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ABSTRACT

The aim of this project is to develop a means of applying literary theory in a practical manner
in creative writing. The focus of the project is on characters. The goal is to use literary
theoretical texts that discuss characters to develop the characters that | have created in my
creative writing. The two academic texts used are “Portraits of Travelers” by Tzvetan
Todorov and “Re-visioning the Spider Woman Archetype in Kiss of the Spider Woman” by
Mira Wiegmann. The characters that | use in this project are Tristan — a crystal automaton
infiltrator — and Oliver Arc — the son of Arachne. The analysis of the academic texts and
their usage in the development of my characters uses an introspective research method,
specifically narrative sensemaking through autoethnography. The goal of the project is to
develop my characters into round characters, a concept coined by E.M. Forster.

This report of the project consists of three parts — the introduction, the practical
application, and the conclusion. The introduction provides the background information on
the subject matter as well as the aim and general overview of the project. The second part
includes the summary of the two theoretical texts, the overview of the characters used and
the application of the theoretical texts in the development of the characters.

The introduction states the aim of the project first by introducing the history of the
field of creative writing, the teaching methods used in the field and gaps that exist there.
This is followed by an overview of my style of creative writing which explains the choice
of focusing on character in this project. The main steps of the project are presented, followed
by an overview of narrative sensemaking through autoethnography.

The second part is divided into two sections, one for each of the characters, followed
by the conclusion and evaluation. These sections include the biography of the character, the
summary of the academic article and the detailed description of how the academic texts were
used in the development of my characters. The final section gives an overview of the project
and whether it achieved its goals.

The conclusion summarizes the project, its outcome and further research options.



INTRODUCTION

In the academia, the field of creative writing is not considered a distinct discipline with its
own research agenda. Its contact with other fields is limited and tends to be in a secondary
capacity where its role is to assist in the research of those other fields (Brace and Johns-Putra
2010; Braun 2014; Cowen, Kaufman and Schoenherr 2016; Freiman 2015; Tobin and Tisdell
2015). Thus, any results of this cooperation tend to benefit the primary field instead of
creative writing. However, there is one field, literary studies, that has a long-established
connection with creative writing, although that tends to go unnoticed. In essence, the final
product of creative writing is a work of fiction or non-fiction. In other words, it is literature
which is the center of literary studies. Creative writing becomes literature at an arbitrary
point in time after its creation. However, this obvious connection seems to be ignored and
instead literary studies focus less on the construction of texts and more on their
deconstruction. The present project seeks to show the enriching potential of creative writing

for literary studies, focusing on creative writing practices, not literary research.

Bishop and Starky (2007) in Keywords in Creative Writing, a collection of the most
common terms within the field of creative writing, do not define creative writing as a field
or as a practice. This makes it seem that the concept is self-evident. Other authors have
provided definitions with varying detail. Ramet (2007: xi) defines creative writing as
“having the power to create an imaginative original literary production or composition”.
Harper (2010: 117) presents creative writing as an act that “investigates, explores, articulates
and speculates”. Morley (2007: 1-35) describes the main facets of creative writing — the
creation of stories, the craft of writing and the immersion into reading. In essence, writing is
a learnable skill and creative writing is the field that aims to provide the necessary skills to

write works of fiction, non-fiction, poetry, and drama.



Creative writing was for centuries seen as part of the art of writing that stems from
inherent talent rather than being viewed a learnable skill. However, starting from the 20%
century, the subject of creative writing emerged in universities. Teaching methods used in
creative writing seem to be limited in scope and application, judging by the formats used in
English-language academia. The most prominent method of analysis and development of
writing is the workshop. The workshop functions similarly to a seminar which encourages
students to actively participate in the discussion of the subject. The creative writing
workshop involves a group of students sharing drafts of their written work with the other
students and the lecturer in order to receive critique and feedback. However, this practice
does not provide an outlet for individual evaluation of one’s work nor a way to develop story
and character ideas (Bizzaro 2004; Wandor 2012). In addition to this, current creative writing
practices do not seem to offer adequate support to the writing of genre fiction, despite its
popularity among fledgling writers. While it is possible to adapt the lessons to genre fiction,
there is little to no methods that specifically address the way how to apply the craft of
creative writing in a genre other than realistic fiction (Harper 2010; Mills 2006; Morley

2007; Roessner n.d.). The aim of this project is to attempt to fill this gap.

The goal of this project is to apply the ideas and insights of literary studies in creative
writing in a practical manner. The various concepts literary studies explore, like characters,
plotting, narrative, and so on, are also areas which might cause problems for some creative
writers. By studying research done in, for example, narratology, it should be possible to find
lines of thought that could be used in the creative writing process of constructing or

improving a narrative.

For this project, | will be focusing on one aspect of creative writing — characters —
and will use articles written by literary scholars that similarly focus on characters in order to

support my creative writing process. | will be using characters that | have previously created



that belong in the genre of science-fiction with the aim of creating round characters, a
concept popularized by E.M. Forster (1985 [1927]) in his lectures which have been published
under the title Aspects of the Novel. In science fiction, it is common for stories to be focused
on the world and the story itself while characters seem to function as a means to an end. |
will use insights like these from literary studies, especially the analysis of literary fiction, to
develop my writing of genre fiction. At the end of the project, | should have characters in

my own creative writing works who I can consider to be round characters.

This MA project will use an introspective research method, specifically narrative
sensemaking through autoethnography (Stanley 2014). An introspective research method
was chosen because of the limitations of the type of creative writing that will be used in the
project. The literary articles that will be used in this project will include “Portraits of
Travelers” by Tzvetan Todorov and “Re-visioning the Spider Woman Archetype in Kiss of
the Spider Woman” by Mira Wiegmann. These articles were chosen because they focused
on characters and/or character analysis. In addition, they both approach the topic by

exploring the unique qualities in a type of character, akin to the concept of the archetype.

This project analysis will consist of an introduction and two sections. The
introduction will cover previous research on the topic and a description of narrative
sensemaking. Both characters and the academic text that have been chosen will be looked at
separately. The sections will look at the two characters that | have created: the first section
is dedicated to Tristan and the second to Oliver Arc. The first part will be the biography of
the characters before any changes have been made. The second part will contain a short
synopsis of the academic text and additional information that will impact the project. The
third part demonstrates how the analysis is used in the development of characters as well as
the analysis of the whole project in order to determine whether the goal was met and to

discuss any further possibilities for this method.



The history of creative writing

The appearance of creative writing in the academia is not a recent development. As noted by
Graeme Harper (2012), British universities were a home for writers as early as the 16™
century. While they were not taught to be writers, the university fostered an environment
where writers could congregate. During this early period, before the arrival of dedicated
programs and classes, universities supported the development of artistic endeavors in
varying fields. Even when creative writing emerged as a distinct field, its purpose in British
universities was related to “the universities’ role as purveyors of cultural ideals and cultural
history” (Harper 2012: 11) and not specifically for commercial interests. There was no
distinct attempt within the program to produce works to be published. Rather the primary
purpose was to cultivate writers. During the 20" century, the teaching of creative writing in
universities changed to a more structured approach that is similar to the current model of
creative writing courses. This streamlined approach along with the arrival of polytechnics
contributed to the spread of the field as did the growth of the publishing industry (Harper

2012: 12-13).

According to DeWitt Henry (2012), the field of creative writing in the United States
was developed by writers before finding its way to institutions of higher education. The
central figure who spoke on the idea of creative writing as a means of developing and honing
the craft of writing was Edgar Allen Poe. His essay The Philosophy of Composition (1846)
is considered the forefather of handbooks dedicated to teaching the craft of writing and it
has inspired other writers to expand on these ideas. The first structured classes of creative
writing can be traced back to 1896, one of which was the precursor to the lowa Writers’
Workshop. Starting in 1922, the Towa Writers’ Workshop became one of the first places in
the United States where it was possible to earn a degree in creative writing (Henry 2012:

18). From that point on, the field spread to different universities in the US and later abroad.



In a manner of speaking, creative writing established itself as a legitimate part of the

academia.

Creative writing as an independent field has found its place in the world of academia,
forming specialized departments in universities, especially in the United States. However,
with regard to research and interdisciplinary relations, it has not achieved as much. Creative
writing has been used in the research carried out by various academic fields such as
medicine, mathematics, cognitive science, and geography (Brace and Johns-Putra 2010;
Braun 2014; Cowen, Kaufman and Schoenherr 2016; Freiman 2015; Tobin and Tisdell
2015), but it is seen as either a teaching tool, a research method, or topic for academic
inquiry, not an equal discipline in its own right. While the results of such work are surely
useful and work to establish creative writing as a separate field, the main goal is to further

their own specific fields rather than creative writing itself.

The history of creative writing within the academia demonstrates that the field has
been part of the institution for a long time and universities supported creative writing long
before specialized programs emerged. While we do have creative writing as a field, the idea
that other academic fields can provide a way of improving one’s writing craft has not
received sufficient attention. This, however, does not mean that there is no place for such an
approach when it comes to areas within creative writing that are lacking support like genre

fiction that is the focus of this project.

Teaching methods in the field of creative writing

There has been a slow increase in research in the field of creative writing in the past two
decades. This has led to the creation of such journals as New Writing: The International
Journal for the Practice and Theory of Creative Writing, published by Taylor & Francis, a

major international academic publisher, which has been exploring various aspects of the



field. However, there is still some resistance to the idea of research into creative writing.
Patrick Bizzaro (2004) states that initially, creative writers were hesitant to accept the idea
of research into the practice in order to avoid the demystification of the entire process.
According to Bizzaro (2004: 304-306), there has been little to no research on the
effectiveness of the teaching methods of creative writing. As a result, the use of workshops,
the most common teaching and evaluation method in creative writing, had not been
questioned as it is believed to work based only on the general belief that it seems to have

worked for a long period of time.

As a method of teaching, there is value in the process of a workshop. Essentially, it
operates as a peer review system. However, there may be some problems with the method.
During the teaching process, the students’ peers are the other students, all of whom are still
acquiring the skill. While they may offer a helpful suggestion, it is the confidence of the
participants in the knowledge that they have acquired that will determine the success of a
workshop. In addition, there is a subjective aspect when it comes to the evaluation of creative
writing. As pointed out by Bizzaro (2004), in the course of becoming an independent field,
creative writing has developed a system that dictates an acceptable style of writing while
leaving out areas such as writing genre fiction as well as generating of ideas and
brainstorming. While those aspects can be evaluated according to the accepted guidelines
within the creative writing program, like the use of adverbs, some layers of a piece of creative
writing, like its general feel, can be seen differently by different readers. A case study
conducted by Stuart Glover (2010) investigated the effectiveness of workshops. While he
supports “the widely accepted value of co-operative modes of learning” (Glover 2010: 134),
he stated that this and previous studies into the topic are not able to provide conclusive claims
as the results in each study tend to vary immensely because of the differences in how the

participants in the various test groups perceive the idea of creative writing. Similarly,
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Wandor (2012: 53) claims that the workshop exists in a contradictory space where the idea
of training writers following a set of rules within the creative writing program coexists with
the need to foster a creative environment. Thus, it is nearly impossible to state anything
concrete, positive or negative, about workshops. This raises the question of whether there
could be additional methods that address the subjective nature of the evaluation of creative

writing in a different manner.

There does not seem to be much focus on teaching character creation and
development within the creative writing programs. While characters are considered an
important part of the story, they are rarely developed outside of the story itself. This means
that the character’s actions that are not in the focus of the narrative are either ignored or
given little attention. According to Morley (2007: 166-169), characters are often the driving
force behind the story. At the same time, he provides very little advice about developing
them. One of the key rules in the teaching of creative writing is the phrase write what you
know. While this can be interpreted in many ways, in the field of creative writing it is taken
literally — the topics and themes writers tackle should be something they have personal
experience with. This approach also applies to characters. Morley (2007: 166-169) claims
that for most writers, especially first-time writers, characters should be based on themselves
or people around them. In other words, they should be grounded in your reality. There are
no recommendations on how to work with characters that do not fit into that category —
characters from genre fiction for example. While the guidelines can be used for this purpose,

it requires extra effort from the learner to adapt the methods to their writing style and genre.

In terms of genre fiction, the approach is equally limited. The main teaching topics
in creative writing courses are the four genres — poetry, fiction (and the occasional sub-
category of children’s fiction), drama, and creative nonfiction (Bishop and Starkey 2006:

99; Mills 2006; Morley 2007). Even when discussing the area of fiction, writers are guided
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to stay in grounded reality or our reality. Discussions about different types of genres are
limited to subtypes of realism like extreme realism and magical realism (Mills 2006: 95-
103). This too derives from the rule of write what you know. Like with characters, the tools
given in the creative writing program can be used for the purposes of writing genre fiction,
but this is not their intended purpose. Discussions about genre fiction range from limited to
non-existent, depending on the approach and the discretion of the teacher. According to
Michaela Roessner (n.a), only a few creative writing programs offer courses dedicated to
genre fiction while quite a few programs actively discourage writing genre fiction. Genres
like fantasy, science-fiction, romance, crime etc. lack the support both in terms of developing

the craft of working within a specific genre as well as the evaluation of the resulting texts.

My style of creative writing

The approach to creative writing that | use contains elements that need to be explained in
order to show why certain choices were made during this project. The main difference is the
order in which the story is created. My writing is heavily influenced by roleplay, especially
forum-based roleplay, otherwise known as play-by-post roleplaying game (RPG). As
defined by Ito et al (2010: 292) forum-based roleplays “are a hybrid between fan fiction and
role-playing games. Writers generally take on the role of a character in a fantasy world and
post narratives about their character to a web forum to collaboratively create stories or
engage in a role-playing game.” In this setting, the first thing the writers created is the
narrative of the world and then come the characters who inhabit it. The stories that feature
those characters in that world are the last thing written. These three elements can exist and
be looked at separately at the same time. This is different from the way writers usually
approach the creative process where the text encompasses the world and characters creating

a single unit. They do not exist outside of the narrative of the given text.
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The second major difference is the lack of one single text to be worked on. My style
of writing results in various texts, like short stories and drabbles, that encompass the various
characters | have developed as well as the narrative world. It is very common for writers like
myself to have a portion of the information written down and some still in my head. While
certain aspects, like the character’s backstory, are written down, others, like story ideas and
hypothetical situations that give insight into the character, are accessible only to me. As a
result of this, academic research into these kinds of texts can be problematic. Without a
singular text, it is impossible for another person to validate the analysis. However, because
we are dealing with a text that is technically not in its final form, as a collection of short
stories or a novel, the goal of working with them is not to provide a definitive analysis.
Rather, it is to provide a possible interpretation from which | as the writer can produce a

formulated text at a later time not necessarily as a part of this project.

The lack of a singular source text influenced the focus of the project. From the
perspective of RPG-influenced writers, the characters are the central working tool at their
disposal. Through them, a writer creates stories by interacting with the world and other
characters around them. There must be enough nuances within the character to allow variety.
A character lacking depth limits the number of stories available to them. At the same time,
a collection of details does not equate a successful character. Even though there would be
many stories to tell, the character would appear more like a mixture of nouns and adjectives
rather than someone who could theoretically exist. These factors influenced my choice to

focus on character and characterization within this project.

The main stages of the project

The project is based on and influenced by various aspects of my writing. | have chosen to

focus on characters as previously stated, because of their importance in my writing as well
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as the lack of character building methods in genre fiction. The choice of focusing on
characters limits the type of texts available for analysis. The characters used in this project
do not appear only in written texts like short stories or in one single text but in a broader
story world. In addition to specific texts, there are biographies that contain information about
the character, and non-textual information that only | as the writer can access. This means
that the characters used in the project are works in progress. They cannot be considered drafts

because there is no one text that can be edited.

The next step was to pick suitable literary theories that would support the
development of my characters within this project. The primary criterion was that the research
had to deal with characters. The concept of the character in the various fields of literary
theory is not necessarily a determining component. According to Chatman (1980: 107-113),
the consensus is that a character is a person in a piece of text. However, the opinions of
different theories on characters vary. For instance, formalists argue that the plot creates the
character and within it, they fulfill the needs of whatever the plot requires (Chatman 1980:
111). However, this approach does not correspond to my specific writing situation and does

not affect the work conducted within this project.

The secondary criterion was for the chosen theoretical texts to focus on various
features of the character, instead of delving deep into one specific aspect. The analysis of
multiple character features provides more opportunities to find ideas as starting points for
brainstorming or as keywords that act as prompts. An example of a concept that would allow
brainstorming is an archetype. An archetype is “a symbol, usually an image, which recurs
often enough in literature to be recognizable as an element of one’s literary experience as a
whole” (Frye 2000: 365). This means every archetype has a set of common features that can
be used as prompts. It is most commonly applied to characters and at its core concept is not

limited to a singular type or genre of text. However, the goal of this project is not to write
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characters that represent a specific archetype or a character type. Instead, it is to identify the
common elements within the character and the archetype that in turn can be modified to

create a fully realized round character.

The most important criteria for choosing theoretical texts to be used were that they
had to contain the analysis or exploration of a type of character. No immediate distinction
was made between texts that discussed theories and those that analyzed them. However, in
the case of the texts where the theories are used for the purpose of analysis, | had to have
prior knowledge of the novel or text that was being analyzed to understand the context in

which these character types are used and to open up new analytical possibilities.

The final criterion was to find a connection between the academic texts and my
characters — there had to be some quality that would allow me to develop one of my
characters. The literary articles that were chosen to be used in this project are “Portraits of
Travelers” by Tzvetan Todorov and “Re-visioning the Spider Woman Archetype in Kiss of
the Spider Woman” by Mira Wiegmann. The final choice was made because both articles

resonated with specific characters that | have written — Tristan and Oliver Arc, respectively.

Once literary articles are chosen, I will pair a character with each text according to
the themes and motifs shared by the article and character. Todorov’s text will be paired with
the character of Tristan, an automaton infiltrator, and Wiegmann’s text with Oliver Arc, the
son of Arachne. The findings, which combines the analysis of the academic text as well as
brainstorming based on the concepts presented within those academic texts, will be used to
rework, edit, and modify my exciting characters. After the process, the goal is to achieve
characters that can be described as round using the characteristics set forward by E.M.
Forster. This will be done through methods of introspection — combing the perspective of

academic analysis and creative writing to see if and how the ideas presented in the text can
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be incorporated into my characters, whether the process helped or hindered the creative

process and whether | have achieved my goal of creating round characters or not.

The analysis of the academic texts is primarily limited to identifying key features of
the text which in turn are explored based on the information in the text as well as aspects
that arise when exploring them through the lens of my characters. This means that the
features of my characters that are used in this project affect the way the academic texts are
interpreted. For example, one of the main characteristics of the character of Tristan is his
learning about humanity. This supported the choice of Todorov’s text and the interpretation
of its central idea, travel, in a metaphorical sense. The goal of the analysis of the two texts
is to identify the key features that can be used in the creative process of rebuilding and

reworking of my two characters.

By the conclusion of the project, the ideal outcome is that the analysis of the
academic texts has provided me with the resources to develop the characters so that they can
be called round characters. This term was coined by E.M. Forster (1985 [1927]) during a
series of lectures he held at Trinity College in Cambridge in 1927, published as Aspects of
the Novel. During these lectures, Forster discussed six elements that were the core of a novel

— The Story, People, The Plot, Fantasy, Fantasy, and Pattern and Rhyme.

For the purposes of this project, the main focus was on the second section that delved
into the concept of the characters. In the section titled “People”, Forster (1985 [1927]: 67-
73) discussed the concept of round and flat characters. A flat character can be described as
someone who can be described through a single feature. An example of this could be a
clumsy kitchen maid whose presence in a text is always accompanied by her performing the
duties of a kitchen maid while demonstrating the trait of clumsiness. Some critics (e.g., Clay

2001) have argued that flat characters serve a purpose. This is something that Forster (1985
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[1927]: 71-73) also stated in his lecture. Flat characters offer the opportunity to populate the
world of the narrative with easily understandable characters with clear motivations that make
the story world seem alive. At the same time, they are easier to write because of their limited
features. Because their inclusion in the plot is directly connected to that one feature, they
require less development but benefit the story and its world at the same time. The main
downside of flat characters is that they tend to lack interest when placed in a role that requires
depth and seriousness. Forster (1985 [1927]: 71-73) argues that the limited factors of a flat
character also limit the ways in which their motives, interactions, and conflicts can be

presented. This, in turn, makes them less interesting for the reader as well as the writer.

The round character is the opposite of the flat character. According to Forster (1985
[1927]: 73-78), a round character encompasses a multitude of features and characteristics.
Their main feature is the possibilities they offer within the story. A round character works
within the constraints of the plot. At the same time, if the plot changed and the character was
required to do more, there would be enough information to surmise what the character would
do. Forster (1985 [1927]: 78) proposes a test to differentiate flat and round characters by
seeing if they are “capable of surprising in a convincing way”. Because of their limited
features, the actions of a flat character are easily predictable. Round characters should have

enough facets that they have many ways of responding to the actions within the narrative.

Expanding on Forster’s ideas, I propose an additional way of distinguishing between
flat and round characters — the character’s ability to exists in a space outside the text where
they could be the central protagonist. The main difference between the two types of
characters is the layers they have. With this comes a plethora of information about them and
who they are as people. As Forster (1985 [1927]: 75-76) states, round characters “are ready
for an extended life, for a life which the scheme[s of books] seldom requires them to lead”.

It should theoretically be possible to shift the narrative of a story from any round character
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to another and, with the information provided, imagine a comparable narrative to the
original. This does not mean that any character is removed from the story. For instance, when
looking at the Harry Potter series, it should be possible to tell the events of the books from
the perspective of another character like Ron Weasley, Hermione Granger or Neville
Longbottom. This does not mean Harry Potter is removed from the story as he becomes a
secondary character instead. This can be done with a flat character as well but it requires
substantial creative liberties to supplement the necessary information lacking in the original

narrative.

Introspective research method

This project used an introspective research method, specifically narrative sensemaking that
is best suited to the topic of the project, its research aims as well as the specificities of the
type of creative writing used. While introspective research is difficult to verify, it does not
mean it is impossible. According to Piccinini (2003: 4), analyzing and evaluating
introspective research does not differ in any remarkable way from how we approach our
normal interpersonal interactions. In addition, Piccinini (2003: 5) claims that “when learning
from introspective reports is properly construed, introspective reports are no longer sources
of unverifiable first-person data. They are public sources of public data, which are no less
problematic than any other public data”. Introspection is an important part of all
intersubjective research methods as a researcher combines the tools of the method with the
information they have to produce a result. The way a method is applied as well as how a

researcher processes it is a subjective and introspective process.

The specific introspective method chosen for this project is narrative sensemaking
through autoethnography. Autoethnography is defined by Stanley (2014: 2) as exploring

one’s experience in a specific environment through one’s writing. According to Stanley
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(2014: 8-10), sensemaking involves analyzing and interpreting information based on the
person’s perception of events as well as influence from the world and other people around
them. This means that a person may interpret a message differently from its intent because
of the unique qualities of that person’s perceptions. Narrative sensemaking, in turn, involves
presenting stories through the prism of the person. This means that there is another layer in
addition to the story that is being presented in the text, determined by the personal
perspective of the writer. By looking at deeper into the language used, it reveals the writer’s
perception of more than just the story they are telling. Stanley (2014: 7-8) demonstrates this
through her own writing of the experience of learning Spanish while teaching English in
Peru. She acknowledges that personal recollections are flawed as memories of events are
unreliable. However, Stanley (2014: 8-9) states that by presenting “the paradigms that

299

[writers] bring to the context”, the reader is provided with “the ‘back story’”. This provides

the reasoning to the choices writers make while presenting their experience.

While Stanley (2014: 5-6) shows the use of this method in ethnography research, it
is also useful for this project. Instead of exploring myself, 1 will introspectively look into the
characters | have created and based on the frameworks from two theoretical articles develop
them into round characters. The texts are explored through the prism of my creative writing
process. This means that the I will employ the two literary theoretical texts to build my
characters. I analyze the theoretical text to find ideas and concepts that suit the character that
I have paired the text within. In other words, | am only using specific limited aspects of the
two texts. In order to explain the choices | made during the process, the project will include
information about my creative writing and myself as a writer in order to show the reasoning
behind my choices. Then | introspectively explore those ideas in order to find ways to apply

them to develop my characters into round characters.
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1 ANALYSIS OF THEORETICAL TEXTS AND THE
APPLICATION OF THE ANALYSIS IN THE
DEVELOPMENT OF THE CHARACTERS

1.1 Unedited biography of the character: Tristan

This section will include the work done using the analysis of Tzvetan Todorov’s “Portrait of
Travelers” to develop the character of Tristan. This article was chosen for this character
because of his primary goal of learning about humans. The concept of the traveler shared
enough similarities with the already-created character. However, the concept of travel will
be applied metaphorically. The first part of this section will include a short biography of the
character in order to show the starting point for the development and rewriting process. This
will also include the reasons why this character was created. This is followed by the analysis
of Todorov’s text. The final part of this section will introspectively analyze how the traveler
types are incorporated into the character as well as his story and other characters he

encounters.

Tristan is a crystalline automaton who resembles a conventionally attractive 25-year-
old Caucasian man. He looks and feels like a normal person and is almost indistinguishable
from humans. As his cells have a crystalline structure, he is practically indestructible. He
was created by Adam Aller, a mutant who could generate and manipulate various crystal
structures. Tristan was made for the sole purpose of satisficing the physical needs of his
creator. He was not the first of such creations. Normally, such automatons would turn to dust
after fulfilling their duty. Tristan kept his form and also an independent mind. The cause for
this strange occurrence is unknown to Adam. While he was curious about his own existence,
Tristan remained loyal to Adam. His creator tried to be helpful the best he could but he did
not have the answer. Eventually, Tristan’s presence caused an emotional strain on Adam so

he decided to put the automaton in a wardrobe that he stored in a storage unit.
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Tristan spent approximately eight years there. The solitude did not bother him as he
had had little to no contact with anyone besides his creator. Before being placed in the
closest, the only way he came across another human was through television. This seclusion
gave him time to think. He had fulfilled his task which means he should no longer exist, yet
he continued to live. He figured that since he was made to look like a human, he could find
his purpose by becoming one. He would have the chance to do this once he was released by

his creator.

Adam took Tristan to New York City where he introduced the automaton to his
partner, Cole Costello. The two had formed both a personal and business (mostly involving
illegal activities) relationship that Tristan was not informed of in its entirety. For a short
period of time, Tristan continued his original job as well as learning about humans. While
he had a difficult time understanding the finer points of human interaction, he was able to
fake it. He could pass as a human in almost perfectly. This led to him being given a new job.
Adam and Cole wanted him to infiltrate a brothel in the city that was the favored spot for
many influential and powerful people. Their intent was to take it over at some point as a
means of establishing their place in the city. The reasoning was that because Tristan was not
a real person, he would be able to handle the emotional stress of pretending to be a sex

worker.

During the infiltration process, Tristan was able to start learning about how to
become human. He acquired information from various sources like the media, the people he
encountered on a daily basis as well as those who hired him. Eventually, his mission in the
brothel was successful and he was able to fully focus on his goal of becoming a human as
well as being one of the new managers for the brothel as he figured his personal experience
would help make life easier there. The end result of Tristan’s journey to become human is

yet to be determined.
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There were three major reasons for the creation of the character of Tristan. The first
was the chance to write about people and society from the perspective of an outside observer.
This would allow me to explore some elements of everyday life that we normally do not pay
much attention to from the perspective of an outsider. The second is the opportunity to
explore the concept of humanity through observations. While we do start forming opinions
based on our observations, it would be interesting to apply this method to figure out what
we as humans project as humanity to someone who does not take the concept for granted.
Finally, this character would provide the chance to discuss the topic of societal pressure
versus personal satisfaction and try to find out why this opposition occurs, its effect on

people and whether one is more important than the other.

1.2 “Portraits of Travelers” by Tzvetan Todorov

In the article “Portraits of Travelers”, Todorov (1994) presents ten different types of
travelers. In the context of this paper, it should be noted Todorov does not call the types of
travelers archetypes. Instead, he refers to them as portraits which represent subsets of
travelers that are distinguished from one another by qualities that develop during the process
of the travel. This means that we are not dealing with a set of types that form a collective
system. Instead, each portrait represents different features that a traveler can possess. This
also suggests that each type, while having common characteristics, is mutually exclusive.
While one person can be a representation of various archetypes, according to Todorov (1994
342), one can be a single type of traveler but may become a different traveler as the actual

transitioning process is quite quick.

Todorov (1994) presents ten travelers. The assimilators are travelers whose goal is to
transform others into people like themselves. The profiteer is a traveler who uses the

differences within the others as potential means to earn a profit. The tourist is a traveler with
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a materialistic worldview where experiences are rated and valued based on the items that are
associated with it. The impressionists are travelers who put themselves in the center of
another culture to experience it. The assimilated is a traveler whose goal is to blend into
another culture. The exote is a traveler who observes other cultures from a distance. The
exiles are travelers who relocate themselves to have a better perspective on their own culture.
The allegorist is a traveler who looks at other cultures as a means to talk about their own.
The disenchanted are travelers who want travel to provide them with what they could have
found at home but do not know it until they have gone through the experience. The

philosopher is a traveler whose intent is to discover similarities in human culture.

The main concept in the discussion of the traveler is that of travel itself. Todorov
does not define travel as it seems quite evident in his text that he is referring to the physical
action of individuals mov