as
soon as my foot touched land, but enjoyed the bheslth of my life for a full year
afterwards.(Bird 2000: 121-122)

No description that we had read or heard of, evermfour fellow-passengers whose
homes were there, had prepared us for the wondgrMielbourne was to us. /.../ It was a
greater city for its age thirty years ago thansttoday, great as it is toda{Bird 2000:
122)

Appendix 2.18

The houses themselves bear the names they were lgivthe original inhabitants and
some of these names reflect a nostalgia for plémeaway, others expressing a hope in
the youthful country of Australi@Bird 2000: 578)

Appendix 2.19

She was preoccupied with my sister and me; shefavager concerned with our future in
this new land in which she would always feel argjga. | gave her little comfort, for
though we had been in the country for only a sidrie | had assumed many of the ways
of those around méBird 2000: 145)

Mother never lost this hostile and ironical attirutb the new landBird 2000: 154)

When we came out into the street a spring day wassifull beauty. Mother sighed to
herself and after a moment’s silence said, ‘Tha¢ forofessor thinks he is liberal-minded
man, but behind his smile he despises people suchaw will have to struggle here just as
hard as | had to back home. For all the fine talisilike all other countries. But where are
the people with ideals like those back home, wipir@go something better?’ /.../ ‘And



102

what about you? You and your companions only wprblaits and balls as heathens do
stone idols. Why, in the old country boys of yoge @aook part in the fight to deliver

mankind from oppression! They gave everythingr steength and health, even their lives,
for that glorious idea.{Bird 2000: 158-159)

She spoke obstinately. It seemed impossible togeh&aer. Her vision was too much

obscured by passionate dreams of the past for ii@eé any hope in the present, in the
new land.

But as an afterthought she added, ‘Perhaps itfiedint for those like you and Benny. But
for me | can never find my way into this life he(Bird 2000: 159)

Appendix 2.20

In Adelaide they told us that hundreds of pianosevegriving in Australia every year, for
people who have them in England do not want thénbéhind - & all the stories are so
different about what we will find when we arrivatimo-one can be certain but that they
might never touch a keyboard again. So they — wang them from home & carry them
all over the country, lumbering like snails. /..think that it is to do with the idea of order.
Outside the new cities the country is so wild thaénds people Mad — there are no hedges
or fences or roads or tracks & there are no mapshereas the thing about a piano is that
it is soprecise It is astonishing how important this orderlindsscomes when you are in a
place with no names or directions & it seems noeRul & the piano becomes a way of
telling yourself & other people where & who you gigird 2000: 721-722)

Appendix 2.21

/...I'1 thought for the first time how all the Keysrer onlythemselvesvhen in relation to
each other - /.../ - but an A-flat key that one knowisnately when in its proper place, on
the keyboard, or at the heart of a chord, does Inok, when lying on the beach, like
anything at all — only a dead blaskick — (Bird 2000: 721)

Appendix 2.22

Where were you born? India.

Are you a Hindu? No.

When were you converted? | was born Roman Catholic.

Have you changed your name? No.

But your name is not an Indian one. | am an Angididn.

What was the native name of your family? The natarae is Shepherd.
Where did you learn to speak English? Dum-D(Bird 2000: 794-795)

Appendix 2.23

Once again round the corner came a figure, a pairiiack. Red and yellow ochre and a
white lime pattern on his body made him look likevalking skeleton. Quicker than
thought the long shaft of the spear already quingin his woomera flew out. It missed the
little boy by inches and buried itself, still quiveg, in the man’s outstretched arm. Before
ever Lloyd yelled, the native was go(t&ird 2000: 67)
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Appendix 2.24

Kaijek paused to look among the broken roots fadies, and saw gold gleaming in a
lump of quartz gravel. He knew gold well, but hax more idea of its value than any
average bush blackfellow. (p 109)

Appendix 2.25

Kaijek spat in the fire to show his friendlinedsen grinned and said, ‘Goottay, boss!” And
he stroked his beard and lifted his right foot gidced it against his left thigh just above
the knee, and propped himself up with the woon{pra08)

Appendix 2.26

How old he really was is anybody’s guess. His etlasacame from mastering and
droving and Murri camps: his learning from the lartdie could read the land like a book.
/...l and over the years he had gained much knowletlges tribal land and its laws, both
past and presen(Bird 2000: 780)

Appendix 2.27

As it happened, the land this big old goanna stditbver was once their tribal kingdom.
(Bird 2000: 780)

‘People don’t belong to land no more, the land ngldo people.{Bird 2000: 782)

Appendix 2.28

| cried, and the others laughed. But, you see,ofteg whole day | had owned something
beautiful, for the first time in my liféBird 2000: 284-285)

Appendix 2.29

You know, when | walk down the street everybodgsi@ me. That's shame, like | was an
escaped animal from the zoo, or a spaceman or $wnget’'m just a coloured boy. Maybe

that is why they all stare at me, because they ingafgmight steal their car, or knock them
down and take their mongiBird 2000: 275)

| hate white people — or maybe | hate myself bezdus almost white. And that is all I'll
ever be — an almost mafiBird 2000: 275)

Appendix 2.30

He knew that where there was monaych there waslgodor him, or me, or any poor
black bastard like ugBird 2000: 277-278)

Any rate, I'm out now. | tell myself | will setti®wn now. But | am what | am. Or, rather, |
am what the white people want me to(B&.d 2000: 276)
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Appendix 2.31

What he done was get drunk on metho and paint ete@®cause coloured people wasn't
allowed to drink legally, then) and run amuck ire tReserve, by the railway lin@Bird
2000: 280)

Appendix 2.32

Granny told me the stars are the camp fires of aoicestors. Our ancestors must look
down on the lights of the mission and wonder hoearhe down to this. Once the proud
owners of this country, now a few thousand acresatichome (Bird 2000: 679)

Hailstones sweep across the settlement in shedtse.offhe mission is lit up in electric
flashes of lightning or is it Bunjil taking photaphs? The driving rain is deafening the
bungalow.(Bird 2000: 691)

Appendix 2.33

... some racist idiots have been driving down thesiomsshouting out ‘Dirty Abos’ and
shit like that.(Bird 2000: 679)

Things aren’t the same on the mission. The magtbisthaunted old place is gone, gone
with the old people back to the dreami(@jrd 2000: 682)

Appendix 2.34

/... what we are seeing in the Yardley Funeralfiésdead reburying the dead. /.../ | think
it might be the case that, in the Yardley funer#it® ‘corpses’ are those who died by
violence, the mourners those who died natural de@iBird 2000: 566)

| am convinced that the funerals are a protest,eandnstration by the dead against the
obscenity of morality, especially as it presergslitin our time(Bird 2000: 566-567)

Why Yardley? My own view is that research woul@alier that Yardley has been in the
past the site of some abominable crime against hitgnalts position and remoteness
would suggest a massacre of Aboriginals. It isaat fin the centre of what used to be
Parnkalla land.(Bird 2000: 568)

Appendix 2.35

For a few days he worked a little in her sight; metich — he never did. It was she who
always lifted the heavy end of the log, and cartlegltools; he — the billy and tuckéBird
2000: 60)

Appendix 2.36

We made careful little purchases from day to ddye Very first of them, | think, was
Professor Halford’s snake-bite cure. We had an ittest, once out of the city, our lives
would not be safe without it for a dgfaird 2000: 124)
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Appendix 2.37

Mostly young people going to dances and theatresodhly groomed heads and white
bow ties. Collins Street coiffures and pencillegébgpws and rouged lips. Creases and
polished pumps. Silk frocks and bolero jacketsyThlethe tram right out to the running
boards. The air becomes heavily scer{iidd 2000: 123);

Dick finds himself contrasting his own immediateife with that girl's escort. Yarraville
and the Trocadero. Sugarberth and dance-fl{®ird 2000: 124);

With the great bulk of the old stevedore at hi©elpand the little white hand before his
face, Dick is sensitive of contact with two worl8soddy and silk. Strong tobacco and a
whiff of violets. Yesterday and Tomorrq®ird 2000: 124)

Appendix 2.38

Contrast again. Few passengers this time. One tbelsold more. Swift transition from
one environment to another. Swanston Street to cepestreet. Play to work. Light to
darkness. No more silks and perfumes. Shadowytstibrost deserte@Bird 2000: 125)

Appendix 2.39

Other people might find Melbourne charming. To L&ulgare it was a disaster city. /.../
Lady Weare forgot she was going to her hoodooityl she came down from the plane
into the middle of a heat-wave wearing a woolleih. s(Bird 2000: 226)

‘Lovely weather it's been for the festival.’ /.../dyaWeare said, ‘1 am willing to place a

small bet that tomorrow it will be raining heavily.

‘Ah, don’t say that.” The driver was of a cheerds to match the weather. ‘Why would
that be, then?’

‘I am here,’ Lady Weare said sardonically. ‘It nefests.’

‘From Sydney then?’ The driver nodded understaniglinge knew about Sydney people.
(Bird 2000: 226)

In the morning, the Melbourne Lady Weare had knothie, Melbourne of misery and

wretchedness, was weeping with the grey skieswbpt as though the rain was a loss to
them.(Bird 2000: 227)

Appendix 2.40

The story of the golden moment is a story aboutidaam Australia in the nineteen fifties.
The street in which the story takes place is oftdled ‘the golden mile’ because so many
wealthy bankers and barristers and surgeons havgdaerations lived there in grandeur
and comfort with their beautiful wives and happyiiges. (Bird 2000: 578)

A golden moment is that time of the afternoon pirajohers love, when the light of day

bathes the world in one last glow of radiance, wRanadise is promised, when everything
stands still at the instant between the darknesstha light, when fairies and goblins and

other spirits good and bad may be revealed. Thdegopmoment on the golden mile is one
of nature’s marvelqBird 2000: 579)
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Appendix 2.41

‘Yer won't. Yer back’s broke,” said Squeaker lacaily. ‘That's wot’s wrong er yer;
injoory t' th’ spine. Doctor says that means backi®ke, and yer won't never walk no
more. No good not t’ tell yer, cos | can’'t be doaverythin’.’

A wild look grew on her face, and she tried taugit

‘Erh,’” said he, ‘see! yer carnt, yer jes’ ther samag a snake w’en ees back’s broke, on’y
yer don't bite yerself like a snake does w’en ‘ent@rawl. Yer did bite yer tongue w’en
yer fell.” (Bird 2000: 59)

Appendix 2.42

‘A cow kicked him once,’ said the brother.

‘A cow!’ | exclaimed.

‘Yes,” he said.

‘Go on, Jo,’ said the little boy eagerly, standingfore him and looking up into his face.
‘He tried to leg-rope it, Jo explained, ‘and thenwctet out and got him in the stomach.’
‘In the stomach,” emphasised the little boy, tugngquickly to me and nodding his head.
‘Geel!’ | exclaimed.

‘Gee!’ echoed the little boy.

‘It winded him,” said Jo.

‘I was winded,’ said the little boy slowly, asnfdoubt. ‘What’'s winded, Jo?

‘He couldn’t breathe properly,” Jo addressed me.

‘| couldn’t breathe a bit,” said the little boy.

‘That was bad,’ | said.

‘Yes, it was bad, wasn't it, Jo?’ said the littleyb

‘Yes,’ said Jo(Bird 2000: 114)

Appendix 2.43

‘Ever hear how | got Victor Trumper?’

‘No,’ | said. ‘Where did it happen?’

‘It was in a match up at Bourke. Tibby Cotter waghe same team. There was a man for
you. His fastest ball was like a thunderbolt. Hesvagbowler and a half.’

‘Yes,’ | said.(Bird 2000: 142)

‘Ever hear how | fought Les Darcy?’

‘Ever hear how | got Victor Trumper?’

‘Ever hear about the time | fought Les Darcy?’

‘Ever hear about the kelpie bitch | had once?’

‘Ever hear how | bowled Victor Trumper for a duck?’

Appendix 2.44

| am writing a story.
Here the trouble begins.

And my story begins with a weeping woman. Shetghe«itchen table one afternoon and
wept controllably. How can words, particularly ‘wepontrollably’, convey her sadness
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(her self-pity)? Philosophers other than myselfehaiscussed the inadequacy of words.
(Bird 2000: 239)

Appendix 2.45

When Kathy thought of London she often saw ‘Londenthe six letters arranged in
recognisable order. Then parts of an endless canstn appeared, much of it badly
blurred. /.../ Karachi was different. The word starfidis something els€Bird 2000: 240-
241)

Ten or eleven days pass — in words that take adgrads to put down, even less to absorb
(the discrepancy between Time and Langua@ed 2000: 241)

Words. These marks on paper, and sa(Bird 2000: 246).

Appendix 2.46

Here — now — an interruption. While considering ttigange in Kathy’s personality |
remember an incident from last Thursday, th&. Iihis is an intrusion but from ‘real life’.
The words in the following paragraph reconstrua #vent as remembered. As accurately
as possible, of cours@ird 2000: 243)

Appendix 2.47

‘Instead of thinking of me during the day,” he went ‘think of an exclamation mark! It
amounts to the same thing. | would see you, | thaska colour. Yes, | think more than
likely pink, or something soft like yellowBird 2000: 244)

As she began crying she wondered why. (He wasaopBrson who used certain words.)
(Bird 2000: 245)

Appendix 2.48

Here, the life of Kathy draws rapidly to a close.
At the few parties they attended he usually madeeae of some sort; and Kathy would
take him home. Think of swear wor(Bird 2000: 246)

Appendix 2.49

But these are words, and words aren’t stories, tathpeople(Bird 2000: 461)

None of them was particularly plain, but then galen’t these days; they are works of art
and the expression is irrelevariBird 2000: 462)

But let’s not get started on mirrors. They needaysthemselvegBird 2000: 463)

Appendix 2.50

The woman carried the bag with the axe and maulvaedges; the man had the billy and
clean tucker-bags; the cross-cut saw linked thene Bas taller than the man, and the
equability of her body, contrasting with his induleslouch, accentuated the difference.
(Bird 2000: 55)



108

For a few days he worked a little in her sight; metich — he never did. It was she who
always lifted the heavy end of the log, and cartlegltools; he — the billy and tuckéBird
2000: 60)

Several of the men who sometimes in passing téedékan, would have made up her loss
had they known, but no word of complaint passedipgr(Bird 2000: 61)

Appendix 2.51

She didn’t know whether Auntie Cha had seen hetakas, but now Auntie sort of went
for her. ‘It's no use, Dolly, if you don’t dgour share. For goodness’ sake, try and look
more agreeable!’ So after this, in the interval$vieen the dances, she sat with a stiff little
smile gummed to her lips. And, did any likely-logkpartner approach the corner where
they were, this widened till she felt what it waally saying was: ‘Here | am! Olplease
takeme’ (Bird 2000: 76)

Auntie Cha’s telling and telling, and winding uplast, quite out loud, with: ‘Well, | don’t

know what it was, but the plain truth is, she didakd’ Oh, the shame of it! ... the sting
and the shame. Her first ball, and not to have ét@k to have failed to ‘attract the

gentlemen’ — this was a slur that would rest on akrher life. And yet ... and yet ... in
spite of everything, a small voice that wouldn’tdllenced kept on saying: ‘It wasn’'t my
fault ... it wasn’'t myault!” (Bird 2000: 79)

She had tried her hardest, done everything shetaldsto: had dressed up to please and
look pretty, sat in the front row offering her pragime, smiled when she didn't feel a bit
like smiling ... and almost more than anything sleugfint she hated the memory of that
smile (it was like trying to make people buy sometlthey didn’t think worthwhile). For
really, truly, right deep down in her, she hadn'amed ‘the gentlemen’ any more than
they’d wanted her: she had only had to pretendBod 2000: 80)

Appendix 2.52

/...l that if Louisa could not pass for a Lady witheiiting down & playing the ‘Last Rose
of Summer’ then perhaps she should learn to behawe Ladylike in other ways /.../.
(Bird 2000: 720)

Appendix 2.53

| have never been the sort of woman who lived tjinoa man, or my children for that

matter; /.../. The great slow tracking of my mind &tmg through the world is a happiness
| share with no-ongBird 2000: 570)

Loving was not only a great delight to me alway$elieve now it was the wheel that
turned my life over and kept me alive all thesglgears.(Bird 2000: 571)

/...I'l knew that was my morality, my religion, teeret engine which pulled me through
the world.(Bird 2000: 574)

The memories which keep my bones warm and makeiteease all of lovers long-dead,

their beauty and the power of their lovir{8ird 2000: 571)



Appendix 3. A list of short stories referred to inthe analysis

1. The big-C cultural aspects:

1.1. Animals

Bruce Pascoe ‘Thylacine’ (1982)

Eleanor Dark ‘Serpents’ (1959)

Ida West ‘Snakes’ (1984)

Glenda Adams ‘A Snake Down Under’ (1979)

1.2. Nature: plants and climate

Katharine Susannah Prichard ‘The Grey Horse’ (1928)
John Kinsella “The White Feather’ (1988)

James McQueen ‘The Brown Paper Coffin’ (1988)
Janette Turner Hospital ‘After Long Absence’ (1986)
Matthew Condon ‘The Sandfly Man’ (1995)

Marjorie Barnard ‘The Persimmon Tree’ (1943)

Helen Garner ‘The Life of Art’ (1985)

Ada Cambridge ‘Arriving in Melbourne’ (1903)

1.3. The bush

Barbara Baynton ‘Squeaker’s Mate’ (1902)
Henry Lawson ‘The Loaded Dog’

John Clark ‘Johnny Cake Days’ (1993)

Herb Wharton ‘Waltzing Matilda’ (1996)

Bruce Pascoe ‘Thylacine’ (1982)

Gavin Casey ‘Dust’ (1936)

Robert Drewe ‘Radiant Heat’ (1989)

Dorothy Hewett ‘Nullarbor Honeymoon’ (1996)

1.4. Sport

Peter Corris ‘Tie-breaker’ (1989)
Barry Oakley ‘Fosterball’ (1991)
Tim Richards ‘Our Swimmer’ (1992)

1.5. Immigration and multiculturalism

Ada Cambridge ‘Arriving in Melbourne’ (1903)

Carmel Bird ‘The Golden Moment’ (1990)

E. O. Schlunke ‘The Enthusiastic Prisoner’ (1945)
Judah Waten’s ‘Mother’ (1950

Peter Carey ‘The Last Days of a Famous Mime’ (1974)
Janette Turner Hospital ‘After Long Absence’ (1986)
Keith Butler ‘Sodasi’ (1998)

Kerryn Goldsworthy ‘14th October 1843’ (1994)

1.6. Aborigines

Henrietta Drake-Brockman ‘Fear’ (1933)
Xavier Herbert ‘Kaijek the Songman’ (1941)
Herb Wharton ‘Waltzing Matilda’ (1996)
Archie Weller ‘Sandcastle’ (1977)
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John Clark ‘Johnny Cake Days’ (1993)
Brian Matthews ‘The Funerals’ (1989)
Ida West ‘Snakes’ (1984)

2. The small-c cultural aspects

2.1. Mateship

Barbara Baynton ‘Squeaker’s Mate’ (1902)

Xavier Herbert ‘Kaijek the Songman’ (1941)

Henry Lawson ‘The Loaded Dog’ (1902)

Tom Collins ‘The Jeweller's Shop’ (1905)

Dal Stivens ‘The Man Who Bowled Victor Trumper’ @d%)

Gavin Casey ‘Dust’ (1936) and John Morrison’s ‘Nigiift’ (1944)

2.2. The city

Marjorie Barnard ‘The Persimmon Tree’ (1943)

Ada Cambridge ‘Arriving in Melbourne’ (1903)

John Morrison ‘Nightshift’ (1944)

Kylie Tennant ‘Lady Weare and the Bodhisattva’ (496

John Bryson ‘Children Aren’t Supposed to Be HerAldt(1979)
Carmel Bird ‘“The Golden Moment’ (1990)

2.3. Everyday life

Bruce Pascoe ‘Thylacine’ (1982)

Barbara Baynton ‘Squeaker’s Mate’ (1902)

Gavin Casey ‘Dust’ (1936)

John Morrison ‘Nightshift’ (1944)

Tom Collins ‘The Jeweller's Shop’ (1905)

Garry Disher ‘Amateur Hour’ (1986)

E. O. Schlunke ‘The Enthusiastic Prisoner’ (1945)
Steele Rudd ‘Dave Brings Home a Wife’ (1903)
Katharine Susannah Prichard ‘The Grey Horse’ (1928)
Olga Masters ‘The Lang Women’ (1982)

Barry Dickins ‘Real Good Slide Night' (1991)
Matthew Condon ‘The Sandfly Man’ (1995)

2.4. History

Brian Matthews ‘The Funerals’ (1989)

Frank Hardy ‘My Father and the Jews’ (1980)
Amy Witting ‘The Enemies of Time’ (1991)
Kerryn Goldsworthy ‘14th October 1843’ (1994)

2.5. Australian language(s)

Barbara Baynton ‘Squeaker’s Mate’ (1902)
Henrietta Drake-Brockman ‘Fear’ (1933)
Xavier Herbert ‘Kaijek the Songman’ (1941)
Archie Weller ‘Sandcastle’ (1977)

Barry Oakley ‘Fosterball’ (1991)

John Clark ‘Johnny Cake Days’ (1993)
Herb Wharton ‘Waltzing Matilda’ (1996)



2.6. Australian story-telling

Henry Lawson ‘The Loaded Dog’ (1902)

Alan Marshall ‘Tell Us About the Turkey, Jo...” (1941

Dal Stivens ‘The Man Who Bowled Victor Trumper’ d%)
Murray Bail "ABCDEFGHIJKLMNOPQRSTUVWXYZ™ (1972)
Peter Carey ‘The Last Days of a Famous Mime’ (1974)
Beverley Farmer ‘A Man in the Laundrette’ (1985)

Gwen Harwood ‘The Glass Boy’ (1982)

Marion Halligan ‘The Ego in Arcadia’ (1986)

2.7. Strong female characters

Barbara Baynton ‘Squeaker’s Mate’ (1902)

Kerryn Goldsworthy ‘14th October 1843’ (1994)

Henry Handel Richardson “’And Women Must Weep” (493
Olga Masters ‘The Lang Women’ (1982)

Jean Bedford ‘Country Girl Again’ (1979)

Rosie Scott ‘Queen of Love’ (1989)

Gillian Mears ‘This and the Giver’ (1991)
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