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ABSTRACT 
 

The purpose of this Master’s Thesis is to analyse how reported speech in the I Love 
English textbook series is presented and supplemented. The author of the thesis has 
formulated the following research questions: 1. How does the selection of reporting verbs 
and reporting structures broaden in the series? 2. How are reported speech grammar rules 
presented in the I Love English textbook series? 3. What is tested about reported speech in 
the I Love English series, and how do the practice materials support preparation for the 
textbook set test? 4. Is informal reported speech represented in the ILE series? If it is, then 
how is it represented? 

The first chapter provides an overview of approaches and methods of language 
learning and acquiring and grammar topics. The second chapter includes an overview of the 
I Love English textbook series and analyses the textbook series based on the posed research 
questions. The author found that the selection of reporting verbs used in the textbook series’ 
exercises increases over the years. Moreover, the reported speech rules presented in the 
series are both presented explicitly and implicitly. The focal point of the unit tests seems to 
revolve around the recollection of exercises from workbooks, and the informal reported 
speech was not included in the textbook series. Based on the literature review and the 
analysis conducted, the author of this thesis discusses a few recommendations for the users 
of this textbook series 
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INTRODUCTION 
 

The use of reported speech (indirect speech) in the English language requires an 

understanding of the rules governing it and consistent practice. Reported speech is part of 

the grammar topics that are present in almost every coursebook. While coursebook exercises 

can be helpful to learn the structure of a grammar topic, they may not always be sufficient 

on their own. In order to achieve accurate mastery of a specific grammar topic, English as a 

Foreign Language (EFL) instructors should incorporate a diverse range of activities aimed 

at enhancing students' comprehension of the grammar topic’s role and function within 

various communicative language contexts (including reception, production, interaction, and 

mediation). Additionally, employing a variety of activities throughout different learning 

actions is essential in facilitating learners' understanding of the topic's application across 

different contexts and formality levels. 

Personal experience as a teacher and conversations with fellow teachers have shown 

that the topic of how reported speech is presented in textbooks is a topic that should be 

investigated further. Teachers have noticed that while the coursebook provides the 

theoretical information about reported speech and some activities and exercises, the students 

seem to struggle with the topic, and teachers need to spend extra time on it and search for 

additional materials and activities to make the subject of reported speech more 

understandable.  

Another reason analysing indirect speech in coursebooks would be interesting is that 

while teaching the topic, the coursebooks provide the students with precise rules on how to 

form reported speech and where and how to use it. However, when native and non-native 

speakers report, they tend not to use those rules like they are presented in the coursebooks. 

A study done by Eckhardt (2001) analysed how reported speech is presented in English as a 

second language (ESL) and English as a foreign language (EFL) coursebooks and how it is 
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used in real life. The author concluded that because of naturally occurring reported speech 

in real life, the rules that the coursebooks give about reported speech could be confusing, 

incomplete or conflicting to the learners. Another study concerned with the usage of indirect 

speech in real life is by Romaine and Lange (1991). The authors investigated the occurrence 

of be + like construction in reported speech which is not known to be taught in coursebooks. 

In light of research findings that reveal disparities between naturally occurring reported 

speech and the prescribed structures taught in grammar books and textbooks, the author of 

this thesis has chosen to designate the former as "informal reported speech" and the latter as 

"formal reported speech." 

The Common European Framework (CEFR) (Council of Europe, 2001) is a unifying 

framework for developing language curricula, curriculum standards, tests, textbooks, etc., 

throughout Europe. The purpose of the framework is to thoroughly explain what language 

learners are expected to learn to do in order to use a language for communication, as well as 

the knowledge and skills they must acquire in order to be able to act effectively. The 

Framework also specifies levels of proficiency that make it possible to track learners' 

advancement throughout their language acquisition process. Some of the many uses of the 

CEFR include planning language learning programmes (including their objectives and 

content) and planning self-directed learning (including a selection of materials) (Council of 

Europe, 2001). 

The National Curriculum for Basic Schools in Estonia (2011) is based on the aims of 

the CEFR. Neither the CEFR nor the National Curriculum for Basic Schools state at which 

level the learners should learn reported speech or any other grammar topic. According to the 

older version of the National Curriculum for Basic and Upper Secondary Schools (2002), 

reported speech is to be taught to the learners beginning from the second stage of the study 

of basic school (i.e., grades four to six).  
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According to the National Curriculum (2011), the primary goal of learning a foreign 

language should be the ability to communicate in that foreign language. Learners should 

gradually develop an understanding of grammatical elements and how they contribute to 

forming grammatically sound sentences in communication. The National Curriculum's 

guidelines for teaching grammar should be followed in terms of both approaches and 

methods (2011). Whatever approach or method an EFL teacher chooses to use to teach 

grammar, the result should generally be the same: to teach and guide students in a way that 

helps them meet the learning objectives and advance their communication skills. 

I Love English coursebooks follow the national curriculum that is based on the 

Common European Framework of Reference for Languages (CEFR) (European Council, 

2001). The CEFR and, thus also, the national curriculum is guided by the idea of what 

language learners should learn to use a language for communication and the knowledge and 

abilities they must acquire to act effectively. Therefore, analysing the rules and activities of 

reported speech in I Love English coursebooks should be done with keeping the acquisition 

of communicative language competences in mind. Moreover, since the CEFR nor the 

national curriculum state precisely when and how to teach and learn any grammar topic, 

including reported speech, it would also be interesting to investigate how teaching and 

learning the usage of reported speech fits into them in general.   

This Master’s Thesis intends to examine how the topic of reported speech in the I Love 

English textbook series is presented and supplemented. The author of the thesis has 

formulated the following research questions: 

RQ1: How does the selection of reporting verbs and reporting structures broaden in 

the series? 

RQ2: How are reported speech grammar rules presented in the I Love English textbook 

series?  
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RQ3: What is tested about reported speech in the ILE series, and how do the practice 

materials support preparation for an assessment?  

RQ4: Is informal reported speech represented in the ILE series? If it is, then how is it 

represented? 

Another reason why the author of this thesis has decided to analyse reported speech in 

the textbook series is that while studies about reported speech in coursebooks have been 

done in other countries, there have been no studies done on this topic in Estonia. The findings 

of the analysis of reported speech in the I Love English series could first and foremost be 

helpful for myself as a teacher and to other teachers to get a better overview of reported 

speech in the I Love English textbook series, but also to the creators of the textbook series 

on how to develop it further.  
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1 LITERATURE REVIEW 
 

To analyse reported speech in a textbook series, many aspects need to be considered. 

The author of this thesis has decided to approach this topic by first analysing how language 

and language structures are learned and acquired, followed by a section on how scholars 

have advised to teach grammar topics, and an overview of reported speech. The author of 

this thesis uses different terms related to teaching and learning which need to be defined in 

order to understand their differences. The term approach refers to the level where 

assumptions and beliefs about language and language learning are specified, while method 

refers to the level where theory is put into practice and decisions are made about what skills 

to teach, what content to cover, and the order in which it should be presented (Richards and 

Rodgers 2007: 15). Rhalmi (2018: para. 8), defines technique as a way in which teaching 

methods are put into action in the classroom, often in the form of exercises or activities.  

 

1.1 Language Learning and Language Acquisition 

Before discussing grammar topics, one should get familiar with language learning and 

acquisition. Understanding their difference and how they affect the teaching processes is 

essential. The roles of language acquisition and language learning are distinct. If students 

are given a natural learning environment, they may be able to acquire the use of grammar 

topics naturally, but they may lack the ability to explain their choices or support them with 

grammar rules. In contrast, if students are exposed to a language environment where the 

rules of grammar topics are explicitly taught through drilling and constant repetition, they 

may be able to explain why and how to use the rules in different situations. 

Krashen (2013:10) posits that language can be developed through either acquisition or 

learning. Language acquisition happens subconsciously, without the acquirer being aware of 

it, as described in Krashen's Acquisition-Learning Hypothesis (2013:10). This can occur 
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while engaging in conversations, reading, watching, or simply being in the language-

learning environment. When the second language is acquired through communication, 

reading, watching or being in the language learning environment, learners are rarely 

corrected. Klein and Dimroth (2009: 505; Klein 1997: 146) distinguish between two 

exercises that the learner must complete during the spontaneous acquisition of a second 

language: the communication task and the learning task. The communication task outlines 

how learners use different words, grammar, and other communication skills. The learning 

task outlines the learner's language approximation process to learn the target language.  

While language acquisition is mostly an unconscious process happening in a language 

environment, language learning on the other hand is a conscious process that typically takes 

place in EFL lessons. When comparing the two concepts, Krashen (1982: 10) considers 

language learning technical and language acquisition personal. According to Krashen, 

acquisition is based on meaningful interaction, whereas learning is the product of formal 

instruction (Schütz 2019: para. 2).  

Analysing language acquisition and language learning, it can be seen that language 

acquisition is based on rule discovery, meaning that the students construct the rules 

themselves based on examples and apply them. On the other hand, language learning is rule-

driven, meaning the students are usually given the rules they need to apply. In addition, while 

acquisition is based on activities done in the language, learning is based on activities done 

about the language (Schütz 2018: para. 7). 

When discussing language learning and acquisition, it is also essential to discuss 

teachers' language instructions and whether they are explicit or implicit. Instruction is the 

process by which teachers deliver their lessons, including their techniques, lesson planning, 

approaches, methods, etc. In other words, instruction can refer to rule-driven explicit 

instruction or rule-based implicit instruction. According to Purpura (2004: 27), rule-based 
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learning does not mandate that a coursebook only contain grammatical metatalk and 

linguistic terms. Instead, it could entail drawing the learner's attention to a particular subject 

while teaching implicitly and inductively. However, students can become familiar with the 

nuances of English grammar and syntax through explicit grammar instruction in an EFL 

environment, which implicit grammar instruction might need to cover. Neither of the 

approaches (implicit and explicit) is inherently better than the other. 

As the above points have demonstrated, various ways to develop language proficiency 

depend on the language environment students are exposed to. When learning a language, 

students are exposed to more grammar rules and the purposes of various grammatical 

features. Although language learning typically occurs in an EFL lesson, students should be 

encouraged to find outlets where language can be acquired without formal instructions, such 

as watching movies, playing video games, reading books, travelling to foreign countries, etc. 

According to Broughton et al. (1980: 35), achieving any level of communicative 

competence may be more crucial for a foreign learner than achieving formal linguistic 

correctness. Thus, learning a language for its intended purposes entails much more than 

simply picking up some basic grammar, vocabulary, and pronunciation. It requires adapting 

the language to the circumstance, the participant, and the primary goal. On the other hand, 

and equally crucial, it requires the ability to understand other speakers. For the foreign 

language learner, language teaching history has focused on a very narrow range of 

competence referred to as "classroom English" or "textbook English", which has frequently 

proven to be less than helpful for any "real" communicative purpose (Broughton et al. 1980: 

35). According to Broughton et al. (1980: 35) that is to say, a limited command of the 

language, primarily in written form, was considered reasonable and adequate as long as the 

use of English as a foreign language was mainly restricted to academic purposes, or restricted 

areas like commerce or administration. However, since the world has become smaller and 
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more interconnected than ever, interpersonal communication is frequently more important 

than academic usage today. It is now crucial for the learner to have a command of the 

language that enables them to express themself verbally or in writing in various situations. 

The purpose of the subchapter above was to discuss the way learners can master a 

foreign language and how the approaches to learning and teaching differ. There is no right 

or wrong way to master a language and in most cases, the most suitable approach or method 

depends largely on the learner and their preferred way.  

 

1.2 Teaching Grammar 

The importance of teaching grammar is a central theme in the literature on language 

teaching. Despite the current promotion of communicative and task-based methodologies by 

education ministries around the world, the teaching of grammar remains prominent in both 

coursebooks and classroom practice in school-based foreign language courses (Ur 2011: 

207). Grammatical explanations and exercises continue to be an essential part of language 

teaching. Larsen-Freeman (1993: 251) explains that with the current emphasis on 

communicative approaches, educators agree that speaking and writing accurately are 

essential to communicative competence and that grammar should be taught in a meaning-

based or communicative context rather than in decontextualized grammar lessons. Larsen-

Freeman (1993: 251) also points out that research suggests that teachers who focus on 

linguistic form during communicative interactions are more effective than those who do not. 

The key is to teach grammar within a meaning-based or communicative approach to avoid a 

return to analytic approaches that focus on isolated language forms. 

Scholar Lynne Cameron (2001) discusses many topics about learning and teaching 

grammar, one of them being explicit versus implicit instruction in EFL. The complexity of 

learners, especially young learners, according to Cameron (2001: 96), is that they are only 
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now starting to become familiar with "formal institutionalised scientific concepts" like the 

metalinguistic terminology of English grammar. Therefore, grammar instruction for young 

students should be kept basic and straightforward. 

It is possible to teach grammar without specifically mentioning grammar rules. The 

goal of learning to communicate in the target language without explicitly referencing 

grammar rules is highlighted by communicative language teaching, also known as the 

communicative approach (Cameron 2001: 96). Such a strategy mimics how young learners 

pick up their first language, where language learning occurs organically. On the one hand, 

the communicative approach emphasises the value of communicating in the target language, 

which can be helpful in situations outside of the classroom, like requesting directions in a 

foreign country. The communicative approach in foreign language classrooms still involves 

learning grammar, but the focus is not on simply drilling tenses and forms. Instead, the 

emphasis is on understanding the meaning and usage of those forms in real-life 

communication. Thus, the appropriate use of grammatical structures—or their omission—

will most likely occur unconsciously and incidentally in spoken and written English. 

However, that does not mean that referencing to grammar rules is forbidden in the 

communicative language teaching.  

When children are taught to use a second language, their grammar skills may not reach 

the same level of accuracy as those of native speakers. In subject-based classrooms, where 

the primary objective is to convey meaning, learners may overlook certain grammatical 

aspects while listening, as they pay more attention to the subject matter than the language 

itself. Similarly, when speaking, teachers are often able to comprehend what students intend 

to say, allowing errors to go uncorrected (Cameron 2001: 107). Additionally, when all 

students in a class are second language learners, they may reinforce grammatical 

inaccuracies in the language they use with each other. Although it is encouraged, 
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communication between EFL students may contain grammatical errors. This necessitates the 

development of grammar using expert tasks, lesson planning, and explicit grammar 

references. Before students begin to use grammar patterns of foreign unconsciously, they 

can learn to recognise them by explicitly referencing grammar and incorporating the rules 

of grammar into activities and tasks (Van Patten 1996: 46; Schmidt 1990: 134). It is 

recommended that teachers initially guide the focus of young learners towards manipulating 

newly acquired language information, rather than having them produce new grammatical 

forms independently (Van Patten 1996: 46). 

Many theorists have developed a structure for sequencing grammar learning activities 

to help students recognise grammatical patterns. Observing, structuring, and proceduralizing 

are some of these patterns (Batstone 1995; DeKeyser 2001). In the active process of noticing, 

students increase their awareness of a new pattern and the connection between form and 

meaning, but they do not yet create this pattern independently. In the classroom, instructions, 

questions, requests, timelines, underlining crucial points, and visuals can all be used to help 

students notice (Dendrinos 2015: slide 19). The teacher may need to contribute more to make 

the noticing process exciting and appealing to the young learner during this stage. 

The goal of the second phase, structuring, is to assist students in rearranging and 

assimilating the new pattern into their internal grammar. Internal grammar is the term for a 

language that is acquired subconsciously and indirectly (Dendrinos 2015: slide 20). 

Practising the form and meaning is typically necessary during the structuring phase. 

Practising is generally supervised, allowing teachers to point out mistakes and concentrate 

on helping students express their meaning correctly. Dendrinos (2015: slide 21) offers 

several suggestions for structuring, including group activities, language games, meaningful 

repetition drills (e.g. rhymes), and controlled written practice (e.g. determining the proper 

sentence structure). 
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Dendrinos (2015: slide 21) defines the final phase, proceduralisation, as the stage at 

which learners can apply the newly learned patterns. Once more, this stage calls for the 

teacher to pay close attention to effective communication and error correction. The suggested 

activities in this phase include problem-solving, storytelling using images, correcting content 

and form errors that the teacher makes on purpose, roleplaying, etc (Dendrinos 2015: slide 

22). 

Grammar can be taught in context and without context. Lack of context when teaching 

grammar can demotivate students. Cameron (2001: 110) suggests teachers have a variety of 

form-focusing techniques so they can constantly take advantage of learning opportunities 

that present themselves when students need grammar in their everyday lives to advance their 

language learning and can point out grammatical features of stories, songs, dialogues, etc. 

The concepts of learner-centeredness, active student participation, meaningful tasks, and 

assessment of students' comprehension abilities in grammar are integral components of 

effective methods for teaching grammar to young learners. 

Although very little can be said without grammar, nothing can be said without 

vocabulary (Wilkins 1972: 111). This introduces the concept of teaching grammar while 

integrating all four language skills and emphasising the simultaneous acquisition of new 

vocabulary. According to Appendix 2 ‘Foreign Languages’ of the National Curriculum for 

Basic Schools (2011), EFL grammar should be learned alongside other language skills rather 

than separately. Students can better connect the meaning, form, and use of grammar by being 

taught as an integral part of other language skills.  

Theme-based lessons allow grammar to be integrated with different language learning 

activities, so that grammar does not have to be taught as a separate topic. This could be 

accomplished by giving students authentic texts – those written to communicate – instead of 

language practice materials, which focus on one or two grammar topics at a time, like in 



16 
 

many coursebooks (Tomlinson 2012: 161). Texts are considered authentic when they use 

language in a rich, varied manner that demonstrates how the target language is typically 

spoken (Tomlinson 2012: 162). Collerson (1997: 51) makes the following suggestion 

regarding the instruction of grammar in context:  

Sometimes kids do not understand why they have to write a certain way; they might just be doing it 
because the teacher asked them to. However, they can improve their word choice and grammatical structures 
if they have some understanding of how their writing is based in a specific context, what its purpose is, and 
how specific language features function in that kind of text. (Collerson 1997: 51) 

 
Collerson's suggestion emphasises the importance of incorporating explanations and 

examples that demonstrate why and how language functions in the ways it does, rather than 

merely teaching grammar for the sake of it. According to Nunan (1998: 102), who builds on 

Collerson's theory, "grammar is often presented out of context in textbooks where learners 

are given isolated sentences which they are expected to internalise through exercises, 

involving repetition, manipulation, and grammatical transformation". Nunan (1998: 103) has 

said textbook exercises frequently aim to formalise language proficiency for students rather 

than foster language communication skills development. Whether that is applicable today is 

to be researched. Through gap-fill exercises, learners might not recognise the systematic 

relationship between form, meaning, and use (Nunan 1998: 102). Nunan (1998: 103) 

suggests that instead, teachers should pair "form-focused exercises with an approach that 

illustrates for learners the fact that different forms enable them to express different 

meanings" to help students better understand the importance of form. Nunan (1998: 103) has 

added that learning a language involves more than one grammatical construction at a time. 

Instead, these grammatical elements should be introduced in a way that helps students 

understand how they relate to one another and interact frequently. Over time, they can apply 

previously learned grammatical patterns to create meaningful sentences (Cowan 2008: 34). 
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1.3 Reported Speech 

Reported speech, or indirect speech, relates to what someone else has said without 

using their exact words (Alexander 2003: 286; Thomson and Martinet 1986: 269; Azar 2003: 

422). During conversations, there is frequently the opportunity to discuss what others have 

said, requested, or given. This could be a single word, a string of words, or the entire 

transcript of a conversation. There may be variations in verb tenses and pronoun usage.  

Reporting can be done in both reported and direct speech formats; however, the choice 

of format is primarily influenced by the situation and the speaker. Direct speech is more 

dramatic and conveys more of the emotions of the initial speaker. When reporting what 

somebody else has said in writing, the precise words of what the person said are written in 

quotation marks (Richards & Schmidt 2010: 159). The direct speech sentence is written in 

quotation marks and accompanied by a sentence that either precedes or follows it, which 

states who said, asked, suggested, recommended etc., the direct sentence. British English 

tends to use single quotation marks ('...'), while American English tends to use double 

quotation marks ("...") (Woods 2010: 162). 

 

1.3.1 Formal Reported Speech 

Formal reported speech could be classified as the reported speech that is taught in 

school and whose rules are described in grammar books. Reported speech involves editing 

the original words and requires skill, but it is easier to understand audibly. Reporting what 

somebody else has said usually involves changing tense, pronouns, and other grammatical 

elements to reflect the shift from direct to indirect speech (Swan 2016: 258-259).  

As stated above, reported speech involves many changes. In reported speech, the 

tenses frequently shift because there is a lag between the time the words were first spoken 

and the time they are reported. The following table (Table 1) based on Thomson and Martinet 
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(1986: 270) with example sentences by the thesis author shows how the tenses shift back. 

Because reporting typically occurs in the past, the reporting verb is frequently in the past. 

The move back in reported clause tenses that results from this is known as backshift 

(Alexander 2003: 290). The general rule is that present tenses become past tenses, and past 

tenses become perfect tenses; past modals and past perfect remain unchanged since they 

cannot be backshifted.   

 
Table 1. Changes in tense (Adapted from Thomson and Martinet 1986: 270) 

Direct speech Reported speech 

Present simple 

“I never walk home late at night,” Maria 

explained. 

Past simple 

Maria explained (that) she never walked home 

late at night. 

Present continuous 

“I’m talking to my mom,” she said. 

Past continuous 

She said (that) she was talking to her mom. 

Present perfect 

“I have finished my homework,” she said. 

Past perfect 

She said (that) she had finished her homework. 

Present perfect continuous 

He said, “I’ve been waiting for the bus for 30 

minutes.” 

Past perfect continuous 

He said (that) he had been waiting for the bus 

for 30 minutes. 

Past simple 

Peter said, “I woke up at six o’clock.”  

Past perfect 

Peter said (that) he had woken up at six o’clock. 

Future simple 

“I will be in London next week,” Maria said. 

Would 

She said (that) she would be in London the next 

week.  

Future continuous 

“Tomorrow at this time I will be driving to the 

airport,” he said. 

Would  

He said (that) the next day at that time he would 

be driving to the airport. 

 

When reporting, pronouns, possessive adjectives, and words relating to time and place 

usually change (Alexander 2003: 290-291). Except when reporting one's own words, 

pronouns and possessive adjectives typically shift from first or second to third person. 

Typical pronoun changes are I → he/she, me/you → him/her, we → they, us → them, our → 
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their, mine → his/hers, ours → theirs, myself → himself/herself. Most common changes for 

locational and temporal words are now → then, today → that day, yesterday → the day 

before, tomorrow → the next day, here → there, this place → that place, these places → 

those places.  

 

1.3.2 Informal Reported Speech 

As previously stated, the term informal reported speech, an umbrella term formulated 

by the author of this thesis, refers to the use of markers such as be like, goes and others, as 

identified by researchers (Eckhardt 2001; Barbieri and Eckhardt 2007; Biber and Reppen 

2002), as a means of indicating reported speech in real life use that differs from the more 

formal structures of reported speech in textbooks. Researchers have compared the language 

used in real-life situations by native speakers of a target language with the grammar and 

textbook descriptions of the same language (e.g. Biber and Reppen 2002; Frazier 2003; 

Gilmore 2004; Lawson 2001). Surprisingly, all of these studies unanimously indicate a 

significant gap between the grammar and textbook descriptions of the target language and 

the actual language used by native speakers. Despite language teaching being aimed at 

fostering speaking skills and natural spoken interaction, textbooks often seem to neglect 

important and frequent features of the language spoken by native speakers (Barbieri and 

Eckhardt 2007: 320-321). Furthermore, textbooks provide an incomplete, confusing, and 

often inadequate treatment of common features of the grammar of the spoken language, and 

they do not reflect the reality of language use.  

Reported speech in textbooks and its real-life usage has been analysed by researcher 

Eckhardt (2001; Barbieri and Eckhardt 2007). In her doctoral thesis, Eckhardt (2001: 41) 

discusses the discrepancies between textbook reported speech and naturally occurring 

reported speech. She highlights the inconsistencies found in textbooks concerning the usage 
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of reporting verbs, tense changes, and the overall rules of reported speech. Furthermore, 

when comparing the textbooks to real-life language corpora, the study found that the actual 

usage of reported speech closely aligns with the rules provided in textbooks (Eckhardt 2001: 

68). However, there were some instances where textbooks did not accurately reflect the 

patterns of naturally occurring reported speech, such as with the authenticity of reporting 

verbs and verb tenses. The main idea of Eckhardt's thesis is that while textbooks are not 

necessarily incorrect in their content, the study revealed new insights that can be used to 

create textbooks that better align with the real-life usage of language.  

Barbieri and Eckhardt (2007: 322) argue that reported speech is a crucial aspect of 

communication and an essential language function that learners need to master. Despite its 

importance, textbooks frequently seem to offer limited and insufficient coverage of reported 

speech, emphasizing only mechanical transformations for converting direct to indirect 

speech and ignoring many structures commonly used in real-life speech reports.  

When formal reported speech could be explained as the reported speech and its rules 

presented in the classroom and grammar books, informal reported speech could be explained 

as the reported speech and its structures that can be heard in everyday spoken language which 

do not follow the rules of reporting precisely. Informal reported speech does not mean the 

mistakes made when reporting in reported speech tasks, rather it refers to using other markers 

to indicate that somebody else’s words are being reported. The analysis conducted by 

Romaine and Lange (1991: 227) found that the phrases be + like and go serve a similar 

function to the verb say when introducing reported speech. 

An example of using other than say or tell as the marker to indicate reported speech 

would be:  

(1) A girl asked me, “What are you doing here?” And I was like, “Nothing much.”  

The example illustrates how the be + like can represent reported speech. It is not 
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certain that the speaker actually said nothing much. Instead, the listener of the reported talk 

is prompted to deduce that the thoughts or words being expressed are those of the speaker 

(Romaine and Lange 1991: 230).  In addition to the be + like marker used in the example, 

informal reported speech can be expressed by marker go as well (example 2, below). 

Although quotation marks are used, which in formal speech would indicate what the speaker 

said word for word, in informal reported speech, they do not show that those exact words 

were used (example 3, below). It is highly improbable that an entire group of people repeated 

the exact words reported (Romaine and Lange 1991: 230). 

Examples: 

(2) I told Mark, “Come here!” And he goes, “I am here already.” 

(3) The whole stadium goes, “We beat the City today!” 

Romaine and Lange (1991: 229) argue that the increased usage of be + like and go to 

report what somebody else said is due to the fact that the person who reports wants to include 

the initial conversation’s style, and the internal thoughts of the speaker. Romaine and Lange 

(1991: 229) explain how in formal reported speech, the speaker is identified using their name 

or a personal pronoun, and a verb of saying is used to introduce what is presumed to be the 

exact words spoken by the speaker. Oftentimes, informal reported speech is a recollection 

which is often more accurate in general meaning than in precise wording.  

 
 
1.3.3 The Uses of Reported Speech  

Reported speech can be used for statements, commands, and questions, both WH-

questions and Yes/No questions (Thomson and Martinet 1986: 269). Each category will be 

explained further in the following paragraphs. 

For statements, when reporting from direct speech, the rule is say/tell/ask + that + 

object. No quotation marks are used in reported speech. (Thomson & Martinet 1986: 270) 
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Example:  

(4) Direct: Andy says, “The bus is going to be late again.” 

Reported: Andy says that the bus is going to be late again. 

For commands, the reporting verbs used are tell, order, command, ask, beg, urge, 

remind, and advise, followed by object + to-infinitive. No quotation marks are used in 

reported speech (Thomson & Martinet 1986: 280). 

Example:  

(5) Direct: Andy said to me, “Do not use my shampoo.” 

Reported: Andy told me not to use his shampoo. 

For WH-questions, the reporting verb in reported speech is ask/demand/question/want 

to know. No quotation marks and question marks are used and the word order in direct speech 

question changes into declarative sentence word order (Thomson & Martinet 1986: 280). 

Example: 

(6) Direct: “Where do you want to eat?” Andy said to me. 

Reported: Andy asked me where I wanted to eat.  

With Yes/No questions, whether or if is used. No quotation marks or question marks 

are used in reported speech. (Thomson and Martinet 1986: 277) 

Example:  

(7) Direct: “Do you cook at home?” Andy said to me. 

Reported: Andy asked if/whether I cooked at home.  

The foreign learner should acquire reported speech patterns. The conversational style 

of the learner will likely be constrained if he only uses direct speech. Regardless of why the 

students are learning English, they must first be taught how to handle the reported speech 

patterns expertly in speech and simple written narrative accounts before the learners can 

practise writing formal reports (Byrne 1963: 23). 
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1.4 Reporting Verbs 

When somebody was to ask which reporting verbs are the most commonly used, the 

answer to that question would probably be say and tell for reported statements and ask for 

reported questions. The following table (Table 2) shows some verbs that are most commonly 

used to report what somebody else has said.  

Table 2. List of reporting verbs (Adapted from ELTbase, 2023; Hinkel 2004) 
SAY pattern 
Verb + (that) + 
clause 

TELL pattern  
Verb + direct object 
+ (that) + clause 

REQUESTS / 
PROMISES 

REQUEST / 
PROMISE (cont.) 

Admit Advise Advise Remind 
Advise Assure Agree Tell 
Agree Convince Ask Threaten 
Announce Inform Beg Urge 
Claim Notify Claim Warn (not to) 
Complain Persuade Convince  
Confirm Promise Demand  
Declare Reassure Forbid  
Explain Remind Instruct  
Insist Tell Invite  
Mention Warn Offer  
Promise  Order  
Propose  Persuade  
Say  Promise  
Suggest  Propose  
Warn  Refuse  

 

Researchers Barbieri and Eckhardt (2007: 323) analysed different textbooks and the 

reporting verbs presented to the learner in them. They found that all ESL/EFL textbooks 

examined focused on the reporting verbs say and tell. While most textbooks included other 

reporting verbs, there was no consensus on which verbs were generally used for reporting. 

Barbieri and Eckhardt (2007: 333) suggest based on their study about reported speech in real 

life and reported speech in textbooks, that it is recommended to provide instruction on both 

the standard reporting verbs say and tell but also on non-traditional quotative markers, such 

as be like and go, as they are widely used. 
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1.5 Teaching Reported Speech 

Before examining how reported speech is taught, it is wise to look at the learners’ 

challenges with reported speech. Most commonly, the students struggle with structural 

changes, pronoun and possessive adjective changes and changes in time and place 

adverbials. It is suggested that these challenges can be overcome by systematic practice. The 

conventional recommendation is to address one challenge at a time and therefore, according 

to Byrne (1963: 26), the practice should be restricted to asking students to report simple 

statements without any changes in tense. 

A significant amount of written practice will still be required after all the reported 

speech patterns (statements, commands, questions) have been covered. Students should not 

be given exercises where the contextual (grammatical and/or temporal) setting is absent; 

otherwise, little or nothing of value is learned about how reported speech functions. If a 

series of unrelated sentences are being used for practice, an example should be given so that 

the student knows exactly how he is to report the utterance. However, using passages rather 

than a collection of disconnected sentences will be more satisfying (Byrne 1963: 29). 

Most exercises for practising reported speech can be easily found in various reference 

grammar books and course books. Quite a lot of the exercises aim to change the dialogues 

into reported speech and check the students' responses with the teacher or other students. It 

is beneficial in some ways because these exercises specifically target students' writing 

abilities through rewriting. The downside of this kind of practice is that it is unlikely to 

motivate the students when all the tasks are the same. Since most exercises consist of 

separate sentences, it can be challenging for students to comprehend the context and select 

the proper tense and "now and then" expression. Working with the text and understanding 

its context will be more beneficial for the students. Moreover, incorporating a context when 

teaching reported speech can provide a more comprehensive understanding of the situation 
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and facilitate learners, particularly visual learners, in effectively communicating the message 

(Milovanova et al. 2019: 170). 

Suggestions to make learning reported speech more interesting for the students include 

playing games in the classroom. The games can be simple card games / PowerPoint slides 

games where students see a direct speech sentence they need to report or a reported speech 

sentence they need to make into direct speech (Milovanova et al. 2019: 170). The students 

could act out short dialogues where they need to report what one character said to another. 
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2 EMPIRICAL ANALYSIS – REPORTED SPEECH IN THE I LOVE 

ENGLISH TEXTBOOK SERIES 

The primary motivation behind initiating this research was the fact that reported speech 

in the I Love English textbook series has not been done before. Another reason for 

conducting this research was that the author of this thesis is now working as a teacher and 

teaching reported speech to students who use this textbook series noticed that the tasks in 

the workbook and tests were very similar and included only one type of structure of the task. 

The upcoming sections of the thesis will describe the sample and methodology used in the 

analysis, followed by the presentation of the analysis in response to the research questions 

and the discussion based on the findings. These research questions are as follows: 

RQ1: How does the selection of reporting verbs and reporting structures broaden in 

the series? 

RQ2: How are reported speech grammar rules presented in the I Love English textbook 

series? 

RQ3: What is tested about reported speech in the I Love English textbook series and 

how do practice materials support preparation for and assessment? 

RQ4: Is informal reported speech represented in the I Love English textbook series? If 

it is, then how is it represented? 

 

2.1 Methodology  

To analyse reported speech in the I Love English textbook series, the author collected 

the latest editions of all I Love English book sets. The term book set in this thesis refers to 

all the books that are part of and used in one grade, those being the Student’s Book, 

Workbook, Teacher’s Book and the Tests Book. The author looked through all the books 

part of the set and collected all tasks about reported speech that could be found. The analysis 
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includes book sets I Love English 4 – 7. The book sets I Love English 1 – 3 were left out of 

the analysis because they did not include any tasks regarding reported speech. Reported 

speech tasks were first introduced in I Love English 4 and every following book set included 

some tasks regarding reported speech. The tasks concerning reported speech could be found 

in the workbook and tests. Statistical analysis of what reporting verbs are presented to the 

learner and how many times the learners encounter them was done using the open-source 

computer program QCAMap. 

The I Love English textbook series set compiled by Ülle Kurm and Ene Soolepp and 

published by Kirjastus Studium is widely used in schools. It is said to be in accordance with 

the learning outcomes and topics stated in the National Curriculum. The series facilitates the 

development of language skills by incorporating diverse activities encompassing listening, 

speaking, reading, and writing, as noted by Tera (2015: 1). 

The I Love English series is built so that the Student’s Book focuses more on teaching 

new vocabulary related to the unit's topic, and the Workbook focuses on the grammar topic 

of the unit. Grammar topics are taught explicitly and implicitly in the Workbook. This means 

that the students notice or detect a grammar rule and then practice (implicit), or the teacher 

provides the students with rules that can then be applied in exercises (explicit). It has been 

noted the I Love English series uses an inductive method quite often. That means students 

are expected to derive the rules based on the examples (Zagura 2015: 10). The grammar 

topics that are new to the students are introduced via grammar boxes and tables before the 

exercises. Both in English and Estonian, grammar rules are presented succinctly and 

methodically, along with examples of how to apply them. Exercises requiring the application 

of the rules listed in the grammar boxes are typically included after these rules. 
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2.2 Reported Speech in the I Love English series 

The I Love English series is compiled in a way that the Student’s Book does not have 

any reported speech exercises. All tasks and explanations of the rules concerning reported 

speech can be found in the Workbook. The learning of the rules is tested in unit tests. 

The students encounter reported speech for the first time in I Love English 4, intended 

for sixth-grade pupils (Kurm and Soolepp 2015a: 2). Students have exercises about reported 

speech in Unit 12 – People, Unit 13 – Stressed, Unit 14 - Street, Unit 15 – Red Nose Day / 

Show what you know, and Unit 16 – We care. In all of the units, none of the exercises 

involved tense backshift, meaning that all the exercises required students to report the 

sentence without any changes in tense. While the majority of the exercises involved 

declarative sentences, there was one exercise focused on reporting questions, and three 

exercises focused on reporting requests and warnings. The book set did not introduce any 

other reporting verbs than say, tell and ask.   

I Love English 5 is intended for the seventh grade (Kurm and Soolepp 2016a: 2). The 

units with reported speech exercises are Unit 7 – The Weather, Unit 12 – Superstitions, and 

Unit 17 – Garden. The exercises regarding reported speech in this book set involved 

declarative sentences, questions, requests and warnings. While similarly to the previous 

book set I Love English 5 did not include backshift of the tenses, the book set did include 

exercises with to + -ing form. The book set also introduced new reporting verbs in addition 

to say, tell and ask.  

I Love English 6 is intended for the eighth grade (Kurm and Soolepp 2017a: 2). The 

units with reported speech exercises are Unit 4 – Art, Unit 5 – Show what you know, Unit 6 

– Safety first, Unit 14 – Relationships, and Unit 19 - Trees. The exercises in this book set 

included backshift of tenses, change in time and place words,  to + -ing form, and reporting 

verbs introduced in the previous book set. 
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I Love English 7 is intended for the ninth grade (Kurm and Soolepp 2018a: 2). Units 

with reported speech exercises are Unit 16 – Estonia and Unit 19 – Career. The exercises 

regarding reported speech in this book set included all of the aspects that the students had 

learned about reporting speech in the previous book sets.  

 

2.2.1 RQ 1: How does the selection of reporting verbs and reporting structures broaden 

in the series? 

One interest of the author of this thesis was to see how the selection of reporting verbs 

broadens over the series. In order to analyse this, every book in the I Love English series that 

included reported speech was examined. The first book set where the learner encounters 

reported speech is I Love English 4. Because of that, book sets I Love English 1-3 were not 

included in the analysis. 

The following table (Table 3) shows the verbs that were used in reported speech 

exercises and how many times they were used. The table was compiled by finding all the 

exercises in Workbooks and unit test versions and analysing the verbs used in direct speech 

sentences given to students and reported speech sentences expected from students. The 

sentences expected from the students were provided in the Teacher’s Book. Actual sentences 

that the students write were not analysed.  

Table 3. How often different reporting verbs were present in the I Love English series. 
 Say Ask Tell Suggest Recommend Promise 
I Love English 4 103 54 37 0 0 0 
I Love English 5 82 74 20 12 11 11 
I Love English 6 153 90 29 20 12 9 
I Love English 7 24 31 18 5 4 1 

 
 Offer Warn Agree Invite Want to know Add 
I Love English 4 0 0 0 0 0 0 
I Love English 5 7 6 4 4 2 2 
I Love English 6 6 12 7 4 11 0 
I Love English 7 2 1 1 0 8 0 
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Across all analysed I Love English book sets, where reported speech exercises were 

present, the verb say was used the most, as seen from the table. The verb say was the most 

used verb both in direct and reported speech sentences. Looking at how the occurrence of 

the verb say changes over the years, the usage of it decreases almost every year, and the 

occurrence of other reporting verbs increases, with the exception of I Love English 6, where 

the usage of every reporting verb increases. The increase in reporting verb usage in I Love 

English 6 can be explained by the fact that this book set had the most exercises about reported 

speech compared to other book sets. The next most commonly used verbs across all book 

sets were ask and tell. 

As can be seen from the table, I Love English 4 utilises only three reporting verbs - 

say, ask, and tell. This limited selection can be attributed to the fact that I Love English 4 is 

intended for the sixth grade, and it is the first in the series to introduce reported speech to 

the learner. The reporting verb say was the most frequently used verb, appearing both in 

direct and reported sentences. The reporting verb ask was predominantly used in the reported 

speech sentences expected from the students, except for one exercise in Unit 16, where it 

was also used in direct speech sentences.  

In contrast to I Love English 4, I Love English 5 provides students with numerous new 

reporting verbs such as suggest, recommend, promise, offer, warn, agree, invite, want to 

know, and add. This increase in reporting verbs can be a reason for the decrease in the usage 

of the reporting verb say. In many cases, the exercise description provided the reporting 

verbs to be used for reporting the sentences. In I Love English 4, the students were only 

provided with example sentences that used say and tell as reporting verbs for statements and 

ask as reporting verb for questions. 

The small number of reporting verbs in I Love English 7 can be explained by the fact 

that only two units contain exercises about reported speech. Since I Love English 7 is 
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intended for ninth-grade pupils, the book set has to cover many topics for the students to 

review. The book set had in total of three reported speech exercises across the units. 

Across all of the book sets, only seven exercises had a grammar box included out of 

all 24 reported speech exercises in the workbooks. I Love English 4, I Love English 5, and I 

Love English 6 contained mostly exercises that provided students with example sentences 

done for them as a grammar box to notice the rule. These examples were intended to assist 

the students in recognizing the grammar rule being taught. I Love English 7 did not have any 

grammar boxes before the reported speech exercises nor revision units regarding reported 

speech. No book set presented any rules regarding the difference between using say and tell 

as reporting verbs to the students. As mentioned above, the I Love English 4 and I Love 

English 5 did not introduce backshift of tenses to the students. The changes in pronouns were 

shown to students in example sentences.  

 

2.2.2 RQ 2: How are reported speech grammar rules presented in the I Love 

English textbook series?  

Analysing how rules to grammar topics in the I Love English textbook series are 

presented, it can be seen that the series is built mostly on the inductive method, where 

students discover the rules by analysing the examples given. Because of that, not many rules 

are presented to the learner before the exercises in the I Love English series. Instead, the 

learner is presented with example sentences. However, in some instances, the learner is 

presented with the rules on how to report (Picture 23, Appendix 3). The rule presentation 

structure does not apply only to reported speech but to other grammar topics included in the 

book series as well. Short conclusions of the rules and explanations of the grammar topic are 

presented to the student in units 5, 10, 15 and 20, all titled Show what you know if the 

grammar topic was presented to the students in the previous units.  
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Looking closer at how reported speech rules are presented to the learner, the very first 

reported speech exercise in I Love English 4, the workbook presents the student with the 

instructions to write the sentences in reported speech, which is followed by a small blue 

grammar box with examples of direct speech and reported speech (picture 1, Appendix 1). 

The examples only highlight the change in pronouns when reporting. No back-shifting in 

tense happens in the reported sentences. In the following exercises and units in the I Love 

English 4 if no blue box with examples is provided before the exercise, the students are given 

a few example sentences already done for them within the exercise. The first exercise uses 

only reporting verb say. Reporting verbs tell and ask are introduced later to the student. With 

reporting verb tell, no explanation is provided why they ought to use this reporting verb 

instead of say (Picture 4, Appendix 1). Reporting verb ask and the change in reporting 

structure compared to direct sentence structure is used in one exercise where the student is 

expected to notice from the example sentence provided in the blue grammar box that if the 

direct sentence has ask, they are expected to use ask in the reported sentence as well (Picture 

8, Appendix 1).  

In the revision unit (Picture 6, Appendix 1), the students get a brief overview of what 

they have already practised in the previous units and exercises, for example, that there are 

no quotation marks used in reported speech, the word that can be left out, and where 

necessary, pronouns and verbs change. Although the exercise instructions in all units are 

given to the learner in English, in the revision unit the brief overview of reported speech and 

the most important changes happening are presented to students in Estonian. That is most 

likely due to the fact that the topic is new and to ensure the students understand what reported 

speech is and how it works. The overview of the changes happening when reporting acts as 

a reminder of what the students have already practised in the exercises before. All of the 

changes presented in the overview were things that the students had previously practised 
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using in the exercises – no quotation marks, the not obligatory that, and changes in verb 

forms and pronouns. The use and difference in the meaning of the reporting verbs is not 

explained in any revision units of I Love English 4. 

The first reported speech exercises in I Love English 5 do not provide the student any 

grammar box. However, a few example sentences with important parts highlighted with 

different colour are still provided for the learners. I Love English 5 presents the students 

some new reporting verbs and provides instructions on how some of them when reporting 

require to + verb form (e.g. agree, promise, offer) and how some require verb + -ing form 

(e.g. recommend, suggest) in grammar box before one exercise (Picture 23, Appendix 3). I 

Love English 5 does not provide any overview of reported speech rules in the revision units 

nor does the revision unit provide any exercises regarding reported speech. That could be 

explained by the fact that no new rule was introduced to the students.  

Reported speech exercises in I Love English 6 follow the same structure as in previous 

book sets. The students are provided either a blue grammar box before the exercise with 

example sentences or with example sentences done for the student within the exercise. I Love 

English 6 is the first book set to introduce tense backshift to the learner (Picture 38, Appendix 

5). The learner is expected to notice the change in tense from the example sentences provided 

before the exercise (Picture 40, Appendix 5). An overview of how tenses backshift is 

provided in one exercise. The revision unit offers an overview of tense changes, time and 

place word changes and a short list of reporting verbs. No explanation of why tense and time 

and place words change is offered.  

Across all units in I Love English 7, the book set included three exercises in the 

workbook where students were asked to use reported speech. The students had no example 

sentences provided. Similarly to I Love English 5, the I Love English 7 revision units do not 

offer any overview of reported speech, nor do the revision units provide any exercises to 
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practice reported speech.  

Another aspect worth analysing is the exercise instructions. Across all book sets in the 

series, in most cases, the instructions for reported speech exercise was “Report the 

sentences” or “Write the sentences in reported speech”. Further instructions were provided 

only if the student were asked to use other reporting verbs than say, tell, or ask.  

 
2.2.3 RQ 3: What is tested about reported speech in the I Love English series, and how 

do the practice materials support preparation for the textbook set test?  

The book sets and units in the book that included reported speech also had 

corresponding exercises about reported speech in their unit tests. If the unit had no exercises 

about reported speech in the workbook, there were none in the test as well. Across all I Love 

English books, there were in total 14 units that included exercises about reported speech. 

That also means that the same 14 units had exercises about reported speech in the unit test.  

Before describing and analysing the tests that included reported speech exercises, it is 

important to look at the exercises about reported speech provided in the workbook. The 

exercises of reported speech in the workbook all follow the structure that the learner is given 

a sentence in direct speech that they then need to write in reported speech. No exercise of 

rewriting reported speech sentence in direct speech or any other exercise type or suggestion 

to the teacher was present. 

Looking at what the students are given in the exercises, it can be seen that in the first 

book sets intended for younger learners, the exercises include more example sentences in 

reported speech than in book sets intended for older students. That can be explained by the 

fact that in later book sets the students are already familiar with reported speech and how it 

should be formed, and they are assumed to not need examples to refresh their memory. In 

the first-ever exercises about reported speech, students are not given any reporting verbs 

they need to use when reporting the direct sentence. The students are expected to follow the 
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example and use the same reporting verb as given in the example. In most cases, the reporting 

verb that was used was say. Later reporting verbs ask and tell were provided also in the 

examples, which indicate that the learner is to use them when reporting.  

I Love English 5 is the first book set in the series that introduces new reporting verbs 

in addition to say, tell and ask. While in the previous book set, I Love English 4, the students 

were presented with example sentences with the only reporting verb they were expected to 

use in the exercise, starting from I Love English 5, the students were now provided new 

reporting verbs that they were expected to use when reporting. The rules regarding the new 

reporting verbs and examples of their use were provided to the student in one exercise 

(Picture 23, Appendix 3). The reporting verbs presented to the students to use when reporting 

were suggest, recommend, promise, offer, warn, agree, invite, want to know and add. These 

reporting verbs, with the exception of recommend, want to know and add, were listed as the 

most common reporting verbs in the table given above (Table 2).  

When analysing the exercises in the workbook, the author of this thesis could only 

identify two types of how direct speech sentences that were presented to the student in an 

exercise. One type was that the student was given all the direct sentences in the exercise with 

separate accompanying sentences. An example of this type can be seen in Picture 1 

(Appendix 1). Another type that was commonly used was that the learner was given one 

companying sentence for all the different direct sentences in the exercise. An example of 

this can be seen in Pictures 46 and 47 (Appendix 5). These exercise types were both used in 

the tests as well.  

Another thing that the author of this thesis noticed was that in some cases, the tests are 

very similarly worded to the exercises in the workbook. For example, pictures 1 (Appendix 

1) and 9 and 10 (Appendix 2) show how the sentences in an exercise in the workbook and 

sentences in the test are exactly the same. In the later book sets the sentences in the tests 
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exercises are no longer identical. Nevertheless, there are still many similar sentences that 

can be found, for example, pictures 65 (Appendix 7) and 69 (Appendix 8) show that in the 

workbook exercise, the sentence that the learner had to report was: Kevin said to Martin, 

“Do you know which ones are edible mushrooms?” and in the test, the learner was asked to 

report sentence: Helen said to Ken, “Do you know which mushrooms are poisonous?”. The 

general tendency is that the higher the grade where the book set is used, the less similar the 

sentences in the workbook book exercises and tests are.  

 

2.2.4 RQ 4: Is informal reported speech represented in the I Love English series? If it 

is, then how is it represented? 

Informal reported speech, explained above as using other markers, e.g. be like and go, 

when reporting direct speech, could not be found present in the I Love English series. The 

author of this thesis proposes that the reason informal reported speech is not included in the 

textbook series is because the authors of the series may believe that its inclusion could be 

confusing for learners. Additionally, since national exams do not typically test for informal 

reported speech, it may be seen as unnecessary to include in the textbooks.  

 

2.3 Discussion 

After conducting the literature review and analysis, the author of this thesis highlights 

some of the most significant aspects of the study and discusses how the textbook series 

supports learning, as well as areas for possible improvement. Following the learning-

acquisition of languages explained in the literature review and the analysis of the textbook 

series, it could be said that the I Love English textbook series supports both language learning 

and the acquisition of English language. According to Schütz (2018: para 7), language 

acquisition is based in rule discovery where the students construct the rules based on 
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examples and apply them. I Love English textbook series utilises that quite often. Schütz 

(2018: para 7) also explains how language learning is rule-driven, meaning the students are 

given the rules they need to apply in the exercises. I Love English utilises that as well. The 

balance between presenting the rules before the exercise and presenting example sentences 

seems to be balanced in the textbook series. In both cases, however the exercise is 

constructed, the student has the opportunity to consult the teacher when they do not discover 

the rule from the example or when they do not understand the rule given.  

The author of the thesis notes that to assist students in recognizing grammatical 

patterns, language theorists have developed a structure for sequencing grammar learning 

activities, which includes observing, structuring, and proceduralizing (Batstone 1995; 

DeKeyser 2001). The I Love English textbook series incorporates all three of these sequence 

patterns. In the initial observation stage, students notice the connection between form and 

meaning by studying examples with highlighted parts provided to them before the exercises. 

In the second stage, structuring, the student practices using the observed grammar patterns 

in the workbook exercises under the teacher's supervision, who can point out mistakes and 

assist the student in expressing the meaning correctly. In the final stage, proceduralisation, 

the student applies the newly learned grammar patterns by completing the unit tests.  

Of all the suggestions for structuring stage that Dendrinos (2015: slide 21) suggests 

(group activities, language games, meaningful repetition drills (e.g. rhymes), and controlled 

written practice) the I Love English textbook series seems to only use controlled written 

practice for reported speech. Similarly for the proceduralisation stage, of all the possible 

options suggested by Dendrinos (2015: slide 22) - problem-solving, storytelling using 

images, correcting content and form errors that the teacher makes on purpose, roleplaying, 

etc., the I Love English textbook series seems to use none of them and instead uses testing.  

Another topic worth discussing based on the literature review and the analysis of the 
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textbook series is the way the instructions to the students are provided. As was mentioned in 

the analysis, the instructions given to the students were rather short and straightforward – 

“Report the sentences”, and “Write the sentences in reported speech”. That is in accordance 

with what Cameron (2001: 96) has said about how instructions presented to the learner 

should be – basic and straightforward. Nevertheless, as indicated in the literature review, it 

is essential for the sentences within exercises to be contextualized, ensuring that the practice 

of the grammar topic is not carried out in isolation. 

The author of this thesis notes that if students were to recognise that the test exercises 

are identical to the ones they have already completed in the workbook, there is a risk that 

they may simply memorise the sentences without fully grasping the underlying grammar 

topic. The author also thinks that memorising the sentence and not the rule on how to form 

reported speech is possible, since in the first book sets dealing with reported speech, the unit 

does not include that many reported speech exercises, and therefore also sentences, that the 

student would have to memorise for the test. The validity of this theory is somewhat 

challenged in the later book sets, as the sentences in the workbook exercises and the 

sentences in the tests are no longer identical. Based on the description of the workbook 

exercises and test exercises above, the author of this thesis speculates that in the lower grade 

book sets, the practice materials in the workbook prepare the student to memorise the 

sentences word for word rather than preparing the student to learn how reported speech 

works. In the latter grades and book sets, the practice materials prepare the students more to 

learn the rules of reported speech rather than preparing them to memorise the sentence word 

for word, since the test exercises do not include the same sentences as the practice materials 

in the workbook.  

Another aspect that was analysed in this thesis was the inclusion of informal reported 

speech in the textbook series. In the analysis was found that informal reported speech was 
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not present in the series. In the event of future new publications of the I Love English 

textbook editions, it could possibly be beneficial if the authors were to incorporate exercises 

that utilise the markers be like and go for reported speech as well. As evidenced by 

researchers Barbieri and Eckhardt (2007: 223), native speakers often use alternative markers 

beyond the traditional say and tell for reporting. Ultimately, the primary aim of language 

teaching is to equip learners with the skills necessary to communicate effectively. Therefore, 

it would be beneficial for learners to acquire the language patterns and structures commonly 

utilised by native speakers. So far when there are no informal reported speech exercises in 

the textbook series, the teachers who use this series could find additional exercises that 

would help the students learn informal reported speech usage as well.  

There are few more suggestions based on the analysis and personal experience using 

the textbook series that the author of this thesis makes for users of I Love English series. As 

was mentioned above, the students would benefit from different exercises types for grammar 

topics. Therefore, the first suggestion would be to vary exercise types. Some variation 

suggestions for reported speech exercises would be forming direct speech from reported 

speech sentences, gap filling exercises, multiple choice questions, speaking exercises (orally 

reporting partner’s story to another partner), explaining the differences between the 

meanings of different reporting verbs and how they affect the meaning of what was said, etc.  

Another suggestion would be to offer a wider selection of reporting verbs in the 

exercises. The table provided in the literature review (Table 2) offers a rather wide selection 

of common reporting verbs but the textbook series utilises only a small amount of them in 

the exercises. The wider selection of reporting verbs used in the exercises could help to 

broaden the student’s vocabulary. The author of this thesis does not want to suggest a wider 

selection of reporting verbs to students from the beginning of learning the topic, but instead 

suggests gradually expanding the range of reporting verbs over the course of several years. 
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This wider selection of reporting verbs could be introduced through additional exercises. 

The final suggestion that the author of this thesis makes would be for the creators of 

the textbook series to include in the Teacher’s Book some suggestions of games, online 

exercises and websites or what to pay attention to for the grammar topics presented in the 

series. Additionally, the author suggests including a grammar reference section that outlines 

what topics are covered in the book and to what extent they are taught. This would help new 

teachers who are not very familiar with the book series yet to understand better how much 

of the grammar topic they should present to their students. 
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3 CONCLUSION 
 

The main aim of the thesis was to provide an overview of how reported speech is 

presented in the I Love English textbook series. Through literature review and analysis, the 

author aimed to point out the strong suits of the textbook series as well as some areas where 

improvement could be useful. To compile the suggestions offered in the discussion, an 

analysis of reported speech exercises in the I Love English series was conducted.  

The analysis was largely based on describing how reporting verbs’ vocabulary and 

structures change over the years, how the rules of reported speech are presented in the 

textbook series, what is tested about the grammar topic in the test set and if informal, 

everyday usage of reported speech is present in the I Love English series. The author found 

that changes in reporting verbs happen over the years and the vocabulary broadens. Analysis 

on how the rules of reported speech were presented found that in most cases the exercises in 

the workbook followed the implicit approach where the students were presented with 

example sentences from where they were expected to figure out the rule to apply in the 

exercise. However, some exercises included the explicit approach as well where students 

were presented with rules to apply in the exercise. Analysis on what is tested found that the 

tests included in the book sets seem to be very similar to the exercises in the workbook that 

the students have already completed. And finally, the analysis found that informal reported 

speech was not included in the textbook series. Based on the literature review and the 

analysis conducted, some recommendations were provided for the users of the textbook 

series. Overall, the objective of these suggestions was to point out aspects of the grammar 

topic that could cause difficulties for the learner and how to help both the teacher and the 

learner.  

When learning a foreign language, the ultimate goal is to help to develop 

communication skills. Therefore, it is advisable for teachers to prioritize grammar instruction 
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in a way that supports this objective. Instead of teaching grammar in isolation, it should be 

integrated with other language skills to enable students to produce grammatically accurate 

spoken and written sentences. Although the communicative language teaching approach 

emphasizes communication over grammar, it is still essential to provide students with 

opportunities to notice and structure grammatical patterns, and to proceduralise them in order 

to effectively apply newly learned grammar rules. 

When teaching languages to young learners, two processes can occur: language 

acquisition and language learning. To acquire articles naturally in an EFL classroom, 

students should be provided with an environment that mimics real-life English language 

usage. However, outside of the classroom, students may encounter situations where language 

is acquired, such as playing videogames, consuming multimedia in English, or traveling to 

foreign countries. Despite this exposure, it may not be enough for students to understand the 

underlying structures of the language. Therefore, while language learning is the primary 

objective in an EFL classroom, teachers should still encourage students to explore 

opportunities for natural language acquisition outside of class as well.  

As mentioned above, the aim of the thesis was to provide an overview of reported 

speech in the I Love English textbook series, point out the strong suits of it and based on the 

analysis offer few suggestions on what could possibly be improved. The analysis should 

point out that the textbook series follows similar pattern throughout years and book sets and 

could possibly use some variation. Overall, the analysis and recommendations provided were 

based on the National Curriculum and therefore should be suitable for teachers who find that 

more attention to reported speech topic in the textbook series could be drawn.  
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APPENDICES 
 

APPENDIX 1: I Love English 4 Workbook 

 
Picture 1. Reported speech exercise in I Love English 4, Unit 12, p 74. 
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Picture 2. Reported speech exercise in I Love English 4, Unit 13, p 77. 
 

 
Picture 3. Reported speech exercise (cont.) in I Love English 4, Unit 13, p 78. 
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Picture 4. Reported speech exercise in I Love English 4, Unit 14, p 85. 
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Picture 5. Reported speech exercise in I Love English 4, Unit 14, p 86.  
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Picture 6. Reported speech rules in I Love English 4, Unit 15, p 90.  
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Picture 7. Reported speech exercise in I Love English 4, Unit 15, p 92  
 



56 
 

 
Picture 8. Reported speech exercise in I Love English 4, Unit 16, p 100.  
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APPENDIX 2: I Love English 4 Tests 

 
Picture 9. Reported speech exercise in I Love English 4, Unit 12 test A.  
 

 
Picture 10. Reported speech exercise in I Love English 4, Unit 12 test B. 
 

 
Picture 11. Reported speech exercise in I Love English 4, Unit 14 test A 
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Picture 12. Reported speech exercise (cont.) in I Love English 4, Unit 14 test A. 
 

 
Picture 13. Reported speech exercise in I Love English 4, Unit 14 test B. 
 

 
Picture 14. Reported speech exercise (cont.) in I Love English 4, Unit 14 test B. 
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Picture 15. Reported speech exercise in I Love English 4, Unit 15 test A. 
 

 
Picture 16. Reported speech exercise in I Love English 4, Unit 15 test B. 
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Picture 17. Reported speech exercise in I Love English 4, Unit 16 test A. 
 

 
Picture 18. Reported speech exercise in I Love English 4, Unit 16 test B. 
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APPENDIX 3: I Love English 5 Workbook 

 
Picture 19. Reported speech exercise in I Love English 5, Unit 7, p 53. 
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Picture 20. Reported speech exercise in I Love English 5, Unit 7, p 54. 
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Picture 21. Reported speech exercise in I Love English 5, Unit 12, p 86. 
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Picture 22. Reported speech exercise (cont.) in I Love English 5, Unit 12, p 87. 
 

 
Picture 23. Reported speech exercise in I Love English 5, Unit 12, p 88. 
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Picture 24. Reported speech exercise in I Love English 5, Unit 12, p 89. 
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Picture 25. Reported speech exercise in I Love English 5, Unit 17, p 113. 
 

 
Picture 26. Reported speech exercise in I Love English 5, Unit 17, p 113. 
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APPENDIX 4: I Love English 5 Tests 

 
Picture 27. Reported speech exercise in I Love English 5, Unit 7 test A. 
 

 
Picture 28. Reported speech exercise in I Love English 5, Unit 7 test B. 
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Picture 29. Reported speech exercises in I Love English 5, Unit 12 test A. 
 

 
Picture 30. Reported speech exercise (cont.) in I Love English 5, Unit 12 test A. 
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Picture 31. Reported speech exercises in I Love English 5, Unit 12 test B. 
 

 
Picture 32. Reported speech exercise (cont.) in I Love English 5, Unit 12 test B. 
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Picture 33. Reported speech exercise in I Love English 5, Unit 15 test A. 
 

 
Picture 34. Reported speech exercise in I Love English 5, Unit 15 test B. 
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Picture 35. Reported speech exercise in I Love English 5, Unit 17 test A. 
 

 
Picture 36. Reported speech exercise in I Love English 5, Unit 17 test B. 
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APPENDIX 5: I Love English 6 Workbook 

 
Picture 37. Reported speech exercise in I Love English 6, Unit 4, p 22.  
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Picture 38. Reported speech exercises in I Love English 6, Unit 4, p 23.  
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Picture 39. Reported speech exercise in I Love English 6, Unit 4, p 24.  
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Picture 40. Reported speech exercise in I Love English 6, Unit 4, p 25.  
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Picture 41. Reported speech exercise in I Love English 6, Unit 4, p 26.  
 

 
Picture 42. Reported speech rules in I Love English 6, Unit 5, p 30. 
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Picture 43. Reported speech rules in I Love English 6, Unit 5, p 31. 
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Picture 44. Reported speech exercise in I Love English 6, Unit 5, p 32.  
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Picture 45. Reported speech exercises in I Love English 6, Unit 5, p 33.  
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Picture 46. Reported speech exercises in I Love English 6, Unit 5, p 34.  
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Picture 47. Reported speech exercise in I Love English 6, Unit 5, p 35.  
 

 
Picture 48. Reported speech exercise in I Love English 6, Unit 6, p 38.  
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Picture 49. Reported speech exercises in I Love English 6, Unit 6, p 39. 
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Picture 50. Reported speech exercise in I Love English 6, Unit 6, p 40.  
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Picture 51. Reported speech exercise in I Love English 6, Unit 14, p 96. 
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Picture 52. Reported speech exercise in I Love English 6, Unit 19, p 123. 
 

 
Picture 53. Reported speech exercise in I Love English 6, Unit 19, p 124.   
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APPENDIX 6: I Love English 6 Tests 

 
Picture 54. Reported speech exercise in I Love English 6, Unit 4 test A. 
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Picture 55. Reported speech exercise in I Love English 6, Unit 4 test B. 
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Picture 56. Reported speech exercise in I Love English 6, Unit 5 test A. 
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Picture 57. Reported speech exercises in I Love English 6, Unit 5 test A. 
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Picture 58. Reported speech exercise in I Love English 6, Unit 5 test B. 
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Picture 59. Reported speech exercises in I Love English 6, Unit 5 test B. 
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Picture 60. Reported speech exercise in I Love English 6, Unit 6 test A. 
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Picture 61. Reported speech exercise in I Love English 6, Unit 6 test B. 
 

 
Picture 62. Reported speech exercise in I Love English 6, Unit 19 test A. 
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Picture 63. Reported speech exercise in I Love English 6, Unit 19 test B. 
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APPENDIX 7: I Love English 7 Workbook   

 
Picture 64. Reported speech exercise in I Love English 7, Unit 16, p 104.  
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Picture 65. Reported speech exercise in I Love English 7, Unit 16, p 105.  
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Picture 66. Reported speech exercise in I Love English 7, Unit 19, p 122. 
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Picture 67. Reported speech exercise in I Love English 7, Unit 19, p 123.  
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Picture 68. Reported speech exercise in I Love English 7, Unit 19, p 124. 
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APPENDIX 8: I Love English 7 Tests 

 
Picture 69. Reported speech exercise in I Love English 7, unit 16 test. 
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Picture 70. Reported speech exercises in I Love English 7, Unit 19.  
 

 
Picture 71. Reported speech exercise (cont.) in I Love English 7, Unit 19.  
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Annotatsioon: 

Selle magistritöö eesmärk on analüüsida, kuidas kaudne kõneviis (reported speech) on 

esitatud ja kuidas seda on täiendatud ülesannetega “I Love English” õpikutesarjas. 

Magistritöö esimeses peatükis antakse ülevaade keeleõppest ja keele omandamise 

lähenemisviisidest ning samuti ka grammatikateemadest, mis on seotud kaudse kõneviisi 

õpetamisega. Töö teine peatükk hõlmab ülevaadet “I Love English” õpikusarjast ning 

analüüsib seda õpikusarja vastavalt püstitatud uurimisküsimustele. Püsitatud 

uurimisküsimused on järgnevad: 1. Kuidas muutub kaudses kõneviisis kasutatud tegusõnade 

ning kaudse kõneviisi ülesehitus õpikusarjas aastate jooksul? 2. Kuidas esitatakse “I Love 

English” õpikutesarjas kaudse kõneviisi grammatikareegleid. 3. Mida ja kuidas testitakse 

kaudse kõneviisi puhul “I Love English” õpikutesarjas ja kuidas toetavad testimist 

harjutusmaterjalid? 4. Kas “I Love English” õpikutesarjas on esindatud kõnekeelne kaudne 

kõneviis? Kui jah, siis kuidas on see esitatud? 

Magistritöö raames analüüsiti kõiki ülesandeid, mis kätkesid endas kaudse kõneviisi 
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moodustamist nii töövihikus kui ka testides. Lähtudes kirjanduse ülevaates antud soovitustes 

ja analüüsi käigus leitust, pakkus töö autor välja mõningad soovitused teistele selle 

õpikusarja kasutajatele, millele võiks lisatähelepanu pöörata kaudset kõneviisi õpetades.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Märksõnad: 

Inglise keel, grammatika, kaudne kõneviis 
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