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SISSEJUHATUS

Kuuendat korda tihistab Tartu Ulikooli eripedagoogika osakond oma
Ummargust stiinnipdeva. Seekordse konverentsi kutsutud loengute teema-
valikuga (“Uleminekuiihiskond ja HEV™) tahaksime osutada, et oleme
Uleminekuajast le saamas, muidu oleks raske tagasi vaadata. Taastatud
omariiklus on tdhendanud majanduslikke ja vaimseid probleeme, Gimber-
orienteerumist, Uhtaegu vaesust ja mitmekesistumist, uute kontaktide
loomist ja kahjuks ka mdnede vanade ndrgenemist. Muutunud on alus-
hariduse, (k@rg)koolide Gppekavad, koolikorraldus, pedagoogide téien-
duskoolitus, napib aga uut 6ppekirjandust. Vajab kaalumist, mida votta
lle L&anestja mida ldast.

Korraldajad tdnavad kdiki kolleege Balti mere &arest ja kaugemalt, kes
vormistasid oma motted tekstideks ning on valmis neid selgitama ja
kaitsma. Véljaande koostajatena piirdusime véheste kéarbete ja mini-
maalsete parandustega.

INTRODUCTION

University of Tartu department of special education is celebrating its sixth
round anniversary. By choosing the relationship between SEN and
transition society as a topic for conference invited lectures, we were
willing to point at the hope that the most insecure and hard times are over
in Estonia. It were emotionally too demanding to look backwards other-
wise. Restored independence has had several meanings for Estonians.
Among those were economic and mental hardships, reorientation, in-
creased poverty and diversity, setting up new partnerships and, unfortuna-
tely, weakening of some old ties. Curriculae have changed everywhere
from preschool to higher education, there are changes in education
management, teacher in-service education. At the same time we face
shortage of special purpose study materials. We have to weigh, what to
transfer from the West, what from the East.



Organizers are grateful to all colleagues from around the Baltic sea and
from further away for framing their ideas into texts and for traveling to
explain and defend them. As compilers we have limited ourselves to the
minimum of omissions and editing.

BBEOEHWE

OTgeneHue cneumanbHOn neparornkn TapTycKOro yHuBepcuTeTa OTMe-
yaeT CBOW KPYrnblil AeHb POXAeHWA WecTol pa3. Beibopom Tem nmpwurna-
WEHHBIX NeKTOPOB Ha KoH(epeHunn MepexogHoe 06LLecTBO U cneunanb-
Hble 06pasoBaTe/bHble NOTPebHOCTN — COJ1 XOTUM yKasaTb Ha TO, YTO
nepexoHblii Mepnog JO/KEH CKOPO UMETbL CBOE NOrMYecKoe 3aBepLueHune
(6e3 TOro He 66110 66l CMbIC/Ia CMOTPETH 06pPaTHO Ha NpoLLeaLlee).

Bocco3faHne rocyfapCTBEHHOCTU MOAHWMAaN0 COBEPLUEHHO HOBbIe
X035/CTBEHHbIE U LLEHHOCTHbIE NPO6GAEMbI, 03Ha4Yan0 NepeopneHTUPOBKY,
OfiHOBPEMEHHO 6eAHOCTb W pa3Hoobpasve, BO3HWKHOBEHWE HOBbIX KOH-
TaKTOB W, K COXeneHuto, ocnabfiieHne HeKOTOPbIX ObIBLWINX. Vi3MeHenuch
yyebHble MAaHbl AOWKOMbHLIX YUYpeXAeHUn, 06w eobpa3oBaebHbIX W
BbICWIMX LWKOA, ynpasneHne obpasoBaHnem, NepenofroToBka yuuTenei.
B To e Bpemsa He XxBaTaeT HOBOW y4ye6HOW nuTepaTypbl u TpebyeTcs
B3BECWUTb, YTO NepenpuHmMmMath ¢ 3anaga, 4to ¢ BocToka.

OpraHusatopbl 6narofapHsl BCeEM TeM Konneram ¢ 6eperos banTuiickoro
Mops U ¢ 6onee fanékux MecT, KOTOpble hOPMUPYINPOBANN CBOU MbICIH
B TEKCTbl, FOTOBbl MX Pa3bACHWTbL U 3auMwath. COCTaBUTENIN COOPHUKA
OrpaHM4MBanUChL MpW MNOATOTOBKE MaTepuasoB TOMbKO HEKOTOPbIMU
COKpaL,eHNAMU U MUHUMANbHLIMW UCMIPABAEHNAMMN.
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IcTopas cneuasibHOro obpasoBaHus



THE ORIGINS OF LITHUANIAN SPECIAL
SCHOOL AND SOME MAIN FEATURES
OF ITS DEVELOPMENT

Irena ElijoSiene
Siauliai University, Lithuania

In 1997 Lithuania marked the 600th anniversary of school. In comparison
with the history of the mainstream school lasting for 6 centuries the life of
special school is not long, dating back to 1931, when J. LauZikas after his
studies abroad (in Austria, Germany, Switzerland) opened the first special
school for mentally disabled children in Kaunas. Lithuanian pedagogues had
expressed the same idea even much earlier but the possibilities for its
realisation were very limited. No wonder that J. LauZikas founded this kind
of school in Lithuanian having studied the experience of European countries
where education of children with mild intellectual disabilities began in the
second halfofthe 19thcentury and at the beginning of 20thcentury.

It is important to note that regardless of when, where and how the
special schools were set up they followed very similar guidelines i.e. at
that time the principles of special schools and special education were
being formed.

1. A special school is for children with mild intellectual disabilities who
cannot study in mainstream schools.

2. A special school has to prepare a child for labour activity and
independent life.

3. Before appointing the child to this school he should be examined by
the doctor, teacher, the head of school others.

4. In the special school the content of education ought to be simplified,
the greatest attention should be paid to handicraft, physical and
secondary development.

5. Education must have a practical bias, teaching of general subjects
should be combined with the formation of practical skills.

6. It’s important to use many visual aids in the process of teaching; work
is used as a teaching strategy; there are to be many lessons in the open
air, in natural situations.

7. Teaching intellectually disabled children, it is necessary to diminish
the negative effect to impairments on the child’s development using all
the possible ways and joint efforts of medical workers and pedagogues
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for that purpose. The main areas are: child’s physical and sensory

development, stimulation of psychic proccesses (thinking, memory).

Hence the importance of corrective work in the process of special

education was determined.

8. Besides special schools intellectually disabled children can be taught
quite succesfully in the special classes in mainstream schools, where
the character of teaching mentally disabled children satistisfies the
requirments of education in special schools.

The above given facts show that a special school of some concrete country

is an “international” school in a certain way having grown from the same

stem, however in different countries it had acquired a number of
distinctive features in the course of its development.

The network of special classes and schools was expanding rather
slowly in Lithuania. In the 6th and 7th decades there was a big leap in the
foundation of these schools. In 1960-1961 there were 11 special boarding
schools in Lithuania and in 1968-1969 their number reached 19. As we
know this number went up to 41 until the educational reform (there are
also about 40 special classes in mainstream schools. In fact it was possible
to satisfy all the needs ofthe children with mild intellectual disabilities.

What was particular about this school during the last decades?

1. It is stressed in all govermental documents that special school is for
the children with mild intellectual disabilities. It served as a guidelaine
while selecting the children to special schools. But it’s no longer a
secret that there more sent some children with the diagnosis of slower
mental development. Because of diagnostical inaccuracy there also
studied some not very bright or pedagogically neglected children. The
special school was their only shelter where they received care,
education and professional skills, where they could also reveal their
needs and abilities in out of class activities. Nowadays when the ideas
of integrated education had been put into practice it would be
impossible to justify education of these children in special schools.

2. The special school had always kept to optimistic principles which
meant belief in child’s strength, his positive features and used them as
guidelines in the process of education. Such attitude enables to
understand to importance of special schools and to see the prospects in
child’s life. The lack of belief turned some of the special pedagogues
into ordinary formal school workers who couldn’t love school and
sometimes asked “Why?”. We sometimes forget that education of the
intellectually disabled children cannot be considered from the family,
society and our conditions of life of the whole. Hard and extraordinary
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conditions demand real devotion, trust from the pedagogue if he wants
to make a special school dear to the child, parents and society.

The special school had always underlined the importance of corrective
work for intellectually disabled child’s education. Having estimated
the theory and experience of corrective work of famous medical
workers and pedagogues Philip, Boncur, Demar, Dekroli, Montessori,
Graborov, Dulnev and many others Lithuanian special schools con-
siders correction an essential part of the whole special school life
beginning from the goals, task, peculiarities of structure and finishing
with the special exercises in the development of some mental process
or function. Knowing the pupil and the problems of his education and
development very well the special school is able to choose the most
efficient methods of education (special strategies), corrective means
thus trying to achive the main goal: to prepare a child for independent
life and useful activity. Special education partly explains the case
when having spent one or two years in mainstream school and having
learnt neither to read nor to write or count but very determined that “I
don’t know, | can’t do it, | won’t do it”, the child as if starts “melting”
in the special school and becomes evident that he can really do a lot if
he gets the necessary pedagogical aid. Alas today we often feel a
rather disregardfiil and even negative attitude to this work in special
schools.

Both the special school and the mainstream school had to ensure the
universal development of pupil’s personality and bring education
closer to life. Different ways are being used in order to reach this aim.
We’d like to underline one aspect — pupils’ education in out of class
activity. Before the beginning of the reform there were a number of
different clubs in special schools where pupils could satisfy their
individual needs, artistic skills and creativity could be developed. We
should also mention the perfomances, trips, excursions, meeting with
famous people. This school has always been open to various contacts
with mainstrem schools and society. If those contacts were weak we
should look for the reasons in our society and its attitude to the
mentally disabled child. It would be wrong to say that all the special
pedagogues had been and real optimists and humanists. One should be
glad that the traditions of such friendship are still alive in our schools
today thought are being cherished in a narrower circle and on a smaller
scale.

Singularity of a special school implies the pecularities of its educa-
tional content. Being an educational insitution it tried to keep as close
as possible to the mainstream schools, its regulations (3-4 years of
primary education, the 7-year school, the 8-year school, the 9-year
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school and the nearest future the 10-year school) and structure (the
period of primary education, subject system). The majority of subject
were the same as in mainstream schools. But the content of subjects in
special schools different greatly from the mainstream schools. And this
difference is caused not by the option of special pedagogues but by
pecularities of mental processes of the intellectually disabled children,
their potential which had been investigated and crystallised fairly well
during the last half of the century (67 years). That’s why it’s im-
possible to agree with the ideas that were quite popular some time ago
and are expressed even nowadays that special programmes and special
means are not necessary for mentally impaired children, that integrated
children can be taught according to the curriculum and subject content
of the mainstream school.

For several decades the main difference between a special school for
mentally disabled children and the mainstream school or other special
schools had been the proffesional bias. In the 6th and 7th decades they
coped with this task quite well; they created the necessary basis, had
contancts with plants which could provide working places, every pupil
got the necessary minimum for existence, but later this work came to a
stand still, it could no longer meet the requirements of the new con-
ditions of life and society. All the system grew rigid. Living conditions
were getting worse and the school had no means for renovations, its
material provision became minimal, the possibilities of getting jobs for
pupils diminished. Gradually the special school gave up professional
training, providing its pupils only with general working skills. This
problem was partly solved when there was established the school for
professional training of intellectually disabled young people which
was the first school of this kind in the Republic. It had continued the
work of a special school helping young people to acquire a profession
and to become independent. Continuity of education has been dictated
by one more factor — the age when students graduate from the special
school. Today teenagers have to leave school when they are 15 or 16.
in most difficult period of life when because of puberty they have to
face many biological, physiological and psychological problems which
are to be solved by the teenager who doesn’t know to do it.

Still today special schools don’t use all the chances of helpina their
students (contacts with centres of professional training are not satis-
factory, attempts to continue professional training, disappointment, not
knowing how to get out of the present situation etc.).

Today the special school became an integrated school having enrolled
a big number of children who had been separated from their peers as
they were considered to be unteachable. Though there are reproaches
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that special schools don’t want to teach such children the facts prove
the opposite: in 1996/1997 there were 1353 children in 24 special
schools. The best teachers of special schools worked with these
children. I-1V year programmes of education have been prepared and
new V-X year programmes are being prepared.

In future together with other schools, special schools will remain the main
educational institution for mentally disabled children. At the same time it
won’t interfere with the work of special classes in mainstream schools and
the cases of individual integration under favourable conditions.

A special school should became a scientific research and methodo-
logical centre investigating the number of students, analysing children’s
social, pedagogical, psychological conditions in the family, at school, con-
sulting school pedagogues who teach mentally impaired children (when a
school has no special pedagogues), communicating with special peda-
gogues who work in other educational institutions. Special pedagogues
working in schools should also take part in preparing methodological
devices for intellectually disabled children.

A special school could become an integrate school both for the
children with mild and severe mental disabilities and for those who have
educational problems and can’t find their place in mainstream schools.

Our opinion is that in order to put education of intellectually disabled

children into practice, the special school should:

1. Keep to humanistic principles in pedagogical activity and school life
on the whole; propagate these ideas among parents and members of
society;

2. Look for the ways and facilities to create normal (or even good) con-
ditions for school work (accommodation, teaching aids, educational,
methodological, vocational basis etc.), concentrating on the mental and
physical abilities of individuals with mild and severe intellectual dis-
abilities.

3. Keep the closest possible contacts with pupil’s parents, gradually in-
volving them into school self-government, educational process of
pupils, simulate the feeling of responsibility for their children;

4. Prepare properly the students for the continuity of education — getting
a profession, helping the students to realise this desire practically
(cooperate with them before starting to learn in the professional
school);

5. Create the conditions for cultural, sports, work integration of special
school students into their peer community and society (common
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gymbhalls, stadiums, workshop, common sports, cultural activities,
common clubs, work etc.);

6. Encourage sensitive, qualified specialists to work with intellectually
disabled children. The task of schools and the Special Education
Department of Siauliai University is to train such pedagogues, to set
up conditions for their development and share experience with col-
leagues. Only by common of all the pedagogues the intellectually dis-
abled people will become equal, and worthy members of our society.

STAGES AND VIEWS IN THE DEVELOPMENT
OF PUBLIC EDUCATION FOR CHILDREN
WITH SPECIAL EDUCATIONAL NEEDS

S. Hlyés
College of Special Education, Budabest

This paper provides a general description of the development of special
education in Europe. | would like to stress, however, that this develop-
ment has followed different paths in different countries.

u/mn 6 c
Stage 1 The earliest provision of essential living conditions in seg-

regated institutions mostly for the care of people with disabilities.
e The role ofthe churches.

e The role ofreligious impulse and charity.

e Altruistic, social values.

Stage 2. Establishing educational provisions (primarly segregated

schools) for pupils evaluated “uneducabele” in the regular schools.

e First realisation of the educability of the uneducated disabilitity.

e Categorisation of the pupils with according to the impairment of the
“uneducable” children (institutions for the blind, for the deaf).

Stage 3. Explanatory classification of the segregated children: “un-

educable due to impairment”. The medical model.

e The differences in the pupils’ educational attainments is explained by
the biological differences of the pupils (“educable” in the regular
school = not impaired, “uneducable” in the regular school = impaired-
subtyping ofthe impaired pupils according to their impairment).
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Medicine is looked at as a scientific basis of the education in the
segregated schools in order to understand those differences in pupils
which are relevant for their education (medical model).
The speciality of the education of the “uneducable” pupils is labelled
as “education of the disabled” or “behindertenpaedagogik”.
The competency of the teachers of the disabled has expanded to
encompass the competency of the therapist.
A new interdistciplinary profession and science has begun to emerge
between medicine and pedagogy (orthopaedagogy, heilpaedagogik,
remedial education). i

ApCn)0JZt

Stage 4. Inclusion of the segregated schools into the realm of the
compulsory school system and the strengthening of their ties to the
regular schools (model of the special education).

Maintain the basic but not exclusive biological verification of the
pupil’s segregation.

Reduction of the teacher’s competency to the field of education.
Special education is a methodically adapted system of education
concerning the specific learning potential of the pupils in order to
maintain the overall goals of education and the attainment targets of
the regular schools.

Special schools are beginning to include all pupils — eventually all
extreme underachievers — for whom the individualisation and
capacity of the regular teaching has irrespectively failed, whether due
to an unclarified cause of their lower learning capacity as an impaire-
ment or an unfavorable sociocultural environment.

Sociologists, socialpsychologists and human rights experts have stated
that the exclusion of the extreme underachiever from the regular
schools and their inclusion into the special schools is a double
discrimination and contradictory to the notion of equal opportunity.

Stage 5. Equal opportunity — school for all.

To be different is a basic human right. Individual features, making an
individual different from another, are neither a privilege nor a
handicap but an anthropological fact of human existence.
Underachievement in school is not viewed as a failure of the pupil, nor
is it caused by certain peculiarities in the pupil, but can be regarded as
the failure of the school which is caused by the educational system
itself because it cannot adapt educational methods to the individual
needs ofthe children appropriately.
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e« The individualisation capacity of teaching is dependent on many
factors (available resources, endurability and creativity of the teachers,
standards of the national curriculum, etc.).

e Special educational needs are those needs which cannot be fully
covered by the individualisation efforts of the teacher.

e The identification of these needs and the children who have these
unmet needs is necessary because it paves the way for the imple-
mentation of further resources until all educational needs are satisfied.

Stage 6. Special educational needs: a challenge of itsqretr:]onsideration.

» Special educational needs may require:

- Adaptation of the content of teaching (e.g. some topics may be
dropped while others may be added).

- Adaption of teaching methods (e.g. the acquisition of skills calls
for more detailed instruction and/or time).

- Adaption of the whole schooling system (e.g. extension of the
duration of compulsory education and statutory statements to
modify the standarts of the curriculum).

e The challenge of its reconsideration in the future
- Extension of professional counseling and supervision for family

education outside ofthe school.

- Extension of professional education for the very ealrliest
education.

- Implementation of neuropsychological training methods, and
treatment into traditional school education in order to correct
and/or compensate the basic psychological functions. Therapy may
be reintegrated into teacher competency.

e The various resources which are already currently available must be
taken into account in order to fully satisfy all components of the spe-
cial educational needs. Modern science (e.g. brain research, cognitive
science, psycholinguistics) offers new learning technology which
abolishes undesired deviations in the pupils’ differences. If the teacher
wants to implement these modem methods his or her competence
should be updated as well.

e Therefore the most crucial question of our profession is, what is the
most advantageous distribution of the competence between different
teachers and between teachers and other professionals so that the
optimal adaptation of the school to the foil range of the special
education needs is met?
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POGUS PILGUHEIT KURTIDE
KOGUKONNA KULTUURILE

Liina Paales
Tartu Ulikool

Sotsioloogilises tdéhenduses on kultuur kéikide véartuste, normide, hoia-
kute, uskumuste jms. susteem, mis antakse edasi jargmisele pdlvkonnale.
Enamus- ehk dominantkultuuri piires esineb mitmesuguseid subkultuure.
Subkultuur areneb vélja teadmisest dominantkultuuri suhtes, millest
puutakse erineda, olla teistsugune. XX saj. I8pukimnendil kirjeldatakse
kurtust kui kultuurilist fenomeni, enese kui puuetega inimeste grupi
madistmine on vdhenenud. Kurdid tunnetavad oma kurtust positiivsena,
mille tdttu mdistetakse ja t8lgendatakse ka mbritsevat maailma teisiti.

Sageli eristatakse meditsiinilist kurtust ja kultuurilist kurtust —
Kurt suure t&hega kirjutatuna t&histab kuuluvust kurtide kultuuri ja
kogukonda. Niisuguse eristamisega tekivad aga teatud probleemid: justkui
oleks kultuurilised kurdid privilegeeritumad.

Kurtide ajalugu késitleb kurte keelelise ja kultuurilise vdahemusena.
Keskpunktiks vdivad olla uksikute kurtide elulood v&i kurtide kogukonna
elu tervikuna, mida vdib tematiseerida mitmeti: kurtide Ghingud ja liidud,
vaba aeg, sport, kurtide folkloor, teater, kunstjne. Vastupidiselt ootustele
ei kujuta kurtide kogukond homogeenset gruppi. Kurtide kogukond
koosneb omakorda erinevatest gruppidest: viiplejad, oralistid, hiliskur-
distunud. vaegkuuljad, etnilised ja rassilised vdhemused, homoseksua-
listid, vaesed jne.

Kurtide kultuuri traditsioonilised edasiantavad isedrasused on rahvus-
likud viipekeeled, kurtide klubid, kohalikud, riiklikud ja rahvusvahelised
thendused, ajalehed ja ajakirjad, kirjandusteosed silmapaistvatest kurti-
dest isikutest, videod lastele ja tdiskasvanuile kurtidest jutustajatest, tugev
kogukonnasisene abielu kurtide partnerite hulgas, kurtide kohalikud ja
rahvusvahelised teatrid, kohalikud ja rahvusvahelised spordilritused
(Rahvusvahelised Kurtide Suve- ning Talvemangud), kohalikud kurtide
koolid, Gallaudet Ulikool Washingtonis, mitmesugused vibratsiooni ja/vdi
valgussignaaliga abivahendid, kuuldekoerad, tekstitelefonid, tekstitelevi-
sioon, subtiitrid.

Kurtide kultuuri algupdraseks kandjaiks peetakse kurtide vanemate
kurte lapsi, kuigi kurtuse kogemiseks ja tunnetamiseks on mitmesuguseid
viise (elu vaegkuuljana, oraalselt kasvatatud kurdina jne.). Umbes 95%
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kurtidest abiellub kurdi partneriga ja umbes 10% kurtidel vanematel on
kurdid lapsed.

Kultuuridevaheliste uuringute p6hjal on kurtide kultuuri vdrreldud
dominantkultuuriga (Ameerika kurtide kultuuri ja dominantkultuuri
vordlus) ja tehtud mdningaid dldistusi: ndit. kurtide kultuur on pigem
kollektivistlik kui individualistlik, selles va&rtustatakse inimsuhteid (pikad
lahkumisrituaalid, vastastikkuse printsiip, teenete osutamine); dominat-
kultuur on seevastu impersonaalne ja individualistlik (aeg on raha, t66 on
t60, vaba aeg on vaba aeg), kurtide kommunikatsioonis on kehakontakt
intensiivsem. Enamik Uhiskondi vardsustavad kurtuse vimetusega kuulda
helisid: levinumad kurtuse stereotlitibid on néit. oi kui kahju, et kurt ei
kuule linnulaulu!, oi kui kahju kurt ei kuule muusikat ... Enamasti on
kurdi jaoks kuulja stereotiitibiks telefoniga kdnelev inimene.

Keel ja kultuur on tihedalt seotud. Kurtide kultuuri esmaseks véljen-
duseks ongi nende keel — viiplemisest tuntakse neid kui kurte. Kurtide
viipekeel, aga ka nendepoolne kdneldava keele kasutamine peegeldab
nende kultuurilisi arusaamu. Selle uurimiseks on suurepdrane materjal
kurtide viipekeelne folkloor, milles peegeldub kuuljate maailmas elamise
kogemus, keelelised ja kultuurilised kokkup6rked. Kurtide folklooril on
mitmeid funktsioone: meelelahutuslik, hariv, identiteeti loov ja sdilitav,
grupi konformsust kinnitav. See vahendab kurdile indiviidile strateegiaid,
kuidas kuuljate maailmas elada ja vastu pidada. Rahvaluule ehk folkloor
on aga kultuuriliselt kokkukuuluva rithma parimus.

FAKTE JA KOMMENTAARE ERIPEDAGOOGIKA
OSAKONNA 30-AASTASELT ARENGUTEELT

Ants Reinmaa
Tartu Ulikool

Defektoloogiaeriala avamine TRUs

Ténase eripedagoogika osakonna kujunemisele pandi alus defektoloogia-
eriala avamisega Tartu Riiklikus Ulikoolis 1. septembril 1968. aastal.
Tookord voeti statsionaarselt ppima 25 ulidpilast, kes olid edukalt soori-
tanud 4 sisseastumiseksamit. Eksamiteks oli kirjand ja suuliselt vastatavad
eesti keel ja kirjandus, NSV Liidu ajalugu ja bioloogia. Uue eriala
avamine oli suunatud eelkdige Bpetajate ja logopeedide ettevalmistami-
seks to0ks erivajadustega (tookordse terminoloogia jargi anomaalsete)
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lastega. Mitmetes linnades ja maakonnakeskustes (tookord rajoonides)
tootasid logopeediakabinetid. Kaivitatud oli teistest erinevate laste suuna-
mine eri(intemaat)koolidesse. Toodks nende lastega vajati selleks ette-
valmistuse saanud Gpetajaid-defektolooge. Seni oli neid vaikesearvuliselt
ette valmistatud Moskvaja Leningradi pedagoogilistes instituutides.
Defektoloogide ettevalmistuse alustamine Tartus ulikoolis oli oma-
moodi eksperiment kogu tookordse NSV Liidu jaoks. Nimelt oli senini
vastavat ettevalmistust antud vaid pedagoogilistes instituutides. Uleliidu-
lised Gppekavad, milliseid tuli Gldjuhul kohustuslikult rakendada, olidki
koostatud instituutide nelja aastasele dppeajale. Nuud tekkis vdimalus
koostada llikooli viie aastasele dppeajale vastav dppekava. Seda tdsiasja
on pdhjust tdhtsustada mitmel pdhjusel:
* mdnevdrra suurenes, vorreldes dleliidulise tliipdppekavaga,
Gldteaduslike distsipliinide osakaal;
« vdimaldas l6petajatele anda stivendatumat erialast ettevalmistust;
e suurenes vdimalus Gppetdd sidumiseks dlidpilaste teadusliku uurimis-
tooga (kursuse-ja diplomitéode, aga samuti UTU uurimuste koostami-
sena).

Uue eriala dpetamise kéivitamisega seotud esmaraskusi kandis pedagoo-
gika ja metoodika kateeder. Tookordne kateedrijuhataja akadeemik Heino
Liimets oli ise ks aktiivseid ettevGtmise toetajaid. Erudeeritud isiksusena
vaartustas ta Opetajakoolituse selle suuna tahendust. Samas tdi eriala
avamine kaasa hulgaliselt probleeme, alates koostatud originaalse dppe-
kava kinnitamise taotlemisest kuni praktilise dppet6d korraldamiseni. Eri-
pedagoogide ettevalmistus eeldab head koost66d mitmete teadusharude
(meditsiin, psthholoogia, keeleteadus, pedagoogika jt) vahel. Nildseks
ladusalt toimiv susteem vajas siis loomist. Kui tldainete 6petamiseks oli
Ulikoolil korralik dppebaas, siis erialaainete Gpetamiseks puudusid nii
Sppejoud kui dppematerjalid. Oppejdudude koolitamiseks kasutati véima-
lust suunata Moskvasse aspirantuuri defektoloogi diplomiga dpetajaid. Nii
alustasid aspirantuuridpinguid seal 1968. a. siigisel Karl Karlep ja Vladi-
mir Vdaaranen, kellest said hiljem osakonna esimesed teaduskraadiga
erialaBppejoud.

Erialaainete Opetamisse kaasati ka praktikuid. Logopeediat Gpetas mitte-
koosseisulise dppejouna filoloogilise haridusega tegevlogopeed Ester
Lepik. Véiksemamahulisi kursusi dpetasid koolidirektorid Arkadi Reigo,
Albert Kilk jt. Mitmeid erialakursusi kutsuti Opetama kulalislektorid
Moskvast NSVL Pedagoogika Teaduste Akadeemia Defektoloogia Tea-
dusliku Uurimise Instituudist ja pedagoogiliste instituutide defektoloogia-
osakondadest.



1971 |I6petasid K. Karlep ja V. Vé&iranen Moskvas statsionaarse
aspirantuuri véitekirjade kaitsmisega. K. Karlepi uurimus kasitles abikooi
Opilaste digekirjavigu. V. Vaaraneni vditekiri keskendus abikooli dpilaste
omavaheliste suhete uurimisele. Vérsked pedagoogikakandidaadid asusid
toole TRU pedagoogika ja metoodika kateedris dppejoududena. Oma
esimesed loengud eripedagoogika ulidpilastele olid nad pidanud juba
aspirantidena. K. Karlepi poolt 6petatavateks p8hiaineteks said emakeele
Opetamise erimetoodika ja logopeedia. V. Vddranen luges oligofreno-
pedagoogikaja selle ajaloo ning diagnostika kursusi.

Aastaid 1968-1972 vdib vaadelda kui defektoloogiaeriala 6ppesus-
teemi rajamise perioodi. lga-aastase uute UliGpilaste vastuvdtuga kujunes
statsionaarne lidpilaskond (veidi tle 100). T66d olid alustanud esimesed
kaugdppe ulidpilased. Olid koostatud esimesed ulikooli téorutmile vasta-
vad BGppeplaanid statsionaarseks Oppeks (5 aastat) ja kaugOppeks aasta
vOrra pikema Oppeajaga. ToO6le olid asunud esimesed teaduskraadiga
erialadppejoud. Oppejoudude ja lidpilaste koostdds oli alustatud eripeda-
googikaalaste teadusuurimustega.

Eripedagoogika kateedri loomine ja tegevus
1972 loodi ajaloo-keeleteaduskonnas eripedagoogika kateeder. Kateedri
loomine avas noore eriala arenguks uusi véimalusi. Uhtaegu tuleb kateedri
loomist tolleaegsetes oludes késitleda kui selget tunnustust eelneval
perioodil tehtule. Kateedri peamiste funktsioonidena nahti:
« eripedagoogikaalaste teadusuuringute korraldamist;
e (lidpilaste erialase ettevalmistuse tdhustamist;
» eriala dppejoudude jarelkasvu kujundamist;
e Oppe-metoodiliste materjalide ja 6ppekirjanduse koostamist tédks eri-

vajadustega lastega.
Kateeder alustas t66d 4,5 koosseisulise 6ppejou kohaga. Isikuliselt moo-
dustasid kateedri esimese koosseisu:

ped knd Vladimir Véaranen kateedrijuhatajana ning 6ppejoud;

med dr Viktor Sé&rgava (0,5 kohaga);

ped knd Karl Karlep;

filos knd Enn Koemets;

Opetaja Viivi Neare.
Kateedri kitsukesed ruumid paiknesid Ulikooli 18 (kohvikumaja) Il kor-
rusel. 1973 kevadel said esimesed 16 defektoloogiaeriala I6petajat TRU
diplomi, millel mérgiti kvalifikatsioonina “abikooli dpetaja ja logopeed”.
Kdik ldpetajad suunati riikliku suunamiskomisjoni poolt erialasele tédle

1. septembril 1973 toimus ajaloo-keeleteaduskonna reorganiseerimine
kaheks eraldi tegutsevaks teaduskonnaks — filoloogiateaduskonnaks ja
ajalooteaduskonnaks. Viimase koosseisu hakkas kuuluma ka defekto-
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loogiaosakond ja selle t66d juhtiv eripedagoogika kateeder. Koosseisulisi
Oppejoukohti sai kateedril olema 5. Sealtpeale paiknevad ka kateedri
ruumid Tiigi 78 6ppehoones.

Kateedri mitmetahulises tegevuses on kd&igil aegadel kesksel kohal
olnud teadusuurimuste korraldamine. Uurimistemaatikat on otseselt mdju-
tanud koolide vajadused saada erivajadustega laste dpetamiseks teadus-
likul Gldistusel p6hinevaid soovitusi. Nii on Uheks juhtivaks uurimissuu-
naks kujunenud erididaktikate teoreetiliste aluste tadpsustamine ja dpeta-
miseks vajalike erimetoodikate valjatddtamine. Nende uurimuste telje on
omakorda moodustanud emakeele (lugema ja Kkirjutama) Opetusega
seonduv. Intellekti arenguproblemaatikaga laste lugema ja Kirjutama
Opetamise probleeme, tulenevalt eesti keele omapdrast, polnud varem
tdsiteaduslikult uuritud. K. Karlepi poolt vélja arendatud emakeele eri-
dpetuse probleeme anallitisiv uurimissuund on t&naseks kujunenud uuri-
jate koolkonnaks, kuhu lisaks teaduskraadiga uurijatele (mag Kaja Plado,
mag Marika Padrik) kuulub arvukalt tegevpedagooge lle Eesti.

Lisaks emakeele didaktikale on uurimustega kaetud ka mitmed mate-
maatika (dots Viivi Neare, dots Eha Viitar), koduloo ja loodusdpetuse
(dots Ants Reinmaa), kunstidpetuse (ped knd Ev~Kd&ame,r) erimetoodika
sd@lmkisimused. Nendele uurimustele tuginevalt onlcoostatud 6ppemater-
jale ja Oppemetoodilisi materjale koolidele, vélja to6tatud Oppepro-
gramme ja riiklikke ainekavasid. Uurimismaterjalid on véimaldanud kaas-
ajastada loengukursusi nii kraadidppeks kui dpetajate tdiendkoolituseks.

Prof. Jaan Kdrgesaare uurimused on haaranud laia probleemideringi
nii eridpetuse spetsiifilisematest kisimustest (nt. kaitumishdlbed, laste
arengut ohustavad tegurid) kui ka hariduskorraldusest ja -seadusandlusest.
Nende uurimuste tulemusi on avaldatud rahvusvahelistes vdljaannetes.
Uurimistemaatikas on olnud kindel koht ka arenguliste erivajadustega
koolieelikute tunnetustegevuse, kdne arengu, méanguoskuste jms. arengul-
arendamisel (Viivi Neare, Ulle Toome, Tiiu Puik). Mitmed uurimisteemad
on olnud selge eripsiihholoogilise suunitlusega, vdimaldades selgitada
Opilaste omavaheliste suhete kujunemise, isiksuslike omaduste arengu
ning kaitumise kujundamise seaduspérasusi (dots Tiiu Aunapuu, dots Eha
Viitar).

Teadustdd tulemusi on alates 1978 regulaarselt avaldatud Tartu Uli-
kooli toimetiste sarjas. Nuudseks on ilmunud 14 eripedagoogikaalast
vihikut. Tavapdrane on olnud artiklite ja teeside avaldamine teadus-
ajakirjades ning mitmete teaduskonverentside kogumikes.

Suhteliselt tagasihoidlikuks ja vaheefektiivseks jdi kateedri juures avatud
aspirantuuri t66. Uhelt poolt tingis seda kindlasti tookordne NSVLs
kehtiv VAKI poolt kehtestatud kord, mille kohaselt sai kiill Tartus avada
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ka eripedagoogika alal aspirantuuri, kuid puudus vB8imalus Eestis vdite-
kirjade kaitsmiseks. 1975 avatud aspirantuuris dppis aastate jooksul kokku
11 aspiranti (neist 2, Marika Padrik ja Vahur Laiapea suundusid 1991
seoses aspirantuuri reorganiseerimisega magistridppesse). Vditekirja kait-
sesid esimene statsionaarne aspirant Ants Reinmaa (juhendaja profi. Unt)
ja mittestatsionaarsed aspirandid Eve Karner (juhendaja dots K. Karlep)
ning Ene Mégi (juhendaja H. Zamski Moskvast). Marika Padrik kaitses
magistritédéd (juhendaja K. Karlep) 1997. Eripedagoogika osakonna
vilistlastest on aspirantuuri Moskvas l6petanud J. K&rgesaar.

Pingeline ja mahukas on kdigil aegadel olnud kateedri dppejéudude Oppe-
koormus. Uks p&hjusi on olnud dppetéd mahule mittevastav 6ppejoudude
arv. Ehkki omaaegselt 5 koosseisuliselt kohalt suurenes 6ppejéudude arv
1988. a 9ni, oli see td6mahtu arvestades ikka alla optimaalse. Seetdttu on
aega nappinud Ulidpilastele vajalike Oppevahendite koostamiseks.

Kateedri dppejoudude t66d Ulidpilastega on suuresti toetanud laste-
asutused-praktikabaasid. Eripedagoogika eriala Ulidpilaste ettevalmis-
tuses on kdigil aegadel arvestatav osakaal olnud praktikumidel ja Oppe-
praktikatel. Suurimat koormust on seejuures tulnud kanda Tartu Kroonu-
aia Koolil, Tartu Hiie Koolil, Tartu Emajoe Koolil, Tartu Herbert
Masingu Koolil ning mitmetel lasteaedadel ja -kodudel. Paljud koolijuhid
kui Opetajad ja logopeedid on aastaid osalenud Ulidpilaste erialasel
ettevalmistamisel mittekoosseisuliste Oppejdududena. Nimetagem siin-
kohal vaid méningaid: Tiina Kivirand, Ana Kontor, Eha Vihm, Maie
LGiv, Anu Parnpuu jt Tartu Kroonuaia Koolist; Helgi Klein, Reeli Misi-
niene, Riho Rodima, Hene Binsol, Urve Kullam, Kaie Parv, Katrin
PentSuk, Linda Ratnik jt Tartu Hiie Koolist; Krista Eller, Siiri Jogi. Mai
Suuder jt Herbert Masingu Koolist jpt.

Tihe on olnud kateedri koostoo Eesti Eripedagoogide Liiduga (asutatud
26. mértsil 1990). Liidu presidendist hr Vello Salistest on aastatega kuju-
nenud kateedri mittekoosseisuline dppejoud. Koostddés EELiga on tdius-
tatud nii Ulidpilaste ettevalmistust kui Opetajate tdienddpet. V&imalust
modda on kateedri Oppejdud olnud toeks EEL perioodiliselt ilmuva
kogumiku “Eripedagoogika” ilmumisel. Liidu korraldusel toimuvad iga-
aastased suvepdevad on oodatud siindmus kdigile asjaosalistele.

Aastaid 1987-1992 on kateedri arengus p6hjust vaadelda kui uuenemis-
etappi. Muutused Eesti sotsiaalpoliitilises elus vdimaldasid kaivitada
uuenemisprotsessi ka ulikooli elus. Eriala sisulist uuenemist pudti reali-
seerida uute 6ppekavade koostamisega. 1988 kinnitas ajalooteaduskonna
ndukogu senisest oluliselt erineva dppeplaani. Erialaselt tdhendas see
ettevalmistuse seniselt abikooli-keskselt suunitluselt liikumist eridpetusele
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tervikuna. Selle dppeplaani ideestik 16i eeldused ka Ulidpilaste ettevalmis-
tuse monevdrra suuremaks diferentseerimiseks. Samas oli see dppeplaan
tiks vastuolulisemaid selles osas, mis puudutas nn punaseid aineid. Ehkki
see polnud Gppeplaani koostajate soov, pidid veel selles plaanis olema
sellised Oppeained nagu NLKP ajalugu, marksistlik-leninlik filosoofia,
teaduslik kommunism jt. Endiselt jdi riigieksamina pusima I6petamisel ka
marksism-leninism. Need ebakohad &nnestus kdrvaldada 1990. a. kinni-
tatud 6ppekavaga. Ehkki see dppekava oli jarjekordne samm edasi alanud
uuenduste teel (sisaldas ka nditeks le 450 tunni Oppeaega valikainete
dppimiseks), ei olnud dlikooli kui terviku juhtimisstruktuur ja 6ppetddkor-
ralduse muutmine veel valmis suuremateks muutusteks. Kull aga kiipsesid
eeldused pBhimdttelisteks uuendusteks. Suuresti aitas sellele kaasa ka
alanud aktiivne valissuhtlus. 1991/92 6ppeaastal valmis osakonna p&hi-
motteliselt uus Gppekava, mis nagi ette eripedagoogilise ettevalmistuse
jagunemise hélvikupedagoogika, logopeedia ja sotsiaalpedagoogika haru-
dena koos nende omavaheliste kombineerimisv6imalustega alam-, kesk ja
Ulemastmel. T66d alustas magistridpe.

Kui Ulikoolis 1991/92 6a v@eti vastu otsus seniste kateedrite t66
reorganiseerimiseks ja korraliste professuuride loomiseks, olid meie selle-
kohased projektid iihed esimestest, mida asus arutama Ulikooli valitsus.

1 jaanuaril 1992 taastati tlikoolis filosoofiateaduskond. Selle moo-
dustasid liituvad ajalooteaduskond ja filoloogiateaduskond ning filosoofia
osakond. Senise ajalooteaduskonna koosseisus Uhines filosoofiateadus-
konda ka eripedagoogika osakond.

31. augustil 1992, sisuliselt oma tegevuse 20. slinnipdeval, toimus
eripedagoogika kateedri viimane koosolek. Sellel koosolekul véeti vastu
otsus kateedri tegevuse l6petamiseks. Kateedri tegevusaja jooksul oli
selles koosseisuliste dppejdududena tootanud 14 isikut: Tiiu-Kai Auna-
puu, Karl Karlep, Enn Koemets, Jaan Kdrgesaar, Eve Markvart, Viivi
Neare, Marika Padrik, Kaja Plado, Tiiu Puik, Ants Reinmaa, Viktor
Sargava, Ulle Toome, Eha Viitar, Vladimir Véaranen.

Kateedrijuhatajad on olnud neist 3:

dots Vladimir Vaaranen 1972-1977;

dots Karl Karlep 1977-1987;

dots Ants Reinmaa 1987-1992.

Osakonna areng aastast 1992

Ulikoolis tervikuna alanud p&hjalikud uuendused, millega kaasnes seniste
kateedrite baasil dppetoolide moodustamine osakondades, andis eripeda-
googika osakonnale vdimaluse 2 6ppetooli loomiseks. Osakonna arengu-
kava kohaselt moodustati hdlvikupedagoogika dppetool ning logopeedia
ja emakeele didaktika dppetool. Juunis 1992 valiti korralisteks profes-
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soriteks ped knd Jaan Kdrgesaar ja ped knd Karl Karlep. Rektori poolt

1 veebruaril 1993 Kinnitatud Gppetoolide 6ppejéudude koosseis oli jarg-

mine:

1. Halvikupedagoogika dppetool: profJaan Korgesaar, dppetooli juhataja
ning dppejoududena dots Viivi Neare, dots Ants Reinmaa, dots Eha
Viitar.

2. Logopeedia ja emakeele didaktika dppetool: prof Karl Karlep, dppe-
tooli juhataja ning dppejéududena lekt Kaja Plado ja assist. Marika
Padrik.

7 dppejdust 4 olid pedagoogikakandidaadid, dots E. Viitar psiihholoogia-

kandidaat.

Viimastel aastatel on tdienenud dppejoudude koosseis, kellest kdik on
ka eripedagoogika osakonna vilistlased. Kohtadele valitud dppejéududena
tootavad veel lisaks dppetoolide algses koosseisus nimetatuile assist. Piret
Maibach (viibib lapsehoolduspuhkusel), assist Merit Hallap, assist Marje
Koorits (k6ik nad on rakendatud osakoormusega) ja assist. Regina Toom.

1993 viitles K. Karlep end ilmunud teadusartiklite péhjal TU peda-
googikandukogus pedagoogikadoktoriks. Oppejdududest on magistritésd
kaitsnud Kaja Plado augustis 1996 (teema “Liitlausete &petamine Opi-
raskustega lastele”, juhendaja K. Karlep) ja Marika Padrik veebruaris
1997 (teema “SOnatuletusoskuste kujundamine alakdnega lasteT\ juhen-
daja K. Karlep).

Lisaks kahele tlalnimetatuile on eripedagoogika ndukogu ees magistri-
tood kaitsnud veel osakonna vilistlased Anne Koiv (“Vaegnagijate
toimetulek elus”, juhendaja J. Kdrgesaar ja P. Kenkmann) veebruaris
1997 ja Owe Petersell (“Delinquency>and Reaction Pattern Research in a
transition society: the case of Estonia™ juh. J. Kdrgesaar ja J. Rink)
augustis 1997 ning psiihholoog Reet Montonen (“8-9 aastaste Il klassi
edutute Opilaste vdimete struktuur ja tagap6hi”, juhendaja J. Kdrgesaar)
veebruaris 1997.

Jatkunud on t66 uuté dppekavade juurutamisel ja tdiustamisel. Nii baka-
laureusedppe kui magistrioppe Oppekavad on vélja arendatud Ulikoolis
rakendatava ainepunkti siisteemis. Bakalaureusedppe hélvikupedagoosika
ja logopeedia harudes tuleb esimese kraadini jBudmiseks dppida 200 AP
mahus (1 AP on 6ppemahu arvestuslik thik, millele vastab 40 tundi t66d).
Sotsiaalpedagoogika haru Oppekava on dlles ehitatud 160 AP mahule.
Magistrioppe mahuks on 80 AP, millest 40 AP moodustab magistritod
koostamine. Léahiaastail peaks kaivituma doktoridpe, mille mahuks on
160 AP.

Tegevuse on Idpetanud omaaegne kaugfpe. 1992. aastaks oli eripeda-
googika alal saanud I8pudiplomi 232 kaug6ppijat. Aastatel 1993-1998

30



jaanuar on neile lisandunud veel 48 IG6petajat, mis teeb kaugBppe Idpe-
tanute koguarvuks 280 isikut.

Eripedagoogika alal on Tartu Ulikooli statsionaarselt I6petanud kuni
1992. aastani (inct) 369 isikut ning aastatel 1993-1998 jaanuar 80 isikut,
mis statsionaarselt 16petanute koguarvuks annab 449.

1996/97. Ga toimus esimene Oppurite vastuvdtt Avatud Ulikooli baka-
laureusedppe rihma.

Avatud Ulikool on kujunev 8ppevorm, mis peaks saama viljaaren-
datult rahuldama véaga erinevaid haridusvajadusi (pdhidpe, kraadifpe,
taienddpe jms). Avatud Ulikool on &ppijale tasuline. Oppeteenustasu ar-
vutamise aluseks on 1 AP maksumus. Eripedagoogika AU bakalaureuse-
Oppes oli see seni 500 - kr, jargnevast Oppeaastast 600 - kr rihmatdd
korral ning 800 - kr. individuaaltdd juhtudel, sh. ka vdiksema kui 6-inime-
selise rihma korral. Seoses kaugOppe t60 Idpetamisega on seal pooleli
jadnud 6pinguid véimalik I6petada Avatud Ulikoolis. 1998. a. jaanuaris
kaitseski esimene AU &ppur, endine kaugbppija, oma |8putéod. Seega on
Tartu Ulikoolis eripedagoogika alal péhiGppe I8petanud kokku 730 isikut.

Tuntav on olnud viimastel aastatel osakonna materiaalse baasi tugevne-
mine. Suurenenud on personaalarvutite hulk nii multimeedia klassis kui
Oppejdudude tarbeks. Kasutusse on vdetud kaasaegne paljundus ja dppe-
tehnika. Ko6ik see on vdimaldanud tédiustada nii Oppe kui teadustdod.
Téahenduslik on olnud osakonna arengule alates 1995.a. osalemine
Euroopa Liidu PHARE TEMPUS-projektis “Hariduslike erivajadustega
seotud Opetajakoolituse (mberkorraldamine Eestis”. Projekti koordi-
naatori ja Eesti poolse sisulise juhi, profJ. Kdrgesaare eestvdttel on tehtud
&ra suur td06 sellekohase 6petajakoolituse sisuliseks uuendamiseks ja dppe-
baasi tugevdamiseks. Alanud on aastaid takerdunud G&ppekirjanduse
véljaandmine lidpilaste tarbeks. Lisaks nimetatud projektile on saadud
rahalist toetust Avatud Eesti Fondilt ning mdnedelt teisteltki osakonna
arengukava teostamiseks.

Alates 1997. a. jaanuarist kuulub eripedagoogika osakond sotsiaalteadus-
konna koosseisu.

1998 toimunud korraliste professorite valimistel valiti halvikupeda-
googika professoriks taas Jaan Kdrgesaar. On alust loota, et osakonna
kaasaegne valjaarendamine jatkub saavutatud heas tempos.
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THE PERCEPTION OF SOCIAL CATEGORY
“DISABLED PEOPLE” IN ESTONIAN SOCIETY

Anne Ouemaa
University of Tartu

Introduction

Since May 16, 1995, The Standard Rules on the Equalization of
Opportunities for Persons with Disabilities serve the basis of disability
policy in Estonia as a membership country of UNO. It is further enforced
by passing the EU Social Charter in May, 1998. The level of social
(societal) integration is the most obvious indicator which reflects the
extent to which the equal opportunities to “disabled” and “non-disabled
people” are guaranteed. The success of integration of “disabled people” at
the level of society depends on variety of factors.

So far, the importance of rehabilitation of “disabled people” has been

emphasized. There has been little stress on the readiness of the society as
an influential factor for the integration of “disabled people”, if at all.
In Estonia, several studies have been conducted on the attitudes towards
the “disabled people” mainly at level of school (see Moberg, 1996; Neare,
1994; Plado, 1997; Plado et al, 1997; Radk, 1994; Tamm, 1997; Veisson,
1992).

Presumably, social groups are the engine of a democratic society.
Therefore, the success of social (societal) integration of “disabled people”
depends upon the readiness of the social groups to accept that integration.

Methodology

The aim of the study was to establish the level of readiness of different
social subgroups for social integration of “disabled people” in Estonian
society. The indicators of readiness are viewed as follows: the perception
of (a) societal status of “disabled people”, (b) general (internal or
external) causes of “disability”, (c) evaluation of importance of institu-
tional assistance for “disabled people”, (d) personal intention to help a
“disabled person”, and (e) interrelations between the indicators them-
selves (see figure 1).

The present study is a part and a by-product of a larger research
project called Social cognition, aimed at the description of the perception
and structure of values of Estonian people. In 1994, the questionnaire was
composed and data collected by Olev Must, generously supported by a
grant No 1100 by the Estonian Science Foundation. One chapter in this
larger survey aimed at the investigation of attitudes towards marginal
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subgroups in society (“the poor”, “ex-prisoners”, “alcoholics”, “disabled
people”, etc.).

Figure 1. Theoretical model of research

Earlier, there has been some limited research in Estonia to discover the
attitudes towards “disabled people”. Meaningfully of the wider scope, the
sample of the present study is made up of ten respondent subgroups, each
one with different social position.

Conditionally, these ten respondent subgroups interviewed may be
divided between the “elite” and the “masses”. For the purposes of the
present study, the “elite” are considered to be holding key or leading
positions, governing some public sector or institution, to have a
meaningful impact on the shaping of both the status and the position of
“disabled people” at the societal level. The following five elite subgroups
were questioned: members of the Riigikogu (Estonian Parliament);
journalists; bank officials; lecturers; teachers.

As “masses” were considered those social subgroups which neither
hold the key positions nor have a great effect onto the shaping of the
position of “disabled people” in Estonian society. The following five
subgroups from the masses were questioned: farmers; workers; retirees;
the unemployed and prisoners.

The term “disabled people” was applied in the questionnaire with the
aim to establish whether the social position of the respondent influences
the meaning of the above-mentioned social category. The data obtained
was processed by the SPSS Win package.



Results

The results are as follows:

1 All of the respondent subgroups were rather in agreement that the
“disabled people” may be considered as worthwhile, ready-to-be-
integrated members of the current Estonian society. However, there
was an intergroup disagreement about the social status of “disabled
people”. Subjects from lower status subgroups were more likely to
consider “disabled people” worthwhile than were the elite subgroups.
Surprisingly enough, teachers’ and lecturers’ agreement with the
worthwhileness-statement appeared rather low. It could be possible
that the subgroups with higher social status carry higher expectations
towards the fellow members of society. There were no differences
between the subgroups in agreement that “disabled people” should be
separated from others.

2. (a) Concerning the causes of “disability”, there were no meaningful
differences between the respondent subgroups while the overall rating in
favour of “internal factors” was 52.6%. Between the subgroups, there
was a different ratio of subjects declining to answer to this question. The
elite subgroups exposed apparent difficulties when asked to rate the
causal factors of “disability” as internal or external. One may explain this
by the higher level knowledge of the elite subgroups about the diversity
ofthe social category “disabled people”.

(b) In none of the subgroups, the perception of causes of “disability”
had no apparent impact onto the perception of the status of “disabled
people”.

3. (a) Subjects expected the state to provide support for “disabled
people” in much higher degree than for other marginal subgroups.
Controversially, there appeared to be quite strict differences between
“elite” and “masses” subgroups, regarding the assistance provided by
the state, voluntary associations and family to “disabled people” with
the exception of teachers. Namely, teachers along with all the
subgroups of “masses” rated the state obligation to provide assistance
to “disabled people” higher than bank officials, journalists, lecturers
and members of the Riigikogu. The “elite” subgroups rated higher the
role of the family, voluntary associations and self-managing ability of
a “disabled person”, when compared to other subgroups. In sum, in the
assistance of “disabled people” the role of the state was regarded as
the most important by all subgroups. While the kind of assistance was
not specified, however, subgroups with the greatest possibility to offer
state assistance to “disabled people” rated the importance of state
assistance the lowest among subgroups. Irrelevant to the causes, one
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may consider the contradiction between the expectations of the masses
and the elite as potentially troublesome.

Table 1

Assistance by the state, voluntary associations and family as rated by

respondent groups*

Respondent State Voluntary Family and
groups (p= .000) associations “disabled person”
, f= 1V (P= 02)
Mean SD Mean SD Mean SD
(%) (%) (%) (%) (%} (%)
Workers 67 24 16 14 17 17
Prisoners 66 30 15 15 18 24
Teachers 61 21 19 14 20 16
Retirees 61 26 21 15 19 18
The unemployed 60 23 20 14 21 17
Farmers 59 24 21 14 20 17
Members of the 54 22 22 14 24 17
Riigikogu
Lecturers 53 19 22 u 25 16
Journalists 53 20 23 14 25 19
Bank officials 51 20 23 13 25 17
Total 59 23 20 14 21 18

(b) No relationship was exhibited between the perception of causal
factors of “disability” and the perception of the relative importance of
the institutional assistance to “disabled people”.

(c) One may regard as of interest that the unemployed who did not
agree with the separation of “disabled people”, tended to stress the
importance of family assistance to “disabled people”. In other respon-
dent subgroups, no such correlation appeared.

The intention to provide shelter both for a “footless person” and for a
“person with apparent mental deficiency” does not depend on the
social status of subjects. The subjects were generally not willing to
offer immediate help to a “footless person” or to a ”person with
apparent mental deficiency”. Instead, their intention was to direct the
help seekers to some concerned agency.

Differences between respondent subgroups are significant.
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Presumptions that (a) there is no correlation between personal
intention to help a “disabled person” and rating of the importance of
institutional assistance; and (b) there is a correlation between personal
intention to help a “disabled person” and the perception of the status
of “disabled people” or (c) of the causal factors of “disability”, were
valid only for some subgroups.

It is more likely that there may be correlation between personal in-
tention to provide assistance and other factors under discussion inside
those subgroups which probably encounter “disabled people” more
often. It may be the case of teachers, as well as of the subgroups with
lower social status.

Conclusion

Altogether, it appeared that the respondent subgroups with lower social
status, as well as teachers performed somewhat higher readiness to
integrate “disabled people” into the society than “elite” subgroups in
general. This lack of initiative of subgroups which hold the key positions
in society may be considered as a risk factor, potentially inhibiting the
integration of “disabled people” into the society.
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N3YYEHWE MEJATOMrMYECKOIO HACNEANA —
BAXKHENLWWW MNMYTb PA3BUTUA
NEDPEKTONOMMUYECKOW HAYKMN

H. EdoumeHKO
MHCTUTYT negarornkn AMNH YkpaunHsl

PelwleHne CNoXHbIX 3afay, CTOAWMX Mepef Nesarormyeckoin Haykoih Ha
COBpeMeHHOM 3Tane, TpebyeT rnyb0KOro W3y4YeHWS W TBOPYECKOrO
MCMNOMb30BaHUA AOCTVMIKEHUI, UMEKLWNXCA B MeAarormyeckoii Teopum u
npakTuke.

Cpefn y4eHbIX-Ae(heKTON0roB ¢ MAUPOBLIM MMEHEM MOYETHOE MEeCTO
npuHagnexut . A. CokonsHCcKoMy. PasHonnaHoBoW 6bina ero neparo-
rmyeckas [eaTeNnbHOCTb M 6oratblM — TBOpPYECKOe Hacnegue. B YkpaunHe
CoKonsiHCKuiA W. A. cTOAN y UCTOKOB CTaHOBIEHWNA U pa3BUTKA Mefaroru-
yeckoli Hayku. B 20-e-30-e rogbl OH NpuHMMan aKTMBHOE ydyacTue B
pabote Hapkomnpoca, B co3gaHuu Hay4uHo-uccnesoBaTenbCKOro UHCTHU-
TyTa negarormkn (1926) n HayuyHo-uccnegoBaTeNnbCKOro MHCTUTYTa fe-
thekTonornmn (1930). 3aHumasa pykosofsuUiMe LOMKHOCTU B CUCTEMe Ha-
pofHOro o6pa3oBaHunsA, OH BHEAPAN BaXHble TEOPETUYECKNE NONOXKEHNS B
nefarormMyeckyto npakTuKy. 3TO OTHOCMTCA K OMNpPefeneHnto CyLLHOCTU K
3afay obWleil nmemarorMky Kak Hayku, COuManbHOTrO BOCMUTAHWUS [OETeW,
60pbbbl C AETCKON 6ecnpmM30OpPHOCTbLIO, AETCKOr0 ABUXEHUSA, BOCMMUTaHUSA
JeTeli B CeMbe, OpraHusauuu u copepXaHus mnpouecca 06y4vyeHUs B
LLKONe.

HauyaB CBOK TPY[OBYI [eATENIbHOCTb B JO/DKHOCTU YUYUTENA LIKONbI
FMYXOHEMbIX, OH W3y4an OCOOEHHOCTM WX TMCUXMYECKOro pasBuUTUA,
MEeTOAMNKM 00YYeHNA, B YaCTHOCTU, YTEHUS C ryd, hopmMuUpoOBaHMSA YCTHOW
CNOBECHOI peyn, MUCMONb30BAHWUA XXECTOBOW W [aKTWUNbHOW peyn. BHu-
MaHuWe YYeHOro npuefnekanu u cnenble fetun. OgHako Hanbonee BECOMbIi
Bknag BHeCc W. A. COKONAHCKWI B pelleHne npobfiemMbl CNenornyxoHe-
MOTbl. Ewe B CBOM CTyAeHYECKMEe roAbl OH Hayan u3yyaTb fgeTell co
CNOXHbIMK pethekTamu. gesa opraHm3oBaTb 06yveHWe TakKux [eTeil He
nokugana ero Ha nNpoTsXXeHWM MHOrmx net. OH opraHu3oBan BMepBble B
YKpanHe 3KCMepuMeHTaNbHY LWKONY-KANHWUKY ANS CNenornyxXxoHemblX B
1923 r 1 Ha NPOTAXXEHUU BCelM XU3HWM 3aHMManCcs BOMNPOCOM CNEenorayxo-
HemoTbl. Ero rnaBHoOi nmegarornyeckoil KoHuenumeid 6bi10 060CHOBaHUE
(Ha ocHOoBe (HU3MONIOTMYECKOTO YYeHUS O BbICLIEA HEpPBHON feATeNb-
HOCTW) BO3MOXHOCTEA AOCTUXEHWSA C/NENOTNYXOHEMbIMU  BbICOKOTO
YPOBHA pasBUTWA B YCNOBUAX CNeumanbHO OPraHW3oBaHHOro nejaro-
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rmyeckoro npouecca. W oH noaTBepAWn 3TO Ha NpakTUKe 06yyeHuUs
CNenornyxoHeMblX.

HeoueHumbiMm sABnsieTcs yyeHme W. A. COKONSAHCKOro Ans obweit u
cneumnanbHOW NCMX0N0rUK, Nefarornku u punocoduu.

MHorve pa6oTbl CokonsHckoro U. A. cTanu 6ubnuorpaduyeckoi
PeAKOCTbi0, YTO He MNO3BOMAET LIMWMPOKON MeAarornvyeckoi 06LLeCTBEH-
HOCTU 3HAKOMWUTLCA C €r0 TBOPYECKUM Hacnegmem.

B YkpanHe rotoBuMTCA K u3faHuio paboTta O ero nejarornyveckon
[eATEeNbHOCTM B CBA3W C MPUOAMKEHNEM 3HamMeHaTenbHOW gatel — 110-i
rOAOBLLMHbI CO AHS POXAEHUSA BblJalOLLerocsa Y4YeHOro, mnejarora-Ho-
BaTopa, fedeKTonora nccnegosatens, Ybh UAeN He NOTEPANN 3HAYEHUS U
B HacCToOsLLEe BpeMs.

NCTOPNA CTAHOBJIEHUNA N PA3BUTUNA
YUPEXOEHUW ANA AHOMAJIbHbIX IETEN

A. V. KanycTuH, C. B. CapHaukui
r. CnaBsiHCK, Y KpaliHa

PeTpocneKTUBHO-UCTOPUYECKNIA MOAXOA C OAHOBPEMEHHbLIM BUAEHUEM
NepcnekTuB fAaeT BO3MOXHOCTb 605ee 4YeTKO OCBETUTb HE TONIbKO
OWKN6KN W OTAe/NbHble AOCTUXEHWS MPOLWAOro OnbiTa, HO W fyylle
NOHATbL TO, YTO NPOUCXOAUT. W, BcmaTpuBasch BAYMUYMBO B COBPEMEHHbIE
negarornyeckve 3afayun, Mbl JO/MKHbI faTb Cebe ACHbIA OTYET B TOM, 4TO
BOMPOCHI, KOTOPbIE CO3PeNn, POXAEHbl HE CErofHAWHWM AHEM, OHU
BbIHOWEHbI U MOTUBMWPOBaHbl fJafieKMM, a WHOr4a W 0YeHb [JaNeKknm
NPOLUbIM.

Ha doHe uctopuy umMBMNM3aLUM reHesnc cneunpuueckux ¢gopm 06-
YUYEHNA OT aHTUYHOCTU L0 HAWMX AHell npepcTaBnseT coboil pag 4eTkKo
OYepyeHHbIX 3TanoB, KaXAOMYy W3 KOTOPbIX COOTBETCTBYHT W3-
MEHSALLMECH BO BPEMEHW pas3Hble TUMbl YUYPEXAEHWWA, CcOoCTaBAstoLme
Ba)XXHEWLW NI 3nemMeHT n06OK negarornyeckoi cuctembl. Ecnmn BHauvane
[eno Kacanocb Wb HAKOMNEHUA pa3pO3HEHHbIX CBeAEHU 6e3 YeTKoro
nnaHa WX cucTemMaTu3auuu, TO fanee B pe3ynbTaTe OCMbICAEHUA U
0606l EeHNss OMNbiTa NPOUCXOAUT KOHLENTyanmsauusa onbiTa 00Yy4veHus,
NOTNYECKN TpaHCchOopMUpoBaBLLascs B cucTeMbl 06pa3oBaHusa. ObyyeHune
CTAHOBUTCS aTpUOYTUBHLIM CBOWCTBOM W He MbICAUTCA BHE (HOpM
COLMOKYNbTYPHbIX Npo6nem. CoBpemMeHHas nefarormka — 370 He TOJIbKO
Teopus, HO UM Hayka O nejarormyeckux cucTeMax, KOTOpble pacc-
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MaTpUBAKOT He KOHKpeTHble BOMPOCbl 00yyeHUs, a obuiMe NPUHLMMBLI,

3aKOHOMEPHOCTU U MexaHu3mMbl (PYHKLWOHUPOBAHUA U Pa3BUTUSA Mefaro-

rMYecKMX cucTem, pyHAaMeHTanbHble MHTerpaTuBHbIe NPo6nembl BOCAU-

TaHus.

O6paTBLWIMNCL K HEKOTOPbIM MOAENAM abCTPaKTHON CTPYKTypbl neja-
FOrMYecKoi CUCTEMbl, MOXHO BblAeNUTb OAUH U3 3/1EMEHTOB — OpraHu-
3alUMOHHbIE (DOPMblI Mefarornyeckoil AeATeNlbHOCTU. AHanu3 3BONHO LUK
OTHOLWEeHNA obuwecTBa M rocyfapcTBa K NH0AAM C OTKIOHEHWSIMU B pas-
BUTUM NO3BONAET NPOCNeAUTb pacliMpeHMe U pedopmMupoBaHue cne-
UManbHbIX Y4YebHbIX 3aBefleHU, BO3HUKHOBEHWE W CO3J4aHWE HOBbIX
OpraHn3aLnoHHbIX OCHOB HaLuWOHaNbHbIX CUCTEM chneuuanbHoro o6paso-
BaHUA:

e OT MepBbIX NpeLefeHTOB 3a60Tbl 06 MHBaNMAax A0 OCO3HAHUA He06-
XOAMMOCTW MNPU3PEHUS NOAEA C BbIPaXEHHbIMU OTKJIOHEHUAMMW B
passuTuu;

e OT OPWUTMHANbHbIX UHAMBUAYANIbHbIX MOMbITOK 06y4YeHMA U BOCMUTA-
HUS aHOMa/bHbIX feTeil K CO3faHWI0 napannenbHoli cucTembl 06-
yyeHUs Ans feTeld, KOTopble He B COCTOSSHUWM YCBOWUTb 06pa3oBaTefib-
HbI CTaHAAPT B ONpeAeneHHbl Cpok.

Ecnv OKUHYTbL B3rNS40M UCTOPUIO PasBUTUA TUNOB YUPeXAeHU Ans aHo-

MasnbHbIX AeTeil, X BULOU3IMEHEHUI, TO MOXHO YBUAETb, YTO B NEpUOAbl

HeonpefeNeHHOCTN, (YHKLMOHWPOBAHUSA TOTaNMTapHOW nefaroruku

nydlwine ee npeicTaBUTeNN, HaYMHaa ¢ NUCTa, CyMenun BLOXHYTb B TO/bKO

OTKpblBalOLMecs crneunanbHble YUYpeXAeHUs BMecTO X/blcTa W TFONOW

NceBAOHAYUYHOW CX0MacTUKK AyX ryMaHn3Ma, CAaMOOTBEPXXEHHOW NHO6GBMN K

Jetam (3TuMm m3rosm obuiecTBa), HemccsKaemblii ONTUMMW3M, paspyluas

npu 3TOM 06LWenpuHATLIE “YA06BHbIE” HOPMbI OPULMANLHOR Mopanu.

Uepes BCe BpeMeHa NPoOXoAUT uaes MOLBMXKHUYECTBA, CAMOOTPeYEHNSA
BO UMA HayKu v TOro “ueHTpa’”, BOKPYr KOTOPOro fOJ/XKHa Bpalw,arbcsa BcA
cuctema 06yyeHUs M BOCNUTaHUA. DTOT LEHTP — pebeHOoK.

XX cTonetve HameTUno NyTU, KOTOPbIMU AO/DKHO UATU crieyuanbHoe
obpasoBaHue. bygeTb nn 370 NyTb AU dpPeHLMa UM N YCOBEPLIEHCTBO-
BaHWA CTPYKTYpbl MapannenbHoli 06pa3oBaTefibHON CUCTEMbI, NOWAET K
OHa NyTeM MONHOW WHTerpauuu, 6yayT nu oTubl W AeTUW MMeTb NpPaBo
BblOOpa pa3/IMyHbIX MefarormyecKUx CUCTeEM — OTBETbl Ha 3TW BOMPOCHI
MOTYT 6bITb MOMYyYeHbl, HABEpPHOE, TONbKO B XXI cTonetun. A BO3MOXHO,
3T0 OyAeT BO3POXAEHWE anpobMpPOBaHHLIX MNPaKTUKOW W BPEMEHEM
OPUTUHANbLHBIX Y4YpeXAeHWin Ans aHoManbHbiX AeTteid (CereH, ByaseH,
FyrreH6nt0nb, MeHHenb, Baiic, KaweHko n gp.).
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PA3SBUTUE CNCTEMbI CMNEUNAJIBHOIO
OBPA3OBAHNA B POCCN BycnoBuax
MEPEXOAHbBLIX NMPOLUECCOB OBLUECTBA

H. H. Manotees
MockBa, MIHCTUTYT KOPPEKLMOHHOW neaarornku

MpegmeToM MpoOBEfEHHOr0 MUCCAefoBaHUA ABNANCA MPOLLECC CTaHOBNEHUSA
N pasBuUTUA CUCTEMbI CneLuanbHoOro o6pasoBaHnsa B Poccum B CpaBHEHUM
C Apyrumu cTpaHamu 3anagHoi EBponbl. Bblnn BbIABNEHbI W ONUCaHBI
o6l e 3aKOHOMEPHOCTMN Pa3BUTUSA HALMOHANbHbIX CUCTEM CMeLnanbHOro
06pa3oBaHus, UX COLMO-KYNbTYPHbIE AeTEPMUHAHTBI, a Takxe cneundu-
Yyeckne OCOBEHHOCTW CTAHOBMEHWA W Pa3BUTUA TOCY[apCTBEHHOW CwuC-
TeMbl cneymnanbHoro obpasosaHus B Poccuu.

CerogHsa Poccuda, Kak M BCA 3anafjHas UMBUIMW3auMA, HaXOAUTCA Ha
onpefefsieHHOM 3Tane 3BOMOLUN OTHOLIEHUSA K ML EAM C OTKNIOHEHUAMW B
pasBMTUM, XapaKTepu3ylllemMcs TeM, 4YTO Ha CMeHy CTapoil napagurme
rocyJapcTBeHHOro 1 O06LWECTBEHHOrTO CO3HaHWA “NONHOUEHHOEe 60/b-
LUINHCTBO — HEMOSIHOLEHHOE MEHbLIMHCTBO” NMPUXOAUT HOBasg — “efu-
Hoe co06LLeCTBO paBHOMPaBHbIX N04el”. MNpru3HaeTca NpaBo JIMYHOCTK
Ha caMOCTb, MHAMBUAYANIbHOCTb.

Mpn TakoM NOHMMaHWW BblYfIEHEHWE U COLManbHOE MapKuMpoBaHue
Mo6bIX MEHbLWMWHCTB, B T.4. INL, C OTK/JOHEHWAMMW B pasBuTUM (NOHWU-
MaeMbIX paHee KaK HEMNonHOLEHHble MEHbLLLINCTBA B COLUYME) CTAHOBUTCA
HefonycTUMbIM. 3anafHble cTpaHbl B 70-e rofibl NpoBo3raawalT Kypc Ha
MOJSIHYIO WHTerpauuio MHBaNNMAOB W NUL, C OTKNOHEHWAMW B Pa3BUTUN B
06LecTBO, COOTBETCTBEHHO — O0TKasbiBalOTCA OT TPagULMOHHON TepMu-
HONMOTUN  YHUYMKMTENBHOTO M OLEHOYHOro XxapakTepa (“pe6un”,
“pebeHok-fayH”, “ngunot”’, “umbeynn”, “ymCTBEHHO OTCTanbliA”, “rny-
X0in”, “cnenoi” wn T.4.). AuddepeHymnansHas xapakTepucTmka MuX Co-
uManbHblX noTpe6HOCTe HayMHaeT [aBaTbCA BO BCEX OQMLUMANBHBIX
[LOKYMeHTax 4epe3 pacKpbiTUe MOHATUA “0C06ble HYXAbl”, & pasinyHue
notpebHocTeli B cepe o6pa3oBaHMA ONpefenseTcs Yepe3 pacKkpbiTue
noHATUSA “ocobble 06pa3oBaTenbHble MOTPE6HOCTM”. 3aKOHOAATeNbCTBO
Ha YpOBHE MUPOBOro coobuiecTBa 3aMKCUPOBANO 3TO MOHWMAHWE B
[exknapauunsax OOH: “O npaBax yMCTBEHHO oOTcTanblX nuy” (1971) “0
npaBax MHBanupoB” (1975), Poccuiickas degepayns patnguymnposana ux
B 1991 r. Takum o6pa3om rocyapcTBO MPOAEKNAapMpPOBas0 0CO3HaHMe
0co6blx 06pa3oBaTeNbHbIX NOTPeOHOCTel MO OTHOLWEHWIO KO BCeM 6e3
UCKIIOYEHUS HyXJalwmnmeca (a He TO/MbKO MO OTHOWEHUK K TeM
KaTeropusam fgeteid C HapylweHWsMW B PasBUTUU, KOTOPbIE CUUTANUCH
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“06yyaemMbIMU” N YyXKe HaxXO4WIUCb B CMCTeMe chneumnanbHOro obpaso-
BaHWA), MPUYEM, HauyMHasa C NepBbiX NeT XWU3HU pebeHKa, U B YyCNOBUAX
npefocTaBfieHNs POANTENAM npaBa Bolbopa opM 06y4veHus.

Patndukayna [Oeknapaunmitn OOH — u4pe3BblYAHO BaXHbIA [eMO-
KpaTU4ecKuii war rocyfapcrea, 03HavarouWmii, 4To Poccusa B3sina Kypc Ha
nnaHoMepHoe npeobpa3oBaHWe CUCTEMbI CheynansHOro obpasoBaHus C
LeNnblo ee nepeBOfa Ha NPUHLMNWANbLHO HOBbIA 3Tan pasBUTUA, Ha
NPOCTPOEHME CUCTEMbI CreLnanbHOro obpasoBaHmMa HOBOrO Tuna.

OfHOM W3 rnaBHbIX 3afay COLManbHOM MOAUTUKM Poccum B KOHLe
90-X Ir. NpoBO3rnawaeTca ycTpaHeHe HepaBeHCTBa B chepe CoLManbHOM
3aWmnTbl M OXpaHbl 340POBbS rpaxaaH. B ycnoBuAx npoucxoaslinx B
CTpaHe 3KOHOMMYECKMX npeobpa3oBaHUil BO3HMKNA npobnema noucka
HOBbIX NMOAXOA0B K (DOPMMUPOBAHUIO rOCYyJapCTBEHHON NMOMOLLM B OTHO-
WeHUN [eTell C OrpaHuYeHMAMU 340poBbsA (C 0cobbiMM o6pas3oBaTtesib-
HbIMU npobnemamu).

B Poccuiickoii depepaumm 1,7 maH. petein (4,5% oT nonynsyum)
HYyXJalTca B chneunansHom obpasoBaHuu. KBanuduuupoBaHHYHO Kop-
PEKLMOHHYIO NCUXO0N0ro-nefarormMyeckyo nNomollb B rocyfapCTBEHHbIX
yupexzaeHuax nonyyarwT meHee 2/3 Hyxpjawowuxca. HanmeHee pas3suTa
cmMcTemMa NOMOLLM AeTAM AOLWKONbHOIO 1M paHHero Bo3pacra.

CerofHs B CTpaHe MNpeANpPMHMMAOTCA MOMbITKM CO34aTb CUCTEMY
cneyuanbHoro o6pa3oBaHMs HOBOFO TWMa, COOTBETCBYKOLWLYH AyXy WU
OyKBe MeXyHapOAHbIX KOHBEHUWIA, YTO NnpegnonaraeT:

e 0XBaT CMCTEMOW 06pa3oBaHUA BCex 63 UCKYEHUS feTell ¢ 0CObbI-
My 06pa3oBaTe/ibHbIMM NOTPEBHOCTAMY;

e MaKCMMaNbHO paHHee (C NEepBbIX MECALEB >XW3HW) BbIBAEHUE W
AMAarHOCTUKY 0C06bIX HYX[ pebeHKa M ceMbU, 0cOBbIX 06pa3oBaTefb-
HbIX noTpebHoCTel pebeHKa;

* MaKCuManbHOe COKpalleHne pa3pbiBa MeXAy MOMEHTOM onpejefieHus
NepBMYHOTO HapyleHUs B pasBUTUM pebeHKa M HavyasioM KOM-
NNEKCHON MeaMKO-NCUX010ro-nesarorMyeckon peabunutaynu;

* paclWMpeHMe BPEMEHHbIX TrpaHuL cneunanbHOro obpasoBaHUa —
HWXHAA rpaHula — MepBble MeCALbl XXWU3HU, BEPXHAA rpaHula — BcA
XU3Hb;

* pacwupeHne NPOCTPAHCTBEHHbIX FpaHuUL, cneunanbHoro o6pasoBaHus,
T.e. UeneHanpas/ieHHOe 06yyeHMe pebeHKa 3a npegenamy CO6CTBEHHO
06pa30BaTe/ibHOr0 yUYpexxjeHus;

e 06d3aTenbHOE BKAKOYEHWE poAauTeneil B npouecc obyyeHns pebeHka u
nx ocobas LeneHanpaBneHHas NOATOTOBKA CMAaMu CneynanncTos.;

* HOBOE COOTHOLIEHWe MeXAy CO6CTBEHHO 06pa3oBaTeNbHbIMU LOCTU-
XEHUAMMN B 061aCTU XWU3HEHHON KOMMETEHLMWU, CMELLeHNEe CMbICMO0-
BOr0 LEHTpa B CTOPOHY JINYHOCTHOrO, COLManbHO-3MOLUOHANLHOTO
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pasBMTUS, pasBUTUA CAMOCO3HAHWA, CO3HATeNbHOW perynsauuu nose-

LeHNs B counyMe;

e BbIABM)XEHME BCEr0 KOMMJEKCA crneumanbHbiX KOPPEeKLUOHHO-pa3Bu-
BalLW KX 3a4a4 (KOTOpble He BKKOYAKOTCA B COAEPXaHNe 06pa3oBaHus
HOpManbHO pa3BMBalOLLErocs pebeHkKa TOro Xe BO3pacTa);

e MOCTpPOEHUE BCeX HeobXoAMMbIX “06X0AHbLIX MNyTei” 06yveHUs,
Mcnonb3oBaHue cneyuuyecknx MeTooB, MNPUEMOB, CpPeAcTB 06-
yyeHus;

e 0Oonee aguddepeHUMpoBaHHOe, “nowaroBoe’ o06y4yeHMe, KOTOpoe B
60NbWMHCTBE CcNy4YaeB He TpebyeTcs B 006pasoBaHUM HOPMasbHO
pa3BuBatoLLErocs pebeHka;

* 3HauuTenbHo 6onee rny6okKyw, YeM B MAcCoBOM o06pas3oBaHuUu, AUG-
hepeHUMaumMio 1 UHAMBMAYanu3auuo o06yyeHus, 0cobyr opraHu-
3aumno 06pa3oBaTeNlbHON cpegbl;

* HOBblIi MEXaHW3M B3aWMOLENCTBMA CTPYKTYp MAacCOBOro WU cre-
unanbHOro obpasoBaHus.

Onpepgenas cTpaTterMio M TakTUKY MNepexoja CUCTeMbl Ha HOBbIA 3Tan

CBOEro pasBuTUSA, ObISI0 BAXHO y4YUTbIBaTb, UTO Poccus mameHunna Kypc B

yCNoBMAX, NPUHLMUMANANLHO OTANYHbLIX OT YCNOBMIA Mepexofa K aTOMY Xe

Kypcy B CTpaHax 3anagHoi Esponbl.

Mepexof Ha HOBbIA ypoBeHb (MO Hawel Knaccutukaymm B HOBbIW
nepuoj) OTHOWeEHMA K MHBanuWgaMm, OCyuLleCTBAEHHbIA B EBpone B 70-e
rogbl, Hayancs B Poccum He TONMbKO Ha [Ba [eCATUNETMA NO3XKe, HO U
OCYLLEeCTBNSETCA B MPUHLMUMNANBHO UHOM KOHTEKCTe:

* He Ha OCHOBE [A/IUTE/bHOr0 3BOJIIOLMOHHOIO pas3BMTUA AeMoKpaTu-
YeCKMX U3MeHeHMIt B rocyapcTBe M 06LECTBE;

* He Ha 3Tane 3KOHOMWYECKOr0 MOAbEMA, a B CUTyaUUU 3aTSHKHOTO U
rny6oKoro 3KOHOMWYECKOro cnafa B CTpaHe, Kpu3mca BCEX WHCTU-
TYTOB rocyfapcrsa;

* He Ha OCHOBE COBEpLUEHCTBOBAHWNSA paHee [eCTBOBaBLUEr0 3aKOHOAA-
TenbCcTBa B C(epe cneumanbHOro o6pasoBaHuss, a NpuW OTCYTCTBUM
3aKoHa 0 cneuunanbHOM 06pa3oBaHUM W BMepBble BO3HUKLLEA B UCTO-
pun rocyfapcTtea He06X0AUMOCTM ero pa3paboTKuy.

BaxHeiiweln 0CO6EHHOCTbIO 3Tana sABASAETCA TO, YTO K MOMEHTY patudu-

kaumn Poccuein Oeknapauynin OOH (1991), B cTpaHe He Obl1 LOCTUTHYT

TOT YpOBEHb Pa3BUTUA CETU CheunanbHblX 06pa3oBaTefibHbIX YUpex-

LEeHWA 1 TOT ypoBeHb OXBaTa HYXJalLWMXCA B cneuymanbHoMm o6paso-

BaHWWN fAeTeil, KOTOPbIA 6blN AOCTUTHYT Pa3BUTbIMKU CTpaHamu K 70-M

rogam.

MpoBefeHHOe wuccnefoBaHWe [oOKa3biBaeT 0653aTeNbHOCTb YyueTa
YKa3aHHbIX pasnmuuii npu pa3paboTke cTpaTermy M TaKTUKKU Mepexoja
CMCTEMbl HA Ka4yeCTBEHHO HOBbI 3Tan CBOEro pasBUTUA U LEMOHCTPU-



pyeT MNPWHLUNWANbHYK  HEBO3MOXHOCTb MPAMOr0 MCMNOAb30BaHWS,
KONMpoBaHuna 3apybexHbiX MoAenei, 3anagHoro onbiTa pelweHns aHano-
rMYHON 3agaun.

B Poccum Kk 90-m rogam cnoXxwunacb YHWKanbHas MO CpPaBHEHUK C
3anagom cuTyauums. B To Bpems, Kak [AeAcCTBylLl,as cucTemMa ele He
cnocobHa NOMHOCTbLIO (BO BCEX PErvoHax, Ha BCeX YPOBHAX) o6ecneunTb
ocobble o06pas3oBaTe/sibHble MOTPEOHOCTM faxe Tex AeTeil, KoTopble
LOMKHbI 6bITb OXBayeHbl CreunanbHbiMM 06pasoBaTeNibHbIMK yCayramu B
COOTBETCTBMN C MMEHLWENCA 3aKOHOAATENbHOW N HAyYHO-METO4NYeCKO
6a30ii, rocyfapcTso fAeknapupyeT npaBo Ha ocobble 06pa3oBaTefibHble
noTpe6HOCTM NO OTHOLWEHMIO KO BCeM 6€3 UCKAUYEHUN HYXAarLumcs,
KO BCEM BO3pacTaM, BK/IHOYAA MNajeHYecKuil, Ko BCeEM (opmMam OpraHu-
3auun obpasoBaHus, BKIOYAsA MHTErpaLmio, nNpaBo Ha BbIGOP.

Takum o6pa3om, cnoxwunacs 06bLeKTUBHasAs Heo6X04MMOCTb OAHOBpE-
MEHHO 06ecneynTb YCNOBMA [ANA MNONHOLEHHOTO (YHKLWOHMPOBAHMA
HblHEe [eiCTBYIOWEA CUCTEMbI B MOJHOM O06beMe W napanienbHOro
Hay4yHOro MPOEKTMPOBAHMA OCHOB CUCTEMbl CneyuanbHOro obpasoBaHUs
HOBOIo Tuna.

Pe3ynbTaTbl MccnefoBaHWA ABMAUCL OCHOBOW AN pa3paboTku nepcrek-

TUBHOW nNporpamMbl MCCneaoBaHnin NHCTUTYTa KOPPEKLMOHHOM nepaaro-

rmkn PAO, HanpaBfeHHOW Ha napanfieNlbHOe COrjlacoBaHHOE pelueHune

[BYX 3ajau:

* Hay4yHO-MeTOAMYEeCKON nNoAAepXKU HbiHEe [AelCTBYOLEA CUCTEMbI
crneymanbHOro o6pasoBaHus;

* Hay4yHOro npOEeKTUPOBAHUA KOMMOHEHTOB CUCTEMbl CRELManbHOro
06pa3oBaHNa HOBOro Tuna, 6a3Mcom KOTOPOI ABASETCH CUCTEMa paH-
Hero (C nepBbIX MECAUEB >XW3HW pebeHKa) BbLISBEHWA U paHHen
MEAMKO-MCUXONOro-nefarornyeckoil  Koppekuun OTK/IOHEHUI B
pa3BuTUM pebeHka.
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THE FACULTY OF SPECIAL EDUCATION:
THREE STAGES OF DEVELOPMENT AND
FUTURE PERSPECTIVES

Jonas Ambrukaitis
Siauliai University, Lithuania

Special educators have been trained at the Siauliai University since 1960
(used to be Pedagogical Institute). During four decades three stages of
development can be envisaged.

The first stage (1960-1974) was the period of formation: starting from
the first course of special educators and the establishment of the Faculty
of Special Education, as an independent unit, in 1975. During this period
of time 756 students received graduation diplomas: 340 of them were full-
time students and 416 were distance learning students. In 1968 the
Department of Defectology (initial version of nowadays special edu-
cation) with the Head of the department V. Karvelis was established. In
1970 research centre of visually impaired and mentally disabled children
was established within the Department of Defectology. It was funded by
the national association of visually impaired people. The first dissertations
on special education were defended by: V. Karvelis (1962), L. Darge-
viciene (1971), A. Gardviene (1972), J. Ambrukaitis (1973); and on
medicine by J. Daulenskiene (1973).

The second stage began in 1975, when the Faculty was established.
This stage lasted till 1990. 1107 special educators were trained during this
period of time: 393 in full-time department and 714 in the distance
learning department. The establishment of an independent unit i.e. the Fa-
culty of Special Education was of paramount importance to the further
development of the training process of special educators: the lecturing
staff was encouraged to develop professionally i.e. to enter doctorate
studies and write dissertations. This stage was simply a burst of disser-
tations defended by: I. ElijoSiene, V. Ozolaite, J. Pumputis (1975),
L. Kaukenaite, R. IvoSkuviene, R. Kaffemanas, V. Pobrein (1976),
0. Stitiliene (1978), L. Bobrova, V. Gudonis (1979), A. Juodraitis (1981),
A. AliSauskas (1982), J. PetruSevicius (1985) etc. During the same period
the first dissertation of Habilitated Doctor was defended (V. Karvelis,
1980). The increasment in number of highly qualified lecturers served as a
basis for the re-organisation of the Department of Defectology into two
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independent departments: the Department of Speech Therapy, Education,
Psychology and Medicine and The Department of Special Teaching
Methodology. It happened in 1982. In 1983 the Faculty of Special
Education moves from the rented premises at Siauliai medical school into
the new central building. Such factors as: high professional qualification
of lecturing staff, favourite working conditions and comparatively high
academic level of students add a lot to the working standard of the whole
faculty. The faculty provides facilities for two international conferences-
seminars (1975, 1985) and organises national scientific — methodological
conference (1983), during which not only academics but also
practicioners, former students of yhis faculty, read their reports. The
majority of lecturers of this faculty has achieved professional maturity and
are the most active scientific and methodological researchers. They are
authors of the manuals for special schools (J. Ambrukaitis, 1. ElijoSiene,
V. Ozolaite, V. Pobrein), and numerous scientific books and articles. It
has positive influence on both theoretical and practical training aspects of
prospective special educators. Lecturers start publishing their lecture
notes. Students follow the positive example of the lecturers and partcipate
in students’ research, write more course papers (assignments) instead of
passing final examinations. The best students are involved in scientific
research throuhgout all studying years. Nevertheless, at the end of this
stage, ideas of “Renewal” spread in the air. Old type special schools are
criticised as well as the work of special educators. A radical change in our
value system took place in 1989-1990 when the new concept of special
education was being developed. The positive experience of other
countries was taken into consideration. Essential changes in our system of
education, including special education, were forthcoming. The reform is
still in progress. We had to react to these changes. The third stage of our
development began.

The third period, which began seven years ago, was the shortest one,
but the most important in changing our attitutes towards special education
in general. Firstly, in the soviet years children with disabilities were
considered to be abnormal. Today we call them “children havina; social
educational needs”. Today’s concept contains ideas of socialisation,
normalisation, and integration as oppostition to separation and segre-
gation. Education of such children in mainstream schools is nothing
without appropriate special provision. Our legislation protects the interests
of disabled children. Lithuanian Law of Education (1991) requires to
educate children as close to the place of parents’ residence as possible.
Secondly, changes in the attitude towards children with special physical
needs and learning difficulties influence the content of their curricula,
teaching mthodology and the process of teacher training. The process of
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renewal was most intensive in 1993-95 when the Faculty of Special
Education partcipiated in the international TEMPUS project and in the
development of the new concept of education in Lithuania. The
international programme gave us a perfect chance to look at the expe-
rience of Great Britain and France.

The most important facts of the third stage (1990 - till now):
769 students got diplomas of special educators (439 in full-time depart-
ment and 330 in the distance learning department). In 1995 the graduate
of our faculty V. Gudonis defended the doctorate dissertation in special
psychology and in 1998 he became the true member of the Academy of
Sciences. A Gardviene and R. IvoSkuviene published the manual for
university students “Speech Therapy” (1993); O. Stitiliene has prepared
four mathematics textbooks for the I, Il, IIl and 1V the forms of special
schools; J. Pumputis has published three history manuals for the VII, VIII
and IX forms of special schools; J. Ambrukaitis has prepared three new
Lithuanian language manuals for the II, I, VI, IX forms of special
schools; J. Ambrukaitis and A. Velaviciene for the VII form; new
Lithuanian readers were published by V. Ozolaite (Il form), V. Pobrein (V
and IX the forms); J. Ambrukaitis has published four collections of
didactic materials on teaching Lithuanian for the I, 111, IV and V forms of
special schools; a handbook for teachers “Teaching Lithuanian language
in the II4V forms of special schools” (1991); a book “Peculiarities of
child’s development: identification and assessment” published by
A. AliSauskas was a great success with readers (1996); a collection of
handbooks of handicraft methodology in special schools by L. Kauke-
naite; joint publication presented by the departments of special metho-
dologies “Education of children with mild learning difficulties” (1995,
compiler: J. Ambrukaitis and 1996 J. Ambrukaitis and O. Stitiliene); a
book “Children with special educational needs” (1997 and 1998, the
author J. Ambrukaitis) and etc. A new department of Social Education and
Psychology was established within the Faculty of Special Education (the
Head of the Department V. Karvelis). It gave roots to the new speciality
of social pedagogues. The faculty has become a member of another
international TEMPUS programme (1996), the first graduates (1995,
1996, 1997) were awarded bachelor degrees and studied according to the
new study plan, first graduates (1996 and 1997) were awarded Masters
degrees. Participitation in international programmes, publishing work of
the international journal “Bridges” and reformation of special education in
Lithuania gave a strong impulse to the scientific research in our faculty.
The proof of that can be numerous reports for the scientific conferences
annually held in our faculty. They have to split into narrower spheres of
research, the Department od Social Education and Psychology (1997) and
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the Department of Special Methodologies (1996 and 1997) were the
organisers of such conferences. The need to research special educational
difficulties has always been the distinctive feature of our faculty. It is the
source of constant life and renewal. Neverthless, rich experience of work
in our faculty has proved, that in order to achieve efficient results, we
need a co-ordinating body, which could function outside the limits of the
faculty as well as within it. As a response to this need Special Education

Research Centre (director J. Ambrukaitis) was established in 1996. The

main goals of this Research Centre are as follows:

e To analyse the problems of socialization among disabled children and
adults Lithuania.

* To design new educational programs for disabled children, to apply
new teaching methods and to assess the efficiency of those.

» To publish scientific recommendations for practitioners: teachers and
social workers.

» To research the experience of children with special educational needs,
to organise scientific discussions, seminars, competitions, conferences.

* To encourage and expand international relationships in the sphere of
special education.

 To faciliate professional development of special educators and to
expand research in the sphere of special education.

e« To encourage integration of children with special educational needs
into mainstream institutions and to facilitate the reform of education in
Lithuania.

The content of the comperehensive curriculum is completely different
from the previous one. At present five different specialisations of BA
qualification degree and five specialisations of MA degree are available a
our Faculty. Some of the specialisations are joint e.g. speech therapy is
studied alongside with special education. The comprehensive studying
process is much more democratic and independent than before. Although
the content and duration of studies are restricted by the modules and study
plans, a student has a right to work according to the individual plan, which
can prolong or shorten the duration of studies.

During the first two years of BA studies general humanitarian subjects
dominate. They have the goal to develop general humanitarian culture of
the prospective pedagogues. They are as follows: the History of Lithua-
nian Culture, Lithuanian Ethnography, the History of Ethnoculture,
Lithuanian and Children’s Literature, Lithuanian Language. Foreisn
languages, Politoiogy, Philosophy, Computer Science, General Psycho-
logy, Basics of Medicine: Neurology, Child’s Anatomy, Physiology and
Hygiene, Forms of Mental Disability, Child’s Psychopathology, Anatomy
and Pathology of Language and Hearing etc. The practice teaching is
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introduced from the very first stage of studies i.e. Arts and Methodology,
Handicrafts and Methodology, Practice of classroom teacher and etc. In
order to acquire BA degree (during the third and the fourth years of
studies) and to become a qualified special educator and speech therapist a
student needs specific pedagogical, psychological and methodological
knowledge. The following subjects as: Basics of Pedagogy, Speech
Therapy, Methodology of Teaching Lithuanian Language, Mathematics,
Nature, Geography have been intoduced. Students have their practice
teaching periods in both mainstream and special schools. Every term a
student has to choose several optional subjects: Computer Technology,
Creative Arts (arts, music). Special educators with BA degree and one
year of practical experience have access to MA studies in the Faculty of
Special Education. Some alternative BA degree study programs
(e.g. social education, education of visually impaired, surdo-pedagogy)
are offered during the third and the fourth years of studies.

THE STRUCTURE OF THE FACULTY OF SPECIAL EDUCATION
Scheme 1

Scheme 2
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Scheme 3

Scheme 4

The Structure of Training Special Pedagogues

The Doctorate Studies

4 years

Total: 160 credits

BA of Special Pedagogy MA of Special Pedagogy" Dr., scientific degree

Remarks: 1credit = 40 auditorium hours
lterm = 20 weeks = 20 credits

Recently, thanks to the international TEMPUS programme, we have
introduced new subjects which did not exist before: Education of Children
with Moderate, Severe and Profound learning difficulties; Compherensive
Special Pedagogy in Western Europe; Ethnographical Pedagogy; Basics
of Physiotherapy; Physical and Mobility Difficulties; Basics of Psycho-
theraphy and etc. The content of the lectures has changed as well:
problems of SEN children and their integration into mainstream schools
are analysed; medical terminology was transformed into pedagogical one;
functions of a special pedagogue in any educational establishment and
particularly in mainstream school are thoroughly analysed. The metho-
dology of lectures has changed as well: audio-visual aids (videos, slides,
overhead projectors) have become an inseparable part of the lectures The
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students of distance learning department are provided with printed
handouts, copies of home assignments, lists of literature and other mate-
rials. The methodology of examinations has become different. The po-
pularity of tests and written type of examination is constantly increasing.
The organisation of practice teaching was radically modified. A new type
of practice i.e. “observation practice” (the work of classroom teachers)
during the | and Il study years and the practice of special pedagogues in
mainstream schools during the Il study year were introduced. New
guidelines and introductions for practice teaching have been developed.
Before going to the practice placements all students are provided with the
new intructions. The lecturers of our Faculty have prepared special
courses on SEN children and successfully have been delivering them in
the Faculties of Humanities, Mathematics and Pedagogy.

Future prospectives

Taking into account comprehensive material and technical conditions of
the Faculty of Special Education (within the University and outside of it),
its fruitful co-operation with Northern and Western European countries,
high professional level of the lecturing staff, we not only could but also
should expand our activities in future. The first and major perspective
could be training of special pedagogues for pre-schools and primary
schools and developing research in this sphere. This should be done
immediately, because the National Programme for Children with Develop-
mental Difficulties stresses the necessity to establish early prevention
services, whish need highly qualified medical and pedagogical staff
(special educators, social pedagogues, speech therapists). The second
perspective for development could be training educational psychologists.
Our mainstream schools can provide working positions for them, but we
lack qualified specialists. We have ten Doctors of Science and one
Habilitated Doctor whose major theme of research is educational
psychology. We can only hope for their resolution and enthusiasm in
training perspective educational psychologists.

53



THE ROLE OF HUMAN BIOLOGICAL STUDIES
IN THE EDUCATION OF SPECIAL TEACHERS

Abstract

Jozsef Buday
Bérczi Gusztadv College of Special Education,
Department of Pathophysiology

The paper summarizes the importance of human biological and medical
subjects in the training of special teachers. These subjects have traditionally
been included in teacher-training in Hungary since the turn ofthe century.

Special teachers often have to work as a member of a team. There a other
professionals in these teams: medical doctors, psychologists, speech thera-
pists, gymnastics teachers, etc. Different professionals speak different lan-
guages but the efficiency of the team’s work depends on their understanding
each other. Therefore special teachers have to understand and use exactly
the medical terminology and also the terminology of other professions.

Special teachers often have to build personal development pro-
grammes for an individual child based on medical findings without having
any opportunity to consult the doctor. Misinterpreted findings can have an
adverse effect on the developmental work.

Great progress can be observed in the human biological subjects in the
last three decades. The new knowledge is mainly around two topics:
human genetics and research into the brain. Both can help us understand
the aetiological backround of mental damages.

The author’s opinion is that human biological and medical knowledge are
fundamental for special teachers and would be important for all teachers.

HARIDUSLIKE ERIVAJADUSTE ALASEID
ARENDUSULESANDEID

Jaan Kadrgesaar
Tartu Ulikool

Alljargnev tekst saadeti aprillis hariduskontseptsioonide arutelule ning
Riigikogu kultuurikomisjoni liikmetele ning kahele ministrile. Pakun seda
ka konverentsile HEV’98 kui vdimalikku alust aruteluks, tdiendusteks ja
parandusteks.
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Lugupeetavad ministrid hr. Mait Klaassen ja pr. Tiiu Aro,
lugupeetavad Riigikogu liikmed, hariduskontseptsioonide arutelul
osalejad

Seoses Eesti hariduskontseptsiooni aruteluga tahaksin rdhutada vajadust
kdsitleda hariduslike erivajaduste (HEV) teemat Vabariigi hariduspoliitika
raamides Uhe vaga selgepiirilise osana sellest. “Eesti Haridusstrateegia”
(EHS) nime kandev dokument kasitleb nimetatud teemat suhteliselt
adekvaatselt. Paraku ldheneb HEVIe pigem kui elukestva Gppimise ja
innovaatilise arenguliini paratamatule sotsiaalabimaigulisele kérvanéhtele
Presidendi Akadeemilise N6ukogu poolt avalikule arutelule esitatud doku-
ment nimega “Oppiv Eesti” (OE). Absoluutselt ebapiisavalt kasitletakse
nimetatud teemat ka dokumendis nimega “Eesti haridusstsenaariumid
2015” (E2015). OE ja E2015 kontekstist ilmneb, et vaid (iksikutele
Opilastele, kes ei suuda téita pdhikooli Ghtlusndudeid, vdimaldataks dppi-
mine eri6ppekava alusel. EHSi platvorm on ldhedane kehtiva Pdhikooli-
ja Glmnaasiumi dppekava omale. Tuleb koostada kooli-, klassi ja indivi-
duaalseid Oppekavasid, pddrates erilist tdhelepanu andekusest tingitud
erivajadustega lastele, kaaluda erikoolide vajalikkust, tagada adekvaatne
O0pe muukeelsetele Gppuritele.

Hariduslikke erivajadusi ilmneb aga v&hemalt veerandil dppuritest.
Nende hulgas on vaike rihm, alla protsendi, eriliselt andekaid, teist sama-
palju raskete keha-, vaimu- ja meelepuuetega lapsi. Arvukalt kohtame aga
muukeelsest keskkonnast eesti koolis raskustesse jadnuid, ebasoodsatest
kasvuoludest tulnud, kéne- ja kditumishdlvete ning dpiraskustega dpilasi.
Unarusse jadetuna ei realiseeru nende noorte inimeste potentsiaal, nihestub
isiksuse areng ja vaartushinnangud, loomata ja/vi tditmata jddvad mitmed
ndudlikud tédkohad, raskematel juhtudel kaasneb sellega tarbetu koormus
sotsiaalabi- ja diguskaitsesusteemidele. Ké&sitlemata jddb HEV-indiviidide
osa toojéuressursina. Vajadust késitleda HEV teemat omaette selge-
piirilise osana hariduspoliitikast tingivad ka Eesti valitsuse poolt aktsep-
teeritud vOrdsete vdimaluste Standardreeglid, t66hdive- ja kutseharidus-
kiisimuste kaudu ka Gihinemisprotsess Euroopa Liiduga. OE viitab HEVi
rahuldavaile riigikoolidele, kuid jatab avamata nende koolide arengu-
suunad. EHS, nagu maérgitud, viitab neile samuti kui kisitava vaartusega
néhtustele. Mérgitagu, et “Uksikute haigete laste” doktriin oli aluseks
endise NSVL 1936. aasta drakoonilisele haridusreformile. Teisalt on
totaalne (erikoolideta) puuetega ja puueteta laste koosGpe arenenud
maailmas pigem raskestijérgitav erand (Rootsi, Norra, Itaalia) kui reegel.
Eestis on viimase kiumnendiga véhenenud erikoolidpilaste arv 3,5%lt
2,6%le, vaatamata viimastele arengutele on ikka veel véhearenenud
koolijargne kutsedpe ja hoopis korraldamata on koolijargne kaitstud ja/vai
toetatud elu ja t66. Tavakoolis rahuldatavate HEVte osa on langenud
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umbes 7%It 5%le (individuaalsete dppekavade vastav potentsiaal takerdub
seni aukliku seadusandluse ning koolituse taha), samas on oluliselt kasva-
nud koolist véljalangevus ning noorsoo kuritegevus. Pedagoogide labi-
pdlemine ning d&pilaste kaitumishdlvete vaoshoidmine ei kuulu meedia
lemmikteemade hulka, kujundades koolis toimuvast ihekiilgse pildi ning
pahatihti vélistades pedagoogide selleteemalise aktiivsuse.

Uus haridusdiguslik keskkond, millele osutatakse OEs ja mida arendab
edasi EHS, tdhendab muuhulgas sedagi, et juba kuus aastat kehtib Eestis
koolikohustus eranditult koikidele lastele, riigi poolt vaadatuna siis
hariduse andmise kohustus ka puuete ja hélvetega 7- kuni 17-aastastele
lastele. Loodetavasti ei tule kellelgi pdhe mdtet sellest loobuda. Eestis on
aastail 1986 kuni 1998 asutatud rohkesti uusi dppeasutusi nendele puue-
tega lastele, kes varem kodus vdi mdnes asutuses hooldatavatena oma elu
sisutult ja alla vBimete m@dda pidid saatma. Nimetatagu siinkohal Krist-
likku Koolkodu, Astangu Toimetulekukeskust, Kdo keskust ja Kurtide
Kooli Tallinnas, Maarja ja Hermann Masingu koole Tartus, asutusi
vaimupuuetega lastele Paides, Rakveres ja Pdlvas, lasteabikeskust Vil-
jandis jne. Jé&etagu siinkohal tdpsustamata erinevused nende asutuste
omandivormis, nimetuses ja haldusalas.

Uhtlasi on iha enam tavakoole, kes seaduse séna ja motet jargides
aktsepteerivad lapsevanemate soovi Opetada oma piirkonna hariduslike
erivajadustega last. Nad vajavad seejuures tuge, olgu ndustamise, valja-
Oppe, OGppevahendite vBi investeeringutena ruumikohandustesse. Abi ja
ndu peaksid neile andma sobivaprofiilsed erikoolid. Nende koolidele iga
aastal veidi kasvava lisaressursi eraldamist ndustamisilesannete téitmiseks
tuleks pidada riiklikuks poliitikaks, mille eesmérk on nimetatud erikoolide
Umberkujundamine arenduskeskusteks. JBukate naaberriikide kogemus
nditab, et riikliku toetuse korral kulub mdnikiimmend aastat, kuni tava- ja
erikoolide koostdd vdimaldab jouda niikaugele, et enamus HEV-lapsi
saavad neile sobivat haridust koduldhedases tavakoolis.

Lastest hoolivate joukate vanemate ja sponsorite koostd6s koolide,
ametkondade ja kohalike omavalitsustega, vastavasuunalise Taani-Eesti
sektorprogrammi toel on nimetatud koosGppeprotsess alanud ka Eestis.
Mitmed nendest kuuluvad Sotsiaalministeeriumi haldusalasse, sama minis-
teeriumi saavutus on mitmete nimetatud asutuste rajamine ning piided
lisada haridusv@imalusi nt Karula ja Imastu hoolekandeasutuste elukorral-
dusse. Samas on jatkunud teatud ametkondlik vastuolu, avaliku sektori
raames koguni tarbetu pingutus, kui sotsiaalslisteemi asutused Uritavad
osutada haridusteenust. Puudub ju enamusel sotsiaalministeeriumi
vastavaprofiilsetel asutustel koolituslitsents, millest piitakse md6da
hiilida nt viitega (re)habilitatsiooniteenuse pakkumisele. Kullap kaasneb
Eesti riigi ja Ghiskonna arenguga ka v@imaluste paljusus, seaduste kasvav
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tdpsus ning samas paindlikkus, mis tagavad haridus- ja (re)habiliteeri-
misteenuste Uhtlase kvaliteedi s6ltumata nende halduslikust kuuluvusest
ning omandivormist. Killap pole ka haridussiisteem péris kups aktsep-
teerima mondagi harvaesineva raske vaimu-, keha-, kditumis- ja/voi liit-
puudega last, kes koolikohustuslikuna putiab asuda oma 6igusi kodukoolis
realiseerima.

Kéesoleva aja sotsiaalseid, halduslikke ja majanduslikke reaaliaid
arvestades oleks aga HEV laste ja noorukite ning puuetega tdiskasvanute
huvides, kui riiklikke kohustusi piitaks taita v8imalikult tdpselt seaduse
sOnaja mdtet moodda.

Seetdttu puitakse allpool visandada mdned p8&himdtted, mida paku-
takse vOtta Eesti hariduse arengu kontseptsiooni HEV kaésitluse aluseks,
lisades need nt EHS vastavatesse peatlikkidesse arendusstrateegia elemen-
tidena. OE aluseks vdtmise puhul tuleks selles lisada lausa omaette HEV-
peatlkk.

Koolikohustus. Pikendada koolikohustust sammsammult raskete puuete
korral viiendast 21. eluaastani. Kdige lihtsam on vdtta seejuures aluseks
lapseea invaliidsus. Pikendamine v6imaldaks Uletada ametkondlikke
vastuolusid kohalike omavalitsuste, haridus- ja sotsiaalslisteemide vahel
kusimuses, mis on kelle asi. Ametkondlikke vastuolusid Uletamata ja&b
aga liialt suur vastutus kohalikele omavalitsustele ja perekondadele, pisib
hooldekodu pd&hilise koolijargse alternatiivina kuritegevusele.

Tasemedppekavad. Kehtestada pohikooli ainekavadele kaks standardit,
mis rakenduvad ka tasemetdddes ja riigieksamites. Nimetame neid A- ja
B-tasemeteks. EHS tdhenduses tdiend6ppekavade rubriigis lubada raken-
dada veel kolmandatki, C- ehk kdige védhendudlikumat standardit. Lubada
teatud tingimuste téitmise korral rakendada mistahes tilipi koolis mistahes
tasemel dppekava kas klassi alusdppekavana vGi individuaalse 6ppekava
alusena. (Silmas peetakse eelkdige lihtsustatud ehk abidppe kava, harvem
toimetulekuéppe kava. Mdlemad on k.a. viimistlusfaasis). Nii saaks
véhendada potjomkinlust, seada reaalseid dppe-ja arenduseesmarke kodu-
lahedases tavakoolis Oppivatele véhevbimekale Opilasele (teine variant:
vanemad keelduvad abiéppest/koolist), samuti kui abikoolis ebasoodsa
kodu t6ttu Oppivale dpilasele, samuti kui ndrgaltvaljendunud liitpuuetega
Opilastele jne.

Oppevahendid. Haridusministeeriumil rajada subsideerimissiisteem
véikesetiraaziliste valjaannete kirjastamiseks ning anda eripedagoogika

lihtsustatud Gppekirjandusele.



Abivahendid, testid, tugiisikud, teavitamissiisteem ja viipekeele t6lge.
Tagada Sotsiaalministeeriumi abivahendite komisjoni tegevuse laienemine
koolidpilastele liikumis- ja kommunikatsiooniabivahendite soetamise
osas. Algatada Haridusministeeriumi haldusalas riiklik arendusprogramm
HEVte hindamisvahendite (testide, klsimustike) valimiseks, kohandami-
seks, véljatootamiseks ja standardiseerimiseks. Arendada vélja Oiguslik
baas HEV tugiisikute ja otsustamisprotseduuride tarvis ning haridussus-
teemi ning kohalike omavalitsuse vastutuse tdpsustamiseks. Arendada
vélja integreeritud infosilisteem erinevatel kandjatel HEV alaste seadus-
andlike aktide ning haridus-, sotsiaal- ja kohalike omavalitsuse teenuse-
pakkujate/tugiisikute osas. Toetada viipekeele-alast koolitust ning viipe-
keele kasutamise digusliku baasi véljaarendamist. EHS tekstis tuleks asen-
dada “logopeed” “eripedagoogiga”, kuivdrd vajatakse laiemalt eripeda-
googilist ndu, logopeed on (ks paljudest eripedagoogidest ning kdne-
puuded pole ainus eripedagoogi padevusvaldkond.

Juhtimine. Erikoolid. Eesti rahvaarvu ning asustustihedust arvestades on
otstarbekas jatta harvaesinevatest puuetest tingitud HEV rahuldamine riigi
korraldada. Tuleb jatkata vastavate riigikoolide (Tartu Emajbe ja Hiie,
kolm kurtide ja vaegkuuljate kooli, Haapsalu, Orissaare ja Vastseliina
SIKd, Puiatu, Kaagvere ja Tapa EKKd) viélja arendamist, samas lisada
neile igal aastal viie aasta jooksul nt poole dpetajakoha madral eelarve-
summasid, et niiviisi vimaldada neil asuda ndustama HEV &pilasi, nende
vanemaid ja Opetajaid, olgu Opilase kodukoolis vdi kohapeal. Sageliesine-
vate dpiraskuste, kdnepuuete ja kditumishéalvete osas on sobiv haldusiiksus
maakond voi suur linn, mis lahemal viiel aastal eeldab maakondi teenin-
davate koolide puhul pigem riigikooli staatuse sdilitamist kui vastutuse
delegeerimist omavalitsustele/omavalitsusliitudele.

Opetajakoolitus. Haridusministeeriumil té6tada viieks aastaks vilja
aasta-aastalt kasvaval maaral riikliku tellimusega kaetud ja/v6i Oppurite
poolt taotletaval toetusel pBhinev rahastamissiisteem vdimaldamaks luua
tegevpedagoogidele Avatud Ulikooli dppekohti nii p&hi- kui ka tdiendus-
koolituses, kus keskendutakse HEV alastele padevustele.
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SPECIAL EDUCATION IN A TRANSITION SOCIETY:
THE CASE OF ESTONIA

Jaan Kdrgesaar
University of Tartu, Estonia

According to Brzezinski and Lauristin and Vihalemm (both in: Return to
the Western World, 1997, pp. 79-81), Estonia has passed through the first
stages of post-Communist transformation and has entered into the phase of
stabilization. However, Brzezinski leaves 3 to 15 or more years for
emergence of stable democratic order in post-Communist transition,
negotiations with EU will last at least 6 years, catching up welfare state
GNP takes 30 years with 5% annual increase “here” compared to the 2%
“there”. This means that everything remains open by now. Success or
failure, with population mostly educated and employed orjust stratified in
all aspects, integrated or segregated non-Estonian community or
communities, these are some of the open issues.

Education reform has been steady but with several “holes” in Estonia
since 1988. State of affairs in education reflects the general social
problems at the mezzolevel as described by Lauristin and Vihalemm after
Offe (ibid., p. 126): (1) new agencies have created by design or by
externally imposed model, (2) new social structure has emerged full or
unforeseen inner tensions and inequalities, (3) principles of distribution
and priorities of allocation of resources are unsettled, (4) people’s ways of
life, their desired, preferences, patterns of conduct do not match the
constraints of the reality. In education, it is partly reflected by the
discrepancy between the legal responsibilities of the schools and its
resources as described by Urve Lddnemets (1998): disbanded and, there-
fore, missing statewide system of teacher in-service education, inadequacy
of textbooks and satisfactory teaching aids, confusing definition of subject
contents, contradiction between general teaching aims and subject
contents. Otherwise, one might speculate whether the backwardness and
slow development of education reform reflects either the desire to keep
something rather intact from changes or is it the inevitable outcome of
limited public sector spending.

Currently, there are three projects proposed for discussion concerning
the conceptual and strategic development of education in Estonia.
Looking towards the year 2005, all three are oriented to the need of
entering information age with lifelong learning community. The issue of
special educational needs is treated from general humane ideas. However,
besides stressing the need and right of everybody to have home school
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based appropriate education, some issues have not received attention.
Authors remain most reserved about the future of special boarding
schools, there is no mention of the issues of prolongation of compulsory
education and of emotional and behaviour problems, one can sense the
hope that outside support by psychologists, “logopeds” and social workers
might solve the assessment, placement, individualisation and social issues
at school.

What has been and is happening in Estonian special education since
1986? After six years of uncertainty, there was quite flexible national
curriculum approved in August 1996 and introduced since September
1997. However, competition based admission into some high prestige
schools, annual national tests and state exams set up some other standard.
To avoid discrepancy between personal aims of education, as well as
cheating, to enable to set up realistic IEPs, two more national curricula
have been elaborated between 1996 and 1998, one for adapted/remedial
education, another at everyday-living-skills level. Limited number of
schools for hearing, visually and physically impaired and for those with
EBD have to elaborate their own school plan. Proposals to carry out
differentiated evaluations serve the same purpose — to say goodbye to the
Potemkin village type of habits.

Existing SEN-services

Out of 724 schools in Estonia, there are between 40 and 50 of those for
children with special educational needs, their actual number depends
which schools are counted as “serving SE Needs”. There are app.
30 schools for pupils with mild and moderate mental retardation, aiming
at the education of functional literacy, general work and life skills,
8 schools and school-homes for children and youth with moderate to
severe mental retardation, aiming at the education of communication and
everyday living skills, 3 schools for the deaf and hearing impaired,
7 sanatorium schools for children with chronic diseases and neurasthenia.
1 school for blind and visually impaired, 3 schools for delinquents. App.
two-thirds of those listed are residential schools.

Out of 209 000 schoolchildren, 5400 or 2,58% stud” at special settings
and 10 500 or 5,02% receive some special needs' assistance at resular
school setting, making it 7,6% altogether. In fact the ratio may be
estimated as 15-20% higher as overall number includes secondary
students where there is only a fraction of SEN students (visually impaired
mostly) when compared to the K-9. Needs some more whether there is fair
share for Estonians and Russian-speakers. Among the SEN services
provided at the regular school dominates small group instruction in ortho-
graphy called school speech therapy with 9500 students enrolled into it
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Special classes and remedial instruction groups for students with mild
learning disabilities count for 500 pupils. All the other categories count

for

less than hundred students.
For preschool, there is no relevant statewide statistics available as it is

administered and financed exclusively by the municipalities.

Intervention practices

(1

)

pre-school services: there are some rehabilitation centres in major
cities providing speech and physical therapy, training parents, serving
as practice sites for medical, social workers’ and special teacher edu-
cation. There is a limited number of special groups in kindergartens in
major cities for children with CP, visual impairments, speech and
hearing impairments, mild and moderate mental retardation, pervasive
disorders. There has been quite substantial aid by different Swedish
agencies and active supporting professionals. Legotek with special
teacher Maret R&nder personally in Tartu and Children Support Centre
nearby Viljandi set up based on Swedish funding, standards and
training. Special teacher Evy Blid has to be mentioned in this respect.
Neuro-psychiatric team approach to the treatment of autistic condition
at the Tartu University Psychiatric Clinic (Berit Lagerheim, MD,
special teacher Evy Blid, both from Sweden). Supervision of family
therapists (Juri Mannik, MD, Stockholm). Supervision of child
psychologists (psychologist Reet Oras from Uppsala). This latter
project is trying to reach treatment of problem teenage girls in
Kaagvere special residential school and in Tartu Children Support
Centre, related to the activities of President of UNICEF Estonia, Tartu
paediatrician Ruth Soonets). However, none of these or other projects
have been able to offer some regular weekly or longer courses aimed
at some specific activities, e.g., play therapy and sandbox technique,
currently in heavy demand.

school-age practices: there is Maarja school in Tartu for pupils with
moderate and severe LD which follows the Waldorfian approach,
sponsored heavily by the Dutch foundations, others do more or less
mixed practices. Current legislation expects every school to set up its
own educational plan beween 1997 and 2000, as well as class plans,
and, what is most important from the SEN perspective, and individual
plans for all students with special educational needs. To fill up the
promises of these new frames will take some time. Social workers and
special schools are taking pains to find care-taking and foster families
for the children with no parental support but with limited success.
There is SOS children village nearby Keila set up with mostly Nor-
wegian support, meeting the needs of deprived children in a modem
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family-type setting. Another Norwegian-supported development is
Camphill village in Pahkla nearby Rapla. There is a discussion to set
up some more SOS and Camphill-villages in other areas, e.g. in
southeast. Denmark is funding bilateral project “SEN child in a regular

school”.

Diversification of practices as the trend and result of the development

of the past decade

Be it school education, vocational education, social services or early inter-

vention, diversity is here. It includes a number of the newly introduced

practices which follow certain models or, rather, certain well established
approaches. However, most of the practice continue rather as modifi-
cations of earlier practices. There are problems around, too. One might

point at the following: (1) gaps in the legislation and services, (2)

departmental approaches, (3) kind of unfair competition between different

branches of public sector (active social services versus passive education),

(4) downgrading of some underfinanced practices, (5) limited incentives

for employment and innovation in the relevant areas of public sector,

education and social welfare.
Some important overall structural changes reflected by the diversi-
fication of practices are as following:

(1) special education and rehabilitation are open for private entrepreneurs,
due to the economical and societal changes (stratification), reflected
by some demand for high quality paid services;

(2) additional training, funds, moral support to the courage to face chal-
lenges has been brought in by the programs, donations and project
funds by several international organisations, EU programmes, Georg
Soros and other private foundations and charities, the Nordic Council
and individual Nordic governments, sister cities, communes, insti-
tutions, congregations and individuals,

(3) policy of decentralisation has turned most of the schools and all pre-
school establishments into the municipal responsibility. At schools
there is a difference between “regular” teaching staff, paid by the
government, and “extra” staff, which is on the municipality's payroll.
All preschool pedagogues, speech therapists, support teachers, psycho-
logists and additional medical personnel compose “extra” and will not
be employed if municipality can not afford them. There are between
30 and 40 state residential schools for children with SEN;

(4) pre-school attendance seems to become territorially uneven and pre-
school education may well be methodologically flawed, as being
blamed for lowering levels of school readiness recently. Pre-school
special education services are in danger of becoming increasingly
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irregular in poverty-ridden areas (e.g., rural south-east, dominantly
Russian-speaking industrial north-west);

(5) medical reform has turned the provision of primary level medical
services into the responsibility of newly qualified family doctors, paid
by the health insurance system, taking the very existence of speech
therapy and other (re)habilitation services to the mercy of individual
doctors while advanced day care and hospital/institution services
remain hard to reach for some;

(6) in the area of social care, some private and municipal enterprises may
offer cheaper services when compared to the “old” state institutions,
but have to fight hard to get any financing;

(7) some after-school homeless youth homes have emerged;

(8) there are app. 70 non-govemmental/non-profit organisations or NGO-s
which (a) take together persons with special needs and their sup-
porters, (b) have gained quite some strength and visibility, but most of
them (c) remain almost totally dependent on the external allocations
and some of them (d) have gained some negative publicity for their
internal conflicts;

(9) continuous restructuring of the two relevant ministries, of social affairs
and of education, has so far not improved their co-operation substan-
tially. In fact, existing discrepancies continue at the expense of early
intervention; there are two desk-level public servants in charge of spe-
cial education issues at the Ministry of Education, Mrs. Aili Keres
(regular schools, phone 3726 282 367) and Kai Kukk (vocational
education, phone 3722 446 740); at the Ministry of Social Affairs,
there is Mrs Miili Kikkas as the head of department of social
protection, phone (372) 6269 741.

(10) early detection has lost some of its transparency by introduction of
ICD-10 and ill-defined educational guidelines but gained some
strength by introduction of Griffiths Developmental Scales, Bailey
Infant Scales, PEP, WISC and WPPSI. However, these and some other
diagnostic tools remain half adapted and non standardised because of
limited resources and shortage of active entrepreneurs; practice of
assessment and placement may be described as portfolio type approach
without any standardised tests; placement into most special setting
assumes the diagnoses by psychiatrist and/or neurologist;

(11) there is an increasing demand for teenage and after-educational servi-
ces, sometimes pointing at the gaps in early detection and intervention.
Currently, there are several legislative acts on different stages of
legislative process, which reflect those tendencies. Law on social
security of disabled persons includes children with disabilities, law on
social protection of youth lists legal and pre-legal ways to fight with
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increasing delinquency. Due to the late detection of problems, lack of
experiences of success in first four grades and, overall poor attention
to the problems of youth, and, consequently, poor literacy skills, there
is a growing rate of dropout and educational failure. There is a sharp
pressure for pull-out from regular schools and classes at grades 5 and
6, reflected by increase of remedial school placement, dropout and
juvenile offences, starting from the age of 12.

1997. A. TU ERIPEDAGOOGIKA ERIALALE
SISSEASTUNUTE OPIEDUKUSE SEOSED
SISSEASTUMISEKSAMITE JA RIIKLIKE

EKSAMITE TULEMUSTE, KESKKOOLI
OPPEEDUKUSE NING LOPETATUD KESKKOOLI
ASUKOHAST LAHTUVALT

Aimi Sukamaégi
Tartu Ulikool, pedagoogika osakond

Eesmark. Antud t66 eesmargiks on selgitada, millised on v@imalused
suurendada Eesti darepiirkondade varustamist spetsialistide, Opetajatega.
Sel eesmargil on vaadeldud &arepiirkondadest ja keskustest parit Glidpi-
laste Ulikooli dppeedukuse tulemuste s6ltuvust keskkooli Gppeedukusest,
riigieksamite ja sisseastumiseksamite tulemustest ning ldpetatud keskkooli
asukohast lahtuvalt.

Metoodika. Andmete analusimisel on vdetud arvesse jargmisi tunnuseid:
keskkooli keskmine hinne (tdhistatud KKHK, 10 jargnevalt toodud hinde
keskmine): eesti keel (HEK), vene keel (HVN), kirjandus (HKI), voor-
keel (HVO), matemaatika (HMA), ajalugu (HAJ), fllsika (HFU), kee-
mia (HKE), bioloogia (HBI), geograafia (HGE). Korrelatsioonimaat-
riksis on andmed ka Eesti ajaloo (HEA) ja kehalise kasvatuse (HKK)
kohta. Riigieksami kirjandi tdhis on RIKIR ja inglise ning saksa keele
riigieksami tahis — RIVO. Erialakatse oli kaheosaline, (t&his Eriala).
Esiteks sooritati eripedagoogile sobivaid isiksuseomadusi hindav test.
Teiseks hinnati rihmat6o olukorras kohapeal valitud teemal improviseeri-
tud lihiettekanne, kusjuures loositavad teemad kajastasid erialavaliku
motiive ning kutsesobivust. Kummagi katse tulemustest moodustati kaa-
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lutud keskmine hinne ja nende hinnete summast pingerida. Akadeemilise
vOimekuse test (AVT) koosnes 200 ulesandest vdi kisimusest, milledest
valdav enamus oli valikvastustega. Testile vastamiseks tuli testi tlesanne
ja tema vastusevariandid hoolikalt Iabi lugeda ning valida Uks variant, mis
vastaja arvates oli 0ige. Erandiks olid geomeetrilised lesanded, millede
seas oli selliseid, kus Oigeid vastuseid sai olla rohkem kui ks, ning
matemaatika tlesanded, kus mdnes ulesandes tuli vastuseks kirjutada arv
vOi tdhekombinatsioon. Ko&ik vastused tuli maérkida testi vastuselehele.
Voimekuse test koosnes jargmistest (lesannetest v6i kusimustest: 40 s6-
nalist Glesannet, 40 matemaatilist ilesannet, 20 geomeetrilist (ilesannet, 60
thiskonna ja kultuuri kisimust, 40 inimese ja looduse klsimust. Vasta-
miseks oli aega 3 tundi. Ulikooli keskmise hinde tihis on Keskh, aine-
punktide tdhis AP ja ulikooli kaalutud keskmise hinde téhis on KaalK.

Uurimuse p8himeetodiks on korrelatsioon-, regressioon- ja kahe-
mod6tmeline analids. Olulised korrelatsioonikoefitsiendid on tulemuste
analtdsimisel margitud tabelites “rasvaselt™.

Kdrgkooli dpeedukuse prognoosimiseks on kasutatud regressioonana-
lhusi. Analliusi andmete jargi saame kirjutada lineaarse regressioonivor-
randi. VOrrand nditab 95%-lise tbendosusega, kuidas tlikooli dppeedukus
vastavas grupis (vOi sellesse gruppi kuuluval lidpilasel) on seotud antud
argumenttunnustega. Funktsioontunnuseks on (likooli ainepunktid (AP),
tlikooli keskmine hinne (Keskh) ja ulikooli kaalutud keskmine hinne
(KaalK), argumenttunnuseks keskkooli keskmine hinne (KKHK), eriala-
katse (Eriala), akadeemilise vBimekuse test (AVT) ja I8petatud keskkooli
asukoht (Kool).

Uurimiskontingendi moodustasid 24 (lidpilast. 34-st nimekirjas olnutest
oli 1 omal soovil eksmatrikuleeritud, 1on ldinud Ule ajakirjannduse erialale,
2 viibis akadeemilisel puhkusel. 5 vabakuulaja ja 1 Glidpilase andmeid ei
Gnnestunud saada. Ulidpilased on jagatud gruppidesse keskdppeasutuse
IGpetatud kooli asukoha jérgi jargmiselt: 5 — Tallinna ja Tartu koolid, 4 —
Tallinna ja Tartu lahedal asuvad koolid, 3 — Tallinna ja Tartu lahedal
asuvate vaikelinnade koolid, 2 — teiste linnade koolid, 1— maapiirkondade
koolid.

Ulikooli 6ppeedukuse seos sisseastumiseksamite tulemuste ja kesk-
kooli 6ppeedukusega

Korrelatsioonanaliitisi andmed, kus on toodud Ulikooli dppeedukuse seo-
sed keskkooli dppeedukuse ja sisseastumiseksamite tulemustega, on too-
dud tabelis 1 Tabelist ndeme, et kdige suuremad ning olulised korrelat-
sioonikoefitsiendid on likooli dpeedukusel keskkooli keskmise hindega:
Ulikooli keskmisel hindel .57, kaalutud keskmisel hindel .53 ja ainepunk-
tidel r = .36. Samad andmed matemaatika eriala kohta on .46, .45, .36.
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Akadeemilise vOimekuse testi tulemused andsid olulise korrelatsiooni-
koefitsiendi ainult Ulikooli keskmise hindega (.45), ainepunktidega on
korrelastioonikoefitsient. 18 ja kaalutud keskmise hindega .30.

Ulikooli kaalutud keskmisel hindel on olulised korrelatsioonikoefit-
siendid jargmiste keskkoolihinnetega: HMA .44, HAJ 42, HVO .41, HKE
.36, HKI .34. Ulikooli keskmisel hindel on olulised korrelatsioonikoefit-
siendid jargmiste keskkoolihinnetega: HFU .54, HBI .49, HAJ .46, HMA
42, HEK .41. Ainepunktid on andnud olulised seosed vddrkeele (r = .40)
ja keemia hindega (r = .34).

Regressioonanallius, kus funktsioontunnuseks oli Glikooli keskmine
hinne ja argumenttunnusteks keskkooli keskmine hinne (KKHK), |6pe-
tatud keskkooli asukoht (Kool), erialakatse (Eriala) ja akadeemilise
vdimekuse testi (AVT) tulemused, andis olulise tulemuse, kusjuures too-
dud faktoritest mojutas oluliselt tlikooli keskmist hinnet AVT ja KKHK.
Ulikooli ainepunkte toodud tunnused oluliselt ei méjutanud.

Regressioonanaliits, kus funktsioontunnuseks oli Glikooli dppeedu-
kuse kaalutud keskmine hinne, oli tulemus oluline, kusjuures kaalutud
keskmist mdjutas oluliselt keskkooli keskmine hinne.

Tabel 1
1997. a. TU eripedagoogika erialale sisseastunute dppeedukuse
korrelatsioonimaatriks

KKHK Kool Eriala AVT AP Khin KaalK
KKHK 1,00
Kool 0,00 1,00
Eriala -0,03 -0,13 1,00
AVT 0,32 -0.18 0,53 1.00
AP 0,36 -0,32 -0,16 0,18 1.00
Khin 0,57 -0,04 -0.15 0,45 0,42 1,00
KaalK 0,53 -0.25 -0,20 0,30 0,92 0,73 1.00

Kahemd6tmeline analliis aitab selgitada toodud andmeid. Tabelis 2 on
toodud dlikooli kaalutud keskmise ja erialakatse tulemused. Erialale
sissesaanud Ulidpilaste erialakatse tulemused erinevad praktiliselt kahe
palli vérra (8,32-10,35). Esimese Oppesessiooni tulemuste alusel on
ilmselt liiga vara hinnata selle katse tulemusi. Tdendoliselt selgub see
vanematel kursustel, kes on ja&dnud ning kes soovib edaspidi erialal
tootada.

Tabelist 3 on néaha, et ulidpilastel, kelle keskkooli keskmine hinne on
olnud 4,1-st madalam, on ka Ulikooli kaalutud keskmine hinne madal.
Kdige edukamad dilikoolis on ka keskkoolis olnud edukad.
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Tabel 2
Eripedagoogika ulidpilaste kaalutud keskmise hinde
sdltuvus erialakatse tulemustest

KaalK
Eriala 35-54 55-74 75-94 95-114 115--134 135--154 155--174 Kokku
arv % arv % arv% arv % arv % arv % arv % arv %

8-8,4 0O 0 0 0 2 8 O 0 0 0 0 0 0 0 2 8
85-89 1 4 1 4 2 8 2 8 1 4 1 4 1 4 9 36
9-9.4 1 4 1 4 4116 1 4 0 0 0 0 0 0 7 28
95-99 1 4 1 4 1 4 0 0 1 4 1 4 0 0 5 20
10-104 0 0 1 4 0 0 1 4 0 0 0 0 0 0 2 8
Kokku 312 4 16 936 4 16 2 8 2 8 1 4 25 100
Tabel 3

Eripedagoogika ulidpilaste kaalutud keskmise hinde sdltuvus
keskkooli keskmisest hindest

KaalK
Eriala  35-54 55-74 75--94 95-114 115--134 135--154 155--174 Kokku
arv% arv% arv % arv% arv % arv % arv % arv %

30-34 1 4 1 4 0 00 0 O 0o 0 o o0 o0 2 8
35-39 0 0 1 4 2 80 0 O 0 0 o o o0 3 12
40-44 1 4 2 8 5 201 4 1 4 0 0 0 O 10 40
45-50 1 4 0 0 2 8§ 3 12 1 4 2 8 1 4 10 40
Kokku 3 12 4 16 9 36 4 16 2 8 2 8 1 4 25 100

Keskkooli asukoha mdju dpeedukusele

Kooli asukoht eripedagoogika Ulidpilaste dpeedukusele ilikoolis on aval-
danud vahest mdju. Rohkem on mdjutatud llikooli ainepunktid. Need
Ulidpilased, kes on I6petanud keskkooli Eesti &&repiirkondades, on saanud
esimesel sessioonil rohkem ainepunkte (r = .32) ja ka kaalutud keskmine
on kdrgem (r = .25). Riiklike eksamite (kirjand ja vodrkeel, r = .16 ja r =
.06) tulemused piirkonnast sdltuvalt oluliselt m&jutatud ei ole.

Riigieksamite seosed dppeedukusega

Kuigi riigieksamite tulemusi eripedagoogika erialale sisseastujatel ei
arvestatud, oli kirjand tehtud 20 ja vG0rkeel 19 esmakursuslasel. Korre-
latsioonanaltilisi andmetel olid kirjandi riigieksami hindel olulised korre-
latsioonikoefitsiendid keskkooli HKE (.41), HKI (.35), HVO (.40) ja
vddrkeele riigieksami tulemustega (.72). Ulikooli Oppeedukusel oli oluline
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seos kaalutud keskmisel (r = .43) ja ainepunktidel (r = .49) riigieksami
kirjandi hindega. Vddrkeele riigieksam andis olulise korrelatsioonikoefit-
siendi ainult vdorkeele hindega (.41), Ulikooli ainepunktidega oli korre-

latsioonikoefitsient .31.

Kokkuvdtteks
Uhe semestri 6ppet6d tulemuste pdhjal ei saa teha 16plikke jareldusi. Kuid

tsna kindlalt vdib véita, et keskkooli I8putunnistuse 10 aine keskmine
hinne on olulise prognoosiva vaartusega ulikooli 6ppeedukusele. Eriala
eksam, antud eriala puhul akadeemilise vdimekuse test, aitas valja
selgitada need, kelle vdimed ja teadmised on killaldased &ppetdoks
erialal. Kooli asukoht ei m@jutanud oluliselt riigieksamite tulemusi. Uli-
kooli kaalutud keskmisel hindel on tendents olla kdrgem Eesti aarepiir-
kondade Opilastel. Keskkooli 10 p6hiaine hinde keskmise arvestamine
Ulikooli sisseastumisel aitaks tdendoliselt suurendada &&repiirkondade
dpilaste arvu Tartu Ulikoolis ning oleks eelduseks Eesti airepiirkondade
varustamisel spetsialistide, dpetajatega.

SPECIAL TEACHER TRAINING IN HUNGARY
INTRODUCTION OF BARCZI GUSZTAV COLLEGE
OF SPECIAL EDUCATION

Abstract

Marta Zsoldos
Barczi Gusztav College of Special Education, Budapest

The Barczi Gusztav College of Special Education is a hundered year old
college well known in Europe. As an independent higher education insti-
tution it offers full and part-time studies in training od special teachers and
social workesrs receiving diploma on BA degree by the end. Minimum
time for completion ofthe degree is eight semesters.

In accordance with the new teaching reform introduced in 1992 the
fields of study which can be chosen by students majoring in special
education are based on the types of impairment. Students are trained to
become special needs teachers (preparation for classroom teaching) of
therapists (preparation for individual therapies, support serviced for
integrated pupils, early education etc.).
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Special needs teachers and therapists acquire and become acquainted
with educational, developmental and preventive pedagogical procedu-
res — partly through observation and practice, partly through seminars,
lectures and independent study — in order to meet all the particular
expectations of individuals and groups.

Fields of study: education of the hearing-impaired, education of the
visually-impaired, speech therapy, psychopedagogy, somatopedagogy,
education of the intellectually challenged, educatin of children and adults
with learning difficulties.

College level training in the field of general social work is a new area.
Beyond the requirements of qualification laid down by government
decree, the content of training also includes specifications laid down by
the College of Special Education. Rehabilitation, mental health, child
welfare and social services for senior citizen are given particular emphasis
in the latter stages of the course.

In the near future the leadership of the College aims to develop a
university level training for special teachers parallel to college level
studies. The target is to provide the graduating students with a master’s
degree and later with the title of PhD.

Research at the College and professional cooperation with foreign
schools of higher education have had a long tradition and strong ties.
Research development projects as well as international professional
relations help promote Special Educational and Social Work Training to a
high scientific standard and up-to-date training professionals.

Research programmes under way at he College concentrate on three
main topics:

1 Learning abilities of special needs children.

2. Mainstream education of children with special needs.

3. Social problems of individuals and communities living in dis-
advantaged circumsstanges and of disabled persons.

The Barczi Gusztav College for Special Education enjoys a wide range of
strong professional ties with similar insitutions of higher education and
fields of practice all over Europe, America and Canada. The aims of these
ties include: the exchange of experience, study trips, post-graduate studies
and in-service training, inviting visiting professors, part-time studies,
research, drafting syllabuses, conferences, etc. The College encourages
students’ programmes and study trips to other countries.
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SPECIAL TEACHER TRAINING IN HUNGARY
INTRODUCTION OF BARCZI GUSZTAV COLLEGE
OF SPECIAL EDUCATION

Dr. Marta Zsoldos

The Barczi Gusztav College of Special Education is a hundred year old
college which is well known in Europe. It offers studies in the training of
special needs teachers and social workers as an independent higher
education institution.

History
It was created in 1900 as “College Course for Teachers of the Handi-
capped”. About 50 years later this programme became the College, an
independent institution in Hungarian higher education. From this point
onward the College could begin its own Undergraduate programmes.

Between 1900 and 1968 teacher training was comprehensive. Special
needs teachers were trained to work with all forms of developmental
disabilities. This proved to be too broad a range, so in 1968 the decision
was made to break the programme down into distinct disciplines and
courses of study.

The College has broadened its fields, from 1972 with the training of
“Social Organisers”, to the training of Educators in 1973 and in 1990 with
the implementation of a programmes for Social Work.

Education programme

Barczi College offers both full and part-time studies. The requirements for
undergraduate study include the successful completion of secondary
school and the college entrance examination. The minimum time for
completing the degree is four years (eight semesters).

The requirements for graduation (for which the students are awarded a
BA diploma) comprise a written and successfully defended diploma
project (thesis), one-lesson final teaching practice and a pass grade in the
state examination.

The Curricula

In accordance with the new teaching reform introduced in 1992 the fields
of study chosen by students majoring in special education are based on the
various types of impairment. Students are trained to become special needs
teachers (preparation for classroom teaching) or therapists (preparation
for therapies, support services for integrated pupils, early education etc )
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Special needs teachers and therapists acquire and become acquainted
with educational, developmental and preventative pedagogical procedu-
res — partly through observation and practice, partly through seminars,
lectures and independent study — in order to meet all the particular
expectations of individual and groups.

Fields of study Individuals of groups requiring special
education

Education of the Hearing-Impaired Hearing impaired people

Education of the Visually-Impaired Visually-Impaired people

Speech Therapy People with speech, language and
articulation disorders

Psychopedagogy People with behavioral

disorders/disorders of capacity,
education and adaptation/

Somatopedagogy Physically disabled and injured people
Education of the Intellectually People with moderate, severe or
Challenged profound intellectual disorders
Education of Children and Adults with  People with mild intellectual disorders
Learning Difficulties and learning Difficulties

The training is asfollows:

e General basic education in the subject units of general special peda-
gogy, general pedagogy, psychology, sociology, biology and language
which occupies 30% of the full-time training.

e Education in special needs which occupies 20% of the full-time
training.

¢ Professional training which occupies 50% of the full-time training.

To some extent students they may choose the content, the direction and

the length of their training. In the course of their studies may choose

whether to:

« study for a special needs teacher-therapist’s certificate in two fields of
study within the same types of disabled groups;

¢ study for a special needs teacher’s certificate in two fields of study for
working with different types of disabled groups;

» study for a special needs teacher-therapist’s certificate for working
with different types of disabled groups.
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Structure of the training

field “A” field “B”  field “A”  field “B”  field “A” common field “A”
teacher  therapist therapist  teacher teacher part “A” therapist

(25%)  (25%) (25%) (25%) (5-40%)

5-8thsemesters Complete training in the two  Complete training in one field
50% fields

Choosing of Specialisation
(After the 4thsemester)

37N4thsemesters Field “A’ Field “B”’

0
20% Basic Training in two fields of study

Choosing of Fields 7
(After the 2rd semester)

1-4 semesters

General Basic Training
30%

human-biological, medical, pedagogical,
psychological knowledge

Most of the college courses are held in the form of lectures and seminars.
Students learn about their intended fields through seminars. There are
many opportunities for students to observe and analyze classroom and
therapeutic situations and to become involved in their chosen profession
while at school (serial practice, six to eight hours per week; block practice
for two weeks in both areas). Internship teaching for students is organized
through the four filed work centres which are part of the College.

Scientific research and international professional relations

Research at the College and professional cooperation with foreign schools
of higher education have enjoyed a long tradition and strong ties.
Research development projects as well as international professional
relations help to promote Special Education and Social Work Training to
a high scientific standard and up-to-date training of professionals.
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Research programmes under way at the College concentrate on three main
topics: 1. Learning abilities of children with special needs. 2. Mainstream
education of children with special needs. 3. Social problems of disabled
persons and communities living in disadvantaged circumstances.

Research at the College and international cooperation are supported by
tender projects such as the Phare-Tempus project of the World Bank, the
Phare thematically specified research projects and also by foundations
such as the Soros Foundation as well as by the Ministry of Culture and
Education.

The Béarczi Gusztav College of Special Education enjoys a wide range
of strong professional ties with similar institutions of higher education and
fields of practice all over Europe, America and Canada. The aims of these
ties include: the exchange of experience; study trips; post-graduate studies
and in-service training; inviting visiting professors; part-time studies;
research; drafting syllabuses, conferences, etc. The College encourages
students’ programmes and study trips to other countries.

Students from abroad may only pursue their studies in Hungarian on
the Core Programme, but it is possible for them to complete their practical
training in a foreign language.

University level training

The leadership of the College aims to develop a university level training
for special teachers parallel to college level studies in the near future. The
target is to award the graduating students a master’s degree and later the
title of Ph D. A special teacher with an M.A. diploma will be competent in
developing new trends and introducing new methods in her/his area of
speciality, to function as a professional advisor in the areas of education
and prevention as well as to provide therapeutic counseling.

Departments involved in special needs teacher training

Department of Pathophysiology

The department teachers the core subjects required by every department in
the college. All special needs teachers and social workers require know-
ledge of biology and physiology, in the following subjects: Functional
Anatomy, General Pathology, Ontogenetics, Child Psychiatry, Special
Pathophysiology.

Main areas of scientific research include: The growth and physique of
disabled children; the physical fitness of developmentally/intellectually
challenged children; sight and hearing assessment of children with
learning difficulties.
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Department of General Special Education

The Department of General Special Education is responsible for providing
all the students with foundation courses. They focus on two major fields:
1. Pedagogy and Special Education. 2. Arts Education.

Major subjects units include: Introduction to Pedagogy; Didactics; The
Pedagogy of Play; General Methodology of Hungarian Language and
Mathematics teaching; The History of General Special Education; General
Introduction to Special Education; Preliminary Studies in Music, Art and
Visual Education.

Institutefor the Psychology ofSpecial Education
The Institute provides students with a wide range of foundation courses
and majors in Psychology, such as subjects of General Psychology and
Psychodiagnostics as well as related specialist subject. It also provides
therapy students with training in therapy subjects. In addition to the
theoretical courses there is a 15-hour practice in Psycho-Diagnosis in each
field of study. The Examination and Consulting Department of the
institute enables students to practice and develop their skills in Special
Psycho-Diagnosis and Individual Specific Education.

Fields of research comprise: Investigation of the psychological charac-
teristics of the disabled; the use of different methods of therapy and
diagnosis; the development of teaching materials.

Department ofSocial Sciences
The teaching of the department comprises the following four major
scientific disciplines: Philosophy, Sociology, History, Social Economics.
This department teaches both social work students and students of special
education during the first-four terms.

Research at the department has been particularly successful in three
fields: unemployment, surveys of standards of living and quality of life;
the Sociology of Special Education.

Research Laboratory

The general purpose of the research laboratory' is to provide students with
computer facilities. Students are taught basic skills in computer operation
and the basic operation skills in text-editor programmes. Training courses
include basic methodological ideas, and knowledge of basic statistical
figures. The research laboratory is engaged in projects concerning
techniques in calculating statistics and methodology. Attention is paid to
collaborative methods in the college’s research work.
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Department ofEducation of People with Mental Retardation

Faculty of Education ofPeople with Learning Difficulties

Students are trained in the assessment and education of pupils between the
ages of 6 and 18 with learning difficulties and intellectual impairments, the
professional responsibilities of special needs teachers cover the education
and development of pupils with learning difficulties under the age of 16. The
professional responsibilities of therapists cover the therapeutic development
of the children and young adults with learning difficulties, offering consul-
tation and running advisory centres for educational diagnosis.

The main subject units include: Pathology; Psychology and Pedagogy
of People with Learning Difficulties; Psychogiagnostics of Special Educa-
tion; Sociology of Education; Methodology of Ability Development, etc.

The Department’s students scientific activities concern the following:
The improvement of communicative, cognitive and social abilities;
learning techniques; methods of learning developments; methods in higher
education; the improvement of pedagogical/educational abilities; the
promotion of mainstream education in primary schools; the provision of
family role models at children’s homes.

Faculty ofEducation ofDevelopmentally/Intellectually Challenged People
This faculty trains students to work with moderate and severally develop-
mentally/intellectually challenged children and adults, to give school and
pre-school education and provide special educational programmes for
adults. The teacher training course prepares students for assisting in
family education, for carrying out nursey and school duties and for
carrying out pedagogical duties in adult centres. The faculty of thrapists is
consemed with individual and group therapy, particularly for people with
multiple impairments or disorders.

The main subjects are the following: Pathology of the intellectually/
Developmentally Challenged; Child Psychiatry; Pedagogy and Psychology
ofthe Developmentally/Intellectually Challenged. These subjects include the
study of basic manipulative, communicative, social and motoric activities.

Scientific subjects include: Early development; theory of education;
normative programmes at day centres for adults.

Department ofEducation ofPeople with Hearing Impairment

The faculty trains teachers and therapists to recognize different types of
hearing disorders, to prevent and reduce or eliminate the consequences of
difficulties with spoken-language as well as in personality development by
acquainting the students with up-to-date procedures and technical
appliances. They are qualified in the complex development of hearing-
impaired infants and small children; as well as the education of children
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with multiple impairments who are educated in special nurseries and
schools for hearing-impaired people. Their responsibilities also extend
over mainstream education for hearing-impaired children taught in general
nurseries and schools. They may participate in teams dealing with the
diagnosis of hearing disorders, the rehabilitation hearing-impaired adults
and co-operation between individuals with hearing disabilities and their
environment, especially with families.

Main subject units: Introduction to the Education of Hearing-Impaired
People; Gesture and Mimicking; Pathology of the Hearing-Impaired;
Teaching Pronunciation for the Hearing-Impaired People; Pedoaudiology;
Methods of Speech Development, etc.

Scientific activities include: Early development of the hearing-
impaired children; developing methods of different language difficulties
and modern procedures of pedoaudiology; mainstream education for
hearing impaired children; adaptation of the integrated hearing impaired,
new methods in pronunciation training.

Department of Education ofPeople with Visual Impairment

It prepares the students for becoming teachers and therapists working with
visually-impaired. Teachers and therapists of the visually-impaired people
are responsible for providing special education and therapy based on the
complex examination of the particular visual impairment and the pupil’s
educational and developmental needs.

The teacher is responsible for the examination, education, training,
rehabilitation and post-care needs of blind, low-vision or partially sighted
people. The therapyst is responsible for special assessment, early develop-
ment procedures, teaching of orientation, training of vision, post-care
duties and basic rehabilitation.

Important subject-units include: Biology, Psychology, Special Peda-
gogy, Basic knowledge of medical-sight examination, Education of move-
ment, sense of direction, etc.

Topics of Scientific research include: The visual education of low-
vision children; ways of improving blind children’s numerical notion;
integration of visually-impaired children; methods of early development.

Department of Somatopedagogy

The course in Somatopedagogy is for special needs teachers and thera-
pists. The teacher carries out the educational programme for children and
adults with special educational and rehabilitation needs. The therapist
performs all the therapeutic tasks after complex assessment of therapeutic

needs. He or she also provides complex somatopedagogical education for
the multiple disabled.
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The content of teacher training comprises: Therapy and practice in
education, Movement training, Adapted P.E., Theory and practice of
communication. The content of therapist training comprises: Therapy and
psychology of the physically disabled individuals; Diagnosis of disorders;
Methodology of complex early, nursery school development; Complex
somatopedagogical therapy of the multiple disabled.

Scientific work includes: The development and care of physically
disabled or impaired children; advisory centres for the disabled or
impaired individuals; complex care of the multiply physically disabled;
adapted P.E. and sports activities for disabled or impaired persons;
categorization of physically disabled or impaired sportsmen and women;
mainstream education of physically disabled or impaired children at
nurseries and schools.

Department ofPhonetics and Speech Therapy
The course trains students to become teachers and therapists in speech
therapy and special education. Students are trained in the screening,
examination and care of children and adolescents with speech and
language disorders. Students are prepared for work in nurseries, special
schools of speech therapy, speech-correction classes, schools and insti-
tutes. They are responsible for the prevention of speech disorders.

Educational projects include study of the following. Central disorders
of the tongue; Organic disorders of the peripherial speech organs;
Language disorders caused by cerebral damage; Disorders in speech-
rhythm; Speech defects caused by hearing damage; Methodology of
speech-techniques and additional therapeutic programmes.

Research projects includes: The development of special examining
equipment in speech therapy; the examination of spelling; research into
children’s language; research regarding diagnosis in speech therapy.

Department ofPsychopedagogy

The aim of special needs teacher and therapist for students majoring in
psychopedagogy is to develop the special needs teacher’s professional
competence to educate children and young people with challenging
behavior whose bio-psycho-social disorders create challenging behavior
and learning difficulties.

The main activities of the teachers and therapists of psychopedagogy
are: Making developmental diagnosis, education-training developing
systems for individuals and groups; development and education guidance;
therapeutic activities; special prevention and therapy.
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The main subjects are the following: Special Pedagogy, Psychology
and Sociology, Protection of Children and Young People, Psychological
Development/Education.

Research includes: Complex development, competent social beha-
viour; particular school models for people with special needs; mainstream
education; the history of child welfare; rehabilitation services.

Since the introduction of the new training system for special teachers in
1992 the B[rczi College has been exposed to continous challenges because
of the general reform in the Hungarian higher education system which
requires the fulfillment of several new duties. In addition, the
requirements in the special educational practicum also keep changing
which results in an increase of the duties that the College needs to fulfill.
Everyone working at the College is ready to respond to these new
requirements.

Literature:

Csényi, Y. Special Education and teacher training in Hungary in: Mittler, P
Daunt, P. (ed): Teacher Educaional for Special Needs in Europe. Cassel
London NY 1995. 138-144 p.

MNPEMNOAABAHWVE, PASBUTUE N NMPOB/EMBbI
NHTEMPATVBHOW NEOATOI MKW
B IMEMAWNCKOW BbICLUEW
NEJACOMMUYECKOW LUKOME

Diana Bethere
Jlnenaiickan BbiCcLLaa negarornyeckas Lwkona, Jlatemsa

WHTerpaTuBHy negaroruky, Bo3MOXXHO, cieAyeT CHUTAT HOBbIM Hanpas-
NeHVEM B pa3BUTUM Nefjarornyeckoil Mbicnu. bonee ToUHOe onpeneneHue
3TOMY MOHATUIO NPefbABNAT HeMeuKune yyeHne H. Meister n A. Lander.
CorflacHo UX MHEHWUI0 WHTerpatuMBHas nejarorvka fBfSeTCA COefviHe-
HWeM 06Lleil nejarorMku ¢ Temu npobineMaMmn U akueHTamu, KOTopble
TPagMLMOHHO OTHOCMANCH K CNeuunanbHOn negarornke.™

Integrative Forderung behinderter Kinder und Jugendlichen in allgemeinen
Schulen. Femuniversitdt-Gesamtochscule Hagen. 1993. 221. S.
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HeobxoanMocTb BHepeHUs YKa3aHHOro HanpasfieHWs B nejaroruke
Ha MpakTuke 6blna 06ycnoBjeHa NPOLECCOM WHTerpauun feTeil ¢ pas-
JINYHBIMU HapyLLeHNsIMU B pasBUTUM B 06Le06pa3oBaTeNibHbie YUYebHble
3aBefeHmns. Takum 06pa3oMm, COrnacHo AaHHbIM MuHuctepcTa O6paso-
BaHuA flateumn, B 1995 rogy mn3 obuiero konndectea 9800 LIKObHUKOB C
ocobbiMM Hyxgamn 8000 6bliM pasMelleHbl B 06Le0bpa3oBaTe/ibHble
WwKonbl. K coXaneHuto, A0 HblHE He MPOBOAWINCHL LiefeHanpaBneHHbIe
nccnefoBaHUa Ans OnNpefeneHMs KavecTBa 3TOro ob6ydveHus. [lMonarato,
YTO aKTyanbHOCTb W 3HAYMMOCTb [JaHHOW Npobnembl TpebyeT KayecTBeH-
HbIX M3MEHEHWI B 00yYeHWUM BYAYLUINX W HbIHE MPAaKTKYHOLWMNX yUuTenein.
HeobxoaumocTb (hOPMUPOBAHMA 3HAHWIA WHTErpaTUBHON nNefaroruku
[OKa3blBalOT W pe3ynbTaTbl 0OMpoca, KOTOPbIA MPOBOAUNACA Cpeau
CTYLEHTOB-CTapLUEKYPCHWKOB HALLEro By3a U yunuTenei pasHbiX YUYebHbIX
3aBe/leHIA.

Ans pelweHuns 3Toil Npobnembl COTPYAHMKaMK JlnenaiicKoli BbicLUeN
MeAarornyeckon LIKOAbI MNPOBOAWANUCH CRefytolne y4yebHble Mepo-
npuaTUS:

e [ANMTeNbHble KYpCbl, cOAepyKaline 3nemMeHTbl UHTErpaTUBHOM nefjaro-
TMKW, AN MpakTUKYWWx noronegos 6e3 cneymanbHoro obpasoBa-
HUS;

e KpaTKOBPEMEHHbIE KYpCbl M CEMWHapbl, MOCBALLEHHbIE WHTErpaTuB-
HOW nefarorvke, NpegHasHavyeHHble NPaKTUKYOLWUM yunTensm obLie-
06pa3oBaTe/bHbIX HayabHbIX LUKOS,

e paspaboTaHa nporpamMma Ans 06y4YeHUs WHTErpaTWBHOW nefaroruke
CTYLEHTOB CMeLnanbHOW neaarormku;

e CMeyManbHO MOAFOTOBAEHHAs MporpaMMma O6y4YeHWss OCHOBaM Cre-
UmanbHOW nejaroruke Ans  6yaywimx paboTHWKOB  [OLIKO/bHbIX
YUpeXAeHWiA.

Ha atom npo6nema, pasymeeTcs, He ucuepnaHa. CoxpaHseTcs Heobxo-

OMMOCTb paclMpPeHns BO3MOXXHOCTEW COOTBETCTBYHOLWLEr0 00y4yeHUs 6y-

LYLINX M HbIHELWIHMX YUYUTenein cpefHero u ctapliero 3seHa obuieobpaso-

BaTe/bHbIX LWIKOMA. HeobXxo4umo W pelwnTb BaXHelyw U3 npobnem

LUKONbHOW NpakTWKW: MpobneMy COTPYAHWYECTBA MEXAY YUuTensmMu

0611e06pa30BaTeNbHbIX KO U CNeunanbHbIMK nejaroramu.

HekoTopble M3 yKa3aHHbIX NPO6GMEM YXe Haliau CBOe OTpaXKeHue B
KOHKPETHbIX Y4ebHbIX MporpaMmax, HeKoTopble — eule TPebykT us-
yyeHus B byayLiem.
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COBEPLWWEHCTBOBAHUWE MNMOAINr OTOBKW
CYPOONMEAATOIM’MYECKUMX KAAPOB B YKPAVHE

H. 3aceHko
Kunes HIMY wvm. M. T1. jparomaHoBa, YKpanHa

HaunoHanbHbIn Mefarornyecknii yHuBepcuTeT nmeHun M. . [paroma-

HOBa ABNAETCA LLEHTPOM BbICLLUEr0 nejarornyeckoro ob6pasoBaHus B Yk-

pauHe. Ha ofHOM U3 cTapeiwunx ero (aky/nbTeTOB OCYLIECTBSETCS

MOArOTOBKA KafpoB ANS Pa3NUYHbIX TUMOB CheuuanbHbIX y4ebHO-BOCU-

TaTeNbHbIX YUpexaeHuii Ansa aetell ¢ HeAoCTaTKaMW MCUXUYECKOrO pas-

BUTUA. ITO €4UHCTBEHHbIN AeeKTONOrnYecknini hakynbTeT B YKpauHe,

KOTOpPbIA TOTOBUT CypAonefaroroB Ans paboTbl C AeTbMMW, WMEHOLLMMM

HefoCTaTKM cnyxa. KauyecTBo paboThl cneumanbHbIX YUPEXAeHU B 3Ha-

YNTeNbHOW CTEMEeHW 3aBUCMT OT KauyecTBa MOATOTOBKM OymyLiMx cypgo-

nesaroroB B CTEHaX YHMBEPCMTeTA.

CoBepLUEHCTBOBAHMNE CUCTEMbI CypAONefarormyeckoro 06pasoBaHus

OCYLLECTBNISIETCA B CNefyHOLWMX HanpaBneHNsX:

e pacwupeHune popM 06y4EHUs CTYAEHTOB;

e TMOArOTOBKa CypAoneAaroroB pasfnMyHbiX npodunei;

e pauuoHanbHoe onpegeneHne CoAepXKaHUst 06yUYeHUs C y4YeTOM HOBei-
WX AOCTVDKEHWI B oTpacnn AedeKTONormm, MefuLMHCKUX, MCUXo-
NOro-nefjarornyeckuX Hayk, nefjarornyeckoro onbiTa U yCTaHOBNEHMS
MeXNpPeAMETHbIX CBSA3eN;

* MOBbLILIEHME KayecTBa BCEX pa3fdenoB y4yeOGHO-BOCMUTATE/IbHON pabo-
Tbl C LUMPOKUM MWCMO/Mb30BaHMEM 06paTHOW CBS3U CO CTyfeHTaMu B
npouecce 06yyeHus;

e BOBJ/IEYEHME CTY[EHTOB B HayuyHyl paboTy C Lenbl (OpMUPOBaHUS
HaBbIKOB CaMOCTOSATE/IbHbIX TBOPUECKNX MOUCKOB;

* aHanu3 neAarornyeckoit AesTeslbHOCTU BbIMYCKHWKOB (DakynbTeTa.

Mo KaxgoMy M3 3TUX acrneKTOB NPOBOAMTCS LieneHanpaBneHHas paboTa

npenogasateneii akynbTeTa. Ha akynbTeTe paboTaeT ChaXeHHbIN,

OPYXXHbIA KONNEKTUB, KOTOPbLIA CUMTaeT LenecoobpasHbiM YCTaHOB/EHME

TECHOr0 COTPYAHWUYECTBA C APYTUMMU [edeKTONO0rMYecKUMU  (aKy/bTe-
Tamu, B TOM 4YuMC/ie M 3apyGeXHbIX CTpaH.
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KOMIbKOTEPHAA MOAAEPXKA “ONAJTOTA”
MCUXOJTIOrA N YUNTENA CMAELUMANBLHOW
LLIKOJIbl: PASBUTUE NN OBYYEHWE

O. KyKyLLK/Ha

WHCTUTYT KOPPEeKLUMOHHOM nefarormku, MockBea

B paHHOW cTaTbe OMWCLIBAETCH HETPAAWMLMOHHBIA NOAX04 K WMCNOMb30-
BaHUIO KOMMbIOTEPHbIX TEXHOMOrMA B Mnpouecce MNOATOTOBKA U nepe-
MOArOTOBKU yuuTeneid ANs CUCTeMbl pa3BMBalOLLero 06y4veHus feTeid c
OTK/IOHEHVAMU B pasBUTUM. KOMMNBLIOTEPHLIM TEXHOMNOTMAM NpPeAnuchbl-
BaeTcA 0cobas posb, a MMEHHO POJib NOAAEPXKM MpoLecca B3auMoaencT-
BMA NCKUXonora n negarora — noafepXku “guanora”, npeimMeToM KOTO-
poro ABnseTcs NpobseMa COOTHOLEHNS 06yYeHNs U pa3BUTUS pebeHKa.

B cucteme cneuuanbHOro o6yyeHWs MCMXO/Or MNPU3BaH MNOMOraThb
YUUTENO aHaNn3nMpoBaTb pe3ynbTarbl 00yYeHWs, C TOUKN 3peHNs NpPoasu-
XeHus pebeHKa B CBOEM pPa3BWTUU, COOTHOCWUTb COAEPXKaHWe U MeTofbl
06YyYeHNs C YPOBHEM aKTyalbHOr0 PasBUTUSA KaXKAoro pebeHka u “30HON
6nvKaiwero passnTna”.

Mcuxonory npuxogutes pelats TPYAHYHO W He BCerga MpUATHYIO
3afladyy — MOKa3blBaTb Y4YMUTEN0 [AONyLieHHble WM OLWMWOKKU, KOTOpble
npuBenu K ancbanaHcy Mexay pasBuTueM W 0b6ydyeHueMm. Takum 06pa3om
B3aMMOJeicTBMe MNCUXOMiora C Y4YUTeNnem BCAKWIA pa3 HanpasfieHO Ha
M3MEHEeHVEe OTHOLLEHWUA YUYMTENs K pesyfbTataM CBOeil npodeccuoHasb-
HOW [AeATenbHOCTM B acrnekTe pas3BUTUA pebeHKa, Ha OnpefeneHHyto
MepecTpoiiky NpPogecCMOHaNbHOr0 MbILUNEHNS, pa3pyLlueHune 3abnyxgje-
HUWIA, MPeoAoNeHne “WTamMnoB” NPoQPecCMOHaNLHOIO CO3HaHua. [ns Toro,
4yTOGbI pewwmnTb 3Ty 3agady, NCUXO0NOry HeAOCTaTOUYHO CNOB, OOBACHEHWA.
TpebyeTtcs onpefeneHHas pa6ota c yuuTenem. Heobxoaumo co3patb
yCnoBua Ansa TOro, 4tobbl yuuTesb caM OGHapyXun TOT paucbanaHc
MeXay pa3BMTUEeM U 00y4yeHUeMm, KOTOpbl BUAEH WM JaXe 04eBUAEH
Ans ncuxonora. ToMbKO NoOcAe 3TOr0 yumTeNb AeACTBUTENIbHO OKasbl-
BAeTCA rOTOBbIM K KOHCTPYKTMBHOMY [Manory c ncuxosoroMm o TOM,
Kakve e oWwmnbkKn B ero pabote npuBenn K aTomy AucbanaHcy, W 4to
Heo6X0AMMO N3MEHWUTD.

Mbl npegnaraemM MCNonb30BaTb KOMMbIOTEPHbIE MporpaMmmbl 0c060ro
TMNa Ana noafdepXkw “gmanora” ncuxonora v negarora, npeameTom
KOTOpOro ABAAeTCA NPo6/ieMa COOTHOLEHUS 06YUYEeHNUS W Pa3BUTUA KOHK-
peTHoro pebeHka wWAW TpPynnbl geTeid. Y 3TUX nporpamm 0cobble

yHKUMK:



e [enatb “BUAWMBIMU” CKPbITble B TPALWLMOHHOM 06Yy4YeHUM Npobnembl

B pa3BMTuM pebeHKa,;

* MOKa3aTb, Kak TpaHC(OpMMpPOBaTb BbisBNEHWE NPO6GAEMbl pPa3BUTUS
pebeHKa B cneunanbHble 3afa4n 06yyeHuns:;

* OKa3blBaTb, KaK COOTHOCWUTb “larn” B pasBuUTUM pebeHka C LWa-
ramu” B METOAMKE yuynTens.

O6paTumcs K KOHKPETHOW cofepXKaTesibHol 06nacTm — 06y4yeHue uTe-

HUIO, SBNAKOLLENCA OfHOW M3 CaMbIX TPYAHbIX 415 YYUTeNs creynanbHom

WKonbl. MNMoKaxeM Ha npumepe 3TON 061acTU, KakuMm 06pasom C no-

MOLLbKO KOMMbIOTEPHOW TEXHOMOMMM CKPbITble MPO6AEMbI YMTATENLCKOTO

pa3BUTUsA pebeHKa CTaHOBATCA BUAUMbLIMW ANA YYUTENSA, KaK CO34at0TCH

YyCNoBus AN NepeoCcMbICNEHN UM pe3ynbTaToB CBOei NpogeccuoHab-

HOV JeATeNIbHOCTM B aCMEKTe YMTaTe/IbCKOro pa3BMTUS pebeHkKa.

OfHUM 13 Hanbonee TUNUYHBLIX M YacTO BCTPEYalOLMXCA Y Nefaroros
creumanbHbIX LWKOA WTaMNOB NpoecCUOHANbHOIO MbILeHUa SBAseTcs
nx ybexaeHne B TOM, YTO NMOHMMaHWe LLENOr0 TeKCTa ABASETCH CyMMOW
NMOHUMaHWUSA OTAE/IbHbIX €ro 4acTeil, MPeanoXeHWUl W CNOB. YUuUTento
KaXETCA, YTO YXK ecnn pebeHOK NMOHMMAET BCe BXOAALLME B TEKCT C/oBa U
NpeanoXeHns, To OH MONMET TEKCT B LENOM. YUuUTens He geknapupytot
3T0, HO OHMW CTPOST CBOK paboTy ¢ pebeHKOM, UCXOAs W3 3TOro ybex/e-
HMA. Ha ypokax OHW CTpemMuTCA CO03faTb YCNOBWSA AN1F TOro, 4To6bl BCE
3/leMeHTbl TeKcTa (CnoBa, MNpefnoXKeHWs) 6bliM YCBOEHbI pPeGeHKOM U
HajelTca Ha TO, YTO MOHMMAaHWe BXOAAWMX B TEKCT CMOB U Npeano-
YKEHWI HEMpPeMEeHHO MpYBeAeT K MOHMMAaHUIO TekcTa B Lenom. [ns mccne-
foBateneid, And KBaNUPUUMPOBAHHbLIX MCUXOMIONOB 3TO BMOJIHE 04eBUA-
Hble 3a6NyXAeHnA. VIM ACHO, YTO MOHMMaHWe LLeNnoro He obecneynsaercs
MOHUMaHMEM ero 4acteil. [cuxonor NoOHMMaeT, YTO TPYAHOCTM pebeHka
MOTYT HaxoguTbCA B COBCEM APYroM Mone — MOryT OblTb He chopmMu-
poBaHbl NpMeMbl aHanM3a TeKCTa KaK LEenoro — r/aBHbIA MexaHW3M
ynTaTeNbCKON pAeATenbHOCTW. OH TpaTUT MHOrO0 CUA Ha OO6bACHEeHWe
neAarory MexaHu3MOB YMTATeNbCKOM [eATeNbHOCTH, yOexaeT B Heobxo-
OUMOCTU MEPeCcTPOiNKN COLepXKaHMs U MeTOAUKU OBYYEeHWS YTEHUIO Mo
OTHOLLEHWID K KOHKPETHbIM [eTAM, HO y4uTens 3To BeCbMa 4acTo He
yb6exgaeT, NOTOMy 4YTO OH MPOAO/MHKAET BUAETb TPYAHOCTU MOHUMaHUSA
TekcTa [AeTbMW Yepe3 NpuM3My CBOEro LTamna npodeccroHanbHOro
MbILUNEHUS, O6BACHAA MX TPYAHOCTAMM B YCBOEHUWM NIEKCUKW W rpamma-
TUKW. UT06bI paspywunTb yb6exgeHume B TOM, 4TO MOHMMaHWe n60ro
TekcTa 06ecrneymBaeTca MOHUMAHWEM CNOBECHOr0 psAfa, 4Tobbl Mnosep-
HYTb YYUTENs K peasibHbIM NpobiemMam pasBUTUS YMTaTeNbCKOW AeaTenb-
HOCTM pebeHKa, NCUXO0NOry Heob6XOoAMMO MOMOYb YUYUTENHO CaMoOMy
yBUAETb, YTO TPYAHOCTM pebeHKa fexar COBCEM He B TOM obnactu, o
KOTOpO/ OH gymaeT. B 3TOM cocToMT Lenb NCMXONiora Ha NepBOM 3Tane
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B3aMMOENCTBUA C yuuTenem. [ns AOCTMKEHWUS 3TOW LeAM NCUXonory
HY>XHbl CPeACTBa, WHCTPYMEHTbI. Takoro poga WHCTPYMEHTOM SB/SeTCA
paspaboTaHHas KoMMblOTepHas mnporpamma “Pacckasbl O BpemeHax

roga” — ofHa M3 yvacTeil 60/bLWOKA KOMMbIOTEPHON cpeabl “Mup 3a
TBOUM OKHOM”.
“Pacckasbl 0 BpemeHax roga” — 93T0 Habop WHCTPYMEHTOB Ans

06Hapy>KeHNsi HefOCTaTKOB WMEHHO B YWUTATENbCKON [AeATeNbHOCTY
pebeHKa, BbIiBNeHUA gucbanaHca Mexay 06yYeHUem YTEHUIO M YnTaTellb-
CKUM pasBUTHEM.

Mbl o6paTumcs TOMbKO K OAHOMY K3 ee 6/10koB — “B yem npob-
nema?”, npegHasHa4eHHOro HeMmocpeAcTBEHHO ANA y6eXAeHUs yunuTtens B
TOM, 4YTO, MOHMMas BXOAALLMEe B TEKCT CM0Ba W MpPeaoXeHus, pebeHoK
MOXET He MOHUMaTb TeKCTa W UCMbITbIBAaEMble UM TPYAHOCTW Bbl3BaHbl
Hec(hOPMMPOBAHHOCTLIO TEX WAWM WHBLIX MPUEMOB aHanM3a TeKCTa Kak
Lenoro.

[ns peweHna atoin 3agaum 610K “B uyem npobnema?” cogepxut
crneyuanbHbIA MaTepyuan — Habop TEKTOB-yNpaXHeHWi Kak Ans pebeHka,
Tak n gna yuutens. 3agava pebeHKa COCTOMT B TOM, 4YTOObl MOHATb, O
KakoM BpEMEHM roja pacCKasblBaeTCA B TEKCTe, a 3afjjaya yuntens —
Habnogas 3a XO04OM W pe3ynbTaTOM BbIMOMHEHWS PebGeHKOM 3afaHuii,
onpefenuTb, Kakue HedocTaTKM B YMTaTeNbCKOW  [eATenbHOCTM
3aTPYLHAIOT NOHUMaHNe.

Vcnonb3yeTcs NpUHUKMN — 3afaHne O4HO U TO e (onpefennTb Kakoe
BpeMSA roja OnucaHo B TeKCTe W BbIGpaTb COOTBETCTBYOLLYIO KHOMKY
“BecHa”, “JleTo”, “3nma”, “OceHb”), a TEKCTOB — MHOXeCTBO (60nee 60)
1 OHW YCNIOXHAKTCA N0 OnpefeneHHbIM napaMeTpam.

Bce TeKCTbl KOPOTKME W MPOCTble C TOYKU 3PEHUA JIEKCUKM W rpam-
mMaTuku. o 3TUM napameTpam TeKCTbl NPUHLMUMNANBHO He YCNOXHAOTCA.
YCcnoxHawTcAs TpeboBaHMA K YMCTBEHHON [AeAaTenbHOCTU pebeHka,
obecneuymBaloLleid NOHMMaHUe MPOYMTAHHOrO. B COOTBETCTBUM C 3TUM
MPUHLMUMOM TEKCTbl OpraHM30BaHbl B NATb 6MBAMOTEK: Kaxgas 6ubnuo-
Teka — OMpefeneHHbI TUM TeKcTa; OMnpeAeNieHHbIi TUN TekcTa —
onpefeneHHbIli NPUeM YMCTBEHHOI AeATeNIbHOCTN.

UT06bI MOHATb, O KAKOM CE30He FOBOPUTCA B TEKCTax Mepeoi 6ubnmno-
TeKW, [0CTaTO4HO “YBMAETb” K/OYEBblE MPeLNOXKEHUA C ONUCaHuem
ABHbIX NPW3HAKOB Pa3/INYHbIX CE30HOB rofa.

MOHATL TEKCTbl M3 6MOINOTEKM 2 HECKONbKO TpyaHee. B Hux Her
SIBHbIX, MPAMbIX YKa3aHWl Ha Ce30H rofa. PebeHOK CMOXEeT OnpeaennTb
Bpems roja, ecnu y3HaeT B TEKCTe NPU3HaKK “BTOPOro nopsgka”.
PaboTtasa ¢ 6ubnmotekamMn 1 1 2, MOXHO yb6efuUTbCA B TOM, UYTO TEKCTbI
TAaKoro Tuna MoryT 6biTb MOHATHI PeBEHKOM, ec/ln OH XOpOoLo Bnageet
NEKCUKOI Mo Teme.
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MMOHATL TEKCTbl M3 6MO6MIMOTEKM 3 3HAUMTENbHO TpyfHee. PasHble
4yacTU TeKCTa MNOPOXJalT MpPOoTMBOpevawme Apyr Apyry runoTesbl.
PaboTasa c 3Toii OMGMMOTEKONR, MOXHO y6efuTbCa B TOM, UYTO 3HaHMS
NEKCUKN W rpaMmaTuKnM HejoCTaTOuHO A9 MOHWMAaHWS Lenoro TekcTa.
MOXHO yBuAeTb, BnageeT N pe6eHOK NpocTeiwnMy npremaMm aHanmsa
TEKCTa: yMeeT N CONnoCTaBNATb MPOTMBOPeYallue ApYr Apyry runotesbl
0 BpeMEeHM rofia M3 pasHbIX OTPLIBKOB TEKCTa, pasnnyaTb WUCTUHHbIE U
NIOXXHbIE, ONpefesieHHble W HeonpefefieHHble, MNPOBOLUPYHOLIME Ha
NOXHble runotesbl coobuweHna. CTaHOBUTCA BUAHO, MblTaeTca /M
pebeHOK CNOXWTb LiefIoe M3 KYCOUYKOB WM BOCMPUHMMAET YacTW TeKcTa
M30/IMPOBAHHO.

UToObl NOHATL TeKCcTbl K3 6ubnmoTekn 4, pebeHKy Heobxofumo
“CymMuMpoBaTb” MHMOPMALUIO, W3BMIEYEHHYID U3 pPasHbIX KYCOYKOB
TekcTa. TONbKO Takoi Mpvem MO3BOSIMT TOYHO OMpefenuTb BPEMS roja.
PaboTas c 37Ol GMONMOTEKON, MOXHO elle pa3 yb6eAuTbCs B TOM, 4TO
3HaHUA NIEKCUKU W rpaMMaTuKM HeAOoCTaTOYHO A5 MOHUMaHUs LEenoro
TEKCTa, Y pebeHKa LOMKHbl ObITb CPOPMUPOBAHBI ONpefeneHHble NPUEMbI
aHasm3a Tekcra.

Bubnuoteka 5 cofepXuT Habop TEKCTOB A8 MNpefbABleHUs Mo
yacTAM. TeKCT NpeabsABNAETCA KOMMbIOTEPOM He LENUKOM, a npegso-
XeHvie 3a nNpeanoXxeHnem. B aTom ynpaxHeHU pebeHOK OTBeYaeT Ha ToT
e caMblli BONPOC, HO He MoC/ne MPOYTeHWs BCEro TekcTa, a Mo Xomy
yTeHus, nocne Jo6aBNeHUs Kaxoro crefyrolero npefnoxeHus. Msme-
HeHne cnocoba NpefbABleHWA TekCTa [aeT BO3MOXHOCTb MpoaHann3u-
poBaTb BCerfa CKpbiTbli OT rfa3 yuuTens npoLecc OCMbICAEHUS KOH-
TekcTa. Habnwogas 3a Tem, Kakue runotesbl BblABUraeT pebeHOK no xoay
YTEHUsA, CTAHOBUTCA BUAHO, 3aCTaBNSAET NN €r0 Kaxoe CrefytoLlee npes-
NOXEeHWe MepeoCMbICNIMBATL Npedblayliee, WAA TEKCT MpU  YTEHUM
“pacnafaeTcd” Ha He3aBUCUMbIE APYT OT Apyra KYyCOYKW, U KaXK[oe npes-
NOXeHWe NopoXjaeT y pebeHKa He3aBUCUMYIO OT MpefblayLux runotesy.

WTak, npegnaras peb6eHKy 6UMBNMOTEKY TEKCTOB-YNPaKHEHWUIA, MOXHO
nocnefoBaTeslbHO NPOBEPUTb CHOPMUPOBAHHOCTb TaKUX YMEHUI Kak:

e BbIJENATb SBHble NPU3HaKWM BPEMEH rOfa B LENOM TEKCTe W OPUEHTU-
poBaTbCA Ha HUX;
e BbIJeNATb CKPbITble MPU3HaKW BPEeMEH rofa B LeEfiOM TeKCTe U

OPWEHTUPOBATLCA Ha HUX;

e COMOCTaBMATb NPOTUBOpeYalime ApYyr Apyry- runotessl O BPEMEHM
rofja u3 pasHbiX OTPbIBKOB TEKCTa,;
* pas3nuyatb UCTUHHbLIE W NIOXHbIE, ONpPefeneHHble Y HeoNnpeaeneHHbIe,

NPOBOLMPYIOLLME HA NOXHbIE TUMOTe3bl COOOLLEHNUS;

e “CymMMMpOBaTb” WHMOPMALMIO, W3BMEYEHHYIO W3 pasHbIX “KYCKOB”

TEKCTa;
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e MPOrHO3MpPOBaTb Ha OCHOBE MNPOYMTAHHON uYacTW TekcTa Mocne-

Jytoume cobbiTUs 1 NPOBEPSATL CBOM TMMNOTE3bI;

e BOCCO3[aBaTb LENOCTHYIO KapTWHY OMMNCaHHbIX B TEKCTE COOLITUIA.
PaboTas B n0orvke, npegnaraemoii KOMNbIOTEPHON NPOrpammoid, yUnTenb
MOXeT WCKNoYaTb MNOCNeA0BaTeNIbHO, OAHY 3a [APYroi BO3MOXHbIe
MPUYMHLI HEMOHMMaHUA TeKcTa. HauMHaeT OH C O4YeBUAHBLIX eMmy (He-
3HaHWe NIeKCWKM), a 3aKaH4YMBaeT OLEHKON CHOPMUPOBAHHOCTW FNaBHOW
YNTaTENbCKON CNOCOBHOCTM — CTPEMIEHUS U YMEHUS BOCMPUHUMATH
COflepXXaHuWe TeKCTa Kak Liefioro.

WNTak, KOMNblOTEPHAsA Mporpamma npegnaraeT n maTepuan, u onpege-
NEHHYI0 CTpaTernto LeicTBMS C HUM: MOCMEA0BATENbHOI0 WCK/IOYEHUS
BO3MOXHbIX NPUYMH HEMNOHMMAaHUSA TEKCTa.

3KcnepuMeHTanbHas anpobauuns AaHHbIX KOMMbHOTEPHbIX MPOrpamm
nokKasana, YTo MpesnoXKeHHble UHCTPYMEHTbI 3((eKTUBHbI C TOUYKM 3pe-
HUA B3aMMOAENCTBMS MCMXofora 1 nejarora. Buas TeKCTbl Nporpammsl,
yuuTens, Kak npasuno, CYATAKOT WX NErKUMU U LOCTYMHbIMU AN CBOWX
YUYEHWKOB MAaALIMX KNacCcoB, TaK KaK OPWEHTUPYHTCS Ha NEKCUKY W
rpaMmatuKy nNpeasioKeHHbIX B KOMMNbIOTEPHOW nporpaMMe TeKCTOB.
Mcuxonor faeT BO3MOXHOCTb YUYUTENHO BbiCKa3aTb CBOE NPEeAMno/oXeHue
0 [JOCTYNHOCTM TEeKCTOB, a 3aTeM npeAnaraeT yuuTento MNpUraacuTb
pebeHKa M MpPeAnoXUTb €My BbIMOMHUTL 3TW YMPaXHeHUs Ang TOro,
yToBbl HarfigHO MOATBEPAUTb CBOE MPEAMNOIOKEHUE WU [axe
ybexxaeHne. Habnwogas 3a 4TeHWeM TeKCTOB W3 TpeTbeld, 4eTBepTol W
NATON 6MGANOTEKKN, YUNTENA HarnagHO y6exxaatoTca B TOM, YTO, 3HasA BCe
BXOAALME B TEKCT CNOBa W MpeanoXeHus, pebeHOK He MOXET pelunTb
NOCTaBNeHHYI0 3afady. OHM yAUBASIOTCA M OYeHb 3IMOLMOHaNbHO nepe-
XMBAKOT TOT (hakT, UYTO MX MpeSioKeHWe TakK OYEeBUAHO PacxomuTcs C
peanbHOCTbt0. OCOGEHHO ybOexxaaeT yunTeneid B 3TOM paboTa pebeHKa ¢
TEKCTOM MO 4YacTaM. YuuTeNb BWUAWUT, KaK Ha €ro rnasax TeKCT Mpu
YTeHMU pacnafaeTca y pebeHKa Ha OTAeNbHble KYCOYKW, HEeCBA3aHHbIe
MeXay coboi, M B 3TOT MOMEHT OH HayuMHaeT 0CO3HaBaTb CNOXHOCTb
3afa4yn MOHMMaHUA TEKCTa Kak Lenoro. Tenepb yXXe yunTens camum BuaaT,
YTO HEeMOHMMaHUWe TeKCTa 06bACHAETCA HEC(HOPMUPOBAHHOCTHLIO MPUEMOB
aHanm3a TeKCTa Kak Lenoro, nossnseTcs pedrekcus Ha npouecc CBOel
npoeccnoHanbHOW feaTenbHOCTU. TONbKO Temepb AWanor ncuxosnora u
yuutens o gucbanaHce Mexay TeXHONoruein obyuyeHWs UTEHUIO U ypOB-
HeM pa3BUTMS YMTATENbCKON AeATeNbHOCTN pebeHKa MOXET COCTOATLCS.

[nsa pa3paboTaHHOro noAxoda BaXHbl He KOHKPeTHas Tema U He
KOHKpeTHble “lTamMnbl NPohecCMOHaNbHOI0 MbILWAEHUSA” YYnuTens B ToW
UM MHOW 06nacTn 0bydeHMs pebeHKa, a MPUHLMMMANbHOE BbiAeNeHne
0coboro HanpasfieHUs paboTbl MO PasBUTUIO U KOppPeKuMu npogeccuo-
Ha/IbHOTO MbILU/IEHUSI YUYNTENs, MepcnekTrBa WMCMNOAb30BaHWS KOMMbHO-
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TEPHbIX TEXHONMOrUN B Ka4yecTBe WHCTPYMEHTOB BbIAB/NIEHNA W NpPeEoao-
NeHna wTamnoB I'IpOCtJECCVIOHafIbHOFO MblLWINEHNA, WHCTPYMEHTOB MOMO-
raownx obecneunTb peanbHoOe B3aVIMO,EI'€l7ICTBVIe ncmxonora n negarora.

K BOIPOCY O CTPYKTYPE
MPOPECCUNOHAIBHOW AEATE/IbHOCTW
O/INMITO®PEHONEAATOIA

C. . MupoHoBa
Megarormyecknn YHusepcntet KameHel-Mogonbckoro, YkpaiHa

Meparornyeckan AeATeNbHOCTb MMeEET KOMMJEKCHbI XapakTep, 4To sB-
NAEeTCA CnefcTBMEM MHOrOrpaHHOCTU Yy4eBHO-BOCMMUTATENIbHOMO MpoLec-
ca. B negarornyeckoin geAatenbHoOCTM onuropeHoneaarora MoXHo Bblae-
NUTb TakuMe OCHOBHble HanpasfieHUs: yyebHas, BoCnMUTaTe/IbHas, KOPPeK-
LUMOHHas, opraHu3oBaHHasa paboTa ¢ AeTbMK, paboTa C poauTeNnsMuU, C
MeANLMHCKAMU YUPeXAeHNAMM, C 06LLeCTBEHHbIMU OpraHn3aLnsMu.
Meparormyeckas AeaTeNbHOCTb KaK CNOXHas AMHamu4yeckas cuctema
MMeeT CBOK cheynduyeckyrd CTPYKTYpy, B COCTaB KOTOPOI BXOgAT
MHOrvMe 3nemMeHTbl. Kakume >Xe KOMMOHEHTbl SABAAIOTCA BeAyLUMMMN?
Mpexae, 4em paccMoTpeTb CTPYKTYpYy nNefarorvyeckoii AesTenbHOCTU
onurogpeHonegarora, obpaTMmMca K UCTOpWUM 3TOr0 BOMpoca B Megaro-
rmyeckoii Hayke. [lepBas MonbiTKa OTBETUTb Ha 3TOT BOMpOC 6blia
caenaHa H. B. KysbmuHoit (1, 2, 3), KoTOopas MoKasana, 4YTO MNegaro-
rmyeckas AeAaTeNlbHOCTb COCTOWUT U3 LEN0ro psaga BHYTPEHHe B3auMo-
CBSI3aHHbIX KOMMOHEHTOB. KaxAOMYy W3 HWX COOTBETCTBYET OnpefeneH-
Has rpynna paboumx (yHKUWIA, a Takxe mefarorMyecKux CrocobHOCTeN
KaK UHAMBMAYaNnbHOW (hopMbl 0TOGPaXKeHUs CTPYKTYpPbl Neaaroruyeckol
[eATeNIbHOCTN: KOHCTPYKTUBHbIX, OPraHNM3aToOpCKNUX, KOMMYHUKATUBHBbIX.
KOHCTPYKTUBHAA [eATeNIbHOCTb Y4yuTens — 9370 [JeATeNlbHOCTb,
cBfi3aHHas ¢ OTGOpPOM, KOMMO3MLel, MPOEKTUPOBAHUEM Yy4yebHO-BOCNU-
TaTe/IbHOro Martepuana, Co3fjaHueMm MaHoB, TO eCTb TOT (PYHAAMEHT, Ha
KOTOPOM CTPOMTCA OpraHM3aTopckas U KOMMYHWKATUBHAsA AeATeNbHOCTb
yuntens. lMeparor onupaeTca Ha yyeOHble MnaHbl, MPOrpammebl, Yy4eb-
HVKW, MeToAu4eckue nocobms n pykosogctsa. Ho Bce, fO 4yero goTpa-
rMBaeTca yuuTesnb, AO/MKHO Mpeobpa3oBbiBaThCA, 0OTOOpaxaTbca MoA
BAWAHMEM TeX 3afjay, KOTOpble OH CTaBMT Mepej coboli, paboTas ¢
[AHHBbIMUW, KOHKPETHbIMWU AeTbMW, B AaHHOI, KOHKPeTHOW 06CTaHOBKe.
H. B. Ky3bM/Ha CUMTAET, YTO KOHCTPYKTMBHYIO [EATENIbHOCTb Y4uTens
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Henb3 OTHOCUTL TONbKO K yyebHOMY npoueccy. LleneHanpasneHHOe

BOCMMTaHMe TakXke MpefycmaTpuBaeT yMeHue npegyrajbiBaTb BO3MOX-

Hble TPYAHOCTWM Yy4yalWuxcs Mpyu  BbINOAHEHWW MNOPYYeHWs U COOT-

BETCTBYIOLLYIO MOArOTOBKY W HampaBfieHMe AeATeNbHOCTU; 4YyTKoe BOC-

npuaTMe peakuun ydalimxcs Ha nefaroruyeckoe BO3LENCTBME HA HUX.

Takum o6pasom, H. B. KysbMMHA yTBepXAaeT, 4YTO KOHCTYKTMBHas

[eaTenbHOCTb Heo6XxoAMMa BO BCeM y4ebHO-BOCMMUTATE/IbBHOM npouecce u

SBNSETCS YC/IOBMEM €70 BbICOKOW Pe3ynbTaTUBHOCTH.

OpraHn3auMoHHas [esTeNbHOCTb Mejarora cBsizdaHa C KOHCTPYKTUB-
Hol. OHa ABNseTCA OLHOBPEMEHHO peanu3alneil Ha NpakTUKe NPOEeKTOB
yumTens n ycnosmem 6onee LefeHanpaBneHHOro 1 peanbHOro MpoekTu-
poBaHus. OpraHu3auMoHHas nefjarorunyeckas AesaTeflbHOCTb COCTOUT U3
Tpex acrnekToB:

e OpraHm3aLms CBOEro U3N0XeHus;

e OpraHm3auus cBOEro noBeAeHus;

e OpraHm3auua AedaTenbHOCTU AeTei, UX AeliCTBMIA 1 MOCTYMNKOB B TaKoi
cucTemMe M MOCMeAoBaTeNIbHOCTU, KOTOpas MNOo3BO/MAa Obl y4uTeNto
OCYLLECTBUTb BAVKAWLLIYIO U KOHEYHYIO Liefb CBOe AeATeNbHOCTHU.

KOMMYHWKATUBHBIA KOMMOHEHT 03HayaeT YCTaHOBMEHWE MNPaBUbHbIX

B3aMMOOTHOLUEHUI YUYUTENs C YYEeHWKaMW, YUUTeNsMu, poAUTENAMU U

00LLLeCTBEHHOCTbIO, YTO MO3BOMIAET Y4YeCTb W YAOBMETBOPUTbL NOTPed-

HOCTM W MHTEPEeChbl LUKOAbHWUKOB, MPaBWU/bHO MOHATL U OLEHUTb MHAOP-

Mauuio 06 aPeKTUBHOCTM Meaarornyecknx BAUSHUIA, MePecTpouTb WX B

COOTBETCTBMM C pasBUTMEM KOMNeKTuBa. B nocnegyroowmx wuccnego-

BaHMAX H. B. Ky3bMuHa Bbigennna u rHoCTUYECKUA KOMMNOHEHT B CTPYK-

Type nefarorMyeckoin festenbHocTu. OH cCOAepXUT B cebe: u3yyeHue

cojepxaHus n cnocoba BAUAHUS Ha LpYrux ntofgei, UX BO3PACTHbIX U

MHANBUAYANbHO-TUNONOrMYECKMX 0COBeHHOCTEN; 0coBeHHOCTel npo-

Liecca 1 pe3ynbTaToB COGCTBEHHOM AeATeNbHOCTH.

MpegnoxeHHas H. B. Ky3bMWHOW TWMNONOIMSA OCHOBHbIX KOMMO-
HEHTOB NejarorMyeckoil [AesTeNIbHOCTM OMpefenuaa MpOorpeccuBHbIN
Nnoaxof, K UCCMefoBaHNIO ee CTPYKTYpbl. BmecTe ¢ TeM, nepeyncneHHble
KOMMOHEHTbI MOTYT 6biTb OTHECEHbl KaK K MeAarormyeckoil, Tak n K
apyroii npodeccun. Ho Tpyg neparora MMeeT CBOK COOCTBEHHYHO
CTPYKTYpY, KOTOpas 0TobpaXKkaeT ero cofepXXaHue v cneynguky.

Bonee nonHO BCe HampaBneHWs OTPacnu Mnejarornyeckon fesTenb-
HocTu packpbin A. W. Llep6akoB. Hapsgy C KOHCTPYKTUBHOW, OpraHu-
3aLUMOHHOA M KOMMYHWKaTWBHON OH BblAeNseT B CTPYKType negaroru-
4ecKoN [eaTenbHOCTY WHGOPMALMOHHYIO, Pa3BMBAIOLLYIO0, OPUEHTALNOH-
HY0, MOBUN3NPYIOLLYIO 1 UCCNE0BATENLCKYHO YHKLNN.

ViHopmaLuoHHas (yHKLMA npegycMmaTpuBaeT rnybokoe 3HaHue
nejarorom y4ye6Horo martepuana v cBobofHOe BfajeHve UM, BrajeHue
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MeToA4amMy U MpUemMamMy U30XKEHWS, WUCKYCCTBO YCTHOI peyu, 3HaHue
pasHbIX UCTOYHWKOB WH(opmauuu u T.4. PasBuBarowas (yHKUMA, OTO-
b6paxad eguMHCTBO 06y4YeHuMs, BOCNUTaHWUS, pa3BuTUSA, obecneymsaeT
PYKOBOACTBO MepLenTUBHbLIM, YMCTBEHHbIM, 3MOLMOHANbHbBIM, BOJIEBLIM
N OpYrMMY KOMMOHEHTaMU [AeATeNbHOCTM ydyawinxcs. OpueHTalMOoHHas
hyHKLMS onpefensieT COAepXKaHNe LeHHOCTHbIX OPMEeHTaLMi yyalmxcs B
NPUPOLHOI 1 counanbHoW cpepe. [eAaTenbHOCTb YUUTENs, HanpaBneHHas
Ha aKTyanu3aLuio 3HaHUIA U XXU3HEHHOTO ONbITa yyalmnxces ans Qopmmpo-
BaHMWS Y HUX NO3HaBaTeNlbHO CaMOCTOATENbHOCTH, peannsyeT Mobuamsm-
pylolwyto ¢yHKumio. VccnepoBaTenbckaa (yHKUUA TpebyeT OT yuntens
Hay4yHOro noAxoja K MefarormyeckMM SABMEHWEM, YMEHUS BblABUraTh
runoTesy, CNPOEeKTUPOBaTb W MPOBECTU HECNOXHbIA Mefarornyeckuii
3KCMEPUMEHT, MpoaHanu3MpoBaTb COOCTBEHHbLIV ONbIT U OMNbIT Y4nTeNei,
npegycmatpuBaeT O0BnajeHWe HaBblkaMuW paboTbl CO CMPaBOYHOW W
Lpyroii nuTepatypoil. PackpbiBas 3HaHus 3Tux GyHkuuii, A. W. Lep-
6aKoB roBOpPUT, YTO OHWU TECHO CBfi3aHbl MeXAy €060 K COCTaBnslOT
OCHOBY MPOGECCUOHANBHOW AeATeNbHOCTU YUnTens.

Mocnepytouyme nccnefoBaHna JaHHoin npobaembl nposoavnn W. I. M
xaiinos, B. A. CnacteHuH, JI. ®. Cnupun, . ®. Xapnamos u gp. (4,5), B
YaCcTHOCTWU, 6blNY BblfeNeHbl YMEHUSA COOTBETCTBEHHO CTPYKTYPHbIM KOM-
MOHEHTaM  MeAaroruyeckol  LesTeNbHOCTU;  MPOBEAEH  [eTa/lbHbIN
CTPYKTYPHbI/i aHa/IM3 Mejarormyeckoin AesTelbHOCTU.

B ocHOBe WM3yyeHUs MNCUXONOro-nefarormMyeckmx UccnefoBaHui
BbllLEHA3BaHHbIX aBTOPOB, aHanM3a MNpPO(ecCUOHAIbHON AeATeNbHOCTM
onuropeHonefaroros, Mo3BoAnMM cebe CcPOpMYMpoBaTh  CyLIHOCTb
KOMMOHEHTOB NpoddeccuoHanbHOW AeaTeNbHOCTU 0nMrodpeHoneaarora.
Mpn 3TOM Mbl YACTMYHO MCMOMb3yeM CTPYKTYpy Mefarornyeckoi
[eaTeNnbHOCTU, NpeanoXxeHHyo W. ®. XanamoBbIM, TaK KakK OHa nMped-
CTaBNsieTCA Ham Hambosiee NOAHON M CUCTEMHON.

Takum o6pasom, B paboTe creyuanucTa yupexpaeHus Ana [eTtei c
HapyLEeHNAMUN UHTENIEKTA UMel0T MEeCTO Takue B3aMMOCBSi3aHHble BAdb
nefarormyeckon fesTeNbHOCTU, Kak:

[LmarHocTuyeckas;

OPWEHTALMOHHO-NPOrHOCTUYECKAS;

KOHCTPYKTUBHO-NPOEKTUPOBOYHaSA;

KOpPPeKLMOHHas;

opraHu3aunoHHas;

MH(OPMaLMOHHO-06bACHNTENbHAS;

KOMMYHUWKaTUBHO-CTUMYUpYytoLLas ;

aHaIMTUKO-OLLEHOYHAS;

nccnefoBaTenbCKo-TBOPYECKaS.
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[narHoctnyeckas LesTeNbHOCTb 0MropeHonefarora cBA3aHa ¢ m3yue-
HMEM YMCTBEHHO OTCTanoro pebeHka, OnpefeneHMeM YpPOBHS ero pas-
BUTUA, YTOUHEHMEM AmarHosa. lMegaror, 4Tobbl HayaTb 06yYeHue U Kop-
peKuMo HefoCTaTKOB pebeHKa, JO/MKEH WM3yuuTb BCE €ro 0COBEHHOCTH,
onpefennTb Kak WHTEeNNeKTyaslbHbI YpOBEHb pa3BUTUA pebeHKa, Tak W
COCTOSIHME ero IMYHOCTHOM Cchepbl, YCTaHOBUTbL CTPYKTYPY AedeKkTa.

VickniounTenbHO BaXKHOI ABNSAETCA OpUEHTaLMOHHO-NPOrHOCTUYEeCKas
JeATenbHOCTb. OnMpasch Ha NpoBeAeHHOe WU3y4yeHWe OCOOEHHOCTeR WH-
OVBUAYaNbHOTO pa3BUTUA pebeHKa U UMEKLMecs [OKYMEHTbl, Ofu-
ropeHonegaror LO/MKEH ONpPefenuTb NHUIO KOPPEKLUOHHO-BOCMUTA-
TeNbHOI paboThbl C YYEHUKOM; NOCTaBUTb KOHKPETHYHO Liefib U 3afadun Ha
KaXKAOM 3Tane KOPPEeKLWOHHO-BOCMMTaTeNbHOW paboThl; yMeTb MPOrHo-
31MpoBaThb ee pe3ynbTar.

OpUWeHTaLOHHO-NPOrHOCTUYECKas AeATeNbHOCTb TpebyeT [feAaTenb-
HOCTU KOHCTPYKTWBHO-MPOEKTUPOBOYHON. OnurogpeHonesaror A0/MHKeH
CMPOEKTUPOBAaTb COAEpXaHWe Yy4ebHOW U BOCMUTATENbHOW paboTkl, npa-
BU/bHO MoJo6paTh CPeLCcTBa KOPPEKUMOHHOIO BANAHUA, (hOPMbl paboThbl
C [AeTbMM; CMPOEKTMPOBaTb COOCTBEHHYK OyAyLIyH0 AeATeNbHOCTb W
noBefeHne, KakKUMW OHW JOMKHbI 6GbiTb B MpoLecce B3avMOAENCTBUS B
BOCMUTaHHUKaMU.

KoppeKunoHHas [edaTenbHOCTb — 3TO CMeuMUYeCcKUii KOMMOHEHT
nefarornyeckoli fAeatenbHocTM fAeektonoroB. OH HENOCPeACTBEHHO
3aBUCUT OT BbILUENEPeUNCNEHHbIX KOMMOHEHTOB, B MNPOLieCcCe KOTOPbIX
naeT n3y4deHne aHoOManbHOro pebeHka 1 NPOrHO3MpoOBaHMe ero pasBuUTUS.
KoppeKunoHHas [esTenbHOCTb ONnMrodpeHoneferora coaepXxmT B cebe
paboTy Mo MPeofoNeHNt0 BbISBNEHHbLIX HEAOCTaTKOB MCUXO(PU3NYECKOr0
pasBWTUA aHOManbHOrO pebeHKa, MNpPeaynpexXaeHnt0 BO3HUKHOBEHMS
BTOPUYHbIX OTK/IOHEHWUI, (HOPMUPOBAHUIO TMUYHOCTU pebeHKa, co34aHuio
YCNOBWI AN HOPMasbHOTO PasBUMTUS YMCTBEHHO OTCTa/blX AeTeld. ITOT
BUA [eATENIbHOCTU OAUH U3 HaUBaXXHEWLLMX W CMeuuduyecknx B CTPYK-
Type feATeNbHOCTW onurogpeHonesarora.

OpraHun3aunoHHas [esTeNbHOCTb OnurogpeHonegarora AocTaTouHO
CNoXHa. Beab camoopraHm3oBbIBaTbCA PEOEHOK He MOXET, M 4acTo ne-
faror He nosy4vaeT HeOOXOAMMOI OTBETHOW peakuun. OpraHM3aLnOHHas
LesTeNbHOCTb Ae(heKTo0ra cBs3aHa C BKIOYeHNEM AeTeli B HaMeUYeHHYo
KOPPEKLUMOHHO-BOCNTaTeIbHYI0 paboTy. OHa MposBAAeTCS B YMEHWM
OopraHu3oBaTh pas3Hble BUAbl [AEATENIbHOCTM YYEHUKOB, a TaKXe CBOI
COOCTBEHHYIO A€ATENbHOCTb.

BaxxHoe 3HaueHue MMeeT UHDOPMALNOHHO-00bACHUTENbHAS AeATeNb-
HOCTb onmMrogpeHonegarora. B yuebHo-BocnMTaTeIbHOM Mpouecce neja-
ror sBNSeTCH He TOMbKO OPraHuW3aTtopoM, HO W B&XHbIM WCTOYHWKOM
pasHoil nHhopmauuu (Hay4yHoli, MMPOBO33PEHYECKON, MOpPanbHO-3CTETU-
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yeckoi). MoaTomy aedeKTonor JO/MKeH YMeTb 0To6paTh M nepepaboTaThb
WH(OPMaL Mo, NpefHa3HaYeHHYH [eTAM CO CHWKEHHbIM WHTENNEKTOM,
cfenatb ee JOCTYNHON ANA UX MOHUMAHWS U YCBOEHNS.

Bonblias Tpe6oBaTeNbHOCTL A0/MKHA OblTh NMpeAbsBieHA K KOMMYHU-
KaTWBHO-CTUMYNUPYIOLLEd AeATeNbHOCTU  onurogpeHonegarora. Jra
[eaTeNbHOCTb COMEPXMUT B cebe YCTaHOB/IEHWE MPaBUMIbHbIX B3aMMO-
OTHOLUEHWI C AeTbMMW, UX POAMTENSAMU, Konneramu no pabote. STOT BUR
[eaTenbHOCTM TpebyeT OT nefjarora MOpanbHOro 06asHUA BO BAUSAHUM Ha
YMCTBEHHO OTCTanoro pebeHka, ymeHus o6wwaTbcs ¢ feTbMUW, YCTaHaBM-
BaTb C HUMU J0BOpOXenaTesibHble OTHOLIEHMWS U CTUMYIMPOBATh UX CBOUM
NPMMEPOM K aKTWBHOW NMO3HaBaTe/lbHOW AeSATeNbHOCTH.

B CTpyKType AeAaTenbHOCTM onurodpeHonegarora 60nblioe MeCTO
3aHMMaeT aHa/IMTUKO-OLEHOYHas [esTeNbHOCTb, KOTOpas MO3BONSET emMy
aHanu3npoBaTh X0j 00YyYeHUS U KOPPeKLMOHHO-BOCNMUTATENbHOW pabo-
Tbl, BbISIBNATb B HUX MOMOXMWTeNbHbIE CTOPOHbI W HefOCTaTKW, CPaBHW-
BaTb NOJyYeHHble pe3ynbTaTbl C HAMEYEHHOW LEenblo W 3afjadveit, a Takke
COOTHOCWTbL CBOKO paboTy C ONbITOM APYruX AeteKTONOroB. AHaIMTUKO-
OLEHOYHas [eATeNbHOCTb MOMOraeT Mejarory ycTaHaBAMBaTb 06paTHyHo
CBA3b B CBOel paboTe, TO eCTb NOCTOSHHO CBEPATH TO, YTO MpeAycMaTpu-
Ba/IOCb ANS1 LOCTUDKEHUS B 06YYeHWM WM BOCMMTAHWMM feTeil U 4To Aoc-
TUTHYTO, U Ha 3TON OCHOBE KOPPMIMpOBaThb MefarorMyeckuii mpolecc,
BECTM TMOMUCK MyTei ero YCOBEPLUEHCTBOBAHMS, LUMPE WUCMOMb30BaTb
nepefoBOI NefarorMyeckunin onbiT.

CyulecTBeHHOe MecTOo B paboTe onurodpeHonejarora 3aHuMaeTt
nccnefoBaTeNlbCKO-TBOPYECKas  AeaTenbHOCTb.  [egaror  TBOPYeCKwu
UCnonb3yeT MeAarornyeckyrd Teoputo, MeToauueckue pekomeHgauuu. K
COXaneHuto, 3TOT KOMMOHEHT MeAarorMyeckor [esTenbHOCTW MOYTK
MOMHOCTbIO 3abblBaeTca NpPU MOATOTOBKe GyAYWMX CheuuanncToB. Bysz,
Kak npaBuio obyyaeT wTamnamM, AeiCTBMAM B TUMUYHLIX y4ebHO-BOCMU-
TaTeNbHbIX CUTyauusX, a Befb KOHKPETHbIE YC/IOBUS 06YUYEHUS W BOCMK-
TaHWs [OCTATOYHO Pa3HO0Opa3Hbl, fa U CTYAeHTbl — 3TO He OAHOPOAHas
macca. VIMEHHO B By3e Heob6X04MMO pa3BuBaTb WHAWMBUAYANbHOCTb
Oyfyllero nejarora, ero TBOpYeCTBO.

OpraHu3aumsa u cogepxaHue npogeccMoHanbHOW MOArOTOBKM Crie-
umnanucTa B By3e AO/KHbI 6biTb OCHOBaHbl Ha CTPYKTYpPE U cOfepXaHum
ero 6yayueli npoheccMoHanbHOM AeATeIbHOCTH.

JinTepatypa
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MNEJAITOI N CEMOAHAWHAA LUKOJA

B. O3onaiTe
LLaynaiickuniA yHBepcUTeT, J1aTBuS

JeATenbHOCTb KaXoro 4enoBeka, WHAWBUAA SBNSETCA BECbMa CBOe0O-
pasHa. CBOe0Opa3HOW fABNfeTCA W nejarornyeckas featenbHoCTb. Ce-
rogHAWHeMY negarory npeabasnaoTcad 60/bwine TpeboBaHUA:  3Mo-
uuanbHas cTabunbHOCTb, TBOPYECTBO, 60/bIAA LMHAMUYHOCTb, YMEHUe
co3gaTb 6e3onacHyk cpefy, B KOTOpOW BOCMAUTaHHUKA CyMenu 6bl
noyyBCTBOBaTb He TO/MbKO CBOGOAY, HO W OTBETCTBEHHOCTb, MW T.N.
MoaTomy Kaxablidi negaror, 3Has NpPo6aembl LIKOAbI, AOMKEH MEHATHCA U
cam. OCO6eHHO 3TO BaXHO MOHATb CerofHs, OCYLLecTBAAA pedopmy
06pa3oBaHus.

Ponb negarora B cucTeMe 06pa3oBaHUA MHTepecoBana YXe MNepBbIX
cospjarteneil NMTOBCKOM LIKOMbI, MNpOCBETUTENel, ydeHbix (BugyHac,
. Bacanasuuioc, M. Babanac-Tygaiituc, A. Maueiina, C. LLlankayckuc,
M. Nayxukac n gp.). OHW rOBOPUANM O Mefarore Kak O CreuuanncTe
CBOEro fena, 0 nefjarore — BocnuTaresie, 0 negarore — nuyHoctn. Ceou
MbICNIN O Nejarore BbICKa3blBa/M W BbICKa3bIBAIOT 3apybexxHble negaroru,
tunocodsbl, ncuxonorun (A. A. KomeHckuid, B. CyxomMnuHckuid, A. Aanep,
M. ®dynnaH, /1. ®MHKeNb U MHOrMe Apyrue). ABTOpPbl aKLeHTUPYHOT, YTO
yumTenb OKasblBaeT 60/bLIOe BHUMaHWE Ha YYEHWKa, Ha ero >KW3Hb, Ha
ero 3penocTb. AMEPUKAHCKME MCUXO0M0rK O0COBEHHO LEHAT fobpoxena-
TeNbHOCTb MeAArora; ero BbICOKUA UHTENNEeKT; aKTUBHYIO AeATeNbHOCTb 1
XXMN3HECNOCOOHOCTb; YYBCTBO HOMOPA; MMOKOCTb; FOTOBHOCTb MEHATLCA CO
BCEMMW [eTbMW, NOCTOAHHO Yrnybnas crneymnanbHble 3HaHWUA; CNOCOOGHOCTb
ObITb HETPAANLMOHHON IMYHOCTLIO U T.M.

Kakum posmkeH 6biTb yuntenb? Kakue (pakTtopbl Y KPUTEPUU BaXKHbI
ANA ero ycnewHol featenbHocTu? C 3TOW Lienbio Mbl MPoOBeu crneluanb-
HOe MCCnef0BaHNe — aHKeTbl Onpoca yuuTenei, B KOTOPOM y4acTBOBas
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101 neparoroB JSInTBbl. 10 MHEHUIO PECMOHAEHTOB YYNTENHO HEOBX0LMMO
MOCTOSHHOE COBepLUeHCTBOBaHWe B paboTe; camMoobpa3oBaHue; MonoXu-
TeflbHOe OTHOWeHWe K paboTe; negaroruyeckas U MNCUXONOrMYecKas
MOArOTOBKA; CMOCOBHOCTb COTPYAHUYATL, 06LAaTbCA C AeTbMU; XOpPOLLOoe
HaCTpOEHWe; XOpOLWWi MUKPOKAMMAT B LIKOMe; TaKTWYHOCTb, TBOP-
4ecTBO, CMpaBefIMBOCTb, ONTUMU3M, KOMMYHWKA6eNbHOCTb, 3HTY3Ma3Mm,
CaMOKPUTMYHOCTb; 3[0POBbE; YCOBEPLUEHCTBOBaHWE KBannduKaumu,
xopowasa martepuanbHaa 6as3a; NPUHUMNLI TYMaHu3Ma W LemMOoKpatum u
T.N. PakTopamMy U KPUTEPUAMU YCMELIHOW YUUTENbCKOW AesTenbHOCTH,
Mo MHEHWIO OMPOLUEHHbIX, ABNAOTCA:

1) pocTaTo4HO BbICOKaf Keanu@ukauus negarora — 13,02% pecnoH-

LEHTOB;

2) XOpOoLWii yunTenbCcKuin konnektns — 8,03%;

3) BCECTOpPOHHee 3HaHue BoCnUTaHHWKa — 4,7% n T.n.

MOoXHO nonaraTb, 4TO YKa3aHHble (aKTOpbl PECMOHAEHTbI CUMTAOT
0C000 3HAYMMbIMW A1 YCNELHON paboTbl nejarora B LIKONe.

OfHako AymaeM, 4TO Mejaroru, cosjaBas CBOW WHAMBUAYaNbHbINA
CTWNb paboTbl, MOrAM 6bl UMETb BBUAY W OTHOLLEHWE CBOEro napTHepa-
BOCMMUTAHHUKA K YYNTENbCKOW AesTeNbHOCTU.

MbI nposenu cneuunanbHoe uccnefosaHue, LieNb KOTOPOro — Mo3Ha-
KOMWUTBCA, KakK Hawun BOCMUTAHHUKW oOLeHuBalOT paboTy yuutens. B
MccnefoBaHNM y4yacTBOBaNAM BOCbMUKIACCHWKK 06Lie0bpa3oBaTeNibHOl 1
crneunanbHoOW WKonbl (Bcero 66 pecnoHgeHToB). BocnutaHHMKM OTBeYa-
NN Ha psAS NHTepecyLWwmnx Hac BonpocoB. OCHOBHbIE U3 HUX:

1) “Kakoi yuntenb ansa tebs npumep?”

2) “Kakve cBOIACTBa M YepTbl XapakTepa yuutens Tbl Obl pasnmyan?”

3) “Xoten 6bl Tbl paboTaTb yuntenem?” n T.n.

Pe3ynbTatbl nccnefoBaHWA MNOKas3anu, 4YTO OTBETbl PECMNOHAEHTOB —
pasHoo6pasHble. OfHM — [0BOMBHO MCYepnblBalolWue, Apyrne — no-
BEPXHOCTHbIE, Y3KMe WM CAULIKOM KOHKPEeTHble. Yyalumecs C Hapy-
LIEeHWeM WHTeNNeKTa B OCHOBHOM He CMOriuM 0606wWwuth U ykasaTb
0COOEHHO LEeHMMble CBOWCTBA W YepTbl XapakTepa yuuTens. O[fHaKo
MOXHO nonaratb, 4YT0 60/MbLUVHCTBO PECMNOHAEHOB OLEHUBAKOT XOpoLlee
N WHTepecHoe MpenofasaHne nejarora, ero KOMMETEeHUMWIO; TepreHue;
yMeHue o6LWwaTbesa; Tpyaontobme v 1.n. BoCnMTaHHUKMN XOTAT, YTO6bI yuu-
Tenb Nobun csoto paboTy, YyBCTBOBaN OTBETCTBEHHOCTbL 3a ee BbIMoJi-
HeHne, ymen 6bl obwarbecs, nwbun nawgein. MccnepoBaHnsa  Apyrux
asTopoB (C. vpasvayckeHe W Ap.) WM Hawwy HabnAeHWUs MO3BONSIOT
nonaratb, 4YT0 Y4YuUTeNb AO/MKEH OblTb HE TOMbKO XOPOLIMM 3HATOKOM
cBoero fena. OH Jo/mkeH ObITb U MIMYHOCTbIO.

Kakune TpeboBaHMA yunTento nNpenbasBnseT CerofHsWHAS LWKona? B
06WMX nporpammax J/NTOBCKOW 06LLe006pa30BaTeNbHON LWKOAbI MOA4-
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4epKUBaeTCA 3HAYUMMOCTb JIMYHOCTW YUYUTENs, ero OCOBEHHO >XenaTefb-
Hble YepTbl: CMpaBeAMBOCTb K cebe, CMOCOBHOCTb MEHATbCA U ObiTh
TBOPYECKMM, AOCTAaTOYHAsA 3MOLMaNbHOCTb, YYBCTBO OMOpa, €CTEeCTBEH-
HOCTb 06LLeHNsa 1 ap.

Vmes B BuAy ponb yuntens B obuiem npouecce o6pa3oBaHUs M CO3-
[aBas BM3UIO CerofHsALUHel LWKO/Mbl, XOTUM BCMOMHUTb WMHTEPECHble W
nonesHble MbICIM HEKOTOPbIX aBTOPOB. Hampumep, KaxAblid negaror
[JO/MKEH 3HaTb noXenaHus yyawwmxca (B. YepHioc): ynbibHUTECH, KOrja
MeHs BMAMTe; 06pallainTecb KO MHe MO UMEHU; ClyllaiiTe MeHsl, Korga s
rOBOPIO; CKaXWUTe MHe, YTO BaM MeHs He xBaTano, Korgja MeHs He 6b1/10 B
wKone; obpaulaiiTe BHUMaHUe Ha MOW CcreyuanbHble CNoCO6HOCTY;
MoXBaUTe MeHS, KOrAa s YTO-HMBYTb CAenat XopoLwo U1 T.4.

Meparor, NMOHUMas YHUKaNbHOCTb KaXAOro WHAMBUAA W CMOXHOCTb
BOCNUTATENLHOIO MpoLecca, AO/HKEH 3HATb MCUMXOMOTMI0 CBOEro BOCMU-
TaHHUKa. [lymaeMm, 4To y3HaTb 3Ty MCUXONOTUI0, MOMOYb BOCMUTAHHUKY B
npoLecce ero pasBuTWsA, MOMOXET WHAMBUAYanbHasa Ncuxonorns Anbg-
pesa Agnepa. Mo mMHeHuto A. Ajfepa WKona JO/HKHA MOMOYb pebeHKy
MHTErpMpoBaThCa B XMU3Hb. [cuxonor npegnaraet:

e XOpOLUO MO3HaTb KaXAoro pebeHka;
* He KPUTWMKOBATb €ro W He pyratb, a UCKaTb CMOCOObLI MOMOLLK;
e CTPEMMUTbCA, 4YTOObI B LIKOME BOCMMTaHHWKW He KOHKypupoBaau, a

Hayuunuchb 06LLaTHCS;

o 06LWeHMe MeXAY AeTbMU Hajo MOOLWPATb U T.A.
B pewseHun aTux npobnem, no MHeHUO A. Aanepa, AO/MKHbI y4acTBOBaTb
BCE: YUMTeNs, NCUXONOrN, POSUTENN U AeTK.

[Jaue lMeHKe yTBEPXKAAET, UTO YUMTENAM CnefoBano 6bl COTPYAHUYATb
C yvawmmmuca, uMx poauTensMmu, OOLWECTBOM U KOAneramu; MOCTOSHHO
M3yyaTb MCUXONIOTUIO PasBUTWA NIMYHOCTM pebeHka; 3awumiiath npasa
[ieTeli; MOCTOSAAHHO COBEPLUEHCTBOBATLCS; MH(OPMUPOBaTL poauTeneid o
[OOCTUDKEHMAX WX LeTeil U LIKOMbl; cTaTb NapTHepaMy BOCMUTAHHWKOB U
T.0.

Mo-HOBOMY B3r/IAHYTb Ha NOBCEAHEBHYI paboTy yunuTens B LUKO/eE
morau 6bl NoMoub npefnaraembie JI. ®uMHKeNeM YepTbl YMHOrO MnoBeje-
HWS: YNOPCTBO; CMOCOBHOCTb CHWXXaTb CBOK WMMY/bCUBHOCTL; YMEHWe
BbICNYLATb APYrUX; rMOKOe MbILUeHMe; MeTano3HaHue, paccyXXieHune o
CYXX[EHMAX; TOYHOCTb A3blKA W MbICAN; CNOCOBGHOCTL MNOMb30BATHCA
BCEMW OLLYLLEHNAMWN; CMOCOOHOCTb MEPEeXUTb YAWBAEHWE W T.N. 370
[OMKEH UMETb B BUAY Mejaror COBPEMEHHOM LIKOSbI.
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NCnXonorn4yeCKMe OCHOBDbI
NMPOPECCUOHAIBHOM noAroToB KM
MNEJATOIOB N NCXO10INOB
JOLWKOJ/IbHOIO OBEPA3SOBAHUNA

X. T. lWepbasgaHoBa
Llentp CATP, KasaxcTtaH

Petpopma o06pa3oBaHus, MNPOBOAMBLUAACA B MOCNEfHEE [ecATUNeTUE B
Pecny6nuke KasaxcTaH, BbisiBU/1la MHOTMe npob6nembl. Pacnag eauHoi
CUCTEMbl [OLWKO/IbHOrO BOCNUTaHWUs, BO3HUKHOBEHWE pasHO0bpa3HbIX
aNbTepHATUBHbLIX NPOrpaMM W TUNOB YUPEXAEHWA He peliunnn Bcex npo-
6nem B 3TOW 06nacT, B TOM 4uMc/ie NpobaeM MCUXONOTMYECKO NOAro-
TOBKM [JeTell K LUKOMe, MPEeMCTBEHHOCTM [AOLIKOMbHOI0 W LUKOAbHOIO
06pa3oBaHuA, NPOPUNAKTUKM WU NOMOLLU AeTAM, UMEIOLUM pa3inyHble
TPYAHOCTM B pa3BUTMM, (HOPMMPOBAHUA TBOPYECKMX CMOCOGHOCTEN K
MHOrMX Apyrux BOnpocoB. BaxHas 3ajaya B 3TOM Hanpas/fieHWW OTBO-
OUTCA NOArOTOBKE MpoeccroHanbHbIX KaapoB. COBpeMEHHas opraHu-
3auMs NOArOTOBKM CMeLManucToB B 061acTM 06pa3oBaHUs COLEPXKUT B
cebe He TO/IbKO CUCTEMHblE NPeACTaBAeHUS, HO W Pas3pO3HEeHHble MNono-
XeHus, 4yacto npoTusopevawme ApYyr APYry v TPYAHO peanv3yemble B
JOETCKMX yupexAeHuax. [naBHasg npuuMHa TaKOro MOMOXeHUs [gen
BMAWUTCA B TOM, 4YTO METOAMKW nNpenofjaBaHus pasHbIX AUCLUMINH
M3y4yaroTCa BHE KOHTEKCTa Mpob6sieMbl O6WEHUs, 4TO B LE/IOM CKasbl-
BaeTCAd Ha MOCTPOEHUW Yy4yeBHO-BOCMUTATENbHOrO MNpoLecca B pPasHbIX
3BEHbAX 06pa3oBaHus.

VI3MEHUTb CyLLecTBYIOLLEE MONOXKEHME AeN MOXHO, MPeBpaTuB NCMXo-
NOTUK U3 TEOPETUYECKOW AUCLMNAWHBI B MPaKTUKY paboTbl C AETbMM.
MoaTomMy M HeobxoanmMa nepecTpoiika BbiCLero 06pasoBaHns, rae OCHO-
BO/ NOArOTOBKM NeAaroroB M MCWMXONOFOB [OLWKOLHOrO 06pa3oBaHus
SBNSIETCA OpraHu3aums nejarormyeckoro npouecca Ha 6ase MCUXOOrUM
o6LLeHuns.

Ha cerogHAWwHWIA AeHb B BO3PACTHON NCUXONOrMW BbIABAEHbI MHOTME
(hakTopbl, CMNOCOGCTBYIOLME Pa3BUTUIO 0OLLEHUS AeTeil. BmecTe ¢ Tem, B
NpaKTWKe JOLIKONbHOrO BOCNUTaHMA 3afava pasBuTus o6LeHNs aeTei [0
CUX NOp OCTaeTCAd Cepbe3Hoin npobnemoil. ITO CBA3AHO B MePBYIO
ouepefb C TeM, YTO 32aKOHOMEPHOCTUN Pa3BUTUS OOLEHUS LeTeil JOLIKONb-
HOro BO3pacTa M3BECTHbl TOMbKO [0CTATOYHO Y3KOMY Kpyry creuma-
NMCTOB. YacTo Aaxe W3BECTHble TeopeTuyeckue npo6aeMbl  Mano
MCMONMb3YKTCA B HEMOCPeLCTBEHHON paboTe ¢ AETbMU.
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Mbl cuMTaem, 4YTO O0O6BACHUTL BblleCKa3aHHOE MOXHO 0CO6eH-
HOCTAMM Yy4eBHOro npouecca B MeJarorMyeckoMm By3e, rAe [AETCKON
ncuxonorny BoobLle M NCUXONOTUKN OBLLEHUA, B YAaCTHOCTW, YAensercs
HefloCTaTOYHO BHUMaHWA. 3HaKOMCTBO CTYAEHTOB nefarornyeckux By3oB
C pesynbTaTaMy Hay4HbIX WCCNeA0BaHWiA, B X04e KOTOPbIX YCTaHaBu-
BalOTCA 3aKOHOMEPHOCTM Pa3BMTUA OOLLEHMS, MPUBOAUT HacTo K TOMY,
YTO MCTOYHWKM W YCMNOBUA MCUXMYECKOro pasBUTUA B OHTOreHese cTa-
HOBATCA “3HaeMbIMU”, HO HUKaK He “peanbHO [AeliCTBYHOLWMUMMU” ChO-
cobamy NOAroTOBKW CMeLManmcToB.

MHOroneTHUA aHanM3 MOArOTOBKM CMELMaINCTOB  AOLWKOMbHOIO
o6pa3oBaHMsi M paboTbl MejaroroB Mo3BOASET HaM NPeAnofioKUTb, YTO
OCHOBOI MOArOTOBKWM MeAaroros AOLIKO/IbLHOrO 06pa3oBaHUs AO/KHbI
ABNATLCS, BO-NEPBbIX, (POPMUPOBAHME Y HUX WMCCNEA0BaTeNbCKON No3u-
UMK W, BO-BTOPbIX, OpraHU3auus nefarorMyeckoro npouecca Ha 6ase
Ncuxonorum obLweHuns.

dopmMMpoBaHMe MCCNefOBaTENbCKON MNO3WLMM  npefnofaraeT He
TOMIbKO 3HaHWE UCCNef0BaHUA B 061acTM MCUMXONMOTUN, HO U YMEHUEe UX
MOJeNMpoBaTb B CaMOCTOATENbHOW [feATeNbHOCTW. Mbl CYMTaeM, 4TO
HaBblK KOHCTPYWPOBaHUS WCCNef0BaHWA Heob6X0oAMM Kak fns OopraHu-
3aUMn KONNEeKTUBHOW [esTenbHOCTU AeTeid, Tak U AN YMEHUs aHanusu-
poBaTb [eiiCTBMA M MOCTYMKW OTAENbHOrO pebeHka. YcnosusMmu opmMmm-
poBaHMA MO3NLUN MUCCNefoBaTeNd ABMAIOTCA, BO-MEPBbIX, 3HAKOMCTBO He
C pesynbTaTamu, a C MeTOAONOIMEN 1 XOLOM peasibHbIX UCCNe0BaHUN B
06/1acTM NCUXONOrnK 06LLEHNs 1, BO-BTOPbIX, C OpraHu3aLuneid peanbHbIX
nccnefoBaHuii CTY4eHTOB B NMOBCEAHEBHOW NMpaKTUKe.

B coBpeMeHHOI NpakTUKe MOAFOTOBKW CMELManMCTOB AOLIKOMbLHOIO
BoCNWUTaHMa KasaxcTaHa npegcTaBneHbl pa3sHoobpa3Hble ncuxonoruye-
CKMe Kypcbl. OTO BO3pacTHas MCMXo/orus, nejarormyeckas ncmMxonorus,
ANarHoCTMKa U KOppeKuus aeTeli ¢ TPYLHOCTAMU B pas3BuTumM u gp. MNcu-
X0M0rnsa o6LWeHNs SBASAETCA YacTblo Kypca Mo BO3PAaCTHON MCUMX0M0rnu.
Mbl cuMTaem, 4TO MOCTAHOBKA MCUXONOrUU OOBLLEHWUA B LEHTP nejaro-
rMYecKoro npouecca No3BOANUT, C OfHOW CTOPOHbLI, CDOPMUPOBATL 06LLMIA
CTEPXeHb, KOTOPbIA MO3BOMMT OCMBLICIUTL MNOMyYaeMble B Kypce 06-
YUYEeHMs pPa3pO3HeHHble 3HaHUA, a C APYroi CTOPOHbI, MOAYYUTb METOAU-
YeCKMWA KMY K UCMOMb30BaHUI0 3HAHWIA B MpakTWKe paboTbl AeTCKOro
cafa.

B Ka3axCckom >KeHCKOM nefarorn4eckoM WHCTUTYTE Mbl MOMbITAINCh
OCYLLEeCTBUTb a/ibTEPHATUBHYIO MOArOTOBKY MNCUXO/M0roB 06pa3oBaTesib-
HbIX YupeXxxaeHWin (4eTCKMX cafoB) C YYeTOM BbISBNEHHbIX HEAO0CTATKOB.
Bo-nepBblX, BCe MCUXOMOrMYecKMe Kypcbl OblMM  MNOCTPOEHbl  Ha
6ase ncuxonormm  06LEHWA, BO-BTOPbIX, MOArOTOBKA MCUXO/0r0B
OCYLLecTB/IANACb He W30/MPOBaHHO, a B pamMKax MOAroTOBKW Nejaroros
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JOLWKONbHBIX Yy4ypexaeHuii. TpeTbeil 0COBEHHOCTbIO NpPWM MOArOTOBKE
NMCUXOMOT0OB fABMANOCH TO, YTO CTYLEHTbI-NMCUXONOrM MPOBOAMAN CaMO-
CTOATENbHbIE UCCNEA0BAHUS, CBA3aHHbIE C MCUXO0NOrMei o6LLeHNs, KOTo-
pble BKNOYeHbl B KYpPCOBble MPOEKTbl B paMKax KypcoB ‘BospacTHas
ncuxonoruns”, “legarornyeckasa ncmxonormsa”. Yetrseptasd 0COGEHHOCTb
npeaoXeHHOW HaMW MNOArOTOBKW CTYAEHTOB-NMCUMXONOrOB CBfi3aHa C
LUMPOKNM WCMONb30BaHNEM WIP, TPEHWHIOB, 0OCYXAEHWI, AUCKYCCUIA 1
T.n. BaxxHoe MecTo B NOATOTOBKE 3aHWMas NMPOCMOTP U aHa/nu3 YPOKOB B
HayanbHOl LWKOMe W 3aHATMIA B [JETCKOM cagy C MO3MLMIA NCUXONorum
o6weHns. Tpn 3TOM Mbl CHMTANU, YTO MCUXONOT B AOLIKOMBHOM Y4Ypex-
JeHUN [O0/MKEeH He TONIbKO BnafeTb PasHbIMU CTUASMMW OO6LLEHMS, HO U
KOHCY/IbTUPOBaTbL MeAaroros Mo MCMoMb3yeMOMY WM CTU/IHO OOLLEHMS.
JT1a paboTa Benacb noatanHo. BHauvane aHanmM3 paboTbl nmegarora
OCYLLLeCTB/IANCA COBMECTHO C MpenofaBaTefieM B KON/JeKTUBHO-pacrnpe-
feneHHoin pestenbHocTu (B. B. [aBblgoB), a 3aTeM MNOCTENEHHO CTy-
[eHTbl npuobpetann cnocobHOCTb CaMOCTOATENIbHOIO aHanmsa. MHoro
BHMMaHMA YyAensnocb crnocobam opraHusauum paboTbl CO B3POC/bIMM.
Tak, Hanpumep, MHOTME WIPbl N TPEHUHTU BHavane 0ObIFPbIBA/INCL Ha
NPaKTUYECKNX 3aHATUAX, a 3aTeM CTyfeHTaM Mpejfarasiocb CaMoCTosi-
TeNbHO NPOBECTU W OPraHM30BaTb aHaNOrMyHyto paboTy Kak CO CBOMMM
KO/ineramu, Tak v B peasnbHbIX Nnefarormyeckmux KosekTusax.

CTyfeHTbl CTapwmx KypcoB BOB/leKaMCb B peasibHyl0 paboTy
ncuxonora. OHW y4yacTBYHOT B NPOBeAeHUN Pas3/IM4HOro pofa KOHCY/b-
Tauuid, OKasblBalOT MOMOLLb B KOPPEKLWOHHON paboTe ¢ geTbmu. [Mpm
3TOM WX cheumnanbHO y4yaT MOAeNnpoBaTb pasHble CUTyauuu 06LLeHus,
nepexoanTb OT OAHOFO0 CTUAA K APYromy, co4yetatb B paboTe pasHble
cTunm  obweHnsa. Tak, Ha 6ase Hay4HO-MPOU3BOACTBEHHOrO LEHTpa
“CoumanbHas agantayns — TpyfoBas peabunutauuns™ Hamn Obl OTKPbIT
KabMHeT MCcMxXonornyeckoir nomowm. Llenm m yHKuMm kKabuHeTa B
OCHOBHOM 06pa3oBaTefibHble, HO MPOrpaMmbl, KOTOpble Tam WCMOSb-
3yI0TCA, ABMAKTCA AUATHOCTUYECKMMU N KOPPEeKUUOHHbIMU. HekoTopble
NpYMeHsieMble B 3TOM LIEHTPe MporpaMmMbl WUCMOMb3YHTCA B Npoguiak-
TUYECKUX LeNsX.

MoaroToBka 6yayLiMX Nesaroros AOLWKOALHOrO 06pa3oBaHMs MAET BO
MHOFOM aHafornMyHbIM nyTem. TONbKO Npu 06y4YeHUM CTYAeHTOB-nefa-
roroB Mbl CTapaemcs MPUBHECTU MCUXONOTUKD OOLEHUS He TOMbKO B
NCUX0NOrMyeckne, HO M B MNefarormyeckme Kypcbl. [NaBHOW 3agadveit
npodeccnoHanbHOM MOArOTOBKM MefaroroB AOLWKOIbHOTO Y4YpeXxaeHus
SBNAETCA Teopus W MpakTUKa nefarornyeckoro obuweHus. HoBbiM B
MOArOoTOBKE MefaroroB [OLKOMbHOIO YUYPexAeHWs ABNSAETCA BBefeHue
MHOTMX AOMNOSIHUTENbHbLIX MCUXONOTMYECKUX KYpCOB. Tak, Mbl CUUTAEM
06s3aTeNnbHbIM  3HAKOMWUTb  CTYAEHTOB-NefaroroB € OCOBEHHOCTAMU
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“TPyAHbIX” feTeil, C NPOCTbIMU (PopMaMn AMArHOCTUKM U KOPPEKLMK.
370, NO HaweMy MHeHWto, fBnseTcs 6asMcom [N COTPYAHWMYecTBa
pasHbIX CreLnanucToB [OLIKONbHOrO BOCMUTAHUA W OCYLLECTB/IEHNA
WHAVBMAYANBHOrO MoAxofa B 00y4yeHWM W BOCMUTaHUKU. MHOro BHU-
MaHWsa Npu NoAroTOBKe MeAaroroB AOLWKO/ILHOr0 BOCMUTaHUA OTBOAUTCSA
YMeHuo paboTaTb C CeMbeil pebeHka. Mbl 06y4Yaem CTYAEHTOB pa3HbIM
mMeTodaM paboTbl CO B3POCAbIMM, YUYMM OPraHW30BbIBATL CEMENHbIe
NpPasgHUKN,

MHoroneTHne HabnwoaeHns 3a paboToil negaroroB  AOLUKONbHbIX
yupexaeHuii no3BoAuAM HaM MNPUATU K BbIBOAY O TOM, 4TO Hapagy c
YMEHWEM M0/b30BaTbCA Pa3IMYHbIMU CTUNAMKU 00LLeHUs Heobxoaumo
elwe BnafeHne marepuanom Ans obuieHns. Kak nokasbiBaeT NpoBefeH-
Hbl HaMW aHanu3, MHOrMe BOCMUTATENW [OLIKOMbHLIX YUPEeXAeHUi
Maoxo o6WAlTCA B CUNY TOrO, YTO Y HUX HET npegmeTta fAns obLWeHus ¢
JeTbMu. Bce 3To nobyauno Hac BBecTM B 00y4veHMe CTYAeHTOB KypCbl,
KOTOpble CNOCOOGCTBYIOT MOBbLIWEHUIO WX 06WeN KynbTypbl W pacLiun-
peHnto Kpyrosopa. 3To, Hanpumep, “3TWKa W MCUXONOTUS CEMEWHOW
XWU3HU”, “ITHONcMxonornyeckne npobnembl o6weHns”, “KynbTypa
peun” n gp. AHanu3 nosyyeHHbIX pe3ynbTaTtoB MO3BOMWUA HaMm chenaTb
BbIBOJ O TOM, YTO M3MEHeHWs B NOATOTOBKE CreLnanucTos [OLWKOLHOro
yupexxaeHus npusenn K 6onblueii 3pPeKTUBHOCTM CUCTEMbI BbICLLETO
o6pa3oBaHus.

BesycnoBHo, npouecc 06HOBNeHWs o6pa3oBaHMa B Pecny6nnke
KasaxcTaH fivwb TONLKO HauvaT. Bysbl npexge BCEro JO/MKHbI MOBLICUTb
OTBETCTBEHHOCTb Mepej LUKOMOW 1 06LieCTBOM B MOArOTOBKE BbICOKO-
KBaMULMPOBAHHBIX Mejarornyecknx Kagpos. Mpu aTom cnepyet obpa-
TUTb 0CO00e BHMMaHWe Ha MOAroTOBKY MNCUXO/0roB, M60 B MCUXONOrK-
YeCKOM o6ecneyeHUN HYXAaeTcs He TONbKO cucTeMa 06pasoBaHus, HO W
BCA COLManbHO-06LEeCTBEHHAA CTPYKTYpa Ka3axCTaHCKOro o6LuecTBa.
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HEYV ja perekond
SEN and family issues
COH u cembsa



INTEGREERIMISEGA ON VAJA ALUSTADA
VOIMALIKULT VARA

Viivi Neare
Tartu Ulikool

“Lapse Giguste deklaratsioonis”, mis on URO Peaassamblees vastu vdetud
20. novembril 1959, on oOeldud: “Lapsele peab kuuluma digus terveks
kasvamiseks ja arenguks”. Niisugune 0igus meie lastel on. Ka Eesti
P&hiseadus (tleb, et igalihel on digus haridusele (837), aga lapsed ise neid
Oigusi kasutada ei saa, sest pOhiseadust ei jargita tegelikus elus —
puuduvad riiklikud garantiid. Et laps saaks teostada oma Oigust terveks
kasvamisele ja arengule, tuleks talle garanteerida enam tahelepanu juba
koolieelsest east. Terveks kasvamise ja arenemise digus on igal lapsel, st.
ka puudega lapsel. Eridpetuse erinevatel maailmakonverentsidel on
voetud juhtmdotteks, et nii lasteasutused kui tavakoolid peavad olema
avatud igale lapsele, vaatamata nende flusilisele, vaimsele, emotsio-
naalsele, keele- vB8i mdnele muule puudele. Selleks on loodud ja
soovitatakse luua integreerimisriihmi vdi sobitusrihmi koolieelikutele voi
“kooli kdigile”, milleks aga on vaja materiaalseid ressursse (riigi osa) ja
kaadrit, kes on valmis ennast harima metoodikat ning &ppematerjale
diferentseerides, et todtada vastavalt erinevate (eriliste) laste vajadustele.

On mitmeid p6hjusi, miks integreerimist tuleb (on otstarbekas) alus-
tada kooolieelses eas. Koolieelik on vdga paindlik, tdiskasvanute posi-
tiivse eeskuju toel salliv, teisi abistada sooviv ja koostegevustes joudsalt
arenev isiksus. Kui eakohaselt arenevad lapsed on koos halbelistega,
mdojutavad nad Uksteist positiivses suunas. Lapsevanemate seisukohalt on
ka nemad oma pisikeste arengu suhtes objektiivsemad, ei esita veel suuri
ootusi ja saavad aega ning vdimalusi spetsialistide toel kergemini mdoista
arenguliste ja tulevaste hariduslike erivajaduste (kui need tekivad)
olemust.

Koolieelne integreerimine aga nduab vdga mitmetasandilist koost6dd.
Kéesolevate teeside eesmérk ongi avada koolieelse integreerimise vGima-
luste mote erinevate koostddvajaduste kaudu. Kérgemal tasandil on vaja
koost6dd haridus- ja sotsiaalministeeriumi vahel, sest kuidas muidu
saaksid piisavat koolieelset arendust need lapsed, kes tahavad jaada v8i on
sunnitud jadma kasvama perekonda, mitte koolieelsesse lasteasutusse.
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Integreerimine koolieelses eas tdhendab kdigepealt arenguliste erivaja-
dustega laste valjaselgitamist, info omamist nende kohta kohaliku oma-
valitsuse tasandil — ei ole integreerimist ilma diferentseerimiseta. Seega
on vorgustiku esimene luli stinnitusmaja, lapsevanem, perearst, kohaliku
omavalitsuse sotsiaalnBunik. Esimese luli sdlmpunktiks kujuneb pere
toetamine spetsialisti suunamisega koju vOi vanemate koolituse néol.
Oluline on siin ennekdike puude teavitamine vanematele, tugi nendele
Sokiperioodil. Sotsiaaln6unik saab siin pakkuda seda abi, et ta viib oma
piirkonnas teada olevad puudega laste vanemad omavahel kokku. Koos-
kogetud mure on kergem kanda. Koosolemistel selgub ka tépsemalt,
millist abi iga konkreetne pere(laps) edaspidi vajab.

Koostdovorgustik areneb edasi koos esimeste arvele voetud laste
kasvamisega. Kuni esimesed arvele vfetud lapsed saavad 1,5-3-aastas-
teks, loob kohaliku omavalitsuse sotsiaalndunik v@rgustiku teist luli: pere-
arst, kellelt ta saab teavet varases lapsepOlves tekkinud arenguhélvete,
samuti véaga palju haigete vGi traumat labielanud laste kohta; polikliiniku
(piirkonna) logopeed, kes tegeleb ko&nehdlvikutega; lapsevanemad, kes
kiusivad ise n6u vdi kes teavad piirkonnas (naabruses) ebasoodsas arengu-
keskkonnas (ka perevégivalla all kannatavate) elavate laste kohta;
polikliiniku/lastehaiglate pstihholoogid, kellelt ta ndutab teavet pikemat
aega haiglaravil vdi uuringutel olnud laste kohta; kohaliku omavalitsuse
haridusndunik, kes tegeleb koolieelsete lasteasutustega. Selle lili koost6d
s6lmprobleemiks on ohuriskiga laste nimekirja laienemine, 1,5-3-aastaste
arenguliste erivajadustega laste abistamise vajaduse selginemine, et panna
alus koolieelse integreeritud eriabi susteemi loomiseks ja planeerimiseks.
NUud saavad juba arvel olevad lapsed ja kd&ik kohaliku omavalitsuse
perede lapsed 3-4-aastasteks. See on vanus, kus kdik lapsed oskavad kaia,
ennast enam-vahem teenindada (ise s66ma, riidesse panema, mangima) ja
valdavad konet. See on (ks esimesi aegu, kus lapsed peavad saama
esmase eripedagoogilise (logopeedilise) labivaatuse osalisteks. Kohaliku
omavalitsuse sotsiaal- ja haridusndunik korraldavad ihe lasteaia juures 3-
4-aastaste lastega perede péeva(d). Siin méngivad kasvatajad/sotsiaal-
pedagoogid ja vanemad lastega, logopeed/eripedagoog ning vdimalusel
psihholoog ja lastearst jélgivad laste tegevusi, aeg-ajalt vestlevad/
tegutsevad mdne lapse ja emmega individuaalselt. Uhistegevuses selgineb
3—4-aastaste laste arengu tase, selle potentsiaal, samuti tdpsustub juba
olemasolev arenguliste erivajadustega laste nimekiri. Vanemad saavad
otseseid ndpunditeid laste sensoorse ja/vdi kone arendamise Kkohta.
Selgub, kas on vaja luua lasteaia (aedade) juurde mdni eririhm hélbega
lastele v8i on vaja luua sobitus- ehk integreeritud rihm. Siit, koost6o
teisest lulist areneb diferentseerimine edasi integreerimiseks.
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Koostdd kolmas ja jaav luli on sotsiaalndunik, lapsevanemad (st.
nende koolitus, teenused/tugi peredele), perearst (-0de), haridusndunik
oma meeskonnaga (so. kasvatajad, logopeed/eripedagoog, lasteasutuse
juhtkond, abikasvatajad). Oluline on, et arenguliste erivajadustega laps
kéiks lasteaias (eri- vOi sobitusrihmas), saaks nii vajalikku ja joukohast
eribpet. Kergema puudega lapsed (kdnehalvikud, tdhelepanu defitsiidiga
lapsed) saavad siistemaatilist parandusdpet logopeed/eripedagoogilt.

Nii saavad lapsed 5-6-aastasteks. Nild on vaja taas korraldada piir-
konna koikide laste (teistkordne) logopeediline/eripedagoogiline 1abi-
vaatus, et kinnitada tehtud Uhistdd ja n&htud vaeva positiivseid tulemusi,
et tdpsustada, vOib-olla vahendada arenguliste erivajadustega laste nime-
kirja ja selgitada tapne vajadus, millised lapsed peavad saama lasteaia
ettevalmistusriihmas neile vajalikku kooliks ettevalmistust. Lasteaia ette-
valmistusrihmas peavad kasvatajad Gppima viima labi haalikanalldsi
(diisgraafiat ennetava), vaatlus- ja jutustamisoskuse ning arvu eelkujut-
luste arendamise tegevusi. Logopeedid aga tegeleksid laste kdne ja
tunnetusprotsesside arendamisega grupi- vdi individuaalt6d korras. Seega
lisandub koostdd ketti ka kool, just esimese klassi Opetaja. See labivaatus
tdpsustab juba ka selle, kuidas saab ja peab koolieelne integreeritud
eridpetus jatkuma koolis. Planeeritakse tugi- ja parandus@ppe, eriklasside
ja/vdi individuaalse Gppekava vajadus.

Niisugune koolieelse laste terveks kasvamise ja arenemise integree-
rimise koostoovargustik hoiab &ra enamuse hariduslike erivajadustega
laste raskused koolis. Kui need lapsed saavad koolis hakkama, ei muutu
nad kohaliku omavalitsuse sotsiaalseks probleemiks.

Selleks, et koolieelne integreerimine dnnestuks, on seega vaja:

1) avastada puudega lapsed digeaegselt ja koguda nende kohta infot the
kohaliku omavalitsuse vdtmeisiku kétte. Koostdo: slnnitusmaja —
perearst —psotsiaaltottaja —pperekond;

2) luua varane peresid ja lasteasutusi haarav koostodvorgustik etapi-
viisilise laste arengu eripedagoogilis/logopeedilise jalgimisega. Koos-
t00: perearst —psotsiaaltédtaja —=haridusndunik —peripedagoog, vaja-
dusel psiihholoog, eriarstid;

3) planeeridaja teostada puudega laste eridpe sobitus- vdi eririhmas, mis
kindlustab ka Oigeaegse ja joukohase integreeritud dppe koolis ning
lulitumise Umbruskonna igapéevaellu. Koostd6: sotsiaal- ja/vOi
haridusndunik, kasvatajad, eripedagoog/logopeed (muud spetsialistid).
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OPIRASKUSTEGA LASTE VANEMATE
NOUSTAMISEST

Vello Saliste
Kosejoe Kool

Saateks

Kosejoe Kooli baasil on paari aasta jooksul uuritud Harjumaa tldharidus-
koolide 0Opetajate ja koolijuhtide hinnanguid ning arusaamu eripeda-
googikast, erikoolist ja integratsioonist (V. Saliste, 1997). Kosejde Kooli
lapsevanemate kisitlused nditavad, kuidas muutub aastatega perekonna
hoiak ja suhtumine erikooli. K&esoleva artikli aluseks on 1996-1997. a
toimunud UGldhariduskoolide lapsevanemate usutlus. Kisitlesime neid, kes
esmakordselt astusid Ule Kosejoe Kooli lave, et oma lapse Oppimis-
probleemidele lahendust leida. Tundsime huvi, milliseid raskusi valmistab
ndustaja poole pddérdumine ning sellega kaasneda vdiv soovitus kooli
vahetada, erikoolis dpinguid jatkata. Kuna ndustamisele tulnute arv oli
napp, saame késitleda vaid tlitipilisemaid hoiakuid. Neid tundes ja mdistes
oskame paremini Gpiraskustega laste peredele toeks ja abiks olla.

Ndustatavad
Konsultatsioonile tulid koos lastega tUksnes emad. Isad on lastega tegele-
misel passiivsed. Laste kdekaigu eest hoolitsemine ja otsuste langetamine
jaetakse emade hooleks. Emadele jadb ka vastutus. Veerand lapsevane-
maist tunnistas, et on ka ise erikoolis dppinud. Kolmveerand ndu vaja-
vatest Opilastest olid poisid vanuses 11-12 aastat. Selles eas sagenevad
halbadest hinnetest tulenevad koolikonfliktid. Tekib olukord, kus tavaline
Opetus enam tulemusi ei anna ning kaob lootus, et ehk lI&heb pea “lahti”.
80% kusitletuist valmistas Oppetdd suuri raskusi. Kolmveerand
ndustamise tulnuist olid juba klassikursust korranud.

Opiraskustest

Emad esitasid hulga pdhjusi, mis nende arvates laste dppeedukust pérsi-
vad. Siin on need reastatud tahtsuse jarjekorras, alustades kdige olulise-
mast:

» laisk, ei viitsi 6ppida;

e mingi haigus segab dppimist;

» ei oska teda kodus Gppimisel juhendada;

» pole aega temaga kodus tegelda;

¢ laps on sageli haige, jdab teistest maha;

e perekonnal on majanduslikud raskused;
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* ema kasvatab last Uiksinda;
¢ halvad sGbrad segavad;
e Opetajad teevad koolis vahe t66d.

Esmatéhtsaks peetakse lapse ja koduga seonduvat. Halbade kaaslaste ja
Opetajate stitidistamine jadb tagaplaanile.

Opiraskustest {ilesaamiseks vdi nende leevendamiseks nahakse
jargmisi véimalusi:

e eriinternaatkool 50%
e jarelaitamine ja parandusdpe kodukoha koolis 18%
¢ koneravi, logopeediline abi 18%
* 160 kodukoha kooli eriklassis 14%

Erikooli eelistus on mdistetav. Esiteks on see levinuim ja kéattesaadavaim
Opiabi saamise moodus. Erikoolidest on palju kdneldud ja kirjutatud, neid
teatakse ja tuntakse. Teiseks on erikooli kasvandikud osalisel riiklikul
Ulalpidamisel, mis mdjub soodsalt perekonna eelarvele. Kolmandaks
vahendab lapse viibimine intmaadis negatiivsete sotsiaalsete néhtuste
moju — vanemate té0puudus, napp toiduraha, lapse sisustamata vaba aeg,
vanemate suutmatus kodust dppetddd juhendada, halvad suhted pere-
konnas jne. Vanemate eelistus kiisimustele vastamisel tulenes Kindlasti ka
sellest, et usutlus toimus erikoolis.

Parandusdpe, kodneravi, logopeediline abi ning eriklassid juurduvad
tavakoolides visalt. Pohjusi on mitmeid, alates kooli soovimatusest eri-
vajadustega lastega tegelda, 18petades omavalitsuste rahapuudusega. Koo-
lidel puudub vastava ettevalmistusega kaader, puuduvad kogemused
(V. Saliste, 1997).

Seega on erikool endiselt paljudele lastele ainus Opiraskuste tletamise
vBimalus.

Edutusega kaasnevast

Opilaste argipaev on raske, sest erinevalt taiskasvanuist saab ta iga paev
hinnanguid oma tééle — @ppimisele. Opiraskustest tingitult on need
tavaliselt halvustavad. Edutus hakkab psuiihikat koormama. Halva dppe-
edukuse pdrast on koolis ebameldivusi ligi kahel kolmandikul hariduslike
erivajadustega lastest. Ka kodus pole nende elu kerge:

» sageli saab riielda 22%
* monikord saab riielda 56%
» (ldse ei saariielda 22%

Laps vajab koolistressist vabanemiseks lisaks Opiabile ka psuhholoogilist
tuge. Kooli vahetus, véiksem té6koormus, asjatundlik Opiabi ja sdastev
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reziim erikoolis on kindlasti ks vdimalus elur6dmu tagasitoomiseks
lapsele ja tema kodule. Halvustavatest hinnangutest tulenevatele negatiiv-
setele emotsioonidele lisandub kiusamine. Kaas@pilaste kiuslikku suhtu-
mist kurdab 40% Opihalvikutest. 13% nende vanematest véidab, et ka
Opetajad kiusavad. Koolid ei oska sageli last kiusamise eest kaitsta.

Ndustamisest

Tavakoolide Opetajatel on raske lapsevanematele selgitada, et lapsega
tuleks konsultatsioonile minna. Kisitlusest selgusid mdned seigad, mis
aitavad meil lapsevanemate probleeme paremini mdista. Konsultatsioonile
mineku otsuse langetamisel vajab perekond kellegi soovitust vdi toetust.
Kosejoe Kooli ndustamiskomisjoni péérdumiseks saadi soovitusi jarg-
mistelt isikutelt:

« Opetajatelt 62%
e arstilt 21%
e sugulastelt 9%
e sotsiaaltdotajatelt 8%

Konsultatsioonile minna on raske, sest see sunnib teadvustama tdsiasja, et
lapsel on Gppimisega tdsiselt probleeme. Soovitaja riskib sellega, et tdmbab
endale lapsevanema pahameele. Usutlusest selgub, et m&te konsultatsioonile
minekust tekitas hes viiendikus peredest negatiivseid tundeid. Kardetakse
erapooletut ja objektiivset infot. Kartuste tleatmiseks puitakse ndu kusida
mitmetest erinevatest allikatest. Pooled konsultatsioonile tulnuist olid varem
mdnel teisel tasandil oma lapse v8imete kohta teavet hankinud.

Vaatamata kartusele ollakse siiski taiesti veendunud, et lapse Opi-
raskused ja nende uletamise teed tuleb vGimalikult varases eas kindlaks
teha. Venitamisest pole kasu. Sellegipoolest motlesid pered kaua, enne kui
konsultatsioonile tulid.

Hoiakutest

Eelnevatest kisitlustest on selgunud (V. Saliste, 1997), et erikoolidesse
suhtumisel domineerib (ldsuse negatiivne hoiak. Seda on tarvis teada
lapsevanemate veenmisel ja abistamisel neile raskel otsustamise hetkel.
Eeslarvamuslik suhtumine voib jatta lapse vajaliku Opiabita kodukoha
kooli edasi istuma.

Enamus esmakordselt Kosejoe Kooli kiilastanud lapsevanemaist véitis
end teadvat, kus Harjumaa Opiraskustega lapsed Opiabi saavad. Peaaegu
koik Kkinnitasid, et Kosejoe Koolil on nende silmis hea maine. Nega-
tiivseid hoiakuid p8hjustavad lapsevanemate arvates jargmised asjaolud:
¢ Kkoolistja seal tehtavast to0st ei teata midagi;
¢ rahva seas liigub igasuguseid kuuldusi;

« laps saab eluks ikkagi sildi kiilge.
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Positiivsete hoiakute kujundamisel on palju kasu Kosejoe Koolis Gppivate
laste vanematest. Nad on koolis toimuvaga kursis ja nende suhtumine on
positiivne (V. Saliste, 1997). Kolmveerand ndustamisele tulnuist tunneb
monda erikooli lapsevanemat. Vdidetavalt 90% neist kdneleb oma lapse
koolist ainult head. See vé&hendab vadrarvamusi ning on abiks otsuse
langetamisel.

Koik konsultatsioonile tulnud lapsevanemad on veendunud, et kui
Opilasele leitakse tema vOimetele vastav dppevorm, muutub kodune dhk-
kond mérksa pingevabamaks. Usutakse, et Kosejoel paraneb lapse dppe-
edukus ja ta saab seal paremini hakkama.

88% Opiraskustega laste peredest on valmis last Kosejoe Kooli pane-
ma, kui ndustamiskomisjon seda soovitab.

Ldpetuseks

Euroopasse plrgivas Eestis peaks valitsema hariduslike erivajaduste ra-
huldamise vdimaluste paljusus. Uha suuremat eludigust véidavad integ-
reeritud dppevormid, kus laps saab abi kodukohast lahkumata.

Kéesolev kirjutis keskendus erikoolile. See kool asub tldjuhul kodust
kaugel, kuid on h&davajalik, kui lapsel pole enam véimalik kodukoha
koolis dppida.

Siin toodud suhtumised ja hinnangud aitavad Opetajatel paremini
mdista Opiraskustega laste vanemate probleeme ja on abiks nende ndus-
tamisel.

SIBLINGS OF DISABLED CHILDREN AND
THEIR SOCIAL RELATIONS:
A COMPARATIVE STUDY BETWEEN
THE SIBLINGS OF MENTALLY RETARDED
CHILDREN AND CONTROL GROUP IN ESTONIA

Marika Veisson, MA
Tallinn Pedagogical University, Estonia

Introduction

A lot of studies have been carried through in Europe and the USA on
siblings of disabled children and their social relations at school and at
home, their self-esteem, effect of disabled child on his siblings. Our

107



research is an attempt in Estonia to study siblings of disabled children and
their social relations.

Birth of a developmentally disabled child may influence not only how
parents respond, but also how siblings respond to it. Frequent contact
between the disabled sibling and normal siblings may affect the latter’s
view of themselves. Being the sibling of a disabled child may cause the
normal child to feel a loss of identity and a loss of uniqueness of his/her
own role in the family (Roberts, 1994).

Siblings of the disabled child may be neglected because their needs are
less demanding on the parents. According to Meyer et al. (1985, 1996)
parents deal more with the disabled child and siblings become jealous.
According to Gamble & Woulbroun (1993) rivalry, competition, indivi-
duation, and caregiving are terms often used to describe the siblings’
relationships. Hodapp (1995), Seligman (1988, 1991) and Stoneman &
Brody (1993) found female siblings of handicapped children to have the
greatest degree of responsibility for child care and household tasks.

Dyson (1989), Kazak & Clark (1986), Lobato et al. (1987) showed
that siblings of handicapped children are comparable to siblings of non-
handicapped children in self-concept. On the contrary McHale & Gamble
(1988) found that school-age siblings of younger children with disabilities
had lower self-esteem. Sisters of children who were disabled had
significantly lower self-esteem scores than did brothers of children with
disabilities (McHale & Gamble, 1989). Winkelman & Shapiro (1994)
found that the primary correlation of behavioral problems is low self-
esteem. According to Bischoff et al. (1991) there were no significant dif-
ferences between groups on measures of behaviour problems, social
competence, or self-esteem.

According to Lobato (1983) also oldest daughters more often display
depression and other psychopathology. Lobato et al. (1987) found
brothers of handicapped children to be more depressed and more
aggressive and sisters more aggressive than control children.

Misinformation, lack of knowledge, and misunderstanding of informa-
tion all contribute to siblings’ feelings of guilt, fear, anger, responsibility,
and confusion (Newson and Davies, 1994; Powell & Gallagher, 1993).
According to Bloch, Margolis & Zeitz (1994) there were still significant
indications that siblings in these families have a potentially more proble-
matic and complicated emotional life than it is generally assumed. Many
reported that they struggled privately and often silently with their intense
feelings of shame and anxiety. Lobato, Faust and Spirito (1989) research
generally does not support the popular belief that siblings of disabled and
chronically ill exhibit more problems in overall psychological adjustment
than do siblings of able children. According to Roeyers et al. (1995)
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children who had sibling with autism, sibling with mental retardation and
nondisabled sibling were basically similar in their ratings of frequency of
stressors involving siblings.

According to Dunn (1989, 1992) children with handicapped siblings
suffer more from emotional and behavioral problems than children with
nonhandicapped siblings; 2) children’s adjustment is lower.

According to Dyson (1992) siblings of handicapped children in gene-
ral were less active in extracurricular activities than other siblings.

It appears that the nature of the child’s disability, the behaviour of the
child with special needs, the quality of relationships of the siblings, the
openness of communication of the parents and siblings, the mental health
of the parents and quality of relationship between the parents and child
with special needs intervene or mediate in complex ways to affect how a
brother or sister develops (Dale, 1996). Parents can support the siblings of
their child with special needs. Sibling support groups or workshops
provide opportunities to meet other children who have similar feelings,
guestions, and experiences (Meyer & Vadasy, 1994; Powell & Gallagher,
1993; Frank, 1996).

Aim

The aim of this study was to find out whether there are differences in
social relations at school and at home between two groups: 1) siblings of
mentally retarded children and 2) siblings of control group children
without disabled sister or brother. Secondly, we were interested in sex
differences. Thirdly, we were interested if there are some differences
between siblings having older or younger sisters and brothers.

Method

We studied adolescents using questionnaire completed and also used in
their researches by Lawenius (1986) and Andersson (1988), which
included 44 questions about children social relations and problems at
school and at home and also 4 questions about real and ideal self-esteem
and school results.

In total, 120 adolescents, 60 with non-disabled siblings and 60 with
disabled siblings, aged 12-14 years, answered a questionnaire. We studied
60 siblings of mentally retarded children and 60 siblings of non-retarded
children from the same schools and of same ages. Siblings of mentally
retarded children were found by special schools, day care centers and
parent associations, from where we got information about the compulsory
schools siblings of mentally retarded children learned. Questionning took
place in schools individually. There were no significant differences
between the ages and sexes, we had 34 girls and 26 boys in the group of
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non-disabled siblings and 34 girls and 26 boys in the group of mentally
retarded children. Mean age in both groups was 12,87. There was no
significant difference in the number of siblings, in disabled group and in
control group there were averagely 1,85 siblings. In both groups there was
an equal number of chidren having older (23), younger (22), older and
younger (15) siblings.

Results

By ANOVA and MANOVA the most significant difference (Table 1)
between siblings of mentally retarded children (MRCS) and control group
(CS) was that MRCS know significantly more disabled persons than CS
do (p< .001). At the same time we witnesseded an interesting fact that
there were 40 % among MRCS who said that they know some disabled
person who were not their siblings, but somebody else. There was also a
significant difference between the two groups in information about
disability: MRCS agreed that they got information about disability at
school, CS group had such kind of information on a lower level (p< .05).

MRCS are significantly more anxious about school results (p< .01),
complain for hard work at school (p< .01), specially girls in MRCS group
(p<.05), more difficulties have girls from bigger families. Also MRCS are
significantly more shyer and more uncertain than CS are (p< .01).

We were also interested if the students have similar or different
understanding with parents about money, evening time, clothes, peer
relations, helping parents, homework, amusement in free time, caretaking
of siblings and music loudness. We found only one significant difference
between the two groups. MRCS have significantly different understanding
about home work from school, specially boys having MRCS. There were
no differences between the two groups in understanding about clothes,
helping parents, amusement in free time, caretaking of siblings, in music
loudness, money and evening time.

Also MRCS answer that it happens quite often that there is nobody
with whom to be together (p< .05), specially girls having older MRCS
(p< .05). It means that siblings in control group have more friends and
spend a lot of time with them. Girls with younger siblings from MRCS
group like more than other peers chattering at home (p< .05). Older girls
in both groups must also do at home more than their siblings (p< .05).
MRCS from bigger families having younger siblings read significantly
fewer books (p< .05).
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Table 1
Differences in the MRCS and CS analysed by MANOVA

Problem Min  Max Mean Mean MANOVA, MANOVA, MANOVA, MANOVA, MANOVA, MANOVA,
value value MRCS CS effect dis-  effects disabi- effects disabi- effects disabi- effects disabi- effects dis-
ability lity and sex lity and num-  lity and age  lity and sex  ability, age

ber of children of siblings and number  and number
of children of children

sports 3 1 1,63 1,33 0,34 ns 5,50* 1,41 ns 1,31 ns 2,40 n.s 0,95n.s
read books 3 1 1,67 1,68 0.008 n.s 0.76 ns 2,55 ns 3,94* 1,83 n.s 7,27*
chattering at home 3 1 1,50 1,55 1,68 n.s 2,72 ns 1,33 ns 1,31 ns 2,712* 1,25 ns
popularity important 4 1 2,58 2,28 0,438 ns 8,01** 0,80 ns 0.2 On.s 3,21* 1,15 n.s
home work from school 2 1 1,45 153 3,40 ns 4,57* 1,75 n.s 2,39 ns 1,46 ns 1,11 ns
no peers 4 1 2,77 3,056 0,08 ns 4,42* 1,62 n.s 3,39* 0,63 n.s 1,45 n.s
hard work at school 1 4 2,22 2,03 0,86 ns 5,18* 1,15 ns 2,57 ns 3,564* 1,65 n.s
anxious about school results 1 4 2,78 2,23 5,82 * 3,81* 1,40 n.s 0,75 n.s 1,26 n.s 0,71 n.s
stomach 4 1 3,00 3,18 0,07 ns 3,69 ns 2,48 n.s 3,49 * 1,28 n.s 3,81 *
shy and uncertain 1 4 1,82 1,52 6,14* 0,01 ns 0,33 n.s 0,65 n.s 1,09 ns 0,60 n.s
like school fellows 4 1 1,83 1,80 0,07 ns 0,25 n.s 2,90* 4,15 * 0,19 n.s 5,94**
tease me more 4 1 2,97 3,13 0,42 ns 7,89** 0,93 ns 0,25 n.s 1,20 n.s 0,31 n.s
info about disability 2 1 1,57 1,75 4,89* 3,19 ns 1,95 n.s 2,49 ns 1,49 n.s 2,90 ns
know disabled 6 1 3,48 5,42 19,59*** 0,0001 nss 1,31 ns 0,22 n.s 0,72 ns 0,72 n.s

MRCS — mentally retarded children siblings; CS — control siblings; * p<0,05; ** p<0,01 ; *** p<0,001



Children from MRCS (specially girls from bigger families) had less
activity in sports than children from CS (p< .05). Children in control
group (higher level boys) mentioned that it is very important to be popular
with peers (p<.05).

In self-esteem we did not find significant difference between the
groups.

Girls from MRCS group are more teased by peers (p< .05). By
MANOVA (effect disability status and age of siblings) we revealed that
children, who have younger disabled siblings, think that school work is
very hard for them (p< .05). In particular hard is school work for girls
having younger disabled sibling (p< .05 by MANOVA, effects disability
status, age and number of siblings). Children from MRCS group having
elder mentally retarded siblings are shyer and more uncertain and have
more often stomach aches

Discussion

Most important findings between MRCS and CS groups in this study
were: 1) siblings of mentally retarded children know more disabled
persons and have more information about them; 2) MRCS, especially girls
have significantly higher anxiety about school and results at school than
boys; they have more problems at school; 3) MRCS are shyer and more
uncertain than their peers; 4) they have fewer friends than their siblings
and are significantly less interested in outdoor activities, such as sports;
5) boys like more than girs to have out-of-home activities and to be
together with friends, 6) older siblings in both groups must help parents
much more than younger siblings, 7) there is no difference in self-esteem
in both groups.

First finding does not need any comments; if there is disabled sister or
brother in the family, there is also better information about them.
Interesting finding in this study was that MRCS do not want to speak
about their mentally retarded siblings and shy them. This is reason why
40% of MRCS answered that they know some mentally retarded person,
but they are not their sisters or brothers. It was surprising because we
knew the situation already beforehand. There are two possible expla-
nations: 1) siblings do not want to speak about their disabled sisters and
brothers, they deny them, and so it can be one coping strategy, 2) they do
not know what disability is. The first explanation is more significant. Of
course, it is related with society’s attitude towards disabled persons.

Second finding in our study was that MRCS are significantly more
anxious about school results, have more problems at school. According to
Gath (1992) brothers and sisters of children with mild mental retardation
for which there is no medical explanation are more likely to have
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educational problems of their own than the children in the family of a
child with a clear cut chromosomal disorder. Also Fombonne et al. (1997)
found among autism relatives, siblings affected with the broad phenotype
of autism had significantly lower 1Q scores and poorer reading and
spelling performances than unaffected siblings.

Third finding is related with shyness, and uncertainty. According to
Lawenius (1986) the siblings of mentally retarded children are also shyer
than other children and tend to be more often admit being nervous about
giving reports in the classroom. McHale and Gamble (1989, 1992) found
that time spent in caregiving was significantly related to children’s report
of anxiety symptoms. Also, the correlation between sibling caregiving and
depression for girls with disabled siblings was significantly higher than for
girls with nondisabled siblings.

Fourth finding in our study was that siblings of mentally retarded
children are socially more isolated than their peers and MRCS mentioned
significantly more than CS that there is nobody with whom to be together.
They are significantly less interested in out-of-doors activities, such as
sports, and like more to be at home with their family. Blum (1992) also
wrote that such families tend to be socially isolated, having less contact
with friends and using community services less than peers. According to
Andersson (1988) and Lawenius (1986) a limited network of social
contacts means limited possibilities of finding pleasure and happiness
among friends, and reduced opportunities to practice social manners valu-
able for them as adults. According to Lobato et al. (1987) and Stoneman
et al. (1993) siblings of handicapped children were rated less active in
sports and nonsports activities than siblings of nonhandicapped children.

An important finding in our study was concerning psychosomatic
symptoms. MRCS have significantly more often stomach problems than
CS, which is very closely related with anxiety.

We also found that the family is more important to girls than to boys
and elder siblings of children in both groups have greater caregiving
responsibilities than other children. McHale & Gamble, 1989; Stoneman
et al., 1993 revealed that those caregiving responsibilities do not uni-
formly result in negative outcomes in the sibling relationship. The effects
of caregiving on the sibling relationship seem to be related to birth order.

We did not find any significant differences between MRCS and CS in
self-esteem.
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“UTESHENIE” EARLY INTERVENTION
PROGRAMME

V. V. Yurtaikin
Moskow, Russia

Our work and communication with families of retarded children, and the

results of empirical study confirmed the following truth: if the parents

during the first period of child development have negative feelings
inspered by the absense of real perspective for their children to be
included in the normal social life — it influences all aspects of their life,
and what it’s more important — it influences acceptance of their own
children. The chance to be supported from the beginning changes the
modality of feelings. But the real inclusion presupposes their own real
actions. Our experience showed that one of the best ways to facilitate for
them this process is to join the Early Intervention Programme which gives
the families the concrete perspective for the future.

The proposed “Uteshienie” Early Intervention Programme which was
developed in Moscow from 1994 includes the following purposes:

e Early stage diagnosis of disturbances in child development aimed at
finding main directions in correctional and pedagogical stimulation
and medical assistance; as well as ways of monitoring child develop-
ment process during all the time of working with family.

e Visiting the families to provide encouragement, spiritual and human
aid, taking care of a child; teaching parents and other members of the
family the different ways of stimulation in child daily practicies and
effective intervention in correctional work while coping with child’s
problems.

« Attending an adaptation group aimed at assisting in easier social
integration of a child.

e Setting up a toy and accessories library used for correctional activities.

» Encouraging parents to take part in different kinds of activities con-
cerning the Programme: active participation of parents is essential to
support the efforts of visiting experts in home rehabilitation. The
focusing and discussion groups are the forms of involving the parents
into the programme structure — sessions and talks in these groups are
guided by experts and parents having experience in this kind of
activities.

« Organising an interdisciplinary seminar for professionals to discuss the
scientific, methodological and organisational issues.
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« Developing some educational means for parents and experts including
documentation to monitor changes in child’s development, producing
video films; organising educational training courses, etc.

®OPMNPOBAHWVE COTPYAHNYECTBA
POOWNTEJNIEN C PEBEHKOM PAHHEIO BO3PACTA
C O PAHNYEHHBIMW BOSMO>XHOCTAMN
KAK OCHOBHASA 3AJAUYA KOPPEKLINOHHOW
PABOTbI CNEUNATNCTA-JQEDPEKTOJIOIA

. A. MuwunHa
r. MockBa, IHCTUTYT KOPPeKLMOHHOA negarornkun PAO

PaHHee getcTBO (0T 1—1,5 neT [0 3 NeT) — BaXKHbIA Nepuofg B pasBuTun
pebeHka, KOrja OH aKTWBHO HauyMHaeT MO3HaBaTb OKPYXaOLWMWiA MUp W
OBfafieBaTb pPas3IMYHbLIMM CNOCOOGaMU [eACTBUIA C npeamMeTaMu Npu
MOMOLLM B3pOC/bIX. B COBMECTHON [eATeNbHOCTU B3POC/ble OPraHM3yioT
JelicTBue pebeHKa, a 3aTeM OCYLLeCTBAAIOT (YHKUUM MOOLLPEHUS W
KOHTPONA 32 X0A40M (hOPMUPOBAHUSA 3TUX LeACTBUIA.

OCHOBHbIM 1 Haubosiee MpPUB/EKATENbHbIM /19 Mabllla pPaHHero
BO3pacTa cojepXaHuem O6LLeHMNA CO B3POC/NbIM ABNAETCA MPEAMETHOE,
CUTYaTWBHO-[e10BOE B3aUMOJeENCTBME, B pe3y/nbTaTe Yero NOCTeneHHo
CK/aaplBaeTca MOTPebHOCTb B COTPYAHWYECTBE. YCMOBUAMMK ee (hopMu-
poBaHusA ABNAOTCA [OCTaTOYHOE YAO0BMETBOPEHWe 6ofiee paHHeld
NoTpe6HOCTU BO BHMMaHUU W A06POXeNnaTeNlbHOCTU, a TakXke OpraHu-
3auMs  B3pOC/bIM peanbHOro B3aMMOAENCTBUA C pebGeHKOM, onocpe-
[0BaHHOrO ynoTpebneHuem npegmetos...” (M. W. lucuHa, 1974). Co-
TPYAHWYECTBO ABNseTCA 60/ee LIMPOKUM MOHATUEM, YeM [JefioBoe 06-
weHne (rae 06bLEKT — 4YenoBekK) MM MpaKTUYecKoe B3auMogeinicTeue (rae
06beKT — npegMeT). Mbl NOHMMaNW Nog COTPYLHUYECTBOM FOTOBHOCTb
B3pPOC/IOr0 K MNpoueccy nepefayn onbiTa pebeHKY W XenaHue pebeHka
oBnajleTb crnocobamu ycBOeHUs 06LLeCTBEHHOro onbiTa. B uccnefo-
BaHmax A. A. KartaeBoii (1977) m E. A. Ctpebenesoii (1996) 6bina
nocTaBfeHa 3afavya (hopMUpPOBaHWUsA COTPYLHMYECTBA POAWTENEN ¢ mpo6-
NeMHbIMU [JeTbMW paHHero BO3pacTa W onpefieneHbl ycnosus (3mouuo-
HaNbHbIA KOHTaKT, MpaBu/ibHas MOCTaHOBKa nepes pebeHKoM o06pa3o-
BaTe/IbHO-BOCMMTATE/IbHbLIX 33fiay, OnpefesieHne COOTBETCTBYIOLWMX CMO-
co60B nepegayn 06LWECTBEHHOIO OMNbITA).

117



B 1994—1997 rr. Ha 6a3e nabopaTopuM JOLIKONLHOrO BOCMMUTaHMA fe-
Teit ¢ npo6bnemamun B paseutum VKM PAO Hamu 6bin NpoBefeH 3Kcne-
PVMEHT, HanmpaB/ieHHbI Ha BbISiB/IEHWE 0COOEHHOCTE B3aMMOAencTBUS
poauTeneil ¢ feTbMU KaK HOpPManbHO pa3BMBaloLLMMUCA, TaKk W C Orpa-
HAYEHHbIMU BO3MOXHOCTAMU. CpaBHUTENbHbIA aHanM3  NOoMyYeHHbIX
JaHHbIX NO3BOMWA YCMOBHO BbIfENWTb LIECTb MOAeNeil NoBefeHUs poau-
Tenell, BOCMUTBLIBAKOLLIMX [eTeil paHHEro Bo3pacTa: MOjefnb COTPYAHU-
YyecTBa, MOJeNb AUPEKTUBHOIO COTPYAHMYECTBa, MOLENb HEIMOLMOHASb-
HOFO NoTaKallLero COTPYAHUYECTBA, MOAE/b PEYEBOr0 B3aMMOAECTBNS,
MOJAeNb OTCTpaHAKLWero B3auMOAENCTBUSA, MoAenb oTBepxeHus. Kak
noKa3ano Halle nccnefoBaHue, 6nM3KMe B3pOC/ble feTeil C orpaHuyeH-
HbIMW BO3MOXHOCTSMM Yalle PoAMTenei, BOCMUTbLIBAIOLMUX HOPMaTbHO
pa3suBatoLLeroca pebeHka, LeMOHCTPUPYIOT HeaaeKBaTHOCTb MO3ULMK MO0
OTHOLIEHUID K Mabllly, HeyBepeHHblli CTWAb BOCNUTaHWSA, BbIGOP
UTPYLUKW, HE COOTBETCTBYHOLIMIA YPOBHIO pasBUTUA [eTeld, HeymeHue
co3gaBaTb CUTyauul0 COBMECTHOW [eATesbHOCTM, Hec()opMUPOBAHHOCTb
noTpe6bHOCTN B 06LLEHUN, YACTO HEIMOLMOHA/IbHOE B3auMOJeNCTBYE.

MopgobHoe noBeAeHMe poAaMTeNneil W COAepXKaHue O06LeHMs, He Co-
OTBETCTBYIOLLEE YPOBHIO Pa3BUTUA pebeHka, ABNAIOTCA MPEensTCTBUMEM Ha
nyTM (OpPMUPOBaHNS TMPUBA3AHHOCTU pebeHKa KO B3pOCNOMY, CaMoi
notpe6bHocTM B 06LWeHUN, He obecneunmBas pasBUTUS MNOTEHUMANbHBIX
BO3MOXHOCTel JeTeil C MCUXO(M3NYECKUMMW HAPYLUEHUAMM W Hakan-
NBaHUA COLMANbHOrO OMbITa, T.6. faNbHeliwel coumnanmsaumu. Mostomy
thopMMpoBaHWe y poOAWTeneid HaBLIKOB COTPYLHMYECTBA C pPeBEeHKOM
paHHero Bo3pacTa C OrpaHW4YeHHbIMU BO3MOXHOCTSMU SBASETCA MNEpPBO-
ouepefHON 3afadelt cneunanicTa-getekTonora, paboTarLero ¢ CeMbMy,
BOCMMWTLIBAOWMMN AeTeil paHHEro BO3pacTa, WMEKLWMX 3HAYUTENbHOE
OTCTaBaHWe B Pa3BUTUM. DTOT MPOLECC CTPOUTCA HA OCHOBE OpraHv3auum
npegMeTHON [esTeNbHOCTU pebeHka, (OpPMMPOBaHWUA Y  poguTenei
cnocoboB nepefayn OO6LECTBEHHOr0 OMbITa, YMEHUS Mambl MPaBUIbHO
CTPOWUTbL 06LLEeHWE U U3MeHATb CBOe MoBefeHue. CneumanucToM LOMKeH
OCYLLECTBAATLCA  AUPQepeHLMpOBaHHbIN MOAXOA,  YUWTbIBAIOLLWIA
WHANBUAYaA/IbHbIE JIMYHOCTHbIE OCOOGEHHOCTUM KakK B3pOC/bIX, TaK U WX
[ieTeld, a TaK)Ke OpraHu3auuio XusHu cembn. PopmMupoBaHue afeKBaTHOM
no3nuMM pogmMTeneil No OTHOLIEHMIO K Majbllly B CUCTEME “Mbl U Haw
pebeHOK”, CMOKOMHOr0, YBEPEHHOrO CTWU/A BOCMMUTAHMS, YMEHUS CO34aBaTb
CUTyauut0 COBMECTHOI [efTeNnbHOCTW, a TakXke YyMeHus paboTatb Mo
COCTaB/IEHHON CMeLnanmcTomM-4eeKToNoroM MHANBMAYabHOM nporpamme
pa3BUTUA pebeHKa 1 HaBblka CAMOCTOATENIbHOTO ee COCTaB/IEHUNSA ABNAKOTCS,
Mo-HalleMy  MHEHWIO,  OCHOBHbIM  COZepXXaHWeM  KOPPEKLMOHHO-
negarormyeckoii paboTbl CMeuuanncTa C CeMbSIMUA, BOCMWTHIBAKOLLMMU
JeTell paHHero Bo3pacTta ¢ OrpaHNYeHHbIMU BO3MOXHOCTSIMU.
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KONERAVI- JA REHABILITATSIOONIALANE
KOOSTOO TAANI JA EESTI VAHEL

Steen Fibiger, Kulli Roht
Kone-, Keele-, Kuulmise Rehabilitatsiooni Keskus
Tallinna Kdneravikeskus

Taani, saksa ja prantsuse keele mdjualadel on alates 19. sajandi algusest
osutatud erilist tdhelapanu puetega inimestega tegelevatele institutsioo-
nidele. Samalaadne suhtumine levis ka teistele Skandinaavia aladele. Kui
Soome saavutas 1809. a. Imperaator Aleksander | Suurvirstiriigis konsti-
tutsioonilise autonoomia, jatkusid Soome kultuurisuhted Skandinaaviaga
ning arenes samane puudepoliitika. Pérast eugeenilist perioodi 1922-1939
tekkis vOrddiguslikkuse ja detsentralisatsiooni liikumine, arenes vélja
puuetega inimeste hoolekande poliitika PGhjamaade mudel. Eesti sidemed
Rootsiga muutusid Tsaar Peeter | valitsemisajal ja hiljem Eesti | ise-
seisvusperioodil, mis langes eugeenilisse ajajarku. Luhikesele iseseisvus-
perioodile jargnesid Eestis okupatsioonid tugeva venestamispoliitikaga
poole sajandi véltel, puudepoliitika arenes sel ajal defektoloogia haruna.

Mitmetele Taani, Skandinaavia, Euroopa institutsioonide ja organisat-
sioonide toetusel on tekkinud ja arenenud alates 1992. aastast koos-
toosidemed Eesti poolt Eesti Afaasialiidu, Eesti Logopeedide Uhingu,
rehbiltatsioonikeskuste, Eesti kogelejate Uhingu, Tallinna Keskhaigla,
Tallinna Linnavalitsuse ja Taani poolt Fiuni maakonna Kone- Keele-
Kuulmise Reahabilitatsiooni Keskuse vahel.

Vastavalt Uhinenud Rahvaste standardreeglitele ja PGhjamaade puude-
poliitikale on demonstreeritud puudega inimestele suunatud tegevust,
korraldatud koolitust, organiseeritud seminare ja konverentse, Eestisse on
rajatud kdneravikeskus.

Euroopa Uhenduse Phare programmi projekt rajamaks Tallinna Kesk-
haigla juurde Koneravikeskus sai alguse praktilisest vajadusest. Kesk-
haiglasse rajati 1978. aastal tolleaegse Tervishoiuministeeriumi késk-
kirjaga Logopeedia Organisatsioonilis-metoodiline Kabinet, mille Glesan-
deks oli tegutseda konsultatiivse keskusena, tagada logopeedide taiendus-
koolitus, koostada statistikat ja organiseerida kdneravi kdnepuudega
lastele. Taiskasvanute koneravi jai tol perioodil tagaplaanile. Nimetatud
projekti raames on korraldatud logopeedidele koikidest Eesti maakon-
dadest taienduskoolitusi afaasias ja tdnu projektiga kaasnenud rahadele on
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Onnestunud sisustada keskus tooks kaasaegsete materjalide ja tehnikaga.
Veel enam, Eesti Afaasialiit on lulitunud rahvusvahelise afaasiaorganisat-
siooni AIA koosseisus APANA programmi té6tamaks valja uudset
rehabiltatsioonisiisteemi afaasiaga inimestele.

Ténane kdneravikeskus tdhendab, et abivajajad saavad logopeedilise
ravi kdrval ka muud kompleksraviks vajalikku.

Tulevikusuunaks on keskusel eeti keelele rajanevate kdneravimater-
jalide ja testmaterjalide valjatddtamine. Kd&neravi ja rehabiltatsiooni
korraldamise eesmérgiks on, et puudulik kdne ei oleks ebavdrdse kohtle-
mise aluseks meie Uhiskonnas kellelegi. Lodame, et parema tulemuse
saavutamise nimel lubavad jargmised viis aastat meil Tartu Ulikooliga
selles vallas pingutused tihendada.

SPEECH THERAPY AND REHABILITATION
PARTNERSHIP BETWEEN DENMARK AND
ESTONIA

Steen Fibiger, Killi Roht
Speech-Language-Hearing Rehabilitation Centre,
P.O. Box 149, DK-5100 Odense C
Speech Therapy Centre, Tallinn Central Hospital,
Ravi 18-138, EE0001 Tallinn

Denmark developed special care in institutions for people with a disability
or a handicap from early in the 19th century under influence from the
French and German speaking areas. Other parts of Scandinavia followed
about the same development and due to autonomy and constitutional
developments in Finland after 1809 when it became a grand duchy under
Emperor Alexander I, Finland continued its cultural relations with Scandi-
navia and developed the same kind of handicap policy. After an eugenic
period in Denmark 1922-1939 an equal rights and decentralization
movement has developed Nordic models for caretaking of people with a
handicap. Estonia’s connections with Sweden was changed 1721 by the
Russian tsar Peter | and later on the first period of independence was in
the eugenic period. The short independent period was followed by Nazi
and Soviet occupations with strong Russification for half a century, and
handicap policy was developed within the frame of defectology.

During the second independence period Estonia has developed a
marked economy policy with closer relations to the Anglo-American and
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Far-Eastern societies and closer relations has been established to countries
in the Baltic Sea Region and to the European Union. Many countries and
organizations have also participated in the Estonian development of
national security, environmental protection, democratization, implemen-
tation of human rights and equal rights for people with disabilities.

The Speech-Language-Hearing Rehabilitation Centre in the Danish
County of Funen started their relation with the Estonian Logopedic As-
sociation during 1992. First of all we visited Estonian logopeds, logopedic
institutions and institutions for children with special needs education.
Assessment and training materials was demonstrated and development of
materials for Estonian logopeds was discussed. After our first visit to
Estonia an application was made to the Danish Democratization Founda-
tion and a 3 weeks study tour to Denmark was organized for 40 logopeds,
special teachers, psychologists, educators, and officials of the central
administration. Information on location was given about the Danish
society, general education, special needs education and logopedics.

Teaching and therapy materials was developed by Estonian logopeds
and the materials was produced sponsored by Odense Children Hospital
Foundation. Specialists from the Speech-Language-Hearing Rehabilitation
Cetre in Denmark also went to Estonia for workshops, seminars and
lectures on stuttering therapy for adults, school children, pre-school
children and infants. Also Estonian logopeds have participated in stut-
tering therapy workshops and demonstrations in Denmark. The back-
ground for this stuttering therapy is the Van Riper non-avoidance ap-
proach modified during many years of practice and also modified for
therapy with children and their parents.

1993 the Estonian Aphasia Association was established in order to
work for better aphasia rehabilitation and to organize an aphasia rehabi-
litation center. Relations were established between this new association
and the Danish Centre. The president of the association got a 2 months
scholarship 1994 from the Nordic Council of Ministers for studies in
Sweden and Denmark. 1996-1997 a 20 months 50% Phare-sponsored
project was carried out in order to establish a speech therapy center in
Estonia.

The idea to establish a speech therapy center at Tallinn Central Hos-
pital has a background in practical needs. 1978 a methodical organizatio-
nal center for speech therapy was established at this hospital by the former
Ministry of Health. The aim of this center was to advise, to develop
advanced training for speech therapists, make speech therapy demo-
graphy, and organize any kind of speech therapy for children throughout
Estonia. But very little attention was payed on speech therapy and
rehabilitation for adults.
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During the project sponsored by the Phare Partnership and Institution
Building Programme general information about aphasia has been pre-
sented to logopeds, educators, physicians, psychologists, social workers,
relatives, local and governmental administrators, politicians and mass
media. Also 30 Estonian logopeds have been trained in aphasia and
dysarthria assessment and rehabilitation during workshops and seminars.
The logopeds also participated in a 5 days intensive training course with
clients, and a assessment and therapy program have been developed. The
Phare programme also sponsored more modem equipment for the speech
therapy center. With additional support from several institutions and
organizations in Denmark, Nordic countries and Europe a partnership
between logopeds in Estonia, the Estonian Aphasia Association, the Esto-
nian Logopedic Association, rehabilitation centres, the Estonian As-
sociation of People who Stutter, Tallinn Central Hospital and the City of
Tallinn on the Estonian side, and the County Speech-Language-Hearing
Rehabilitation Centre of Funen on the Danish side, has been developed
stressing the United Nation Standard Rules and showing Nordic handicap
policy models as examples. The Speech Therapy Center in Tallinn has
also been developed to give guidance, training and further education to
professionals in aphasia rehabilitation. During the partnership the Esto-
nian Aphasia Association has joined several networks, the International
Aphasia Association, and the Action to Promote National Associations for
Aphasia.

The main problem during the program for establishing a speech
therapy center has been the Estonian cofinancing. With great difficulties
the Speech Therapy Center was established as a part of the Rehabilitation
Department at Tallinn Central Hospital. So, speech therapy has been
integrated in the overall rehabilitation teamwork, but sustainability is a
very difficult issue in organizations where stability and long term planning
are almost not existing. The future plans are to develop additional assess-
ment and training materials for Estonians, to provide different kinds of
services for people with communication impairments, and to improve their
quality of life and equal possibilities in the Estonian society. We like to
cooperate with the Tartu University in fulfilling these tasks but our main
problem is continued financing. We know that problems with cofinancing,
sustainability and continued financing are increasing problems for Estonia
since donor organizations will not continue to sponsor only pilot projects
and projects for demonstration without a legislative background or an
intension to secure cofinancing, sustainability and continued financing.
We can give evidence that many resources has been used in vain for a
speech therapy center because of lack of sustainability and continued
financing.
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NAGEMISPUUDEGA LASTE INTEGREERIMINE
TAVAKOOLI — POOLT VOI VASTU?
Praktilisi kogemusi

Aina Haljaste
Néagemisrehabiltatsiooni Keskus

Viimase 10 aastaga on Eestis toimunud igal elualal suured muutused.
Sellest pole puutumata jadnud ka haridussiisteem.

20. saj. viimasel kimnendil, valmistudes astuma Euroopa Liitu, oleme
vastu votnud mitmeid seadusi, mis puudutavad ka erivajadustega laspi ja
nende digust haridusele. Samuti on allakirjutatud ja tunnustatud mitmeid
rahvusvahelisi leppeid. Ka EV invapoliitika Uldkontseptsioon kaésitleb
puuetega inimeste Gigust haridusele.

Kuna EV seadusandlus lubab erivajadustega lastel, sh. ka nagemis-
puudega lastel, kdia elukohajérgses koolis, olen oma td0s jarjest rohkem
kokku puutunud vanematega, kes soovivad ja on valmis esitama vélja-
kutse oma perele ja koolile, otsustades panna oma laps tavakooli.

Oma ettekandes tahaksingi keskenduda monedele konkreetsetele
ndidetele ja neist saadud kogemustele. Lapsed on nii algkooli kui
keskkooli osast.

Nagu me kdik teame, on integratsioon Eestis ideaalist kaugel. Seetdttu
tahaksingi juhtida tdhelepanu neile plussidele ja miinustele, mida oleme
koos vanemate, laste ja Gpetajatega kogenud. Ning Uhtlasi saada ténaselt
arutelult motteid ja ideid, kuhu me tahame jouda ja kuidas edasi minna,
pidades silmas praeguseid praktilisi vbimalusi ja leides selle raames
optimaalsemaid lahendusi neile lastele.

I ndide: Tudruk, 11.a. dpib Tallinnas.
Néagemine: od =0
0s = 0.04 (alumine nasaalne osa)
ldhedale — 0.1
Kasutab 6ppimises nii ndgemisjaaki (négijate kirja) kui ka punktkirja. Tal
on klassis lugemisTV, samuti kodus. Paralleelselt tavaliste dpikutega on
tal ka punktkirjas dpikud (olemasolevad).
Pdhiaine tundides on tal abidpetaja, keda kool finantseerib eraldi
fondist.
Lisaks kohustuslikule Oppeprogrammile pib ta muusikakoolis flooti,
plokkflodti ja klaverit.
Kord nédalas kulastab ta Nagemisrehabilitatsiooni Keskust, kus tal
toimuvad jargmised tunnid:
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e négemisjaagi kasutusdpetus:
- individuaalne inglise keel;
- punktkirjas noodikiri;
- heegeldamine.
Kord nddalas on ka liikumis- ja orieteerumisOpetus, kus Opitakse valge
kepiga koolis vajaminevatel marsruutidel liikuma.
Alates jaanuarist’98 on Tallinna linna poolt organiseeritud transport
kooli, koju ja Nagemisrehabilitatsiooni Keskusesse.
+ laps elab kodus;
+ saab suhelda nédgijate eakaaslastega;
+ ka Kklassi- ja koolikaaslased 6pivad arvestama erivajadustega
lapsega;
+ saab tegelda muusikadpingutega;
- koduste lesannete lahendamine vGtab vaga palju aega;
- kuni selle aastani pidi keegi vanematest last iga paev kooli ja koju
viima;
- tldruk ei vOta osa kehalise kasvatuse ja ké&sit6o tundidest koolis
(tegelikult oleks seda vdimalik organiseerida).

Il ndide: Tidruk, 8. a. 6pib Orissaares.
Néagemine: od = 0.02

0s = 0.01 (alumine nasaalne osa)

lahedale kor +3.0 od = 0.12
Kasutab dppimises nadgemisjadki. On tutvunud ja dppinud luhiajaliselt ka
punktkirja enne kooli ja periooditi 1”klassis. Punktkirja ei valda sellisel
tasemel, et saaks kasutada seda Gpongutes. Perspektiivis on otsustatud
koos vanemate ja Opetajatega, et hiljemalt 3. klassis peab hakkama
kasutama Oppetdds ka punktkirja, sest muidu ei joua ta klassi tempoga
sammu pidada oma véaikese ndgemisjaagi tottu.

Nii Klassis kui kodus kasutab ta lugemisTV, samuti on tal hyperocular,
millega harjutab kodus lugemist.

Klassis on 16 last, kellest enamikuga kais ta koos juba lasteaias. Tema
Bpetaja on véga tore ja loominguline, kellele ei valmista raskusi Oppetdd
diferentseerimine lapse erivajadusi arvestades, nt. kui teised kirjutavad
ulesanded tahvlilt vihikusse kirjutamiseks, on Opetaja tema jaoks
kirjutanud tlesanded markeriga paberile ja vaja on Kirjutada ainult vastus.
Tidruk kasutab spetsiaalseid ndrgaltnagijate pabereid.

Vald leidis vBimaluse finantseerida abifpetajat, kuid klassijuhataja ei
soovinud teist Gpetajat véiksesse klassiruumi, kes oleks tundi dubleerinud.
Nii otsustati maksta see raha individuaalseid tunde labiviivale Opetajale
(klassijuhataja vdi logopeed).
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Praegu votab osa kdikidest tundidest, ka kehalisest kasvatusest 1 kord

nédalas:

+ laps kaib Ge ja sGpradega lhes koolis;

+ elab kodus;

+ kuna 6pilaste arv klassis on viike, on Opetajal aega talle vajalikul
mééral tahelepanu pdorata;

- suure vahemaa tottu ja&b puudulikuks sisteemne ja jarjepidev rehabi-
liteerimine.

(2-3 Xaastas kulastavad Nagemisrehabilitatsiooni Keskust (NRK) punkt-

kiija, orienteerumise ja abivahendite kasutama dppimiseks).

Il naide: Poiss, 16. a. 6pib Tallinnas.

Néagemine: 0
Seoses Kaugdppe-erikeskkooli sulgemisega alates 1997/98 ©-a. alustas
glimnaasiumi Gpinguid tavakoolis.

Kasutab 8ppimises punktkirja. VV8tab osa enamustest klassitundidest.
Fuusikas on tal individuaaldpe, mida annab eelmise kooli flilisika dpetaja.
Opetus on pdhiliselt suuline, kuna gimnaasiumis kasutatavad Oppe-
materjalid punktkirjas puuduvad. Inglise keele tasemetdod trikitakse
punktkirja Nagemisrehabilitatsiooni Keskuse punktkirja dpetaja poolt,
selle eest tasub kool.

Klassikaaslased votsid ta ruttu omaks — poiss, kes ei nde ja kasutab
punktkirja, tekitas algul palju ponevust. Kevadeks on see uudsus kadunud
ja toelist sopra pole tal tekkinud. Sellele vaatamata votab ta osa ka
klassivélistest Uritustestja ei puudu ilma pdhjuseta koolist.

Tema kdrge enesehinnang teeb dpetamise raskemaks, kuid samas aitab
see tal nendes killaltki rasketes tingimustes vastu pidada ja labi luda.

Poisile meeldib tegeleda muusikaga, kuid slstemaatilist muusikadpet
pole ta saanud. Gimnaasiumi I8petades soovib minna edasi dppima, kuid
probleemiks on, et kui 6ppetdd on toimunud individuaalprogrammi jargi,
siis kuidas aktsepteerib seda tlikool. Nt. mdne kdrvalaine hindamata jat-
mine mojutab dlikooli sisseastumisel arvestatavat keskmist hinnet:

+ elab kodus;

+ on vGimalus suhelda ndgevate eakaaslastega;

- 10. klassi jaoks puuduvad punktkirja dpikud;

- Opetajatel puuduvad kogemused ja nad ei oska teda tundi kaasata;
- palju on tundides tiihja istumist.

IV néide: Tudruk, 17. a. dpib Tallinnas.

N&gemine: mdlemas silmas valgustunne.
Opib tavalises Tallinna suures linnaosa koolis, alates 1 klassist.
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Néagemine on muutunud halvemaks. Algklassides kirjutas ema kdik
harjutused ja tekstid ise markeriga suures Kkirjas Umber. Praegu kasutab
punktkirjaja lindistatud dppetekste.

Ema on kodune ja plhendanud end tiitre koolis kadimise toetamisele.
Saadab teda igal hommikul koolini ja tulevad ka koos koju, samuti aitab
teda koduste Ulesannete lahendamisel, kui vaja.

Flusikas ja matemaatikas on eradpetaja, kes kdib kord néddalas kodus
tunde andmas.

Tudruk on véga tubli, jarjekindel ja ka auahne. See on tal aidanud
toime tulla suures tldkoolis. Tdeliseks s6braks peab Uhte klassidde.

Probleeme on olnud toimetulekuGpetusega, sest lapsena on tal lastud
véhe ise teha ja nlld ta seda eriti ei soovi. Samas usub ta, et saab tkskord
jalle négijaks ja seetdttu ei pea dppima elus pimedana toime tulemist.

Peale pdhikooli I6petamist oli perekond ndus ka dpetusega erikoolis,
kui kool oleks asunud Tallinnas:

+ elab kodus, oma perekonna juures;

+ Opetajad on avaldanud valmisolekut vdtta kooli veel ndgemispuudega
Opilasi, kuna neil on niud juba olemas kogemused ja valmisolek
selliste laste dpetamiseks;

- ema on stressis, sest ta pole saanud lapse pérast t66l kdia ja ennast
teostada;

- puuduvad punktkirjadpikud ja todvahendid, moénede raamatute
trikkimise eest on maksnud koolja ménede eest perekond ise.

V néide: Tudruk, 6. a. kdib Keilas lasteaias.

Néagemine: od = 0.2

os = 0.16-0.2

Laheb 1 klassi 1998/99 O-a.
On ainuke lasp perekonnas. Ema on Kindlalt ¢elnud, et tema oma last
7-aastaselt kodust kaugele &ra ei saada. Otsustades Emajbe kooli kasuks
peab kogu perekond Tartusse kolima, kuid vanemate té6kohad on Tallin-
nas.

Praegu kéib tavalasteaia logopeedilises rihmas. Logopeed koostdos
Négemisrehabilitatsiooni Keskuse pedagoogiga tegeleb temaga indivi-
duaalselt 2 korda néddalas. Teevad palju ndgemist treenivaid ulesandeid,
samuti k&e-silma koostdd harjutusi.

Vestluses logopeedi, tulevase klassijuhataja, NRK eripedagoogi ja
emaga otustati, et laps ldheb Keila aglkooli 1 tasandusklassi. Tasandus-
klassi kasuks kaalus asjaolu, et Opilaste arv klassis on vaiksem (14-16),
Opetaja on oma ettevalmistuselt logopeed. Seetdttu ka teadlikum ja
rohkem ettevalmistatud t66ks erivajadustega lastega.
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Tulevasele klassijuhatajale on tutvustatud Oppetfds vajaminevaid
ndrgaltndgijatele mdeldud abivahendeid, samuti on juhitud tema t&hele-
panu mdnedele olulistele momentidele, mida arvestada dppetdos.

Augusti keskpaigaks on ema ja lapsega kokku lepitud konsultatsioon
NRK-s, kus ta saab ka laenutada koolis vajaminevaid abivahendeid. Vaja-
dusel septembris korraldatakse konsultatsioon koolis, et leida optimaal-
seim asend ja avalgustus Kklassis.

Eraldi probleemiks on venekeelsed négemispuudega Opilased, kellest
mitmed said vanasti kooliharidust Venemaa erikoolides, kuid seoses Eesti
iseseisvumisega vajavad need probleemid lahendamist kohapeal. See
oleks veel Uheks véljakutseks ja suunaks vaegndgijatega tegelevatele
inimestele ja ahriduse korraldajatele.

Paljud vene dppekeelega ndgemispuudega lapsed kédivad kodukoha koolis,
sest seal on neil vdimalus saada haridust oma emakeeles. Vajatakse aga
siistemaatilisi konsultatsioone nende Opetajatele, taiendkoolitust, erinevaid
Oppematerjale ja dppevahendeid.

Analiiisides nende lastega seonduvat v8in vdita, et kdige ostustavam
kooli valikul on olnud fakt, et kéies elukohajargses koolis, elavad lapsed
oma kodus ja ei pea 7-aastaselt minema kodust kaugele internaati. Samuti
on téhtis, et neil on vdimalus olla koos ja méngida oma sdpradega l&hi-
Umbrusest. Tuttav l&him elukeskkond kergenadb ka né&gemispuudega
inimesel kooli IGpetades tavaihiskonda sisse elada — lihtsam suhelda
juba tuttavate inimestega, parem vdimalus leida t66d, kergem on iseseisva
elu korraldamine. Veel on vanemad rdhutanud, et suurema osa oma elust
peavad nad elama ndgijate Ghiskonnas, ja mida varem integreerumisprot-
sessi alustada, seda valutumalt see laheb. Ollakse seisukohal, et kui ilm-
neb vajadus panna laps erikooli peale algkooli I6ppu, on Opilane juba
rohkem iseseisev ja saab ka intmaadi-eluga paremini hakkama.

Suurimaks puuduseks tavakooli integreerumisel peetakse suurt dpilaste
arvu klassis, Opetajate vahest ettevalmistust téoks erivajadustega lastega ja
punktkirjas Oppevahendite puudumist, samuti Oppekava ja hindamise
vahest paindlikkust, mis lubaks arvestada dpilase erivajadust.

Selgub, et vaga suur koormus on Eesti Vabariigis jaetud vanemate
Olgadele — kooli valik, dpetajatega labirdadkimine, Gppematerjalide ette-
valmistamine. Osa neist (lesannetest on tegelikult kompetentse haridus-
ametniku ja tulevikus erihariduse koordinaatroi/ndustaja tlesanne.

Siiski on need vanemad veendunud, et nad valisid Gieti, pannes oma
lapse elukohajérgsesse kooli. Eesti riigilt oodatakse aga suuremat toetust
ndustamisslsteemi Ulesehitamisel.

Samas ei ole see sugugi mitte ainult Ghe erivajaduse haridusvdimaluste
eripara. Probleem on tegelikult palju laiem ja haarab kdiki erivajadustega
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Opilasi ja nende digust haridusele ning individuaalsele l&henemisele.
Seetdttu peaksime tulevikus puudekesksuselt tle minema lapse ja tema
probleemi kesksusele.

MOODUKA JA RASKE VAIMSE ALAARENGUGA
INIMESTE HABILITATSIOONIKOGEMUSEST
TARTU VAIMSE TERVISE HOOLDEKESKUSES

Ulle Lepik
Tartu Vaimse Tervise Hooldekeskuse aktiivse
rehabilitatsiooni osakonnajuhataja, psiihholoog

1997. aasta juulist detsembrini Kkdivitus Tartus Vaimse Tervise Hoolde-
keskuses riiklik projekt “Mddduka ja raske vaimse alaarenguga inimeste
paevakeskus Vaimse Tervise Hooldekeskuse (ihe t6dsuunana”, olles
jatkuks 1996. a. alustatud t6dle. Projekti eesmargiks oli vajalike oskuste ja
praktilise teabe kogumine vaimse puudega inimeste integreerimiseks
Uhiskonda. Projektis osales 17 vaimse puudega inimest, vanuses 17-26. a.
TOO teostus 9 erineva eriala spetsialisti meeskonnatéd tulemusena.

Projekti tegevus jaotus kolme etappi. letapil toimus klientide toime-
tuleku hindamine, mille tulemusena koostati individuaalne habilitatsiooni-
plaan. 2. etapis toimus arengupuuetega inimestele iseseivamat toime-
tulekut hdlbustavate oskuste, vilumuste ja teadmsite omandamine Oppe-
programmis. 3. etapis jaotusid alaarenguga inimesed vastavalt habilitat-
siooni tulemustele kas té6proovidesse v8i individuaalsetesse tegevustesse.

Projekti tulemusena koguti hulgaliselt dokumenteeritud materjali
vaimse puudega inimeste vajadustest ja vdimalustest kéaesoleva aja
majandussituatsioonis, tuues esile pdhjendatud vajaduse kehtiva sot-
siaalhoolekandesiisteemi taiustamiseks.
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VAIKE ULEVAADE LOGOPEEDIA
AINENOUKOGU TOOST

M. Martinson
vabariikliku logopeedia ainendukogu liige

1996. aasta martsis, minister J. Aaviksoo valitsemise ajal, likati hoog
sisse Uleriigilistele eridpetuse ainendukogudele. Nii slindis teiste oma-
taoliste seas logopeedide ainendukogu, kuhu kutsuti kokku Eestimaa eri
paigus tootavad koolilogopeedid, eripedagoogika &ppejoud ja lisaks
haridusministeeriumi ametnikele veel ka (iks haridusosakonna ametnik. Ja
nagu hariduselu juhtimisel I&bi aegade tavaks peetud, jaab tegijate ainsaks
ro6muks missioonitunne lisaks vaimutddle. Pedagoogiline ettevalmistus ei
vBimalda kahjuks tunda tegelikku finantsilist juhtimissiisteemi, kuid arvata
vOib, et teatud korrastatuse juures suudaks see kindlasti taolist vaimutdéd
rohkem toetada. Vaatamata vdadrtustamata, kuid véhemalt formaalselt
méaratletud Gigustega seisundile, oleme regulaarselt kord Tallinnas, kord
Tartus iga pooleteist kuu jarel Ghiselt maha istunud ja tfsise ning sageli
Usna vasitava toopdeva teinud. Probleemipduda pole senini tunda, pigem
kipuvad nad meil Ule pea vohama. Et meie nn. istungid motestatult
konstruktiivsed oleksid, teeme kooskdimise vaheaegadel usinasti kodu-
tUlesandeid ja arutame vaiksemas ringis plaanid uuesti labi. Lahenduste
otsimine sarnaneb vahel pugemisega labi kitsa toru, mille teises otsas
valgust ei ndegi. Pulides konkreetsete otsustega kogu logopeedilist
maastikku haarata, oleme kaugel sinisilmsusest, et meie poolt pakutu
koigile hoobilt sobiks. llmeksimatuks me oma tegevust ei kuuluta, kuid
vastutustundlikult labim&elduks kll.

Meie lahieesmargid

Meie Uks l&hieesmark on logopeedide t66d puudutavate olemasolevate
seadusandlike dokumentide l&bivaatamine, nende Uhtlustamine ja kaas-
ajastamine. See tdhendab, et lausa prahina minema visata jouab ju tehtut
alati, kuid igaks juhuks piihime eelnevalt tolmu &ra ja uurime olemasoleva
kasutamiskdlblikkust praeguses kiiresti muutuvas ajas.

Alustasime logopeedide tookorraldusest

Palju aastaid painas ja segas t06d klassikomplektide normarv (alla 22 ei
tohtinud olla), millest ei saanud Ule ega Umber, kui sooviti logopeedi t66le
vormistada. Mdni aeg enne ainendukogu kokkukutsumist vabaneti sellest
rudimendist. J&i ainult laste normarv (40-50) ja loomulikult k&neravi
tundide arv (22 tundi nédalas) klassides. Samm-sammult on logopeedid
teadvustanud logopeedilise abi vajadust ka vanemas astmes, sest vilets
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lugemis- ja Kirjutamisoskus ei tarvitse olla kaugeltki mééduvad né&htused,
vaatamata spetsiifilisele treeningule. Tihtipeale v@ib see olla siligav ja
komplitseeritud probleem, mis viib lisaks @piraskustele veel isiksuslike
héireteni voi halbelise kéitumiseni. On ju dldinimlik, kui leevendav abi on
kéeparast vahemalt pdhikooli 16puni. Uus tédjuhend laiendabki logopeedi
tegevust pdhikooli 16puni.

Uheks pigistavamaks sdlmekohaks on kdnepuuete logopeedilise
klassifikatsiooni Uhtlustumine. Erinevatest konepuuete Klassifikatsioo-
nidest ja kasutatavast terminoloogiapuntrast péhjustatud segadust piudis
meile valgustada meie logopeedia “isa” K. Karlep, kes meile ainendu-
kogus (htlasi teoreetiliseks vaimutalaks on. Haridus- ja tervishoiusisteemi
vahel puudub kokkulepe, kuidas erinevusi tdlgendada, mdista ja kasutada.
Segadust omakorda suurendab kohati logopeedi enda nn. loominguline
lahenemine diagnoosidele. Vdib-olla oleme oma pisikesel Maarjamaal
omaette nokitsedes liialt ladnesttulevale toetuma hakanud. Nii vdib
igatahes seletada koige kummalisemate diagnooside sindi Kirjalikul
vormistamisel, mille sisu vdib mdistetav olla vaid Kirjutajale endale (nt.
dgn. siintaktilis-fonoloogiline disfaasia).

Olenemata logopeedi t6dpaigast (kool, lasteaed, polikliinik v8i muud
tugi- ja kdnekeskused) kuulub meie tegevusvaldkond seni siiski pedagoogi-
lisse kompetentsi (ettevalmistus on pedagoogiline). Selle matta otsast
vaadatuna tundub R. Levina psihholooglis-pedagoogiline kdnepuuete
klassfikatsioon meile praegusel ajal Uks k&epédrasemaid algmaterjale olevat,
sest kdik muud toetuvad liialt eriarstide uuringute tulemustele. Polikliinikute
logopeedid on sunnitud oma diagnoose kodeerima meditsiinis respekteeri-
tavasse vormi (RHK). Vaatamata taolistele mberkodeerimistele on kone-
puue logopeedile siiski esmane uurimisobjekt, nagu psihhiaatrile psuthika.
Logopeedidena oleme péadevad vaid kdnet Kirjaldama ja neurologilistele voi
psuhhiaatrilistele probleemidele v6ime ainult vihjata. Tapsem diagnoos
vajab juba erispetsialistide meeskondlikku koost6dd. Meditsiiniline diag-
noos (kui see on olemas) annab logopeedile katte kdne uurimise lahtealuse.
Ainendukogu theks koduiilesandeks oligi omapoolsete pakkumiste tegemine
diagnooside htlustamiseks. Viimane labitdétatud variant liigub nidd juba
laiemas ringis tutvumiseks ning tema kasutuselevdtt sdltub sellest, milline
konsensus saavutatakse erimeelsete vahel.

Diagnostika on (ks keerukamaid ning vastutusrikkamaid t66ldike ja
annab seetGttu rohkem vdimalusi erimeelsuste tekkeks (lks raskuspunkt
on néditeks vaimse arengu peetusega koolieelikute kdne diagnoosimine).
Ebatépsused selles vdivad takistada digeaegsete lahendusteede leidmist ja
mojuda saatuslikult lapse tulevikule. Uhiselt tunnetasime taas erinevate
spetsialistide tihedama koost60 vajadust, mis siuliselt tdhendaks diagnosti-
kakeskuse loomist.
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Logopeedi té6laualt on 1&bi aegade nbutud kdnekaarte

Plldsime ka seda atribuuti kaasaegse pilguga vaadata. Keegi meie hulgast
ei eitanud selle dokumendi vajadust, kuid Uksmeelselt leiti, et konekaarti
sisu on konfidentsiaalne ja selle tditmisel pole kellelgi digus nduda
punktuaalsust. Samal ajal vdiks ta olla kdepdrane ja kergesti vormistatava
infoga. Nii et vana asi pisut varskendatud kuues. Lopliku varinadini
joudsime siiski labi vaidluste.

Logopeedi té6ruumi sisustuse ndudeid l&bi vaadates teadvustasime
taas, et vajaliku atribuutika olemasolu kabinetis suudab enesestmdiste-
tavaks muuta vaid voOimalikult tdpsete nbGuetega dokument. Enamuse
koolide jaoks on funktsionaalselt sisutatud euroremondiga kabinet siiski
veel vaid unistus. Loomulikult kuulub tulevikuvéimaluste juurde arvuti
koos vajalike programmidega ja klikiaegsed sondide desinfitseerimis-
vedelikud asendatakse kaasaegsemate v@imalustega.

Oleme puldnud seisukohta votta ka kimbatust tekitavates kisimustes.
Uheks keerukohaks on individuaalne 6ppekava. Aastakiimneid on meie hari-
dus olnud lsna rangelt reglementeeritud ja standardiseeritud Uhtse metoo-
dikaja tulemuskriteeriumitega. Valikute vabadus tGstab teravamalt kiisimuse
pakutava Opetuse kvaliteedi ja selle md6tmise kohta ning probleemi, kuidas
garanteerida vOimetekohast hariduse saamist reaalselt igale taotlejale. Toi-
miv individuaaldppekava suudaks kindlasti p4ésta abivajajaid.

Haridusseadus lubab rakendada madalama taseme Gppekavasid, kuid
haridust reguleeriv seadus ei Utle, kuidas suunata last erikooli, milline
marge tehakse tunnistusele v@i pole see vajalik madalama Oppekava
puhul, kuidas hinnata sel juhul tasemetdid ja eksameid. Arengu juhtimise
ja pingutuste taseme hindamise asemel on senini tulemustelt oodatud ikka
ndhtavamat poolt ehk oskuste taset, olenemata &petuse labiviimise
tingimustest. Vanade mdttemallide lahti sulatamine on aegandudev. Siin
on Opetajale vaja esmalt loetavat seadusandlust, mis ei jata ebamaarast
Ohus rippumise tunnet, kui lapse Opetamisele oleks vaja kuidagi teisiti
ldheneda. Logopeedide ainendukogu védga loodab, et iga sdna, mis vdib
mdjutada lapse saatust, oleks p6hjalikult I&bi mdeldud, enne kui ta
seaduseks saab.

Heitlikus ajas, kus kokkuhoiu nimel visatakse minema vajalikud tee-
nused lapse arendamisel, oleme sunnitud ka logopeedidena aktiivsemad ja
sbnakamad olema, et last kaitsta. Kui meditsiini tiivad ei karma, ehk
kannavad siis sotsiaalabi tiivad paremini, et tagada koolieelsete laste
logopeediliste vajaduste kulude katmist Gleriiklikus rehabilitatsioonikor-
ralduses. Igal juhul toetab logopeedide ainenBukogu vastavasisulise hinna-
kirja jdudmist instantsidesse, et igal omavalitsusel tekiks hinnakirja lugedes
vBimalus oma piirkonna laste abivajadused eelarvesse vdtta ja lisavbimalusi
otsida nditeks dleriigilise sotsiaalsiisteemi poole podérdudes. Ei saa ju kéed
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ripes vaadata abita jdédnud koolieelikute kasvavaid hulki, mil jarjest kdvema

héélega raagitakse laste kooliks ettevalmistamise vajalikkusest.
Logopeedide ainendukogu ei pea oma tegevust kotkalennuks, kuid

samas arvame, et ka tagasihoidlikuma linnukese lend v@ib olla oluline.

A DIFFERENT SCHOOL PROGRAMM FOR JUNIOR
HIGH SCHOOL STUDENTS WITH SEVERE SOCIAL
AND EMOTIONAL PROBLEMS

Ingvar Sandling
Lund University, Malmé School of Education

In Landskrona, a city of appr. 30 000 inhabitans a project with day
activities for twelve students with severe social and emotional problems
started in 1996. The students were in grade 7 or 8 (age 13-14).

Problems. All of them had a record of absence from school, minor crime
activities and use of drugs and liquor. More than half of them had a very
complicated family situation and in addition they, or their parents, were
immigrants.

The programm. In cooperation with free theatre the school board started
a special program for the above mentioned students. They had regular
classes in the main subjects, such as Swedish, English, mathematics and
social science twelve hours a week. For the rest they had theatre activities.
Two teachers and two theatre workers were directly involved with the
students.

The study. The project was evaluated by me and two of our graduste
students after two school years.
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OPIABI TAVAKOOLIS.
INTEGRATSIOONI POOLT VOI VASTU?

Krista Sunts
Otepaad Gumnaasiumi algklasside 6ppealajuhataja, logopeed

Haridusseaduse jargi on igal lapsel 6igus saada vdimete-kohast haridust.

Siiski rohkem s@nades kui tegudes on meie demokratiseeruv ja Euroo-

passe puidlev Uhiskond muutnud oma suhtumist hariduslike erivajadus-

tega lastesse. Integratsiooni sildi all on tavakoolidesse jdetud védga erineva

puudega lapsi, kelle vastuvotuks pole koolid veel valmis. Erikooli

suunamisega kerkivad péevakorda hoopis teised probleemid. Positiivse

kiilje pealt vaadatuna on tavakooli kaasatud lapsel:

e vdimalus Oppida oma kodule k&ige ldhemal, séilib tihe side vane-
matega;

- eakohase arenguga kaaslaste hulgas arvatakse olevat hélvikutel suu-
remad arenguv@imalused;

e kaaslaste hulgas kasvaksid halastus ja sallivus erivajadustega laste
suhtes, nad harjuksid omavahel suhtlema.

¢ Integratsioon eeldab, et tavakool on suuteline Gpetama kdiki erivaja-
dustega lapsi ning vastutab t66 tulemuslikkuse eest. Opetus tava-
koolides ei tohiks olla halvem kui vastavas erikoolis. Paraku on koolid
oma muredega Uksi jéetud, seadused ei joua tegelikkusele jérele ning
puudub piirkondlik ndustamiskeskus, mis suudaks aidata lapse-
vanemat, Opilast voi kooli. MPK-d on oma tegevuse I8petanud, kuid
nende asemele ei ole tekkinud t&napdeva vajadusi rahuldavaid
ndustamiskomisjone. Ndustamis- voi arenduskeskuse loomine piirkon-
dadesse aitaks parandada vajadust erialaste konsultatsioonide, dpilas-
kontingendi uuringute ning Opetajate tdiendkoolituse jarele.

Teiste maade kogemused on ndidanud, et totaalne integratsioon ei ole

Oigustatud. Igat erinevat juhtu tuleb vaadelda ja analilisida eraldi ning

alles seejarel otsus langetada. Selgesti valjendunud raske puude korral on

ainudigeks osutunud valik erikooli kasuks. Erikoolid peaksid igal juhul

edasi tootama:

¢ erikoolidel on pikaajalised 6petamise ja kasvatamise traditsioonid ning
kogemused;

« erikoolides on eriettevalmistuse saanud pedagoogid ning td66 on
tulemuslikum;

e asotsiaalsest perest parit lapse ainus v6imalus olla hooldatud, toidetud
jajarelvalve all;
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e tunnijaotusplaanis on ette n&htud puudele vastav korrigeerimine,
vOimalused eriabi saamiseks;

o véaiksemad klassid;

* edu saavutamine dppetdds, vbimalus olla tunnustatud;

o tdokasvatus ning selleks vajalik materiaalne baas.

» Erikoolide vastu rdégivad jargmised faktid:

» kallis (AGA KAS KA KALLIM?) lleval pidada (toit, riietus, inter-
naat, transport);

« maakondade koolid on daremaadel, tihti halva mainega, kehvapoolsed
olme- ja elutingimused internaatides;

« suletus, ebapiisav info, vahene side tavakoolidega;

« erikoolid on kodust kaugel, sellest liiklusprobleemid ja ndrk side
kodudega,;

» Uldsuse ja haridusametnike véhene huvi, sageli ka vaenulik suhtumine
erikoolidesse.

Millised dpiraskustega lapsed on tavakoolis?

Statistilised andmed kajastavad, et ligi veerand algklasside dpilastest on
raskustes riikliku ppekava omandamisega. Opiraskused ilmnevad juba
esimesel kooliaastal ning vajaksid koheselt asjatundlikku uurimist, et leida
igale vdimetekohane dppevorm. Opiraskuste véljaselgitamistja dige ppe-
vormi valikut peaksid teostama ja suunama ndéustamiskomisjonid vo0i
-keskused, kuid neid on vabariigis ainult Uksikuid. Eridpetuse korral-
damisel on védga suur ja vastutusrikas t66 vaja dra teha kohalikel oma-
valitsustel. Praegu on abi v@imalik kisida piirkonna logopeedilt, laste-
arstilt, mdnes kohas ka koolipsiihholoogilt.

Tavakoolide dpiraskustega laste hulgas on:

o Spetsiifiliste Opiraskustega lapsed. Neid iseloomustab hajuv tahele-
panu, kdne Uldine alaareng, madalad v6imed, negatiivne héadlestatus ja
vadhene dpimotivatsioon, puudulikud té6harjumused, kohmakas kaeline
tegevus, koordinatsiooni- ja ritmitaju halbed. Tihti on need lapsed
rahutud, pahurad, nérvilised ja pisimatud.

e Nagemis- ja kuulmislangusega lapsed. Oma puude tdttu ei suuda nad
tavaklassis ilma eriabita toime tulla.

« Kerge vaimse alaarenguga lapsed, nn. tasandusklassi kontingent.

e Kbone-, kirjutamis- ja lugemispuudega lapsed, kellega to6tab kooli
logopeed.

e Sotsiaalsed hélvikud. Hooldamata lapsed, ilmnevad 0&petamise ja
kasvatamise puudujaagid; on parit enamasti asotsiaalsetest peredest.
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Tavakoolides Opivad ka (ksikud mddduka voi keskmise alaarenguga
lapsed, keda pole mingitel pdhjustel erikooli suunatud. Sellised 6pilased
kuulavad ainetunde, osalevad vastavalt oma v@imetele kunsti-, kehalise
kasvatuse ja muusikatundides. Kui ei teki kaitumisprobleeme, IGpetavad
16-17 aasta vanuselt pdhikoolis 6-7 klassi ning vanemad piitiavad leida
neile sobilikku t66d. Hoopis raskem on leida rakendust neile, kes ei satu
erikooli ega ole suutelised kéima ka péaevakoolis.

Opiraskused ilmnevad erinevates raskusastmetes ning sdltuvalt sellest
tuleb leida iga lapse vbimeid ja vajadusi arvestav Opetamisviis ja dppetod
vorm.Kergemaid ja keskmisi Opiraskusi on vdimalik leevendada vdi
likvideerida tavakoolis Opiabi susteemi rakendades. Suuremate ja
pusivamate raskuste ilmnemisel tuleks siiski vaagida suunamist erikooli.

Millist 6piabi on v8imalik tavakoolis pakkuda?

Organiseeritud d&piabi on koolid senini kasutanud véhe ja ebalhtlaselt.

Seaduste ja madrustega on satestatud vdimalused Opiabi teostamiseks,

kuid paraku tuleneb nende rakendamine kohaliku kooli ja omavalitsuse

arusaamadest ja vGimalustest.

Tavaklassis, eriti kui klassis on le 30 lapse, on Opetajal véga raske
leida aega ja vOimalusi edutut last aidata, seda ka eriti l&bimdeldud
diferentseeritud t66 korral. Raskustesse sattunud laps ei suuda sliveneda
ega tekkinud Gpipingeid Uletada. J&&b tulemata oodatud ja loodetud edu
ning ilma lisaabita ei suudeta tekkinud olukorrast vélja paaseda.

Lapse abistamiseks tavakooli tingimustes on praegu olemas jargmised
vBimalused:

e Tugibpe. Klassi- vdi ainedpetaja osutab vajadusel abi, tavaliselt on
tegemist ajutiste raskustega vOi tekkinud linkade likvideerimisega.
Téd toimub jarelaitamis- vdi konsultatsioonitundidena. Tehtav t60
jadb Opetaja Uldtd6aja raamidesse ning ei kuulu tasustamisele.

e Parandusdpe, korrektsioonitdd toimub parandus- ja ainetundides.
Parandusdpe on ette ndhtud n&gemis- ja kuulmispuudega, spetsiifiliste
Opiraskustega, motoorika ja segatlupi arenguhdlvetega dpilastele. Kor-
rektsioonitdds rakendatakse erimetoodilisi vdtteid, hindamine toimub
diferentseeritult. ParandusGppetunde viib labi eripedagoog vdi vastava
tédiendkoolituse I&binud dpetaja. Téovormiks on rihmatdd, 1-4. klassis
4 n&dalatunni, 5-9. klassis 1 nadalatunni ulatuses.

« .Individuaaldppekava (IOK) rakendamine kas pidevalt v&i teatud aja
jooksul thes vOi mitmes aines. Kasutatav nii andekatele lastele dife-
rentseeritud todks kui ka edutute aitamisel. Reeglina koostatakse 10K
koikidele parandusdppele viidud Opilastele kas individuaalseks vdi
rahmat6oks.

18 137



e Kodudpe on riiklikult ette nahtud teatud diagnooside puhul v@i haiglas
viibivatele Opilastele, kui neil pole pikema aja véltel vdimalik
koolitdos osaleda. Kodudppe alla loetakse ka lapsevanema kulul ja
initsiatiivil palgatud kodune jéarelaitamine. Kodubpetaja abi kasutades
on voimalik likvideerida v8i vdhendada ajutist dpiraskust. Abi ndudlus
ja kasutamine on suuresti s6ltuv lapsevanema huvist ja rahalistest
v@imalustest. Majanduslike raskustega pered ei suuda palgata kodu-
Opetajat. Kodu kulul toimuv lisadpe on levinud suuremates linnades ja
maakonnakeskustes, maal on seda véhe rakendatud.

¢ Arendus(tasandus)klassid tavakoolide juures. Klassis kuni 16 Opilast.
Maeldud dpiraskuste vdi kerge vaimse alaarenguga laste dpetamiseks.
Opetus toimub riikliku dppekava alusel, t66 on diferentseeritud ning
Opilased saavad eriabi (kGneravi, korrektsioon, riitmika).

e Logopeediline abi. Koneravitunnid toimuvad individuaalselt voi
rihmatoona, eeldusel, et iga abi vajav laps saaks lisaGpet vdhemalt
kahe nadalatunni ulatuses. Koneravitundides toimub peamiselt kone,
lugemis- ja kirjutamispuuete korrektsioon, kuid parandusdppe puudu-
misel ka Uldkorrektsiooniline t66 ja mdningane Gpiabi.

e Abifpetaja on todle vdetud Hea Alguse programmi jargi tootavates
klassides, tema uleasandeks on klassi Opetaja abistamine diferent-
seeritud t66 korraldamisel, kuid ka laste abistamine.

Siiani on tavakoolides kdige enam rakendatud logopeedilist abi. M&nedes
koolides tegelevad logopeedid ka parandusdppe Opetajatena ja tihtipeale
on need t66ldigud omavahel Il&dbipGimunud. Toimunud parandusdppe
tdiendkoolitusest on osa saanud paljud algklassidpetajad, kes lisaks klassi-
tundidele annavad parandus6ppetunde peamiselt oma Kklassis. Vahestes
koolides todtavad arendusklassid.

Riiklikus 6ppekavas on ette nahtud nddalakoormused, mida uletada ei
tohiks. Paraku toimuvad nii parandusdppe, k@neravi kui ka jarelaitamine
tunniplaani vélisel ajal, koormates raskustesse sattunud ja vasinud dpilast
lisatboga. Parandusdppe- ja koneravitundides osalev kontingent on suu-
resti kattuv ja t66d on vdimalik teha peale koolitundide, mil Opilaste t66-
vdime on minimaalne. Kui koolidel oleks v6imalus palgata parandusdppe-
Opetaja, saaks rakendada rihmatodd samaaegselt Klassitundidega ning
koostada ka paralleelklassidevahelisi rihmi.

Mida on tarvis, et véimaldada dpiabi?

Kogu d&piabi ststeemi finantseeritakse l&bi kohalike omavalitsuste raha-
koti. Rahakotiraudade avamine oleneb suurel mééral ametnike edumeel-
susest, arusaamadest ja rahakoti paksusest. Oluline on kooli ja omavalit-
suse, ka sotsiaalhoolekande vaheline koostédvalmidus, toetus ning abi.
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Kdigele alusepanijaks saab siiski raha. Raha, et maksta palka eripeda-
googidele, korraldada téiendkoolitust, osta vajaminevad Opikud, todvihi-
kud ja rohkesti igasugust abistavat dppematerjali. Raha, et leida, remon-
tida ja sisustada ruumid, kus saaks l&bi viia rihmat6od. Raha, et todle
rakendada ndustamiskeskus ja tasuda ndustajatele.

Pisivate Opiraskustega laste arengu korrigeerimine eeldab dpetajatelt
erimetoodika tundmist ja kasutamist nii parandusdppe- kui ka aine-
tundides. Uldlevinud on reegel: mida edutum ja ndrgem on laps, seda pro-
fessionaalsem peab olema abi ning metoodika. Parandusppetundide 1abi-
viijatena on rakendatud eripedagooge, kuid ka vastava tdiendkoolituse
(véhemalt 160 tundi) ldbinud Opetajaid. Alati peab olema vdimalus abi
saada kdige lahemast ndustamiskeskusest.

Opetajatel, kes ndustavad ja Gpetavad Opiraskuste ja erivajadusega
lapsi, peab olema ka kasutada erivajadusi arvestav Oppematerjal ja
-kirjandus. Viimasel ajal on ilmunud Usna lai valik logopeedilises t66s
kasutatavat Gppevahendeid ja tdovihikuid. Neid saab rakendada ka
parandus6ppes. Nimetagem moned neist:

T. Puik Oigekirjadpik, ilmumas té6vihikud.

H. Taht Veaohtlikud haélikud ja tahed.

M. Abramova, E. Piirimé&gi Haalikudpetuse harjutustik 11—HI klassile.

A. Dina Harjutustik Kirjutamisraskustega opilastele.

L. Vesker Opime lugema ja kirjutama.

Kasutatavad on ka abikooli dpikud, kuid tavakoolidesse ei joua erikoo-
lidele mdeldud &ppekirjanduse loend ning ei teata tellimust esitada.
Puudub ka tihe side piirkonna erikooliga. Abikooli Gppekirjandusest
kasutatakse emakeele alaseid trikiseid:

K. Karlep, A. Kontor, E.Vihm. Aabits.

H. Randmée, K. Sprenk. Emakeele lugemikud II ja Il klassile.

K. Sunts. Emakeele lugemik IV klassile.

K. Karlep, A. Kontor. Emakeele 6pikud ja toovihikud abikooli 11 ja

1V klassile, ilmumas V klassi td6raamatud.

Abikoolis on teiste ainete Opetamisel kasutada peamiselt télkedpikud,
kuid sealtki leiab abimaterjali.

Opiabi on kallis ja ebadkonoomne, véga tihti ei nae Kiiret silmaga
néhtavat ja krooniga mdddetavat kasu. Ometi on see t66 tdnuvaarne ning
toob tulevikus kindlasti ka tagasi.
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ALAKONEGA LASTE INTEGREERIMINE

Maie Telvar
Tartu Kesklinna Lastekeskus

Integratsioon on olnud kesksemaks 166ksdnaks eridpetuses juba 1960-
ndatest aastatest alates. ldeaalseks taotlusesks on olnud ks whine kooli-
susteem. Pedagoogid suhtuvad integreerimisse kahtlevalt. Ollakse ndus,
kui tavariihmas (-klassis) 6pib kdnehdlbega, lugemisraskusega voi kerge
ja keskmise ndgemispuudega laps. Olukord muutub problemaatiliseks, kui
kisimus on vaimupuudega vOi kéitumishéiretega lastes. Puudega laste
vanemad suhtuvad asjasse positiivsemalt. Enamik vanemaid tahab oma
lapsele normaalset imbrust ja normaalseid inimsuhteid.

Juba 1973/74. Oppeaastal avati praeguses lastekeskuses logopeedia-
rihmad alakdnega lastele. Kuni 1996/97. Gppeaastani tegutses logopeedia-
rihm eraldi Uksusena. Pikkade arutluste tulemusena integreerisime ala-
kdnega lapsed tavalaste hulka. Igas tegevuskeskuses on kaks last, kum-
maski 3-4-aastaste laste rihmas lisaks veel kaks last.

Véga oluline on, et kdnepuudega laps saaks logopeedilist abi juba
koolieelses "as, sest ndrga kdnetasemega laste Gpiedukus on harilikult
madal Samuti puudub kdnepuudega lastel huvi oma té6tulemuste vastu.
Sellest tulenevad jargmised Oppe-eesmargid lastekeskuse t6ds kdneravi
vajavate lastega.

1. Peamiseks eesmargiks Oppe-kasvatustdds vaegkdnega laste puhul on
konepuude korrektsioon, laste ettevalmistamine nende vdimetele
sobivat tdlpi koolis Gppimiseks ja ettevalmistamine toimetulekuks
elus. Selleks on vaja tagada igale kdnehdlvikule siistemaatiline jarje-
kindel kdneravi.

2. Kdnehdlvikute véljaselgitamine eelkooliealiste laste hulgast. Selleks
tehakse koostéod lastepolikliiniku logopeedidega, korraldada lahtiste
uste péevi ja teabepdevi.

3. Vajadusel suunata kdnehélvik eriarstide (neuroloog, psihhiaater jne.)
konsultatsioonile, kes madravad medikamentoosset ravi, massaaZi,
ravivdimlemist jms.

4. Arendada motoorikat (kGne-, peen- ja Uldmotoorikat). Motoorika
arengu aluseks on kehaline kasvatus. Anda igale lapsele vdimalus
Uldkehaliseks arenguks, arvestades lapse fllsilise arengu isedrasusi.

5. Anda lastele algteadmised ja -oskused lugemises ja kirjutamises.

6. Dusgraafiaja dusleksia ravi algastme koolilastele.
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7. Konepuudega lastel ljsandub kénepuudele sageli ka vaimse” arengu
pidurdumine. Véga tahtis on tunnetustegevuse korrigeerimine koost66s
psiihholoogide ja psiihhiaatritega.

8. Ndustada lapsevanemaid, anda juhtndore, kuidas last kodus Opetada ja
kasvatada.

Tootatakse kindlustundeta, sest puuduvad ametlikult kinnitatud koolival-
miduse kriteeriumid. TU eripedagoogika osakonna dotsent V. Neare defi-
neerib koolivalmidust jargmiselt: koolivalmidus on tervislik, sotsiaalne,
motivatsiooniline ja vaimne valmisolek minna lle ménguliselt pdhitege-
vuselt suunatud ja kdrgemal tasemel Gpitegevusele. V. Neare toob vilja
koolivalmiduse kolm aspekti — psuhho-fusioloogilise, vaimse ja sot-
siaalse. Kokkuvotlikult tdéhendab see seda, et laps peab olema terve,
vastupidav, kehaline ja motoorika areng head, ta peab oskama vaadelda,
kuulata, eristada olulisi tunnuseid ebaolulistest, orienteeruda ajas ja
ruumis, jarjestada ja ruhmitada esemeid mitmete tunnuste alusel jne.
Sotsiaalset koolivalmidust nditab lapse huvi kooli, Gppimise ja Umbritseva
elu vastu, samuti pusivus, vBime istuda paigal, kuulata, vaadelda ning
vastata kiisimustele.

Vajadused muudatusteks lastekeskuses tekkisid elust enesest. Laste-
keskuse loomise idee ei tekkinud péevapealt. Sellele eelnes 3-~ aastat
t60d ja enesetdiendust. On olnud idee toetajaid, kuid ka vastuseisjaid.
Asutuse juhataja M. Péahnapuu poolt vanemate avaldusi analliisides
selgus, et eriti terav oli olukord neile lastele kooliks ettevalmistuses, kes
polnud eelnevalt 3~-aastasena kollektiivis kdinud. Tekkis mdte laiendada
ja sustematiseerida tegevust, mis aitaks ka neil lastel valmistuda eluks ja
kooliastumiseks huvitegevuse baasil. 1995. a. kevadel viis asutuse juhataja
l&bi personali Kisitluse, koostati arengukava, keskuse pdohikiri ja jatkati
personali koolitust. Me oleme valinud oma tee ja usume, et see on (ks
vBimalus laste koolivalmiduse saavutamiseks.

Lastekeskuse Ulesanded on:

1 Toetadaja tdiendada perekondlikku kasvatust

2. Kasvatada lapsi tundlikeks, ennast usaldavateks ja teisi arvestavateks
inimeseteks.

3. Tagada laste turvatunne ja tervise kaitse.

4. Perelrituste korraldamine rahvakultuuri traditsioonidele tuginedes ja
huvitegevusele suunates.

5. Valmistada lapsi ette kooli astumiseks, sivendada nende teadmisi,
oskusi ja vilumusi, mis tagavad eduka edasijoudmise koolis ja iga-
péevaelus.
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Lastekeskus Gihendab kolm suunda: 1) alushariduse; 2) kooliks ettevalmis-
tuse; 3) huvihariduse.

Keskuse struktuuri moodustavad:
e 3—4-aastaste lasteaiarihmad (7.15-18.15);
* mangukool 5—6-aastastele lastele (8.00—13.00);
e huviringid 4—11-aastastele lastele (13.00—18.15).
5-6-aastaste laste mangukoolis on tegevuskeskusi neli: emakeel ja
lavastusméng, matemaatika ja muusika, loodus ja liikumine ning ké&sit6o
ja kunstidpetus. Lapsevanem valib sligisel tema arvates lapsele sobivama
keskuse. Tegevuskeskuste té6d tdiendavad veel kdneravi ja tervise-
kasvatus. Jatkub ka tavaline lasteaiategevus. Vélismaisest Oppekorral-
dusest pole otseselt eeskuju vdetud. Oppekorraldus on vilja to6tatud
asutuse too6tajate poolt. Oppekava lastekeskuses on koostatud eesmargiga
5-6-aastasi lapsi eluks ette valmistada. Oppekavad on kirja pandud
nadalate ja kuude I8ikes. Oppekavade ajalisel jaotusel on arvestatud
rahvakalendri ja kirikukalendri tdhtpédevi.

Logopeedi t60 sisuline kulg on jddnud samaks, muutunud on ainult
organisatsiooniline pool. Logopeedilist abi vajavate laste igapdevane
kbneravi peab toimuma koos teiste mdjutusvahenditega, st ravi peab
olema kompleksne. Lastekeskuses on piiltud seda komplekssust olemas-
olevate tingimuste juures maksimaalselt saavutada.

1 Koneravi Uheks tdhusamaks komponendiks on muusika ja logopee-
diline ritmika. Inimese kogu elutegevus on organiseeritud ritmiliselt.
Kdnehingamise, ritmitunde ja hddle arendamine aitavad kaasa kdne-
puude korrektsioonile. L&bi muusika arendame lapses helikdrguse- ja
dunaamikataju. Helide dinaamika ja jéarjekorra tajumine, samuti
ritmitaju arendamine soodustavad ja aitavad kaasa lapse foneemitaju
arendamisele. Laulutekstid peavad olema joukohased. Muusikakas-
vataja peab tegema t60d diferentseeritult.

2. Oluline osa on laste kehalisel arendamisel. Motoorika (kdne-, peen-ja
tldmotoorika) arengu aluseks on kehaline kasvatus. Fudsilised
harjutused arendavad lihassiisteeemi, liigutuste koordinatsiooni jne.
See parandab ka kdneorganite talitlust. Siin on vajalik koostdo arstiga,
kelle korraldusel organiseeritakse harjutusi, mis arvestavad laste
isedrasusi.

3. Kirjutama dppimiseks ja loominguliste vB8imete kujundamiseks on
olulised kujutavad tegevused (voolimine, joonistamine, Kkleepimine,
meisterdamine, puutdd). Laps peab Oppima valitsema kéde- ja sGrme-
lihaseid, koordineerima kée ja silma koostéod. Kujutavad tegevused
vdimaldavad reguleerida liigutuste sujuvust, rutmilisust, ulatust jne.
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Nende tegevuste kaudu paraneb ka paigutus-ja suurussuhete tajumine,

samuti tdhelepanu. Lapsel kujuneb huvi alustatud tegevust I6petada.

4. Oluliseks tuleb pidada ka lavastusmangu, et arendada laste fantaasiat
ja kujutlusvbéimet, loovust. Koos sellega paranevad ka h&éldamine,
diktsioon ja intonatsioon. Konepuudega lapsed ei taha meeleldi
esineda teiste ees, nad teevad seda tuimalt, araltja ilmetult. T66 nende
lastega kestab pikka aega, nduab kannatlikkust ja juhendajalt eri-
véljadpet. Alustada tuleb k&ige lihtsamast ja kindlasti arvestades
konepuude raskusastet.

5. Téhtis on seos looduse Opetusega. Laps tunneb huvi Umbritseva vastu.
Tutvustades lapsi oma kodukoha looduse ilu ja huvitavate néhtustega,
kasvatame nendes koduarmastust. On vaja juhtida lapsi vaatluste ja
huvitavate elamuste kaudu vastastikuste seoste ja seaduspdrasuste
juurde looduses. Huvi looduse vastu ei teki iseenesest. Lapsi on vaja
Opetada loodust vaatlema, sbnavara rikastamise seisukohalt looduse
objekte ja nahtusi nimetama.

6. Alahinnata ei saa ka arvutamisdpetust. Siin Opib laps eristama ja
nimetama esemete tunnuseid, saab teadmisi hulkadest ja suurustest,
kujunditest ja arvudest 1-10-ni.

Alakdnega laste jaotamine tegevuskeskuste vahel sai v@imalikuks ténu
uuele tookorraldusele, kus kasvatajal on tunnis kuni 14 last, Uks neist
alakdnega laps. Sellise laste arvu juures on pedagoogil v6imalik iga
lapsega eraldi tegelda, teda aidata ja julgustada. Oleme arvamusel, et
vaegkdnega laste jaotamine tavalasteaias tavarihmade vahel, kus vdib olla
kuni 28 last rihmas, ei tule kdne alla. Sellise laste arvu juures ei jatku
kasvatajal aega tegelda individuaalselt abi vajava lapsega. Kuna laste-
keskuse pedagoogidel puuduvad vdi ei ole kullaldased, teoreetilised
teadmised lapse kdne arengust, kbnepuuetest jms. siis alates kéesoleva
aasta 20. veebruarist on tehtud algust pikaajalise téienduskoolituse
programmiga  kasvatajatele.  Taienduskoolitust  viivad labi TU
eripedagoogika osakonna dppejoud.

Eelmise Oppeaasta tulemuste pdhjal vdib delda, et alakGnega lapsed
Opivad tavalaste hulgas palju rohkem, nad on vahetumad, avalamad, suu-
davad kergemini kontakteeruda, nad on aktiivsemad. Lapsed saavad
suhelda paljude tdiskasvanutega, nad saavad kogu majas ringi liikuda.
Lapsed ei ole kammitsetud (hte ruhma uUhe-kahe kasvataja juurde.
Ohtupoolikul saavad lapsed soovi korral osa vétta huviringide todst. See
on téhtis huvide valjaselgitamise seisukohast.

Voib jareldada, et alakdnega laste integreerimine tavalaste hulka on
ennast lastekeskuses igati digustanud. Usume, et mangukoolist pariskooli
minnes ei teki lapsel koolihirmu, vastumeelsust kooli ja 6ppimise vastu.
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NNEKOTEKA: COBPEMEHHbI MOAX0A
K MPOLIECCY OBYYEHWA AETEN
C HAPYLLUEHUSMW B PA3BUTIN

Anya baiimypaTtoBa
PHIM LeHTtp CATP, KasaxcTtaH

Byayun 0fHON M3 OCHOBHbLIX (HOPM MCUXOJIONO-NeAarorMyeckoin Koppek-
unn, WHAWBMAYaNbHbIE 3aHATUA, MPOBOAMMbIE CneluanbHbIMU negjaro-
ramm LeHTpa CATP (Pecny6/iMKaHCKUIA Hay4YHO-MPOW3BOACTBEHHbIN
LeHTp couManbHOW agantauuMm M nNpogecCMOHanbHO-TPYL0BOW peabunu-
Tauuu petei, r. Anmartbl), BeAyTCs B COOTBETCTBMM C MPOrpaMmoi cTu-
MyNVpYIOLLEro pa3BuTus pebeHka, pa3paboTka KOTOpOW ABNSeTCA pe3yb-
TaTOM CKPWMHWHIOBOro 06cnefoBaHWs C MOCAEAYHOLWUM 06CYyXaeHNeM
cneuuanucTamMy pasHbixX npoduiei, B TOM 4ucne JeTCKOro HeBpomarto-
nora, negmatpa, gedexrosnora, noroneja, AeTCKOro ncuMxonora, ncmxmar-
pa, coumanbHoro negarora v T.4. MoBbllweHWe 3PHEKTUBHOCTN UHAMBU-
AyanbHbIX 3aHATUIA CNYXUT FNaBHbIM YCI0BMEM, 06ecrneymBatowmm npo-
LYKTUBHOCTb KaK BCEro KOppeKLWOHHOro npouecca, UAPKYIMpyemMoro B
LleHTpe CATP, Tak 1 pa3BuTNS KOHKPETHOro pebeHka ¢ ero ncuxogusu-
YeCKUMK 0COH6EHHOCTAMMU.

B aTom nnaHe MMeeT CMbIC/T paccMarpuBaTb BOMPOC O MeTOLONOrnu
MPOBeAEHUS KOPPEKLMOHHbIX 3aHATWIA, T.e. BOMPOC O BbiGOpe CPeAcTB
KOPPEKLWOHHOro BO34eicTBUA Ha pebeHKa. MPUMEHUTENbHO K [AeTAM
paHHEro u [OLWKONLHOrO BO3pacTa, COCTaBAAKLMUM OCHOBHOW KOHTUH-
reHT oby4vaembix B LleHTpe CATP. Hanbonee [AeiiCTBEHHbIM CPeACTBOM
KOppeKuun pas3BuTUA ABNAIOTCA WIPYLIKW, TBEpPAO [OKasaBLUMe CBOe
aKTMBHOE BAWUSHWE HE TOMbKO Ha CTaHOBMEHWE SINYHOCTM pebeHka B
LieNIoM, He TONbKO Ha (OPMMPOBaHWE Y HEro OnpefeneHHbIX MNCUXu-
YECKUX (YHKLMIA, HO M Ha WUX NEepecTpoilKy, HampaBfeHHY Ha Kop-
PEKUMIO Y KOMMEHCALMIO BbISIBNIEHHbIX Le(heKTOB.

Kak nokasana npakTuka, aeKTMBHOCTb KOPPEKLMOHHOTO BO3AeiCT-
BMA Ha pebeHKa BO MHOrOM OMpeAensieTcs TeM, KaK W HAaCKOMbKO YMeno
nefarorn-gedeKTonoru, XoTa W pacnonarawowme B 60/bLUIMHCTBE CBOEM
LOCTAaTOYHbIM  6araXom CrneunanbHbIX 3HaHWA, WCMOMb3YIOT passu-
BalOLLMe UFPYLUKM Ha pa3/MYHbIX 3Tanax 3aHATUIA C AeTbMU, UMEHOLLMN
pa3finyHble OTK/OHEHUA W HapyleHWs B MNCUXO(MWU3NYECKOM pa3BUTUU.
[ecTBuTensHO, 0T METOAOMOMMYECKU FPaMOTHbLIX AeWCTBUIA cneynans-
HOro nefarora C MWrpylwkamum TOH4YailimMM 06pa3oM  3aBUCUT  CO-
OTBETCTBYIOLLAA peakuns pebeHka, a 3HAuYUT B TOW WAM WMHOI CTeneHu
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OTMEeYaloTCA WOMpeJeNieHHble CABUITM B KOPPEKLMOHHOM  pasBUTUM
pebeHka.

CneuunanbHyio paboTy MO M3YYEHUIO BO3MOXHOCTEN pa3BMBaloLLMX
Urpywek M MeToAoB UX MaKCMManbHO AEACTBEHHOIO MCMO/b30BaHUA C
LieNblo 3((EeKTUBHOTO PELLEeHNA KOHKPETHbIX AMAarHOCTUKO-KOPPeKLMOH-
HbIX 3aflay OCYLLeCTBNAET NIEKOTEKA, M3BeCTHas Kak OubanoTeka urpy-
LWek. JlekoTeka — 3TO abCOMIIOTHO HOBOE COLMANIbHOE ABIEHUE, KOTOpPOoe
BCE LUMpe MOony4aeT MpU3HAHWE CBOEN aKTyanbHOCTM U HAxXOAUT CBOE
npumeHeHne B 0611acTM 06pa3oBaHWMs, B 4acTHOCTM, cheymanbHoro. 3a
pybexxom nekoTeka (Hanpumep, pyccko-wBeackas B r.CaHkT-lMeTep-
bypre) (GyHKLUMOHVMPYET MO MPUHLKUMY CEMENHO-LEHTPUPOBAHHOIO Noj-
X0fa C eAVMHOI KOMaHAOW pasHblX CMeLuanucToB, BKAKOYas chneuunanb-
HOro ncuxonora, cneuwanbHOro negarora, foronefa, npejcraBuTenei
3[paBOOXpaHeHnss 1 [pyrux, KoTopble paboTaldT C fAeTbMU MO Tuny
“arena assessment”. AHaNOrMyHoe CcoOAepXXaHue 3TON [eATeNbHOCTM
MMEET U JleKOTeKa pecnybinKaHCKOW MCMXO0MI0ro-MeuKo-nesaroru-
yeckoit koHcynbTauuu (PMMIMK), Bxoaawel B cTpykTypy LleHTpa CATP
B Ka4yecTse ro/IoBHOr0 3BeHa CUCTEMbl PaHHEro BMeLLaTe/lbCTBa.

Mexay Tem, B LieHTpe CATP peiicTByeT elle OfHA NeKoTeka, C
OnbITOM paboTbl KOTOPOW Mbl XOTenu 6bl NOAENUTLCS B [JAHHOW CTaTbe.
JTa NekoTeKa opraHN30BaHa Mo NpegnoXeHN0 reHepanbHOro AupekTopa
P. A. CyneiimeHoBoii B 1995 rogy. Heo6xo4MmMOCTb ee CO3faHus CBA3aHa
C paclumpeHneM Npon3BOACTBEHHbIX PYHKLMWIA cNyX6 ncuxonoro-nesaro-
rMYecKoi M ncuxo-moTopHoi koppekuun (MMK n MMK), gesatenbHoOCTb
KOTOpbIX Hamnpas/ieHa Ha BbINO/IHEHME MporpaMmbl “PaHHee BmeLlaTesib-
CTBO B HapylleHHOe pa3BMTUe pebeHKa”, BNepBble peannsyemMoin B
Pecny6nuke KasaxcTaH Mpy HEYKNOHHO U MeyanbHO PacTyleil TeHAeH-
UMM YBEINYEHUA [eTel C OTKNOHEHWSMU B YMCTBEHHOM U (PU3MYECKOM
pa3suTuK. [epBOHa4YanbHO feKoTeKa nposoguna paboty no céopy u
cucTematmsaumm urpylwlek. o mepe LUeneHanpaBfieHHOTO MOMOJIHEHNA
(oHpga (B HacTosiee Bpems o06bem hoHAa nekoTeku coctaBun 305
UrpyLleK) noTpe6oBanoch HaliTh Takoil BapuaHT paccTaHOBKU WIpYLUEK,
OMTUMa/ILHOCTb KOTOPOro Mo3Bossfia 6bl KA4eCTBEHHO OCYLLECTBAATb UX
noftop € y4eTOM BHELIHUX W BHYTPEHHUX (PAKTOPOB, TaKMX, KakK MCUXU-
Yyeckune M BO3pacTHble 0COBEHHOCTM 06y4vaemMoro pebeHka, COCTOSHME €ro
300p0BbS, LEMN M 3afjadynm KOPPEKLUMOHHbIX 3aHATWIA C HUM, Hanuyue B
[aHHOe BpeMSA KOHKPETHbIX Wrpylek u T.4. [0oBOps Apyrumu croBamu,
CTPYKTYpa (hOHAAa NEeKOTEKW [O/KHa OTBeyaTb afjleKBaTHbIM YC/OBUSM
CTUMYNALUMN TBOPYeCKOol paboTbl cheuuanbHbIX MeAaroros, BHUMaHue
KOTOPbIX (POKYCMpPYeTCA Ha LeneHanpasfieHHOe W MocnefoBaTenbHoe
obyuyeHne pebeHKa OnNpeAeneHHbIM HaBblKaM U YMEHUAM  Yepe3
CO3HaTe/IbHble M aKTUBHbIE AECTBUSA C UTPYLUKaMK.
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K ycnoemsm 1 3ajayam KOpPPEKLWOHHOro obyueHus feTeir, noce-
warowmx Lentp CATP, 6bina agantnpoBaHa TpaguuMoHHaa Knaccugumka-
UMs uUrpyllek, B pasHoe Bpems COCTaBfieHHas W AOMOJIHEHHAS W3BECTHbI-
MU pycckumu negaroramu, B Tom ynucne A. C. MakapeHko, E. A. ®nepu-
HoW, A. Tl Ycosoii, O. B. MeHfXepuukoin 1 gp. Ha 3Ttoil ocHoBe an-
pobupoBaHa W BBeAeHa B AeiicTBME CTPYKTypa (oHAa NeKOTeKM CO
cregylowumy pasfenamMv n nogpasgenamu:

1) ceHcopHoe pasBuTue:

a) 3puTenbHOe BOCNpUATHUE;

b) cnyxoBoe BOCMPUATUE;

C) TaKTW/IbHOe BOCMPUATUE;

2) passuTue peuw;

3) nosHaBaTe/lbHOE Pa3BUTKE;

4) pydHas MOTOPUKa;

5) counanmsayms;

6) camoob6CnyXXuBaHue;

7) My3blkoTepanus 1

JTa CTPYKTypa AaeT BO3MOXHOCTb NoA6upaTtb UrpywKM UMEHHO MO Ha-
MpaBneHMsAM MCUXMYECKOTO U (M3NYECKOro pasBMTUA [eTeil, 4YTo OTBe-
yaeT TpeboBaHMAM KOPPEKLUUOHHOro 06yyeHus. Ecnm cTOMT 3agada no-
[JobpaTb UrpylwKM B NOMOLLb PasBUTUIO Yy pebeHKa, CKaem, BHUMaHUS,
TO cnefyet obpatuTbea K pasgeny “CeHCOpHOe pasBuTUe”, rae NoMMUMO
Lpyrux cofepxxaTca WrpyLKW, Hanpas/ieHHble Ha pacro3HaBaHue 1
pasnunyeHve UBeTa, Be/IMYUHbLI, POPMbl W Maccbl. [nsa pasBuTUS eLle
6onee BbICOKOTO YPOBHA BHUMaHWA (40 HOPMaNbHOIO W [aXe CBepx-
HOPMa/IbHOr0) MpeAnaralTcad WrPyLWKKW, ClIOXHbIE MO0 COAEPXKaHUIo.
Moabop 3aBUCMT B OCHOBHOM OT KBain(uKaumMm cneynanbHOro nejarora,
onbiTa ero paboTbl C AeTbMW, BblbOpa TeMbl 3aHATUA U T.N. B n06om
C/lyyae PeKOMeHAylTCA Urpywku us pasfena “losHasartesibHoe passui-
Te”, B KOTOPOM MMEIOTCA pasfiniHble MO CTEMEHW CIOXHOCTU TFON0BO-
NOMKM, MapHble KapTUHKKM, cobuparoLmnecs Kyomkn v ap.

Hapo ckasatb, 4To MoA06HAaA paccTaHOBKa WIPYLUEK YXKe onpasfana
3(h(heKTUBHOCTb 06CNYXMUBAHMSA CNELMANNCTOB, NOCEWAOWNX IEKOTEKY.
TeM He MeHee OHa He CUMTAETCH 3aBepLUEHHOR, MO3TOMY NPOAOKaeT
COBEPLUEHCTBOBATLCSA, YUMTbIBAS, C OAHOW CTOPOHbLI, KONYECTBO U accop-
TUMEHT VMEIOLMNXCA UTPYLUEK, a C APYroil CTOPOHbI, XapakTep W creum-
(hMKY 3anpocoB CMewuuannucToB, CBA3AHHbLIX C 3afavyaMu KOPPEKLMOHHOIO
npouecca getei, nocewarowmx Lientp CATP.

[JeneHne qoHpa urpylwek Ha pasfensl W nogpasfensl ycnosHo. O6
3TOM OCBELOM/IEH KaXAbli CneumanucT, nonb3yloLWuinca ycayramm neko-
Teku. lpuctynas K nogbopy WrpyLlek, OH OTAaeT MpenMyLLecTBO Toi
UFPYLIKe, BO3MOXHOCTM KOTOPOW Hambonee MNOAHO OTBEYAKT KOHK-
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peTHbIM 3anpocaM. B cnyvae 3aTpyAHEHWIA, CBS3aHHbIX Yalle BCEro ¢
601bWINM BbIGOPOM UrpyLlek, nnMbo, HaobopoT, OTCYTCTBMEM HEODOXO-
AVMOI 13 HWX, KOTOpas B [aHHbIA MOMEHT MCMONb3yeTca APYrUM cre-
LManncToM, 0CO6eHHO Mnone3Ha NOMOLWb PaboTHMKA NEKOTEKW, fydlle
OPUEHTMPYIOLLLErOCA B BOSMOXHOCTAX (DOHAA.

C uenblo MOBbILWEHNA KBanU(puUKaunu s cneumanbHbiX nejaroros
NPOBOAATCA KOHCYNbTauuu u 6ecefbl, TeMbl KOTOPbIX OXBaTblBalOT BO-
npocbl, 3aTparuBaroline KOHKPEeTHble CMocobbl M 3Tanbl BO3AEACTBUMS
uepes Ty WUAM UHYI UIPYLLUKY Ha pebeHKa C TeM WM UHbIM HapyLUeHWEM B
pasBMTMK, TOFO UM UHOTO MCMXMYECKOrOo CKMaja, Bo3pacTa M T.n. B xoae
becefl, K KOTOPbIM PabOTHWK NEKOTEKM FOTOBUTCA TLLATE/IbHO HA OCHO-
BaHUM pPe3ynbTaToB U3y4YeHUs 3anpocoB CreuuanbHbIX Negaroros, Mexay
HUM 1 06CNY>XMBaeMbIM KOHTUHFeHTOM (B [JaHHOM cfy4yae cneyuanb-
HbIMW MegaroraMm), ¢ 04HOM CTOPOHbI, ¥ BHYTPU CamMOro KOHTUHrEeHTa, C
JPYroi CTOPOHbI, OCYLLECTBAETCA 0OMeH 3HaHMsAMK, oboralaeTca npak-
TUKa 06yuyeHns pebeHKa [eCTBMAM C UTPYLLUKaMK, Yy4LllalTCs 4eNoBble
KOHTaKTbl U T.4., T.e. MPONCXOAMT 3aKOHOMEPHBIA MpPOLLECC TBOPUECKOTrO
B3aVIMOJENCTBUS, HanpaB/eHHOr0 Ha COBEPLUEHCTBOBAHME CUCTEMbI Cre-
LnanbHOro obyyeHuns geteit ¢ 0cO6bIMM NOTPEOHOCTAMMN.

[na camocToATeNIbHOM paboThl cneuunanbHbIX Nejaroros nNpy nogoope
pasBMBalOLLMX MrpyLLeK OpraHM3oBaH TaK Ha3blBaeMblii Katanor urpy-
LUeK, NpeAcTaBAAOLWMIA COBOW cnpaBOYHO-MEeTOANYECKNI annapaT /IeKo-
TeKW, co3gaHue U (YHKLUMOHMPOBaHME KOTOPOro 6e3 3HaHuiA paboTbl C
KatasioraMn nNpakTUYecKy HeBO3MOXHO. Kartanor urpylek cocTouT u3
JBYX MWHUW-KaTanoros, T.e. NO4KaTaNOroB.

MepBblii MUHM-KATaN0r OTpaXaeT UIPYLLKX MO UX BMAaM (Tunam), Ha-
npumep, AWAAKTUYECKME UTPYLUKU C NOCNeAYHOLWNM LefeHMeM Ha BKa-
ObllUK,  rONOBONOMKW, NUpamMuibl;  CYETHO-OOyuvalolMe  UrpYLUKK;
CHOXXETHO-PONEBbIE WIPYLUKW; TPAHCMOPTHbIE WIPYWKN W T.4. B Hem
[aeTCA KpaTKoe OMucaHWe WUrpyLlek, 4To MO3BONSET U3B/eYb HEO6XOAu-
MY MH(OPMALUIO O COCTOAHUM (DOHAA NTIEKOTEKM.

BTOpOi MWUHW-KaTanor oTpaXaeT UrPyLIKW, CUCTEMATM3NPOBaHHbIE MO
HanpaBneHNsM MCUXO(PU3NYECKOr0 pa3BUTUA pebeHKa. ITO OfHA W3 ero
(yHKUMA. Opyras QyHKLMA 3aK04aeTcs B TOM, YTO C MOMOLLbH CChIIOK,
yKa3aHHbIX Ha KapTouKax, MOXHO BOCMO/Ib30BaTbCs NpeanaraemMoi UHgop-
Mauueid 0 pasfMYHbIX MeToAax Mo UCMOMb30BaHNIO KOHKPETHbLIX WrpyLUek.
3Ta MH(popmauus cobupaeTcs B CheuuanbHOM nanke nof Has3BaHUEM
“MeToanyeckoe onvcaHue UrpyLuek”, Kotopas BeeTcAd COBMECTHO CO Cre-
LvanbHbIMU nejaroramu-npakTnkamMu. bnarogaps Takoil narnke obecnevu-
BAeTCH LLeNIeBON, afpecHON 1 KOPPEKLUMOHHBIA XapakTep nof6opa urpyLuex
N BO MHOrMX OBGCTOATENbCTBAX MOXET B OMEPaTMBHOM MOPsAKe PewwnTb
CNOXKHble BOMPOCHI, BO3HUKLLME NPU NOAO0PE UrpYLLEK.
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MeToanyeckas HanpaBneHHOCTb PaboThbl EKOTEKM Bbi3bIBAET HEOHXO-
AUMOCTb MPOBELEHNS HayUHbIX UccnefoBaHuii. CneynansHOro U3ydeHus
TpebyloT BOMPOCHI, OT PELIeHNs KOTOPbIX 3aBUCWUT fJanbHeilas ponb
NeKoTeKN B CUCTEMe CreuuanbHoro obydeHus feTeii. Ha3oBem HeKOTO-
pble W3 HUX.

MepBbI BONPOC — 3TO CO3AaHMe KnaccumKauum UrpyLlek, Ucrosb-
3yemMbIX B KOPPEKLMOHHbIX Lensx. PelleHMe 3TOro BOMpoca AOMKHO
0TPa3nUTbCAa Ha MaKCUMalbHO MPUBAMXEHHON K peanbHOCTU CTPYKType
(hOHJa Pa3BMBAKOLLMX WUFPYLUEK, UCKHOYaloLWed NCKYCCTBEHHbIN noabop
UrpyLLUEeK, ero OrpaHM4YeHHOCTb U Cy4yaiiHOCTbL, o6ecrneymnBaroLLeil LWnpo-
Kne BO3MOXHOCTM nogbopa Mrpyllek Ha oHe He6O/bLIOro YHMUBEpCab-
HOro (hOHAa NEKOTEKMN.

BTopoii BONpoC — YCTaHOBMEHME 3aBUCUMOCTM (PYHKLMOHANLHOMO
cocTaBa (hOHAA NEKOTEKW OT YPOBHA BO3AeiiCTBMA Ha pebeHka uepes
WFpYLKW, BbISBAEHWE MPUYMH HEAOCTATOMHOrO UCMO/b30BaHUA Tex
UrPyLLUEK, BO3MOXHOCTW KOTOPbIX af€KBaTHbl OTCYTCTBYIOLLUM B [JaHHOE
BPEMS MrpyLUKam; onpefesieHne, U3yyeHWe W aHasn3 OCHOBHbIX MOKasa-
Teneidl, OTpPaXaroLWMX COCTOSAHME BHYTPEHHel paboTbl nekoTekn (06-
palaemMocTb M 06HOBASEMOCTb (JOHAA, MOCEL,aemMOoCTb CreLuanmcToB,
WHTEHCMBHOCTb UCMO/b30BaHNA, 06ECMEYEHHOCTb UTPYLLUKaMK 1 ap.).

TpeTuii BONPOC — M3yUeHMe KOPPEKLMOHHbIX BO3MOXHOCTEW pa3su-
BalOLLMX MrpyLlek, MeTOA0B U CMOCOBOB MX WMCMOMb30BAHUA Ha pasHbIX
3Tanax [eAcTBUA, C y4yeTOM MNCUXOMU3NYECKUX OCOBEHHOCTEl feTelt ¢
HapyLEeHUAMUN U OTKNOHEHUSMUN B Pa3BUTUM.

Takum 06pa3om, 3afayy NeKoTeku, akTyanbHOCTb KOTOPbIX paccmart-
pVBaeTCs B KOHTEKCTE MPOrpaMMbl PaHHEro BMeLlaTeNbCTBa, ONpeensioT
Hay4yHoe cofepxaHue nekoTeku. bonee Toro, uMx pelleHue, KOTopoe 6e3
Hay4YHON OCHOBbI HEBO3MOXHO, GNarOCKNOHHO BAMSET Ha KayecTBO M
3(h(PEeKTUBHOCTb KOPPEKLMOHHOIO 00yYeHWUs AeTeil ¢ HapyLeHusMu 1
OTCTaBaHWSIMM B Pa3BUTMU, YTO elle pa3 CBMAETENbCTBYET O npodeccuo-
HanbHOM LLEHHOCTU NEKOTEKW, 3a4aTKu KOTOPON yXXe CerogHa npuobpe-
TaloT 3penble (hopMbl AeaTenbHoOCcTU. oapobHas MHGopmauns ob opra-
HM3aUMM N PYHKLMOHMPOBAHNMN IEKOTEKM, KOTOpas MOXET 6bITb CO3AaHa
B /I0O0M [JEeTCKOM YUYPEeXAEHWM He3aBUCMMO OT Tuna, COAEpPXMTCA B
nocobun P.A.CyneiimeHoBoi u A.T.BaiimypaToBoli “JleKOTeKa—HOBOe
3BEHO B npouecce 06yyeHuUs aetei”, nagaHHom B 1997 rogy. 3anpockl o
ero nNpMo6peTeHNI0 MOXHO OTNPaBAATbL MO afpecy:

480010 Pecnybnuka KasaxcTaH
r. Anmartsl, yn. baiisakosa, 4. 372 a
LleHTp CATP
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AHANN3 NHTEIPALUNI
KAK MHOIO3TAIMNHOIO NMPOLIECCA

B. lN'yaoHuc
L aynaiickniA yHuBepcuTeT, JlnTtea

ABTOpbI, yKasblBatolme cnabble MecTa WHTErPUMPOBAHHOIO 00Yy4eHws,
No4YEPKMNBAIOT, YTO AN HE3PAUYMX HeAOoCTYMHbl HeBepbanbHble CNOCO6bI
06LLEHNs, KOTOPbIMU 4acTO MOMb3YKOTCA 3pAuMe, a TakKe HefOCTYMHbI
WM OrpaHuWyeHbl BO3MOXHOCTW BW3yalbHOrO BOCMPUATUSA, YTO WCKAHO-
yaeT WM 3aTpyfHSAeT BO3MOXHOCTb Y4YUTbCA, Habnogas OKpYXXatollyio
[eiicTBuTeNbHOCTL. B paboTax TU(hI0M0roB yKas3biBaeTCs, YTO peanbHoe
MONOXEHWNE WMHTErpuMpoBaHHOrO OOY4YeHMs valle Bcero us-3a geguuuta
CpefCcTB He COOTBETCTBYET TPebOBaHUAM AaHHON hopMbl 06pa3oBaHms:

* He xBaTaeT TU(IOMNeAaroroB-KOHCYNbTaHTOB;

* He XBaTaeT cneunanbHbIX YHe6HINKOB;

e y4yebHMKM He obecrneymBatoTC TUPIONOTNYECKUMN CPeLCTBaMMU.

MMpn 3TOM OMMOHEHTbl MOLYEPKMBAKOT, YTO HAYYHO He [0Ka3aHOo, 4TO
[eTAM C HapyLWeHHbIM 3peHueM flyylle yuyntbca B 06Lweobpa3oBaTesibHbIX
LUKOMax, YeM B chneuuanbHblX, r4e MHTEHCUBHO WUCMOMbL3YHOTCA WMHAUBU-
JyanbHble nporpaMmmbl 06y4YeHUs 1 co3faloTca 61aronpusaTHbIE YCI0BUSA
Ana 06LLeHNS CO 3pAYUMU CBEPCTHUKaMM. OTMeYaeTcs, YTO GONbLUNHCT-
BO CaMOCTOATE/bHbLIX W YCMELWHO YCTPOUBLUMXCA Ha paboTy He3paumx
KOrga-To, X0TA W Hejonro, obyyanucb B LUKOME C/eMnbIX, IAe 0CO6eHHO
MHOTO BHUMaHUS YAensanocb (POPMUPOBAHUIO HABbLIKOB, HEOH6XOAMMbIX
L1 CAMOCTOATENIbHOW XW3HU.

Mo MHeHMIO B. Buwona ofHMM ©3 BaXXHEWLWUX YCNOBWIA Ans ycnew-
HOM MHTerpauun SBNSeTCA ecTeCTBEHHOe 06uieHne pebeHKa C HapyLlueH-
HbIM 3pEHVWEM CO 3pAYMMU CBEPCTHUKaMW. ABTOP YKasblBaeT, YTO He-
CMOTPS Ha roCyAapCTBEHHbIM 3aKOH, BbICOKO OLIEHMBAOLW M 3HAYMMOCTb
06LLEeHNs, B peasbHOCTU CO ChenbiM YYEHMKOM u4alle Bcero obuiaeTcs
e yuntens (1, 942).

HekoTopble aBTOPbl KPUTUYECKM OLEHMBAIOT pesynbTaTbl MHTErpupo-
BaHHOro 06yYeHUs feTeil ¢ HapylleHusamMK 3peHus. Hanpumep, ®. atneH
rOBOPWUT, YTO BbINMYCKHWUKW C HapyLUeHHbIM 3PEHMEM MOC/e OKOHYaHWA
06Le06pa30oBaTelbHON LWIKOMbI CTanM “akafeMU4ecKMMW aBTOMaTamu,
YMELWMMN pellatb ypaBHeHUs BYHOMa, HO He B COCTOSHWUW pasMeHATb
[onnap, 3HalLWUMKU NpUMeHeHne TeopemMbl Mudaropa, HO HECNOCOOHLIMM
ofeTbcs”. ABTOpP obpallaeT BHUMAaHWe Ha TO, YTO B YCNOBUAX WHTErpu-
poBaHMA BO/LLIMHCTBO Creunpnuyeckux NnoTpebHOCTeN, NOABASAIOWMXCA B
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pesynbTate AenpuBaLun 3peHUs, He OblIM MNPeOAOSeHbl U LIKOMa He
MOAroTOBMMAA BbIMYCKHWKOB K CamMOCTOATENbHOM >KM3HW. [10 MHeHuto
®. MaTneH negarorn 06uieo6pa3oBaTeNbHbIX LUIKOM Yalle BCEro He 3HalOT
cneyunuKy YCBOEHUS LETbMU C HapyLUEHHbIM 3pEHWEM MOHATWA, npea-
CTaBNEHWI, Pa3BUTUS HABLIKOB COLMANbHO-3MOLMOHA/IbHOW, CEHCOMOTOp-
HOI, MOBCEAHEBHOW M MNPOGECCMOHaNbHON cep XXU3HKU, YNyCKalT u3
BUAY NpobaemMbl MOOMABHOCTM WM OpUeHTauuyM B NpocTpaHcTee. Hapsay ¢
KPUTUYECKUMU 3aMeyaHusamu, kak ®. aTneH, Tak u gpyrue asTopbl (M.
BapaH, A. KobunsHcka v gp.) yKasblBalOT Ha MONOXKUTENbHOE BAUAHWE,
KOTOpoe AaeT NpucyTcTBMe pebeHKa C HapyLUeHHbIM 3peHWeM B Kracce
06ule06pa3oBaTeNIbHOM  WKOMbI.  3pAynMe AeTU Yy3HalT Mpobnembl K
orpaHu4yeHuns, KoTopble 00ycnaBAMBalOT HEAOCTATOYHOE WM OTCYTCT-
BYlOLLEE 3peHue, CTapalTCA MOHATb AYLWEBHbIA MUP U MEPeXuBaHUA
CBOEro CBEPCTHUKA, UYTO B CBOK Ouepefb (hOpMUpYyeT afjeKBaTHOe OTHO-
LUEHWNE K HE3PAYEMY Ye/I0BEKY.

Tak, MHTerpauus nAul ¢ HapyLleHHbIM 3peHMeM B 06LLEeCTBO Mped-
CTaBnseT COBOM CNOXHbIA, MHOFO3TanHbIA couManbHbIl  npoLece.
YCNOBHO MOXHO BbIAENUTb TPM OCHOBHbIX 3Tana:

| 3Tan — paHHAA UHTerpauus pebeHka, KoTopas NPOXoauT psag YPOBHeN:
1) yTUnnMTapHoO-nNpucnoco6ieHYecKnid,

2) npeAMEeTHO-MaHUMYNATUBHLIN (OT roga A0 TPex NeT),

3) NpeaMeTHO-CEHCOPHbIN,

4) noBefeHYeCKO-UTPOBOWA,

5) no3HaBaTenbHO-AeN0BOWA,

6) KOHTPONbHO-OLEHOYHbINA (T. M. CBUPUAIOK).

Il aTan — MHTErpupoBaHHOe (COBMECTHO CO 3psiuMmMun) 06y4YeHUe W BOC-

nuTaHve. VIHTErpupoBaHHOe 06YYEHNE Mbl paccMaTpuUBaeM Kak CPefcTBO

AOCTUDKEHUS MHTErpaumm B 061iecTBO. Pellas 3aa4ynm MHTETPUMPOBAHHOIO

06yyeHuns, He0BXOAMMO WCXOAWTb U3 TOro, rAe 60/blUe MOMb3bl A

pasBUTMS KOHKPETHOTrO peGeHKa:

1) BbIGMpas TUN LWKOMbI, MPUAEPXKMBATLCA NPUHLMNA AOBPOBONBHOCTH;

2) VMeTb rapaHTUO HEO6X0AMMOr0 TU(I0N0TMYECKOTO CEPBUCA;

3) yunTbiBaTb afleKBaTHOE OTHOLUEHME U/IeHOB CEMbM, Mefaroros,
O[HOK/MACCHWKOB W fofeii 6avmkalilero OKpyXeHus K pebeHKy ¢
HapyLeHHbIM 3PEHNEM.

1l 3Tan — NoAroToBKa K TPyA0BOW AeATENbHOCTU B KONNEKTUBE 3pAUMX.
B 7-8 knaccax HEO6X0AUMO M3y4nUTb U OMPeAennTb NPoecCUoHanbHbIe
CK/IOHHOCTU Yy4alluxca C HapyLlleHHbIM 3peHuveM. Ha OCHOBe [aHHOro
N3yYeHUA MPOBOLAMTL NPOMECCUOHANLHYIO OpPUEHTALMI0O W npodeccuo-
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Ha/bHYHO MOArOTOBKY. LLIKONa, BbiNycKalowwas yyeHWKa C HapyLUEHHbIM
3peHMeM B >KM3Hb, 06si3aHa OTBeYaTb 3a €ro TPYAOYCTpoicTBO. [ns
YCMELIHOM peann3ayuu 3agady AaHHOTO 3Tana sBAsTCS HE06X04UMbIMK:
1) opraHusauuMs CBOEBPEMEHHOI  MpodopueHTauMm u  TPYLOBOro
06YyYeHUs C yUYETOM CK/IOHHOCTEN 1 BO3MOXHOCTeW BOCMUTAHHWNKOB;
2) obecneyeHune ycnosuii Tpyaa;
3) obecneyeHne afieKBaTHOTO OTHOLUEHUSA B paboyeM KOMneKTuBe.
Takum 06pa3oM, WMHTErpauus SBASETCS CH0XHbIM MHOTOCTYNeHYaTbIM
npoLeccoM, B KOTOPOM, C OfHOW CTOPOHbI, CaMblM aKTWBHbIM 06pasom
JO/MKEH y4yacTBOBaTb CaM WHBanuA, C APYroil, — CTPYKTypbl 06LecT-
BEHHbIX 06pa3oBaHWii, afleKBaTHO OLEHMBAIOLME W MPUHMMAIOLLNE €ro
NINYHOCTb. Y CMEWHOCTb MHTErpaLny B 3HA4MTENbHON Mepe onpeaensieTcs
COLMaNbHO 3HAYMMbIMW JIMYHOCTHBLIMU KayecTBaMW WHBanMAa, pauuo-
HaNbHOI peopraHm3ayueli CUCTEMbl 00YyYeHWUs W BOCMUTaHMS fAeTel co
cneynanbHbIMKU NOTPEGHOCTAMU, a TakXKe MO3UTUBHBIMU WU3MEHEHUSMU
B3rNS40B 06LLEeCTBA HA WHBAIMAHOCTb ANA MPEOLONEHMS OTUYXKAEHUA
VHBaNMAa B CcouManbHOl cpepe. [Mpouecc WHTerpayun MoxeT 6biTb
3(p(heKTUBHBIM TOMBKO TOFfa, KOrfja YCUAUs CembW M WKOMbl 6yayT
Hanpas/ieHbl He TONbKO Ha KOPPeKLMOHHOe 00yYeHne U BOCMUTaHWE, HO 1
Ha POpPMMpPOBaHUE Y Y/IEHOB 06LLEeCTBa NYMaHHOro MWU/I0CEPAHOro OTHO-
LUEHWS, COYETAlOLLEroCa C peafbHbIM 3HaHWEM O BO3MOXHOCTSX MWHBa-
/NG0B, KOHKPETHOW NPaKTNYeCKOW MOMOLLbIO BO BCEX Clepax ero >XUsHu.
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MPOBJIEMblI MHTETPPOBAHHOITO
OBYYEHWA IETEN CO CMNEUVNANBHBbIMUA
MOTPEBHOCTAMU N TTYTU X PELLEHUA

B. N'ypoHuc, B. HaBuykueHe
LLsynsaincknii yHuBepcuTeT, JInTBa

VHTerpupoBaHHoe 06y4YeHUe rapaHTUpYyeT W COXpaHseT npaBo poau-
TeNsAM, MMELWNM [eTeil ¢ CeHCOpHbIMW npobnemMamu, o6yyaTb UX B
06uieo0bpa3oBaTe/ibHbIX Y4eOHO-BOCNTATENbHbIX 3aBeAeHMAX. TakK Kak y
BCeX feTell paBHble MpaBa, TO cucTema obpasoBaHua 06s3aHa Haubonee
ONTMMAaNbHO YA0BNETBOPATb MOTPEOHOCTY KaXA0ro U3 HUX. [na fetei co
cneymnanbHbIMK MOTPe6HOCTAMM NPaBo Ha 06pa3oBaHMe BMeCTe CO CBOU-
MW CBEPCTHMKAMM AOMKHO rapaHTMpoBaTbCA 3aKOHOM 06 06pa3oBaHuu, a
BO3MOXHOCTb BOCMOJIb30BAaTLCA 3TVMM MPaBOM Ha MPakTuKe [0/HKHa rnpe-
[OCTaBUTb UM CUCTEMA MHTErpMpPoOBaHHOro 06yyeHnsa. Kak nogyepkusaeT
V. AM6pyKaiiTUC, HWM yuuTens, HU ydalMecs, HU MX POAUTENN He
[LOMKHbI CMOTPeTb Ha MHTErpaumio Kak Ha camoLefib, B MepBy0 o4vepedb
eé cnefyeT cuuTaTb BO3MOXHOCTbHO, CMOCO6OM CO3faHUA Hanbonee
6naronpusaTHLIX YCN0BUIA AN YA0BAETBOPEHNA TeX NOTpebHOCTEl AeTel,
KOTOpblE He MOXeT YA40BMeTBOPUTL creuuanbHas LKona. Pewas pasHo-
obpasHble nNpobaembl WHTErpauunm, Kak Hambonee obuime, TaKk U Mpo-
61emMbl Ka)XJoro KOHKpPETHOro pebeHKa, BaXKHO 06paTWTb BHMMaHMWE Ha
3THOKY/NbTYPHbIE OCOBEHHOCTU UM 3KOHOMUYECKME BO3MOXHOCTW OTAE/Nb-
HOro pervoHa.

O6bemM fJaHHOl cTaTbM He MO03BOMSIET MOAPOOHO pacKpbiTb BCHO
cucTemy paboTbl MO WHTerpauuMm He3psYux B OO6LLECTBO, MO3ITOMY Mbl
npeAcTaByM MWL HEKOTOpble ee HanpasneHud. Cdepa peanmsaumu
MHTErpayum He3psunx 0xBaTblBaeT psAf COLMaNbHbIX MHCTUTYTOB: CEMbIO,
cneynanbHyo 1 06weobpas3oBaTe/ibHYO LUKOY, CO6CTBEHHO 06LLeCTBO, a
TaKXe opraHmsauum cnenbiX u cnabosugawmx. Ans ycnewHoin peanu-
3aUMN  UHTErpaumMoHHbIX 3afay HeobX0AMM KOMMNAEKCHbIA NOAXOA W
OLHOBPEMEHHO peLleHne MX B CUCTEME BCEX COLManbHO-3KOHOMMYECKNX
N 06W,eCTBEHHbIX OTHOLLUEHWIA.

Takum 06pa3om, 6a3McoM ANt UHTErPUPOBAHHOTO 0B6YYeHUs feTelt co
cneuunanbHbIMM NOTPEOHOCTAMM AO0/MKHbI ObiTb OMpejesneHHble nocTa-
HOB/IEHUS, MPUHATbIE TOCYAAPCTBEHHbIMU WHCTUTYLMAMU. Tak, B Mae
1993 r. Konnerns MWHWCTEPCTBA KYNbTypbl W MNpocBeLeHns JIUTBbI
noaTteepanna nonoxeHve “ropagok npefoctasfieHUa NMOMOLLM AETAM CO
cneynanbHbiMM  NOTpPeGHOCTAMKU B 00Weo6pa3oBaTelbHbIX  Y4eOHbIX
3aBefeHusx”. B Hem ykasbiBalTCA (hOpPMbl U CMOCO6LI NOMOLLK, Omnpe-
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[leneHo cojepxaHue paboTbl AnA CheuuanbHbiX Nejaroros B 06Lie-
06pasoBaTenbHbIX LIKOMaxX Hapsgy € noronefjoM W NCUXOM0roM, BBejeHa
cTaBka cneuuanbHoro negarora (4N paboTbl C AETbMU HapyLUEHHbIM
nHTenekTom). Mpu Hannuum B 06W,e06pa30BaTENbHOM LIKOAE 6OALLLIONO
KONMYeCcTBa yYallMxca C HapyLlleHHbIM 3peHueM (cnaboBupsawimx, cre-
MbiX), C HapyLleHHbIM CnyxoMm (cnabocnblwalinx, rayxux) paspellaercs
BBECTW CTaBKy Tudionegarora, cypgoneparora. B cnyuvasx, korga B 06-
Leobpa3oBaTenbHbIX LUIKOMAX He HabupaeTcs yKazaHHOE KO/M4YecTBO fe-
Tell C HapyLUEHHbIM 3PEHMEM, 3TUM [eTAM OKa3blBAOT CUCTEMATUYECKYH
MOMOLLb TU(I0NeAarorn-KOHCYNbTaHTbl U3 CrelnanbHbIX LLEHTPOB.

Hawwm MHoroneTHuMe uccnefoBaHus, 0606LeHMe 3apy6exHoOro wu
0TeYeCTBEHHOr0 OMbITa NefarorMyeckoil N peabunuTayMoHHOW paboThbl B
crneuuanbHbIX 1 061e06pa3oBaTeNbHbIX YUPEXAEHUAX MO3BOAIOT HaMe-
TUTb NEPCMEKTUBY MYTEN UHTErpaLuy He3paUmXx.

OpraHu3aunoHHas MoAe/lb MHTETPUPOBAHHOI0 00y4YeHNss Ham npea-
CTaBNSAETCA CNeAYHOLLLEN:
. OCHOBHble MPUHLMMbLI B NpoLecce peannsauun ULen UHTerpupoBaH-

HOro 00y4eHus:

A. Vicxoaa n3 matepuanbHbIX BO3MOXHOCTEN M KYNbTYPHbIX Tpaju-
LW pernoHa, NepeHaTb MO3UTUBHBIA ONbIT 3apy6eXHOl NpPakTUKK
WHTErpMpoBaHHOro 06y4yeHUs feTell C HapyLeHHbIM 3PEHMEM U
TBOPYECKU BHEAPATb €ro.

B. Peanusaums UHTErpMpoOBaHHOr0 00YYeHWS He A0/HKHA paspyLlunTb
CeTb, MaTepuanbHyl0 6a3y, HaKOMMeHHbIi TUQIONOrNYECKNI
onbIT. Bce 3T0 A0/MKHO 6bITh TBOPUECKM MPUCNOCOBAEHO K uiee
WHTErpupoBaHHOIro 06y4eHus.

C. Bblbop 06Lwe06pa3oBaTeNlbHOr0 UAM cneuunanm3vpoBaHHOro 06-
YyYeHUs [O/MKeH O6bITb chenaH, ucxofgs M3 Toro, rgae 6onblue
MONb3bl MOMYYUT KaXKAbIA OTAENbHbIA Pe6eHOK C HapyLUEHHbIM
3peHnEM.

D. [apaHTua 6ecnnaTHOro o6y4eHus.

E. [leTv C HapyLlleHHbIM 3peHneM [O/MKHbI 06yyaTbCA He B OrpaHu-
YeHHOM cpefie, a BMECTe CO CBOMMU CBEPCTHUKaMMU.

F. Kaxznomy pebeHKy C HapyLleHHbIM 3peHVeM [0/KHA 6bITb MOArO-
TOB/IEHA MHAMBUAYaNbHAsA Nporpamma obyyeHus.

WM. KOHKpeTHble MpeanoXeHns Mo peopraHu3auuy Ha YpoOBHE MU-

HUCTepcTB 06pa3oBaHUA:

2.2. MpaBo Bbl6Opa TWNa Y4eOGHO-BOCMMUTATENIbLHOIO YUPEeXAeHWs

OCTaBUTb 3a POAUTENAMU N PEBEHKOM.
2.3. BsecTu WwTaT TUI0NE[arora-KoOHCyNbTaHTa.
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2.4. TlocTeneHHO OTKa3aTbCA OT NPaKTUKWM OPraHu3auuu OTAefbHbIX
KnaccoB fAna cnaboBuaswmx paeteid B 06LLe06pa30BaTENbHbIX
LUIKOSIaX, NepeBoAsA 3TUX yyalinxcs B 06Lmne Kiacchbl.

2.5. CoxpaHuTb creumanu3npoBaHHble AeTCKUe cafbl ANa feTeil ¢
HapyLlleHHbIM 3peHVeM. PekoMmeHfoBaTb Mocewarb 3T cagbl
MWL TeM JeTAM, MaTonorna 3peHns KOTopbIX TpebyeT fneyeHus.
Hanpumep, npu neyeHun amb6amonum — ynyyllaetcd OCTpoTa
3peHns, B CNyyasax Kocornasms — YMEeHbLUaeTCa Yrofi Kocorna-
31a 1 T.0. JeTaM CO CTabWibHbIM HapyLleHUWeM 3peHus cneayet
pPeKoMeHA0BaTb 06yyaTbCs B 06LLe06pa30BaTe/IbHON LUKO/E.

2.6. CoxpaHuUTb cneuuanuM3MpoBaHHble LWKOMbI, MpefHasHaYeHHble
ANs feTeli ¢ HapyLeHHbIM 3peHMeM, CO BPEMEHeM MpeBpaLias ux
B LEHTPbl MHTErpupoBaHHOro 00YYeHUA UNKN LEHTPbI 3peHus. Ha
MepBbIX 3Tanax WHTErpyupoBaHHOro o06y4eHWs B cheuuannsu-
POBaHHbIX LUIKOMaX MOrAM 6bl y4ynuTbCcA: He3psumMe u cnabo-
BUASALLME, MMetoLWMe AOMOMHUTENbHO HapyLleHWe WHTeNNeKTa;
Hespsune W cnaboBuidALlLne AeTW, POAUTEeNM KOTOPbIX ULLEHbI
POAUTENLCKUX Npas; He3paune wn cnabosupsuine, UMeloLLve
opyrve ¢usnyeckue npobnembl (HapyLlleHus cayxa, OMOpPHO-
[BMraTenbHOro annapata W fAp.); Hespsaume ¥ cnabosmpsLue,
KOTOpble CaMW UM MX POLUTENUN BbI6PANN AaHHbIA TN LIKOSbI.

2.7. TIpn 3HA4YWUTENIbHOM YMEHbLUEHUW KOHTUHIEHTa B Cneuunannsu-
pOBaHHbIX [ETCKUX cajax, LUKOMax He YBOMbHATb Tudnonena-
roros, He COKpawartb WX LWITATHOro pacnucaHuns. OCTaBLUMXCA
6e3 paboTbl TU(ONEAAroroB-KOHCYbTaHTOB 06ecneynTb 06be-
MOM paboTbl B 06L,e06pa3oBaTe/ibHbIX LWKOMNAaX C A4eTbMW C Hapy-
LUEHHbIM 3pEHUEM.

06513aHHOCTW TU(ONeaarora-KOHCYNbTaHTa 1 TPe6OBaHUS K Hemy

JO/MKHO BXOAUTb CleaytoLlee:
1) Tudnonegaror-kKOHCynbTaHT 0643aH 3HaTb 3aKOHOMEPHOCTU HOpMaslb-

2)
3)
4)
5)

6)

HOro pasBuTUsA pebeHKa, UMeTb OMbIT PaboTbl CO CNenbIMU AETbMU;
YMeTb OLEHMBaTb Pas3BUTME MO3HABATE/IbHOW U PU3NYECKON Cepbl
pebeHKa, OpPMEHTMPOBATLCA B FNa3HbIX 3a60MeBaHUAX U (YHKLMAX
3peHus;

yMeTb MOAM(ULMPOBATL M aAanTUMpoBaTh y4ebHble NPOrpamMmmbl;
BMafieTb MHAMBMAYaNbHLIM NOAX0A0M B paboTe cO caboBUAALLUMMN U
CnenbIMu AeTbMU;

KOHCY/NbTUPOBaTb POAWUTENENR, yuuTenei, yyawuxcs, BCEX, KTO
NpUCYTCTBYET B 6MmXKalileli cpege cnenoro pebeHka,;

yMeTb C€03[aBaTb MWHAMBUAYaNnbHble MPOrpamMMbl pasBUTUA CNENoro
pebeHka;
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7)
8)
9

10)

11)

12)
13)

YUNUTb YYEHMKA U KNACCHOTO yuuTens nucbmy bpaiins;

pasBMBaTb OPUEHTALMUIO N MOBUIBHOCTL HE3PAYEro YUYEHNKa,;

KOHCYNbTWPOBaTb poOAMTENeil no BomnpocaMm pasBUTUA  BObITOBbIX

HaBbIKOB, OPWEHTUPOBKW, MOOGWALHOCTM W MO APYrUM BOMpOCam

pasBUTNSA He3psa4vero pebeHka,;

YMeTb M0Nb30BaTbCA TUPNOTEXHUYECKMMU CpeacTBamMu (MULLYLLMMK

MallMHKaMn C pefibeHbIM W MJOCKAM WpUdTamMu, 03BYYEHHbLIM

y4ebHbIM MaTepuanom, oNTUYECKUMU CpeacTBaMm);

obyyaTtb 4OMOJIHUTENIBHO UHAMBUAYaNbHO, OCO6EHHO N0 TEM AUCLMM-

NNHAM, NO KOTOPbIM YYEHMK OTCTaeT M3-3a HapyLleHHOro 3peHus;

06yyaTb YUMTLCA B YCNI0BUAX LeNpuBaLMN 3pEHNS;

MCMo/b3ys BCE BO3MOXHble (hOPMbl, NPOBOAUTL MpPONaraHAUCTCKYHO

paboTy B 06LLeCTBE C Le/bl0 03HAKOMEHUS ero ¢ NOTEeHUUanbHbIMU

BO3MOXHOCTAIMM C/Ienoro pe6eHka v B3poc/noro.

2.8. UMCneHHOCTb yyalmxca B Knacce 06L,e06pa3oBaTelbHOM LIKO-
Nbl JO/MKHA OblTb YMEHbLUEHA, €C/IM TaM yunTca pebeHoK (1m
[eTn) C HapYLUEHHbIM 3pEHUEM.

2.9. Kaxablil y4yebHbli rof OpraHM3oBbIBaTb KPaTKOBPEMEHHbIE
Kypcbl (CeMMUHapbl) MOBbIWEHNA KBanuuKaumm yumTenen, oo-
yyalouwmux geteil ¢ HapyLleHHbIM 3peHnem. [aHHble Meponpus-
TMS ONA YNOMSAHYTOr0 KOHTWMHIeHTa nejaroroB LOSKHbI ObiTb
0653aTesIbHbIMU.

Ha ypoBHe nepBy308B.

3.1. B y4yeOHble nporpammbl 4ns CTYLEHTOB CneumnanbHOro Havasb-
HOro 06yyeHns (KaK [HEBHbIX, TaK W 3a04HbIX OTAENEHWIA)
BBECTU Kypc “OCHOBbI TUtnonornn”. Takol e Kypc LOMKEH
NMOCTOSIHHO MPOBOAWUTLCA B CUCTEME MOBbIWEHUS KBanuuKa-
U1K yuuTtenei.

3.2. B yuebHble nporpamMmbl Ans CTYAEeHTOB Tudnoneaaroros
BBECTU ceMuHap “KoHcynbTaumMoHHaa paboTa ¢ AeTbMU C Hapy-
LUEHHbIM 3peHMEM B 06LLe06pa3oBaTelbHON WKoe”. Mo OKOH-
YaHUI0O BYy3a MNPUCBOWUTL [OMOMHUTE/bHYIO  KBaM(UKALUIO
Tunoneparora-KoOHCy/ibTaHTa.

3.3. Pacwuputb Kypc “OCHOBbI CneunanbHOW nefarorukn” ans cry-
[EeHTOB Mejarornyecknx (akynbTeToB cneumnanbHocTn “Mepa-
rormka U MeTofmka HadanbHoro obyyeHus”.

3.4. B cnucok BbIGOPHbIX AUCLMNANH BKAKOUYUTL AUCUUNANHY “Pas-
BUTME fAeTeil co cneuunanbHbIMU NOTPEOGHOCTSAMM B 06 eo6pa-
30BaTENbHONM LUKOME”, KoTopas MNpenofaeTca B TeyeHWe BCEro
Cpoka 06yyeHuns B negsyse.
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npeMMyU_LECTBa CUCTEMbI MHTErpMpPOBaHHOIO 06yqu|/|$|

1 [Odetn co cneumanbHbIMW NOTPEOHOCTAMU BOCMPUHUMAKOTCA  Kak
paBHble.

2. [eTn co cneynanbHbIMX NOTPEBHOCTAMM He OTAENeHbl OT feTeli, He
VMEILLNX HApYLLIEHWIA B pa3BUTUM.

3. [etn co cneumanbHbIMM NOTPEOGHOCTAMMU 06y4atOTCA COBMECTHO CO
3pAUNMU, XMUBYT [OMa, He OTOpBaHHble OT poauTeneil, 6GpaTtbes,
cectep. ObuleHne feTeil ¢ poaMTENsMM CMOCOGCTBYET MX HOPMasib-
HOMY pa3BUTUIO.

4. TporpaMMbl UHTErpMpPOBaHHOro 0byyeHUs fewesne. Ana cneunanu-
3UMPOBaHHbIX LWKON-UHTEPHATOB HEOO6XO0L4MMbI O6LLEXUTUA, ObITOBLIE
noMelleHnMs u T.0., 4YTo obxoautca pgoporo. Cnewumanu3vpoBaHHbIe
LWIKOMbl UMEeKT [ONOAHUTENbHbIE PacXofbl Ha MWTaHWe, Ofexay,
MeLWLMHCKOe 06Cny>KmBaHue. lMporpammbl MHTErpUPOBAHHOIO 06-
yuyeHus feTeidi C HapyleHHbIM 3peHMeM TakKuxX pacxofoB He
npesycmaTpusaeT M3-3a 4ero obyyeHune 06X04UTCA AeLUeBre.

5. [leTu C HapyLleHHbIM 3peHMeM, 00y4asacb CO 3pAYMMU, MMEIOT BO3-
MOXHOCTb KaXfbl [eHb WrpaTb, O6WATbCA CO 3PAYMMU CBEPCTHU-
Kamu. Bce 370 nomoraet nydwle He3pAYMM MOHATb 3pAYMX, a
3pAYUM —  HEe3psauMxX Apyseii. B WwKonax cnenbiX TakuMX BO3-
MOXHOCTEA HaMHOro MeHblle. HepeAkKo BbIMYCKHWKWM Creumanvsu-
POBaHHbLIX LUKON HE MMEKT HaBbIKOB OOLLEHNA CO 3PAYMMM, HE YMEKT
XUTb N TPYAUTLCA B MUPE 3PAUMX.

6. Hepegko He3pauuMm feTaAM TPYLHO WCMNONb30BaThb Cheuupuyeckune
HaBbIKW1, MONYYeHHble B LUKOME CNemnbiX, MepeHecTn UX B JOMalUHWe
WAW HOBblE YCNOBMA. Hanpumep, B LWIKOMe CrenbiX AeTU C TPYAOM
yCBaMBalT WM He ycBauMBalOT BOOOLLE HAaBblKM OPUEHTWPOBKW B
He3HaKOMOM MPOCTPaHCTBE.

7. YacTo poauTenu OTHOCATCA K CBOUM [eTaM, obydyalowmmcsa B cneuua-
NN3NPOBaHHbIX LWKOAAX, KaK K uHBanugam. Mo npubbITUIO JOMOWA 13
LIKOMbl Ha BbIXOAHbIE WUNN KaHUKYNbl, AeTeil He 3arpyxatoT 0bs3aH-
HOCTAMM MO OMY, Kak UX 3psumx 6paTbeB W cecTep. VIM co3gatoTcs
“TeNAMYHbIE” YCNOBMA, 4YTO 4acTo BeAeT K MOTpebuTenbcKomy,
3rOUCTUYECKOMY OTHOLUEHUIO K OKPYXalLWMM W K XWU3HU BOOGLLE.
Takne HeraTuMBHblE acMeKTbl pexe HabnwpawTca B CEMbSX, [ae
pebeHOK C HapyLleHHbIM 3peHMeM 0b6yvaeTcs B TOM >Ke ropoje B
06L1e06pa3oBaTe/ibHON WKOIE CO CBOMMMW CBEPCTHMKAMMU.

8. B ycnoBuAX WHTErpuMpoBaHHOro 06y4eHMs pe6eHOK C HapyLUeHHbIM
3peHueM NPOXOAWUT ajanTauuio B HaTypanbHbIX YCNOBUAX B cpefde
3pAYMX CBEPCTHUKOB. Hajo npu3Hatb, 4TO W Ccreuuanu3npoBaHHas
LWKoMa co3faeT cBoeobpasHble TeMAUYHble YCNOBUA AN pebeHKa C
HapylleHHbIM 3peHMeMm. Yacto B 3penoM BO3pacTe nuua € Hapy-
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E.

LLEHHbIM 3pPEHMEM MOCNe OKOHYaHMA CheLWannm3MpoBaHHON LLIKObI
HaMHOTO TPYAHee afanTUPYOTCS B yueBGHble WAU TPYAOBblE KOM/EK-
TWBbI 3pAYMX.

[. KecapeB yka3sblBaeT psAfL HefoCTaTKOB WMHTErpMpoBaHHOro 06-

ydeHus fieTeld o creyuanbHbIMN NoTPeGHOCTAMM:

1

PebeHOK cOo creyunanbHbIMU HYyXaMu, 06yyasck B 00bIYHOM Knacce,
He BCerfa nonyvyaet Heo6X0ANMYIO MOMOLLb.

PebeHOK co cneynanbHbIMU HYXfamy TpebyeT MHOro BHUMaHWUS CO
CTOPOHbI YYnUTeNA, YTO HEraTUBHO CKa3blBAETCA Ha APYruX yUYeHUKax.
Creunanuctbl pasHbix ob6nacTeil cneuuansHoOro o06pasoBaHUs  He
BCerfa JoCTYMHbl BCEM LLKOaM CTpaHbl.

MMpobnembl C rocyfapCTBEHHbIM W MYHULMUNaNbHLIM (PUHAHCUPOBa-
HMEM MOTYT MPUBECTU K TOMY, YTO He3HauyuTe/bHble CPEACTBa, Bbl-
fenseMble Ana AeTell CO CMeunanbHbIMKU HyXaamu, 6yayT paccesHbl
Mo MHOTMM LUKO/IaM W Knaccam.

PebeHOK € TpygHOCTAMW B 06YYeHWM MOXET 4yBCTBOBaTb Cebf
“TynbIM” N0 CPaBHEHUIO C OfHOKNAcCHMKaMu. EMy TpyAHO Haiitu
Opyseli. Takxe eCcTb PUCK AWCKPUMUHALMW CO CTOPOHbI APYrux
YUEHMKOB.

MONHOCTLIO COrnallaeMcss C MHEHMeM aBTopa, 4YTO WHTErpupoBaHHOe
06y4eHNe — 3TO He LeNb, a MHCTPYMEHT AN aGunuTauuu 1M Hopmanu-
3aLMM fieTelt co cneunanbHbIMKU NOTPEBHOCTSMU.

O6yueHne feTeli C HapylWeHUAMM 3peHUs B 06LLe0bpa3oBaTeNibHbIX

LIKONax TpebyeT pauMoHanLHOro pelleHus paga npobnem cy6beKTUBHOIO
1 06bEKTUBHOIO XapakTepa:
1 TMMeparorn MaccoBOli LWKOAbI AO/MDKHBI NOAYYUTb MUHUMYM Meau-

LIMHCKMX, MCUXONOFMYECKMX, METOAUYECKNX 3HaHWI, a Takke cBefe-
HUIA 13 cneynanbHOM Neaarornkn 06 0COBeHHOCTAX 06YyYeHNs M BOC-
MUTaHUsl, NCUXO-(PU3NYECKOTO pa3BUTUA pebeHKa C HapyLeHUsMU
3peHns. ATW 3HaHWA negarorn Moraum 6el MpMo6pecTy Ha cneyuansHo
OpraHn30BaHHbIX Kypcax MOBbILEHWS KBanuuMKauum, cemmHapax u
T.0.

[na opraHusaumm B 06Lie06pa3oBaTeflbHOM LIKOMEe WHTErpupoBaH-
HOro 06y4yeHus Heobxo4MMa NOMOLWb TU(NoNeAarora-KOHCYNbTaHTa,
KOTOpLIA AOMKEH OKa3blBaTb MeAarorvyeckyto NoMollb y4valiumcs c
HapyLIEeHUAMU 3pEHNsl, KOHCYNbTUPOBaTb NejaroroB v poauTenei no
BOMpocaMm CcrewLnanbHOro o6y4YeHMs U BOCMUTAHNS.

Mpn peweHnn npobnem WHTErpuMpoBaHHOrO0 06y4yeHWs feTeli C Ha-
PYLIEHNAMMW 3pEHUS BO3HMKaeT HEOBXOAMMOCTbL LiefeHanpaBieHHOro
(hOpMMPOBaHUS afeKBaTHOr0 OTHOLUEHUS K AETAM CO crneunanbHbIMy
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NoTPe6HOCTAMM KakK CO CTOPOHbI Mejaroros, pofuTeneil, Tak u co
CTOPOHbI 06LLLECTBEHHOCTH.

[eTn ¢ HapyweHuammn 3peHuns, oby4varouimecs B obuweobpasoBaTesib-
HbIX LUKOMax, AO/MKHbI OblTb 06ecrneyeHbl yY4eOHUKaAMW C YyBEUYEH-
HbIM LIPUMTOM, cneuuanbHbIMU HarfagHbIMKU  Nocobuamn, Tudgo-
TeXHUKOM.

Yuntento no u3nYeckoil KynbType HeO6X0AMMO 3HaTb AOMYCTUMbIE
Harpyskm u npoTWBOMOKAa3aHMs, Npefynpexaaloline OCNoXHeHWs
COMaTUYECKOr0 COCTOAHWMA pebeHKa C Yy4eTOM €ero rfasHbix 3abo-
NeBaHU.

Meparor AO/MKEH YMeTb MpaBU/bHO WHTEPNPEeTMpOBaTh 3abofieBaHune
pebeHka, NOOWpPATL ero A06poXenaTenbHOCTbH0, MUNOCEPAMEM, dKe-
NaHWeM NOMOYb, CO34aBaTb HOPManbHbIA MCUXONOrMYECKNA KNUMAT B
[eTCKOM KONneKTuBe.
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O HOBOM COJEPXXAHWW KOPPEKLIMOHHOWN
NMPOIrPAMMBI “PAHHEE BMELLWATE/IBCTBO”

HA BASE PEABJTINTALUNOHHOIO LUEHTPA CATP

. MckakoBa
PHIL, CATP, Ka3axcTaH

B uensx co3faHus LenoCTHOW CUCTEMbl PaHHErO BbIABMEHUSA HapyLUeHWi
N OTCTaBaHWI B pasBUTUN [eTeid, KOPpPeKuMn 1 coluanbHOR aganTtauum
feTeil, MOLPOCTKOB W MOMOAEXU C HApyLUEHWSIMU B YMCTBEHHOM W
(hM3MYECKOM pa3BMTUN, 3aLMTbl MPaB 3TON KaTeropum HaceneHms B 1992
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rogy 6bl1 opraHu3oBaH Pecny6/iMKaHCKWIA Hay4YHO-NPOU3BOACTBEHHbIN
LIEHTp CcOoLManbHOM ajanTauny n npoteccroHanbHO-TPYA0BOW peabunu-
Tauum feTeil M NOAPOCTKOB C HapylleHusmMmn B pa3suTtum (LleHtp CATP).

OfHon 13 rnaBHbIX 3agady LleHTpa 6b110 co3jaHWe MepBoi MoAdenu
nporpammbl PaHHero BmellatenscTea B KasaxctaHe. [ns ocyliecTBieHns
JaHHOl nporpammbl HEO6X0AMMO ObINI0 CKOOPAMHUPOBATL AEATENbHOCTb
pa3fIMYHbIX CreLmanmMcToB: MNCUXO0ION0B, MeAUKOB, NeAaroros-fedeKkTo-
noros. lpexpae BCEro HyXHO OblNO MOATOTOBUTL CMeLuuannucToB B 06-
NacTW paHHero [eTcKoro BospacTta Ans paboTbl B Cnyx6e HOBOro Tmna.
Haww cneyunanuctbl npownim obydeHne Ha 6ase WHcTUTyTa PaHHero
BMewaTenbcTBa B T. CaHkT-leTepbypre no couvanbHOW nporpamMmme
“AbuUnMTaumMa MnageHueB”, 03HaKOMUAUCHL C paboToil “BobaT-ueHTpa” B
AHravm  (r. JIOHAOH), 3aTem M3y4uaum cogepXkaHue KOPPEeKLMOHHOM
nporpammbl  “PaHHee BMewatenbcTBo” B CLUA (wT. [lMeHcunbBaHuA,
dunagenshusa), INBUH NHCTUTYT.

3HaKOMCTBO C nMporpammamu “PaHHee BMeLLaTeNnbCTBO” 3a py6exom
MO3BONIU/O B3IISIHYTb Ha Mpo6sieMbl feTell C HapyLEeHUAMW B PasBUTUM
Mo-HOBOMY: BMEpPBble MCUXOMOMK, Jfioronegbl, Nejarorn MonbiTannuch
[eiicTBoBaTb B 06nacTu pa3BuTusa fgeteid oT 0 Ao 3-x neT, KoTopas
ABMANaCb NPUOPUTETHOI 60Mblle AN MeAWKOB. VIHTeHCMBHasa paboTta B
3TOM HanpaBsfieHUN MpuBeNna K co3faHuio CyXObl NCMXO0M0ro-nesarorn-
YECKON KOppeKuun, KoTopas Ha HayalbHOM 3Tane NpuHMMana Aeteid c
OTK/IOHEHWAMM B Pa3BUTMM BCeX BO3pacToB. CerogHa nNpouanpyowmm
BO3pacTOM npuema feTeli B CNy6y fBnAseTcAa paHHMin Bo3pacT oT 0 Ao
5 net. LleHTp 3a nocnegHue rofbl nposen 60/blWY0 peknaMHyto, npona-
raHAMCTCKY0 paboTy cpefu HaceneHus, NO3ITOMY 3HAYMTENbHO BO3pocna
obpallaeMocTb AeTell MMEHHO paHHero Bo3pacta. B cnyxby npuHu-
MatoTCs BCe AeTW, HanpaBfieHHble Mocne CKPUHWHIOBOro 06c/efoBaHus,
Mo peKkoMeHZauuu MCUX00oro-mMeanKo-nefarornyeckoin KoHcynbTaumm,
Mo 3aK/YEHNIO Bpayell JeTCKUX MNOMVMKAUHWK WM MO 3anpocy pogu-
Teneid, 06HapyXMBLWINX Yy pebeHKa Kakue-nmbo OTCTaBaHWA MO Clefyto-
LM MapameTpaM: peyb; MOTOPUKA; NMo3HaBaTe/IbHOe pasBuTue; couuasb-
HOe pa3BuUTKe; CaMoo6CNyXUBaHMe.

PoanTenu nMeroT NpaBo BbI6paTh NporpaMmmy.

Buibl KOPPEKLMOHHbBIX NpOrpaMmm:

OCHOBHOI KOHTUHIEHT LieHTpa BK/tOYEH B 2, 3, 4 4acoBYl NMporpammy c
yyacTmem poguteneit, nnbo Apyrux 4neHoB cembun. MPOAOKUTENLHOCTb
yyacTvsi B nporpamme 3aBWCUT OT MNCUXO(MU3NYECKOrO COCTOSHUA pe-
6eHKa, HeO6X0AMMOCTU NPUBMEYEHUS Pa3NUYHBLIX CMeLnannucToB, Xena-
HMA U BO3MOXHOCTeil poauTeneil. Hanbonee HacbllwleHHas nporpamma
KOPPEKLMOHHOr0 BO3AENCTBNA NPOBOAMTCA B CTALMOHAPHbIX rpynnax.
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Mpeanaraem NpPUMepHYIO CTPYKTYPY 3aHATWIA:

Kon-Bo  [ononHuTeNbHbIe BO3AENCTBUS

Bugpbl 3aHATUI YyacoB B nNporpamme
B Hefleno
["pynnoBble noroneanyeckmne 2 M0 Heo6X0AMMOCTIN MPOBOAUTCA
3aHATUSA, POHTa/IbHbIE NleyeHne HeBponaTosnora Moo
3aHATUA nejarora npomnakTuyecknii ocMoTp

NHansugyanbHble 2-3 MpeaycMoTpeHo usnoneyeHue,

noroneAnyecKue 3aHATUA Maccax, JI®K.

N®K, ppoHTanbHbIe 3aHATUSA 2 KoHcynbTupoBaHue poanTenei
crneynanucTaMy Ha Kakiom
3aHATUM

My3bIKanbHO-pUTMUYECKIME 2 COBMECTHbIE KOHCU/IUYMBI

3aHATUA, PPOHTASIbHBIE ¢ MMITK no npo6nemam
3aHATUA pasBuTUA pebeHKa

[pynnoBble 3aHATUA C NCUXO- 2 VHanBMAyanbHaa ncvuxoTepanus

norom (Kpyru) cembu

NHanBuayanbHble 3aHATUA 2

C NCUX0N0rom

KoHcTpyunpoBaHue 2

M306pasuTenbHan AesaTeNbHOCTb, 2

nernka

OneMeHTapHble MateMaTuyeckue 2

npescTaBneHus

NrpoBas [jeaTeNbHOCTb 2

Pa3BuTMe ceHCOPUKHM 2

C Uuenblo NOBLIWEHNA KayecTBa KOPPeKUMOHHOro npouecca LleHTp npu-
obpen yHuKanbHoe 060pyAoBaHWe: CEHCOpPHYH KomHaty “SHUZELEN”,
CYXOil WapuKoBbIi 6acceitH, 060pyA0BaHNe aKTUBU3MPYIOLLENO PasBUTUA
ona peTeil MnafeH4Yeckoro Bo3pacTa, cheluanbHble BCNOMOrartenbHble
cpenctsa ans pabotsl ¢ getbmu ¢ AL,

Becb KOppeKUMOHHbIA Npouecc BO34ECTBMS Ha pebeHKa Harpas/ieH
Ha BbISIBAIEHWE CWU/IbHbIX CTOPOH pebeHKa, pasBMTWE W BOCCTaHOB/EHUE
Hec()opMMPOBABLUNXCA W HapyLUeHHbIX (DYHKUMIA. OCo6bIA aKLUeHT CBO-
AMTCA Ha 00y4eHMe U KOHCY/NbTMPOBaHME poauTeneil cneumanbHbIM 3Ha-
HUAM M Npuemam paboTbl C MX pebeHKOM. 3aHATUA C AeTbMW MPOBOAATCA
no MHAMBMAYaNbHOW KOMMNIEKCHOW Nporpamme, rae oTpaXKeHbl BCe 3Tanbl
MW BuAbl B3aMMOJeWCTBMA nefarora UM pebeHKa, MNepPBUYHOE MCUXO-
(hM3nMYecKoe COCTOsSHME pebeHKa, BO3MOXHble MNepcrneKTVBbl W Pesy/b-
TaTbl 06y4eHNsa Nocne KaXkAoro kKypca. lepef Hayanom KOPPEKLMOHHOM0O
oby4yeHMs negarory npefocTtaBnseTcs 2 Hefenu Ha  yray6neHHoe
obcnefoBaHne pebeHKa, 3HAKOMCTBO C CEMbel M M3y4veHWe BCeil [AOoKy-
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MeHTauuu. 3aTeM OH pa3pabaTbiBaeT WHAMBMAYaANbHYIO MPOrpaMMmy Kop-
PEKLMOHHON paboTbl COBMECTHO C ApyruMuM creywanucramu, pabo-
TaloLWMMK C Pe6EHKOM.

O6yyeHne MpoBOAMTCA NO LMKnam B 3 Mecqua, 3aTtemM pOofUTenu
NpoAo/MKAlOT PaboTy B CEMbe, COXPaHss NMpPaBo Ha MNOBTOPHbINA Kypc.

LIMKNMYHOCTb 3aHATUI Bbi3BaHA HECKONbKUMU MPUYMHAMN.

1 HeobxoanMoCTb aKTUBHOrO MNpPWBAEYEHUS PpoOAUTENei K npoueccy
KOPPEKLMOHHOro 06yuyeHNs 1 BaXXHOCTbK NponaraHAabl creuuanbHbIX
neaarornyeckux W McuUxonormyecknx 3HaHWiAi 0 AeTsX C 0cobbIMU
HYXZamMn cpegu poguteneid. [ns Hac BaXHO 6OblN0 M3MEHUTb nac-
CMBHYIO MO3ULMIO HEKOTOPbIX POAWTENeli K CBOMM AeTAM W NOMOYb
BbI6paTh afeKBaTHYl (OpMYy B3aMMOLENCTBUA MaTepu U pebeHka.
Mo3ToMy OAHUM U3 YCNOBWIA BO3BpALLEHUS pebeHKa Ha MOBTOPHbIA
KypC SIBNSETCA MONMOXWUTENbHAA AWHAMWKa pa3BUTUA pebeHka nocne
[LOMaLLHero obyyeHus.

2. XenaHvem 0Ka3aTb KOPPEKLMOHHYIO MOMOLLb Kak MOXHO 60/bluemy
KONn4ecTBy feTeld, He C03[aBas [ONTOBPEMEHHON 04YepefiHOCTM.
LIMKANYHOCTb 3aHATUIA MO3BONSAET YBENMUUTb KOHTUHIEHT fAeTeil B
cnyx6e noytun B 2 pasa.

3. C Uenblo yMeHbLUeHWS (PUHAHCOBLIX 3aTpaT Ha cojepXaHue 1 pe-
6eHka B LleHTpe.

B Tex cnyyasx, Korfga pebeHoK Hyxgaetcsa B 6ofee AMTeNbHOM Kypce,

ueM 2-3 Mecaua (4eTV C TSXKEeNbIMU MHOXECTBEHHbIMU HapyLIEeHUsSMU B

pasBMTUM), KOPPEKLMOHHOE O06Yy4YeHWe He MNpepbiBaeTcs MO PEKOMEH-

Jaumnsam nefaroros v 06LLEMY peLleHNto 3acefaHuns Cnyxobl.

CTpyKTypa BHefpeHuA B nporpammy “PaHHee BMeLIaTeNbCTBO™ :

1 C6op uHhopmaumm o pebeHke, ero cembe, 06cefioBaHNe 1N U3yyeHune
€ro ncuxom3nyeckoro pasBuTus.

2. HavanbHas OLeHKa OCHOBHbIX MOTPe6GHOCTel pebeHka WM BbipaboTKa
HanpaBNeHWn WHAMBMAYANbHOW KOPPEKUWOHHOW nporpamMmbl  (Bbl-
MONHAET OCHOBHOW nejaror).

3. MpuBneyeHne K paboTe ¢ pebeHKOM Mpu HEeoBXOAMMOCTU [ApPYrux
crnewLmanncToB (NCUXonor, ncuMxortepanesT, My3bIKOTEPANeBT, CYpAoO-
negaror v ap.).

4. AHanu3 K1 06CyX[eHWe NpaBOMepHOCTU, 3(P(HEKTUBHOCTM KOPPEK-
LMOHHOW nporpamMmbl. OnpefeneHne KauyecTBEHHbIX W3MEHEHWA B
pasBuTUN pebeHKa Mocne Kaxaoro Luukna 06yYeHUs COBMECTHO C
CEMbEA.

Ha npoTs)keHun Bcex neT paboTbl Hawero LleHTpa Mbl CTafiKMBanuChb C

onpegesneHHbIMU Npobnemamu:
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e TPYAHOCTU MpUBMEYEHMS K paboTe C pebeHKOM poguTenein. [elicTso-
Basl CTEPEOTUNHBIA cTapblil noaxos “Bbl, cneymanucTbl, YTO-HUOYAb
caenaite”;

e BCe YCNyru nNpoBOAATCA TONbKO Ha 6a3e LleHTpa. Mo 06bEKTUBHbLIM
NpUUYMHaM CerofHs HEBO3MOXHO OpraHu3oBaTb O06CNYyXWBaHWE Ha
OOMY [nA fieTeli C BbICOKMM MHOXECTBEHHbIM YPOBHEM HapyLUEHWI,
XOTA TakoW BWA YCNyr LUMPOKO pacnpocTpaHeH, Hanpumep, B CLUA,
LLsewmu;

* nepej cembeid M cneymanuctamu LleHTpa Bce uvalle CTOMT BOMpoc
“I'ge npogomkmtb o06y4yeHne pebeHKa MoOcne OKOH4YaHWA  Mpo-
rpammbI?”.

3a nocnefHue ABa roga B KasaxcTaHe pe3Ko COKPaTuioCb YWUCNo cre-

UMaNnbHbIX [OWKO/bHbIX, LWKOMbHLIX YYPEXAEHWUA, B CYLLECTBYHOLINX

JeTCcKnx cafax o6Llero npodunsa CokKpalleHbl CTaBKW /10ronegos, MCUxo-

Noros.

Jetn ¢ TxenbiMn opmaMn HapyweHus TpebykoT ropasgo 6onee
ONUTenbHOro nepuoja paboTbl, YeM Mbl WM NpeAnaraeM CerogHs
(Makcumym 3 roga).

Mbl Hageemcs, YTO Haw ONbIT BYAeT NoneseH Npu CO3J4aHUM HOBbLIX
peabunMTaLMoHHbIX nporpaMm B KaszaxcTaHe.

NIPOBASI MPYTMNA KAK BO3MOYXXHOCTb
MHTEMPALU OETEN-MHBANNAOB
B OBLLLEECTBO

llga Luste
Latvia

Kaxablil MUr B XXU3HW 4esioBeKa NPOXoAnT B 6opbbe, B YTBEPXAEHUU
cebs ¥ [JOCTMXEeHWW CcBOeid uenn. Ho pagom C Hamu, 340pOBbIMU U
aKTUBHBLIMWN NOABMW, XMBYT HEMONHOLEHHbIE W He3aluLieHHbIe JOAN.
Cpean Hac eCTb W Takue, KTO XOTe/in Obl OCTaBUTb 3Ty npobnemy 6e3
peLleHns, nuwasa BHUMaHUA U NOAAEPXKKN caMbiX 6ECMOMOLLHbIX Y/IEHOB
Hawero obuiectsa. Mo cTatucTuke B JlatBun poxpaetca 500 aeteld B rog
C BpOXAeHHbIMK ypoacTBamu, 31% ymupaeT B Bo3pacte go 1 roga. lMo
JaHHbIM BcemupHoro 3apasooxpaHeHus B 50-x rogax poxpganocb 2%
JeTeli ¢ OTKNOHeHUAMU, a yxe B 80-x rogax — 8-10%. B 1994 rogy u3
23 726 pogoB TONbKO 50% 6bin (PM3NONOTNYECKN HOPMaNbHbIMU. 6 855

162



HOBOPOX/EHHbIX POXAEHbl C OTKIOHEHUAMMW. OTO OuYeHb TsKenas

CTaTUCTMKA.

YTO NPOMCXOANT C HUMW B JanbHEALLEN XN3HN?

Ecnn y peTeli BpOXAeHHasa aHOManus BKAKOYaeT OAWH BUA AedekTa,
poAUTENN HaxogAaT AN HWX MeCTO B CreuuanbHOM  JOLWKOAbHOM
YUpeXXAeHun, a no3xe — B CneuuanbHoi wWwkone. Ho uTo fenatb, ecnu
Habop AeeKTOB 0YeHb MHOr006paseH: (YM3MUecKne, yMCTBEHHbIE OTK/O-
HEeHWUs Ha YpOBHE WMOELMNBHOCTM WM Jaxe wuaumoTu3ma? 3T [eTu
OCTalOTCA B CEMbe Ha POAUTENLCKOM TOMeyeHUWn, Mopolt B cpefe, B
KOTOpPOI He Bcerja co3falTca Heob6XoAuMble YCN0BUS ANS PasBUTUMA
pebeHka. CrnefoBaTeNbHO, Heo6xoauMa (opMa OopraHusauMm Ans WH-
Terpauun B 06LLECTBO TaKUX AeTel.

B gaHbloli MOMEHT B COLManbHO-3KOHOMUYECKMX YCnoBuax JlaTBuu
camasi peanbHas (hopma WHTerpaumm — 3TO OpraHM3auus “UrpoBbiX
rpynn” Ha 6a3e 06WMX Y4YeOHbIX W 03[40POBUTENBHBLIX YYPEXAEHUIA.
YUTobbl A06UTLCS ONTUMa/bHLIX Pe3ynbTaToB WHTErpauun feTeii-uHBa-
nnaoB B 06LiecTBO, TpebyrTCA Nefaroruyeckue, NCUXONOTUYECKME 1
MaTepuanbHble YCnoBus. TakoBbIMW ABAAKTCA:

e BbIABVXEHWE COOTBETCTBYIOLMX TpeboBaHMIA K mejarory: cneuunans-
Hoe 06pa3oBaHMe, CMOCOGHOCTL TMOKO [elicTBOBaTb, 06nafgaTh
OT3bIBYUMBOCTHI, ObITb KOMMYHUKabenbHbIM B O6LEHUA C pPoAu-
Tensamu;

e CO3JaHuWe crneuuanbHOW pasBuBaloLLeli MaTepuanbHOW cpefbl: y[006-
HOe pacrpefenieHvVe MOMELLEHNA U npuobpeTeHne cneunanbHOro
MHBEHTaps C Y4eTOM WHAMBMUAYaNbHbIX NOTPEOHOCTEN W XenaHwi
Jetei;

e LeneycTpeM/IEHHOe Mefarornyeckoe COTPYAHUYECTBO C POAUTENAMM
(nHavBuayanbHble  6ecefbl,  KOHCYNbTaUMKW,  LUMKIbl  NEKUUNA,
CeMUHapbI-NPaKTUKYMbl) C LUenbild MNOMOYb 0CO3HAaTb POAUTENAM
BO3MOXHOCTM CBOEro pe6eHKa, HauenuTb WX Ha HeobXOoAMMOCTb
YyCUAWIA AN AOCTVDKEHUS OMNpeAeNieHHbIX pPe3ynbTaToB, Y4WUTbiBas
WHAMBUAYaNbHbIE CMOCOGHOCTY U XKeNaHus KaXaoro pebeHka.

CnepyeT oco3HaTb 60/bLION BKNag J1aTBUM B OpraHu3auuio obyveHus v

BOCMUTAHNS YMCTBEHHO U (OM3MYECKM OTCTabIX feTeil.

B ocHoBY pedhepaTa BMOXEH YETbIPEXIETHMI ONbIT PaboTbl B UTPOBOIA
rpynne ana Ageteli-uHBanuaoB B . Pure Ha 6ase 3MenHUeKasHCKOro
[OLUKONBHOTO YUpeXxaeHus.
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NYMAHN3AUNA OBLLECTBA U MNMPOBJIEMbI
BOCMUTAHUA AETEN C HAPYLLEHVEM CJ/TYXA

0. KO. MuxalinoBsa
r. Knes MIHCTUTYT gedektonorum AH Y KpanHbl

B nepexofHble Nepuofbl B pasBUTMM CTPaH ObIBLUET0 COLMANNCTUYECKOTO
nareps, B TOM 4ucine M B YKpauHe, OTMeYaeTcsi MOUCK HOBbIX CTPYK-
TYPHbIX COCTaBAAOLWMX, KOTOpble o6ecneymBanu 6bl (hopMupoBaHMe
NNYHOCTW. VI3BECTHO, YTO CTEPXKHEBBIM MOMEHTOM SIMYHOCTU MCUXONOrNS
BblfenseT 2 HanpaBfeHUs: WHTENNEKTya/lbHOe pa3BUTWE W HanpaB/eH-
HOCTb B3aMMOfelCcTBMS YenoBeka B obuiecTse. [0 HeJaBHEro BpeMeHu B
cucTeMe BOCMMTaHMA nocnefHss obecrneynBanacb  pacnbliBYaTbIMM

KaHOHaMM HPaBCTBEHHOr0 BOCMWUTaHMS 6e3 [0CTaTOYHO YETKOro onpege-

NneHns npegmeTa, 00beKTa, CybbekTa U MeToAOM. [103TOMY HayuHblii

MOWUCK B HampaBneHWn TeopeTUYecKol pa3paboTKy 1 IKCNepuMeHTabHO

NMPOBEPKU MOP(ONOrMUYECKON CTPYKTYPbl BOCMUTaHMS BbICTYNaeT 3ajayeit

nepBoOYepeHON 3HaYMMOCTU, B 0COBEHHOCTM MO OTHOLUEHWIO K JETSAM C

HapyLUeHNeM cnyxa.

Mcmxonornyeckme nccnefoBaHns 0coboe BHUMaHWe yAenaT fopeye-
BOMY W Haya/bHbIM 3Tanam peyeBOro [ef0BOr0 O06LLeHWs B CUCTEMe
BOCNUTAHUA 1 DOPMUPOBAHMS NNUYHOCTM. CXOAA M3 HanMuma 3afepXxku
B PEYEBOM PasBUTUM FAyXMX U crabocnbilawinx AeTeld, Mbl B KayecTse
KOMMNEHCAaTOPHOWM CTPYKTYpbl paccMaTpvBaeM (hOpMUpPOBaHME MOBeAEHUS
pebeHKa yepe3 MHTENNEKTya/bHOe Pa3BUTME — KaK CPefCTBO pasnmueHus
[OVAarHOCTUKU W OLEHKM MPOSBJEHUIA 4Ye/n0BEYECKOrO MOBEAEHUS U Cu-
Tyauuii Ux BKIOYAOWMUX U ONpefenstowmx. Peub Kak AnarHocTuyeckas
cMCTeMa 4esl0BEYECKMUX OTHOLUEHWM CKMafblBaeTcs B OUYEHb paHHEM
BO3pacTe M B HOPMe pa3BMUTMS BbIMOMHSAET HanpaBAsoLWy QyHKUuI0. B
YCOBUAX MOMHOIMO WAW 4acTUYHOro 6/10KMPOBaHMSA 3TOr0 3BEHa Ha
nepBbIil NaH BbICTYNaeT:

1) pa3nuueHne OCHOBHOI CXeMbl B3aUMOCBA3M: PeOEHOK — 3HAKOMbIN
pebeHOK; pebeHOK — OAM3KWIA B3pOCAbIA; pPebeHOK — poauTen;
pebeHOK — Yy)kue B3poCAble; pebeHOK — He3HaKOMbIli pebeHoK;

2) pasnMyeHne MpPOSBAEHUIA 3MOLMOHANbHbLIX peakuuii: CroKOWCTBUE,
pafiocTb, BOSIHEHME, 3N10CTb U T.4.;

3) pasnuyeHne cuTyauuii: KOH(AWKTHbIX, NPegMeTHO-AeNoBbIX, 06Lye-
HWS; Pa3NYHbIX 3aad, pasiMyHbIX NO3ULMIA, CyOBEKTOB.

[varHocTka 3TUX CTPYKTyp MoKasana 3aBMCUMOCTb MpPaBWUIbHOCTY

OLeHKMN pebeHKOM yKa3zaHHbIX Tpex CTPYKTYp OT XapakTepa npefcTaBieH-

Hol cuTyaummn (Bepb6anbHOW, peanbHOi, HOTO, PUCYHOYHOIA) N OTBevaeT
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YeTbIPeM YPOBHSIM MpW 06C/ef0BaHNM TYXMX M cnabocnbllualinx aetei
5-9 NeT: CMOHTAHHO-CUTYaLMOHHbIA, BHYTPEHHE-3IMOLMOHANLHO Mpej-
onpefensiemblii, BHELLUHE-31IEMEHTHO OnpeAensieMblii M OLEHOYHO-No-
BEeIEHYECKMA.

Kak mnokasano uccnefoBaHWe, WUCMOMb30BaHWE WHTENNEKTa Kak
CpefcTBa BOCMUTAHUS T'YMaHHbIX OTHOLLUEHWIA MOXET BbICTYNMUTb OAHWM
U3 COCTaB/ISOLLMX BOCMMTAHUS.

MOAXO[ K PAHHEN KOPPEKLIMOHHO-
PA3BVIBAIOLLEN PABOTE C IETbMW MEPBOIO
FOJA XXW3HW C OTCTABAHUEM
B MCUXOMOTOPHOM PA3BUTUM

lO. Pa3eHkoBa
r. MockBa, VIHCTUTYT KOpPpPeKUMOHHOI negarornkn PAO

PaHHas KOppeKuuWs HefoCTaTKOB pa3BUTUA pebeHKa CTaHOBUTCH BCe
6oree akTyasbHO Npo6ieMoii cneunansHOW negarornku B Poccum. 370
00YCNOB/MEHO YHWMKaNbHOCTbIO MaZleHY4ecKoro Bo3pacta ANs CTaHOBfe-
HUS paga QYHKLMIA B NCUMXMYECKOM pa3BUTUM pebeHKa, a Takxke onpe-
[EensieTc HEeYK/IOHHO YBENUUYMBAKOLLMMCA YMCIOM [eTeli C BPOXAEHHON
natonorveit. VccnepoBaHus nocnefHUX JfieT MOKasblBalOT, UYTO UKC/O
JeTeil ¢ HepocTaTKamy pasBUTUA U He6NaronofyyHbIM COCTOSIHUEM 3[0-
poBbs focTuraeT 86% HOBOPOXAEHHbIX.

lMpoBefieHHOE Hamy  3KCMEepPUMeHTanbHOe  uccnefoBaHue  Bblno
MOCBSILLEHO BbISBNEHNIO OCOGEHHOCTE pa3BUTWUA AeTeli nepBoro ropa
XU3HWM C nepuHaTanbHOM 3HUedanonaTneld, BOCNUTLIBAKOLWMUXCA B pas-
NNYHBIX YCNOBUAX, W ONPeSeneHN0 ONTUManbHbIX NyTei KOPPeKLMOHHO-
pa3BuBatoLLeil paboThl.

Mpobnema nccnefoBaHns TpeboBana noucka MeToA0/0rMMKM, afeKsart-
HO M3y4YeHW0 HEenpepbIBHOrO B CBOEW CYLLHOCTM MpoLecca pasBuUTuUs,
Hanbosee MHTEHCUBHOIO Ha MEpPBOM rofy XWU3HU pebeHKa No CpaBHEHUIO
C Apyrumun nepuojamu LeTCTBa, BKAKOYalOLLero B cebs (mM3nyeckunii pocT,
CO3peBaHWe LIEHTPanbHOW HEPBHON CUCTEMbl, (HOPMUPOBAHUE MNCUXUKY,
MOTOPUKU U T.[4.

OfHVM M3 MepCneKkTUBHbIX METOA0N0TMYECKUX MOAXO0A0B SABJANOCH
paccMOTpeHMe OCOGEHHOCTE npouecca pasBUTUA AeTeli Yepes3 NpuUsMy
MOHATMA “KpUTUYeckne nepuodbl”. B camom o06wem Buge nog 3Tum
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TEPMUHOM MOJpa3yMeBaeTCs OTPE30K BPEMEHW, B TeuyeHMe KOTOporo
VHAMBWA, OTAENbHblE €ro (YHKUWU WU (YHKLMOHaNbHbIE KOMMIEKCHI
06nafatoT MOBbILWEHHOW YYBCTBMTENbHOCTHIO K BHELLHWM BO34e/CTBUAM
onpefeneHHoro Tuna. Takoi mnoAxof npeAcTaBAseTcs BecbMa Mpo-
OYKTVUBHbLIM, TakK Kak afpecyeTcs BbISIBNEHUIO Hambonee 06LMX 3aKOHO-
MepHOCTeli pasBUTMS, KOrja KpUTUYECKMIA Nepnof paccMaTpMBaeTCa Kak
HeoOXOAMMbIA 3Tan B pa3BUTUM NHOGOW CUCTEMbI, COOTBETCTBYIOLLWIA
MOMEHTY ee KOHCOMMgaLmu.

Pe3ynbTaTbl Hallero WUccnefoBaHWS Ha OCHOBaHMU M36paHHOro
METOZO0M0rMYECKOro MOAXOAA MO3BOAWAW chenaTb ClefytoLine BbIBOAbI.
[aHHble 3KcrnepMMeHTa NoKasanu, YTO y BCeX [eTell M3y4yaemMoi KaTero-
pUK BHE 3aBUCMMOCTM OT YCNOBWIA BOCMUTaHWUS OTMEYatoTCH KPUTUYECKUE
nepuofbl B paHHeM OHTOreHe3e, CBfi3aHHble C (hOPMUPOBAHMEM ONpesae-
NeHHbIX BeAYWUX NWHWIA pa3BUTUSA, OPUEHTUPOBOYHBLIX peakuuid, Mo-
TOPHbIX HaBbIKOB W MCUXOMOTMYECKUX HOBOOGPA30BAHMIA MIaLEHYECKOrO
BO3pacTa.

MepBblii KPpUTUUECKUI Nepuof MPUXOAMUICA HA KOHEL, nepuoja HOBO-
pOXAEHHOE™ 1 XapaKTepu3oBancs pasBUTMEM peakuuin ukcaumm un
C/IeXXeHWA, CNYX0BOr0 COCPeLOTOYEHUSA, NPUMOSHUMAHUSA W YAepPXUBaHUA
roON0Bbl, NEPBOM IMOLMOHANLHO-NONOXUTENbHON peakLmMn 1 NepebIX 3BY-
KOBbIX peakLuil B OTBET Ha 06LLeHMe B3pOCOro.

BTopoil KpuTnyecknii nepuof 0XBaTbiBan YPoBeHb 3-5 MeCALEB XKN3HM
HOpMa/ibHO pas3BuBaloLLero pebeHka. B 3ToT nepuog opmupyeTcs
“KOMM/MIEKC OXMBMEHWUA”, aKTUBHOCTb B 3MOLMaNbHOM OOLEHUN CO
B3pPOC/bIM, peakuus cmexa, M3bMpaTesibHOCTb 3PUTENIbHbIX U CYXOBbIX
peakumii, LeneHanpaBieHHOe XBaTaHUe, 00LME ABMKEHUSA — YMOP HOT W
nepeBepTbiBaHWE, TyNeHWe, HaBbiK efbl U3 TOXKMN.

TpeTuin KPpUTUYECKUA Nepmnos OTHOCWU/ICA K YPOBHIO 7-8 MecsALa Xu3HN
HOpMasibHO pasBuBaloLerocsd pebeHka. [aa 3TOro nepuoja sBnseTcs
XapakKTepHbIM pa3BUTUE MON3aHWNA, YMEHUA CAAUTLCA U CUAETL, BCTaBaTb,
CTOATb W NepecTynartb, fep)acb 3a ONopy, pasBuTWe MofpaxaHus U
NepBbIX MNPeAMETHbIX AEACTBWIA, neneta M NOAFOTOBMTENbHbLIX 3TaroB
NMOHUMaHUA peyun.

UeTBepPTbI KPUTWUYECKUIA Mepuof MPUXOLUNCA HA YypoBeHb 10-12
mMecala XU3HW HOpMasbHO pas3BuBaloLlerocqd pebeHka n 6bla CBA3AH C
pasBUTMEM  CaMOCTOATENbHOW  X04bObl, MNEepBbIX NeneTHbIX  C/OB,
NOArOTOBUTENbHbIX 3TanoB MOHUMAHWA peyn, MpeaMeTHbIX AelCTBUIA U
nepBoOro CaMOCTOATENbHOr0 HaBblka B efle, aKTUBHOCTW B CUTYaTWUBHO-
[enoBoM 06LLeHUn pebeHKa co B3POC/bIM.

166



BcneacTere NOBbLIWEHHONW WM36MPaTeNbHOCTU M YYBCTBUTENbHOCTM K
BNUSHUIO CPeAbl 3TW Mepuofbl MO 6biTb ONTUMasbHbIMMW ANS pas-
BUTMS MCUXMYECKUX MNPOLECCOB, YTO [0KasblBasoCb CBOEBPEMEHHbIM
nepexofoM pebeHKa Ha HOBbIVi 60/ee COBEpPLUEHHbIV YPOBEHb PasBUTUS.
Takoli nmepuoj paccMmaTpuBasca HaMu Kak Mepuoj OnTUMAaNnbHOro pas-
BUTUS. BmecTe ¢ TeM, mpu HeGNaronpusaTHLIX BO3aeicTBMAX (6Uonorun-
YECKUX WU COLMabHBIX) Yy AeTeil ¢ (YHKLMOHANbHLIMU HapyLleHNsMU
LIHC opneHTMPOBOYHbIE peakuun, MOTOPHbIE HaBblKM W TMCUXONOTU-
Yeckme HOBOO6Pa30BaHNA 3TUX NEPUOJOB 0Ka3blBaNUCh YA3BUMbIMU. ITO,
B CBOK OYepefib, NPVMBOAUMIO K HapacTaHUIO OTCTaBaHWs B NMCUXOMOTOp-
HOM pa3BUTUM BO BTOPOM MOYTFOAMM XMU3HU pebeHkKa, a 3aTeM K Mo3AHeMY
CTAHOB/IEHNIO BCEX (PYHKLMOHANbHBIX CUCTEM B KOHLe MepBOro roja
M Ha BTOPOM-TPETbEM FOfax XXW3HW. Takue y3/0Bble TOYKW pPa3BUTUA
XapaKTeprn30Ba/INChb KakK NMeprofbl NOBbILEHHOW YSA3BUMOCTH.

MporHo3 passuTns pebeHka B TOT MM WHOW Mepuoj 3aBucen oT paga
(haKTOpPOB: B 4YaCTHOCTW, OT YPOBHSA 3peNfocTu pebeHKa, CTemneHW Bbl-
PaXEHHOCTW OpraHuuyeckoro nopaxexHus LIHC, BAMSHUA 6MON0rMyYecKnx
N couMabHbIX (PaKTOPOB pUCKa, COCTOSHMS 340POBbS, afeKBAaTHOCTU U
CBOEBPEMEHHOCTU  MeAarornyecKnx BO3LEACTBWIA;  MHAMBUAYANbHbIX
0CO6EHHOCTEN, CNOCOGHbLIX HWBENMPOBATb B ONpeAeneHHbIX npegenax
[enpuBaLoHHbIe BO3JeHCTBNSA U T.4.

3a 3TUMK LUeHTpanbHbIMKM 3TanamMy CnefjoBanu nepuogbl  6onee
Me[NeHHbIX M3MEHEHU B pa3BUTUMN pebeHKa, KOTOpbie B CBOK 0Yepefb
noAroTaBiuBaM  (OYHKUMOHANbHbIE CUCTEMbl K [Aa/lbHelllueMy rpe-
06pasoBaHuio.

Takum 06pa3om, Obina co3gaHa Mofenb, XapakTepusytlollas opraHu-
3aUMI0 MCUXMYECKOr0 pa3BUTUA [eTeil C nepuHaTafibHbIM MOPaXeHUEM
LleHTpasibHOl HepBHOW cuctembl (LLHC). 9Ta mMogens no3Bonmna MOHATb
HeraTuBHble TEHAEHUMW B CKiajblBaloLelics CTPYKType HapyLleHus |
BbIAENNTb Hanbonee BEPOATHbIE KPUTUYECKME MEepuogbl B PasBUTUU
JeTeil. OTOT MOAXOA B fanbHeillem onpefennn TaKTWKY MOCTPOEHUS
CUCTEMbI KOPPEKLMOHHO-Pa3BMBatOLLEro 06yyeHus.

B 0oCHOBY paHHell KOPPEeKLMOHHOW paboThbl Gbina MOMOXeHa cUCTEMA
COLMaNbHbIX OTHOLLIEHWI, HanpaBfeHHas Ha oboraweHne aMoLnanbHbIX 1
NMYHOCTHBIX KOHTaKTOB [eTeil C OKpYyXaloLwWwuMu B3pOC/bIMU, BKIIIO-
yaloLas pasBuTUE MOTWUBALMOHHO-MOTPE6GHOCTHON Cepbl M No3TanHoe
(hopMMpoBaHve BeAYLIUX IMHWUIA PasBUTUA.

PaHHsf negaroruueckas paboTa € [eTbMU TpynMbl pucka Hocuna
CTUMYNVPYIOLWNIA 1 KOPPUTUPYIOLWMIA XapakTep M BKAKOYana cnegytouiune
HampaBneHWs: pa3BUTUE 3PUTENbHbIX U C/YXOBbIX OPUEHTUPOBOYHBIX
peakumii; pasBMTME 3MOLMIA W OOLLEHWNA [eTeli CO B3pOoC/biM; (OpMU-
pOBaHVe MepBbIX KOHTAKTOB MeXAy AeTbMu (B YCNOBMSIX AOMa pebeHKa);
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HOpManm3aumsa TOHyca pyK, (M3MONOTUYECKOrO MOMOXKEHUS KUCTU W
nanbueB PyKW; pasBuTre 06WUX ABMXEHUW W ABMXKEHWIA pykKu, dopmu-
poBaHVe [eicTBMS C MpegmeTaMu; HOpManu3auusa [blXaHWs; Hopma-
An3auns  COCTOAHMSA U (PYHKLMOHMPOBAHWUA OPraHoB  apTUKYNALMK;
pa3BMTME NOAFOTOBUTENIbHbIX 3TaN0B aKTUBHOM peyun M MOHWMaHUS peun;
HOpManu3aLus HaBbIKOB, He0OXOAUMbIX PEBEHKY B PEXWMHbIX Mpo-
Lieccax.

KoppeKumnoHHO-pa3BuBaoLLaa pabota cocTosna M3 YeTbipex 3Taros.
Ha kaxjom 3Tane pelwanucb KOHKpeTHble 3ajayu W Onpefensnoch
coAepXXaHue 06y4YeHMs MO BCEM BbIlLECKa3aHHbIM HampaBAeHWsM paboThl
B 3aBMCUMOCTW OT UCXOLHOr0 YPOBHSA PasBuUTMS Kaxporo pebeHka. Ha |
3Tane KOPpPeKLMOHHO-Nefarornyeckoil paboTbl OCHOBHOE BHMMaHUWe
YLenanocb pasBUTUI0O OPUEHTUPOBKU B OKpYXalowWwem ¥ GopM1poBaHUI0
NPesAnocbINIOK K 3MOLUOHaNbHOMY 06LWeHnt0 co B3pocabiM. Ha Il aTane
BaXHas poONb OTBOAWMNACL (HOPMWUPOBAHUID 3PUTENIbHLIX W CAYXOBbIX
AnddhepeHLMpoBOK M IMOLMOHANLHOMY 06LEeHN0 pebeHKa CO B3pOC/bl-
mu. Cnegyrowumii atan pa6otbl (111) xapakTtepusoBancs HopMUPOBaHUEM
NpeanochbiIOK K NOHUMaHWUI0 peynm U aKTUBHOW peyn, pasBUTMEM OOLLMX
OBVXKEHWIA, MNpeanocbiioK K COTPYLHMYECTBY W MOAPaXaHWIo. 3Hauu-
TeNbHO YCNOXHANOChL COfepXKaHNe KOPPeKLUMOHHO-Meaarornyeckoi pabo-
Tbl Ha IV 3Tane: opmupoBanuch AeNCTBUA C NpeAMeTaMu, pasBuBanuCh
NpesnoCbITKA MOHUMAaHUA pedn W akTUBHOW peun, 0coboe BHUMaHUE
y4enanocb pasBUTUIO  aKTMBHOCTW pebeHKa B CUTyaTMBHO-A€E/10BOM
06LWEeHNN €O B3POCAbLIMU. BaXKHBIMU yCNOBUAMMK 06yYeHUs feTeil Bbuin
NNYHOCTHO-OPUEHTUPOBAHHLIN W G epeHLUPOBaHHbIA NOAXOAbI.

PesynbTaTbl MHOFONETHUX MCCNeAO0BaHWiA NoKasanm HeobX0AMMOCTb U
BaXXHOCTb Hanmbonee paHHeid MefarornMyeckoil nomowiu, KoTopas no-
3BONSET CKOPPMUIUpoOBaTb U MpeaynpesuTb MHOrMEe BTOPUYHbIE OTKNO-
HEHWUs B Pa3BUTMM [eTeli MNafeHYecKoro Bo3pacta ¢ (yHKLMOHaNbHbIMM
HapyLEeHNAMMN LEeHTpanbHO HepBHON cuctembl (LLHC), n3meHnB, Tem
CaMbIM, X0 UX NCUXMYECKOTO PasBUTHS.
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O HOBOM TUMNE YYPEXAEHNA B CUCTEME
CMNMEUMNANBHOIO OBPASOBAHNA KASAXCTAHA

P. CyneiimeHoBa
r. Anmarsl, PHIT LeHntp CATP, KasaxcTaH

Cuctema cneuuanbHoro ob6pasoBaHus B KasaxcTaHe, kak U BO BCEM
6biBlem Colo3e, MpefcTaB/ieHa B OCHOBHOM KakK AughepeHUMpoBaHHas
CeTb CneLnanbHbIX LWKO-UHTepHaTOB. OCHOBHasA Macca BbIIB/IEHHbIX JeTel
C OTKNOHEHUAMW B Pa3BUTUM [0 CUX MOP MPUXOAWUTCA Ha BO3pacT, Korga
peLLaeTcs BOMPOC O NOCTYNAEHUN B LUKOMY, XOTA pPeLlaloL il nepmog ncu-
XMYEeCKOoro 1 u3nyeckoro passntua pebeHka nagaet Ha sospact o1 0 o 3
net. MopfasnstoLLee YMCNO feTeil C YMCTBEHHbIMU U (DU3NYECKMMU Hepoc-
TaTKamy He No/y4yaroT A0 LUKOJbl CneLnanbHOM KOPPeKLVOHHOW NOMOLLU.
3HauMMOCTb pelleHns Npob6fieMbl paHHero BMeLlaTenbCTBa B Hapy-
LUEHHOe pa3BUTUe AeTeil apryMeHTMpyeTcs CTaTUCTUUYECKUMU LaHHbIMU
KaK BO BCeX LMBU/N30BaHHbIX CTpaHax, a B Pecnybnvke KasaxctaH oco-
6eHHo. KonmyecTBOo AeTeld ¢ pa3nUyYHbIMU OTCTaBaHUAMY U HapyLLEeHNSMU
B PasBUTUM BEIMKO, W MPOCMEXMBAETCH YeTKasa TeHAEHUMS K yBennye-
HUIO. dTa TeHAeHUMa nokasaHa B kHure P. A. CyneiimeHoBol, . [. Xa-
KUMXaHOBOI “Tcmxodu3nyeckoe 340pOBbe M pa3BuTue faeTeli M noj-
pocTkoB B Pecny6imke KasaxctaH. Mpo6nembl 1 nepcnekTusbl” (1997).

3ajaueii COCTaBMEHHON NporpaMMbl ABASETCA PaHHASA AMarHOCTUKa U
KOPPEKLMS BO3MOXHbIX OTCTaBaHMI U HapyLleHWin B pasBUTUN AETel, T.e.
nporpaMma paHHero BMeLLaTe/lbCTBa UM 0XpaHa NCUXMYECKOro (YMCTBEH-
HOr0) pa3BuTUA feTeid. LIeHTpoM BHMMaHUS LO/MKHbI ObiTh AETW B BO3pacTe
ot 0 Ao 3-x net. BaxHbIM YC/NOBMEM PaHHEro BMeLLAaTe/IbCTBa AB/AETCA
[elicTBUTENbHO paHHee ¥ KOMM/EKCHOe, (Nydlle B MepBble Mecslbl XWU3HM
pebeHKa), MpYMeHeHMe pa3BMBalOLLMX NPOLEAYp W CPeAcTB Koppekuuu u
KOMMeHCaUmMn HapyLleHHbIX (YHKUUA. 3TOMY AO/DKHA NpeawecTBoBaTb
Kak MOXXHO 60/1ee paHHSAsA AMarHOCTUKA OTK/IOHEHWIA B pasBUTUN.

Mocne ycTaHOBMEHUA TOYHOIO [uarHosa Heo6X04MMO MPOBECTU
6onee fetanbHoe yrnybneHHoe obcnefoBaHne pebeHKa C Lefiblo BbisiBMe-
HUS BO3MOXKHOCTEN ero passBuTusA, ONpejeneHns nNporpammsl abunutaymm
(passuTnA) MM KoppekumMn. Mbl HasbiBaeM 3TW MpoLeaypbl nporpam-
MaMN CTUMYTNPYKOLWETO PasBUTUA.

3a Bpems Cyl,ecTBOBaHUA LleHTpa B pesynbTaTe Hay4HO-UCCneaoBa-
TeNbCKON M NPaKTUYecKoi paboTbl Mbl CMOF/IM CO3AaTh B pamkax LleHTpa
CATP peiicTBylOWY0 MOAeNb CUCTEMbl paHHEro BMellaTenbcTBa. JTa
cuctemMa BK/OYaeT B Cebsi opraHusauuMilo MaccoBoro o6cnefoBaHuUs
(CKPMHWHT) MCMXMYECKOro pasBuTusA AeTeli paHHero Bo3pacTa W3 rpynnbl
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pucka. CKPUHWUHT NO3BOMAET YCTaHOBUTH COOTBETCTBME BO3pacTta Mcuxu-

4eCKOro pasBuUTUA ero XpoHON0rMyecKomy, 61MonornyeckoMy Bospacty. B

Cflyyae BbISIBIEHNS HECOOTBETCTBUSA YKa3aHHbIX BO3PacToB [JeTW Ha-

NpaBAAlOTCA Ha OnpefefieHne YpPOBHA pasBuTuA. Takum 06pasom, chne-

QyloLWmnM 3Tanom ABnseTca yray6neHHas oLeHKa NCUXMYecKoro passutus

[eTeil B yCNOBMUAX MOCTOSHHO [ENCTBYIOLWEN MCMXONOro-MeanKo-neaaro-

rnyeckoin koHcynbTauun (MMIK) n co3gaHune cnyx6 ncmxonoro-negaro-

rMYecKol KoppeKuuu ansa feTell paHHero v AOLWKO/bHOrO Bo3pacTa.

Cunctema paHHEro BbISBNEHWA fAeTell C OTKNOHEHMUSMU B PasBUTUU
JOMKHA HAYMHATBLCA B AETCKUX MOJUKAUHWKAX. [N 3TOro HeobXoAuMbl
uccnefoBaHUs no paspaboTke OpraHM3aLMOHHO-METOANYecKol 6asbl s
NPOBefeHNSA CKPUHWMHIA NMCUXUYECKOro 340P0BbA LETCKOro HaceneHus B
YCNOBUAX MOMUKAVMHUK. [na peweHus 3Tux 3agay B LleHtpe CATP
NPOBOAATCA MCCNefoBaHMA M0 pa3paboTKe CKPUHWUHIOBLIX METO/0B
BbISAB/IEHUS OTK/IOHEHWIA.

Peannsauuma nporpammbsl paHHEro BMeLlaTeNnbCTBa W ee pesy/bTarhl
MO3BOMINAN  HaWTM MEXaHW3M B3aUMOAENCTBUA YUPEXAEHWUIA 34paBo-
OXpaHeHus (4eTCKue MOMMKIVHUKKA, LEHTPbl MepuHaTanbHON NaTonorum)
n o6pasoBaHMa (NCMXONOro-MeAnKo-neaarorMyeckme  KOHCynbTauum,
cneumnanbHble KOPPEKLMOHHbIE YUPEXAEHUS U T.0.).

Pe3ynbTaTbl paboTbl NO3BOMUIIN:

e cthopmynupoBaTb HOPMblI B MPOEKT “3akoHa 06 o06pa3oBaHMM”, B
cTatbn “OxpaHa 340poBba”, “AOLKObHbIE YUpPEXAeHNA”,

e yYTBEPAWUTbL B HauuoHaNbHOM CTaTUCTUYECKOM areHTcTse MuHuc-
TepcTBa 3KOHOMWKM U TOproenu Pecnybnuku KasaxctaH 3 cTaTUCTu-
yeckue hopmbl “CBefeHUs 0 AeTAX C OTKNOHEeHUsiMKU B Ncuxounsn-
YyeckoM pa3sutun”, “CBefileHMa 0 [eTaX CO C/IOXKHbIMK HapyLue-
HuAMK”, “CBefileHNs 0 [eTAX C MCUXMYECKUMU paccTpoiicTBamu” 1
BBECTU MX B geicTteme ¢ 1997 roga.

CneuymnanbHoe o6pa3oBaHMe NpeacTaBfieHO B BuAe AndepeHLnpoBaHHOM

ceTV 8 TUNOB CMeLManbHbIX LIKOA-UHTEPHATOB MO KaTeropusam LedeKTos.

Ho kak mnoka3biBaeT MNpaKTWKa, BWAOB HApyLeHWA W OTCTaBaHWi B

pasBuUTUKM y feTeli HaMHOro 6o0fiblue, TaKXe UMeeTcs 60/MblUoe KOMu-

4YecTBO AeTell C MHOXECTBEHHOW natofiorvei. MNMoMMMO 3TOro, HeBO3-

MOXHO WMMeTb B OAHOM ropofe, palioOHHOM LIeHTpe BCe TuMbl cnewuvab-

HbIX LUKOA, AETCKMUX CafoB.

MoaToMy Hapagy C CywecTBytowel AudgepeHUNpoOBaHHOW CETbO
cneuunanbHbIX KOPPEKLMOHHBLIX YUPEeXAEHUA Kak creunanbHbIX OeTCKUX
CafloB, CcreumanbHblX Tpynn B [ETCKWX cajax obuiero Tuna, LWKoN-
WHTEPHATOB B CUCTeMe 06pa3oBaHMs [O/KHbI W MOTYT CYLLEcTBOBaTb
HOBble TUMbI YYPEXAEHWUIA, CAYXObI 4N COAEACTBUA Pa3BUTUIO AETEN Kak
B BO3pacTe OT POXAeHWs 4O Tpex neT, Tak U 6ofiee cTapliero Bo3spacta.
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370 MOryT 6biTb peabunuTauvOHHblE LEHTPbl, KabuUHeTbl MNCUXO0M0ro-
neAarornyeckoil KOppekuun, KabuHeTbl pa3BuTus. [pumepoM 3TOMy
CNYXuT opranusaumsa LieHtpa CATP. OgHoii u3 3agay LieHTpa saBnseTcs
WHTerpauna fetein B 3aBUCUMOCTU OT WX WHAWMBUAYaNbHO-TUMOMOMK-
ueckKuUX ocobeHHOCTel. bonee Wwupokumu 3agadamm Llentpa CATP
ABNAOTCA CO3f4aHMe LEeNOCTHON CUCTEMbl pPaHHEro BbIBNEHUS Ha-
PYLUEHWIA N OTCTaBaHWiA B pa3BUTUW [eTeli, KOPPEKLUOHHOE 06y4YeHne u
coumanbHas ajantauusa geTeid, NOAPOCTKOB U MOJOAEXU C HAPYLUEHUAMM
B YMCTBEHHOM U (DU3NYECKOM PasBUTUMU.

[na  peanuzaumn  M3N0XKEHHbIX 3agad B LleHTpe opraHv3oBaHbl
nofpasfeneHuns, HeobxoauMble AN CO3[aHUS MOfenn eavHol AethekTo-
NOTUYECKOI CNyX6bl, TaKMe Kak: MCUXO0/0ro-MefMKo-Nefarornyeckas KoH-
cynbtayms  (MMIMK), 3aHMMalroLlasca AMarHOCTUKOW  OTKMOHEHWA B
YMCTBEHHOM, NCUXMYECKOM W (DU3NUYECKOM PasBUTUU; CNYX6bl NCUXONOrO-
neaarormyeckoli Koppekumm; coumanbHO-TPYL0BON peabunmnTaumm; HOBbIX
WNH(OPMaLMOHHBIX TEXHOMOIWiA; Hay4YHO-UCCNef0BaTeIbCKNI OTAeN.

Mcuxonoro-meguko-negarornyeckas kKoHcynbtauma (MMIMK) 3aHu-
MaeTcs AMarHoCTUKON OTKNOHEHWI B YMCTBEHHOM, MCUXWUYECKOM 1 Qn3n-
yeckoMm pas3suTun geteit (ot 0 go 18 net). Cneumanuctol NMMIMK npo-
BOAAT yrny6neHHoe 06cnefoBaHne AeTeil M MOAPOCTKOB, YCTAHABNMBAKOT
MEeANLVHCKNIA 1 MCUXONOro-nefjarornyecknii AnarHos, onpegensoT cTe-
neHb 06yyaeMocTn pebeHKa, MoTeHLMasbHble BO3MOXHOCTU ero passu-
TSI, afjleKBaTHble YC0BUA 0BYyYeHNs.

Cnyxba ncuxonoro-negarormyeckoii koppekuum (MMK) okasbiBaeT
MoMOLLb B PELUEHWW BOMPOCOB KOPPeKuuW, 06yYeHUs W BOCMMUTAHUA
[ieTeil paHHEero n [OLKONbHOTO BO3pacTa. JTa LeATeNbHOCTb HamnpasfeHa
Ha pasBuTVe feTeli C OTKMOHEHUAMW W OKasaHue MCUXONOTUYECKOW W
reAarornyeckoli MOMOLLM CEMbE.

YKasaHHble Mefarormyeckme cnyxbbl B CBOeli paboTe aKTUBHO
Mcnonb3ytT chneunanbHoe 0060pyAoOBaHUE U BO3MOXHOCTW CEHCOPHOWA
KOMHaTbl (TakTWNbHasa CTUMYNAUWS, CBETOBble 3PdeKTbl, My3blka Ans
penakcaumu, apomMmoTepanus); MArkoin kKomHaTel “POMIIA”; urposoi
KOMHaTbl [N Mabllleid, COBPEMEHHbIE KOMMbIOTEPHbIE MPOrpammbl
00y4eHuns; cneumanbHble npucnocobnennsa gupmbl “Rifton” gna passu-
TUA ABUraTenbHoOW cdepbl; (OHA Mrpywek (Neroteka), KOTOPbIA LeneHa-
npaefieHHO nonosHAeTca. Jleroteka @QYHKUMOHWPYET MO MNpUHUMNY
HenocpeACTBeHHON paboTbl ¢ nejaroramu-geekTonoramu, okasbisas um
KBaNIM(MLMPOBAHHYIO NOMOLLL B Nog60pe W WUCMO/b30BaHUM BO3MOX-
HOCTeli pa3BuBAlOLLMX WUrpyLUEK, MOCPeACTBOM KOTOPbIX B MpoLecce
3aHATWIA OCYLLLECTBASETCA KOPPEKLMOHHOE BO3AENCTBME Ha AeTeil.

VH(opmauuoHHo-negarornyeckas cnyxba (MMC) npoBoguT KoOppek-
LIMOHHOe 1 NpoeccuoHanbHoe 06y4eHNe aeTeit (B NepByto oYepedb rayxmx
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N cnabocnblllalimx) B 3KCNEepUMEHTaNIbHbIX FPynnax C WMCNo/b30BaHWEM

HOBbIX MH(OPMaLMOHHbIX TexHonornin (HUT) 1 cpeAcTB BbIMUCANTENLHOM

TexHukn (CBT), a Takke afantauuio, BHEAPeHMEe W peannsauuio

NporpaMMHO-METOANYECKNX KOMMIEKCOB A4/ CheLmabHbIX KO,
Cnyxb6a npodeccnoHanbHo-TpyAoBoin peabunutaumn (MTP)  ocy-

WecTBNSeT  MH(POPMALUNOHHO-aHANIMTUYECKYD U KOHCY/NbTaLMOHHYHO

[leaTeNIbHOCTb, KOTOpas HarnpaeneHa Ha npodeccMoHanbHoe 06ydyeHue U

BO3MOXHOE TPYAOYCTPOMCTBO /WL, C OTK/OHEHWUSIMA B YMCTBEHHOM W

(h13nyeckoM pa3BuTUM. PaboTas B TECHOM KOHTaKTe C CheuuanbHbIMU

LIKONaMKU ropoga, cnyxo6a MpoBOAUT MNPOOPUEHTALMOHHYO paboTy C

yyalwmmncs, opraHmsyet npoTecTMpoBaHWe [eTeil BbIMYCKHbIX K/accoB.

CocCTaBnAlTCA peKoMeHfauuyM No opraHu3aumm TPYAOBOW AeATeNbHOCTM

MOSIOLEXM, OKOHUMBLUEW CreunabHble LIKOMbl;, KOMMAEKTYHTCA rpynmbl

0N fanbHenwero npojeccroHanbLHOro 06ydyeHMs B NPOGhTeXyunInLiax;

0Ka3blBaeTCs COfleCcTBUE TPYAOYCTPOICTBY UL, C AedDeKTaMy B pa3BUTUM.
HayuHo-uccnefoBatenbCkuili- 0TAeN NPOBOAWUT WCCNeA0BaHWA B He-

CKONbKUX Hambosiee 3HAUYMMbIX 18 NPaKTUYECKOl AeATeNlbHOCTU LieHTpa

HanpaBneHNsX:

e CO3[aHMe HOpMaTMBHON 6a3bl [aHHbIX, pa3paboTka W anpobauus
MeToA4a CKPUHWHIOBOW MAacCOBON [MArHOCTMKW OTK/OHEHWIA Mcuxo-
(hM3MYECKOro pasBMTUA MNafeHueB U fAeTeil MnajLlero BO3pacTa,
BK/OYasA POPMUPOBAHUE YHUHMULMPOBAHHOW YUYETHOI [JOKYMEHTaLMm
MW UCMOMb30BaHWE KOMMbIOTEPHbIX TEXHONOrWiA ANS  BbISBNEHMA
CTeNeHy OTKMOHEHWUIA OT HOPMbI;

* MeToAMyeckoe o6ecrneyeHuWe  MCUXONOr0-MeAnKo-Mneaarornyeckom
[OUAarHOCTUKK feTeld, BKoYas PyHKLMOHNPOBaAHUE aBTOMATU3MPOBaH-
HOro 6aHKa AaHHbIX N0 aHOMajbHbIM AeTsM, MO03BOAAKOLWEro qop-
MUPOBaTb CTAaTUCTUYECKYH OTYETHOCTb N0 pecny6/nKe B LLeNOM;

e pa3paboTka MNPUHUMMAMANBLHO HOBOW MeTOLONOrMW (YHKLMOHMPOBa-
Hns B Pecnybnunke KaszaxcTaH cnyX6bl paHHero BMeLIaTeNbCcTBa,
[OVarHOCTMKKW, KOPPeKLuMu Ha 6ase MCMOMb30BaHUS WH(OPMALMOHHBIX
TexHonoruii (HAT) v cpeacTB BbIYUCAUTENbHON TEXHUKU;

e pas3paboTKa Hay4YHO-MeTOAMYECKNX OCHOB U COAepXXaHus 06yyeHus B
pasBMTUM OCHOBaM HayK C aKLeHTMPOBaHMEM MpobneM MeTOAWKM
00y4eHnA Ka3axCKoOMy (POLHOMY) A3blKY W pasBUTUA peyn aHOMallb-
HbIX [eTell; cocTaBieHne yYeOHMKOB A8 BCMOMOraTe/lbHbIX LIKOM Ha
Ka3axCKOM f3bIKe.

3afauein cnyxonpoTesupytouleid nabopaTopuun, SBASETCA W3rOTOB/IEHME

WHAVBMAYANbHBIX YWHbIX BKNafbllleid, OKasaHWe nauueHTam creuuvanb-

HbIX yCnyr B BufAe KommniaekcHoro JIOP u ayanomeTpuyeckoro obcne-

[0BaHUA CNyxa, a TakXkKe Nogbop, HacTpoika, U 06CNyXnBaHMe CyXOBbIX

annapaTos.
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VAIKESTE LASTE VAIMSETE
VOIMETE KIRJELDAMINE

Reet Montonen
Tartu Ulikooli Kliinikumi Psiihhiaatriahaigla lastepsiihholoog

Erinevatel p6hjustel ja ka erinevas vanuses vdivad lapsed vajada tdpsemat

vaimsete v@imete uurimist. V8imalikult varajane probleemsete valdkon-

dade kindlakstegemine riskigrupi lastel tagab oluliselt paremad abistamis-

ja arenguvdimalused. Selliste véikeste laste juures on tdhtsal kohal ka

arengu jalgimine. Psilihholoogid kasutavad vaikelaste arengu Kirjeldami-

seks/arengu jalgimiseks mitmeid erinevaid metoodikaid. Uldiselt v@ib

need jaotada kéaheks:

e nn. Binet-tlilipi arenguskaalad, sarnased intelligentsuse testidele;

e testid, mis pOhinevad lapse kéaitumise sistemaatilisel jélgimisel ja
muutuste markamisel.

Griffiths’a arenguskaalade valjatootamist alustati 40-te aastate alguses,

aluseks Gesell’i arenguskaala, Merrill-Palmer’i skaala, Buhler-Hertzer’i

skaala. Antud metoodika sisaldab endas kahte osa: | osa on mdeldud

vanusele 0-2 eluaastat, 260 lesannetja Il osa vanusele 3-8 eluaastat, 228

Ulesannet. Lapse arengut hinnatakse mitmete funktsioonide (6) osas.

Lopptulemusena esitatakse profiili kirjeldus. Uksikiilesanded on piiiitud

hoida ldhedased lapse loomulikele huvidele, tegevustele ja uldse kogu

lapse arengule. Need 6 p6hifunktsiooni on jargmised:

tldmotoorika

isiklik-sotsiaalne

kdne-kuulmine

silma-kée koostoo

praktiline tegevus

moow>

F praktiline arutlus

Griffiths’a arenguskaalasid pultakse praegu kohandada eesti laste jaoks.
Praktilised kogemused nditavad selle metoodika suurt abi autistlike,
kbneprobleemidega jne. laste mdistmisel ja aitamisel.
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LASTE PSUHHOLOOGILIS-PEDAGOOGILINE
UURIMINE VARASES LAPSEEAS (2-3 A)

Marika Viks
Tartu Ulikool, magistrant

Varane lapseiga on oluline periood lapse arengus ja isiksuse kujunemises.
Lapsed, kelle areng ei kulge normaalselt, saavad suurt abi varajases eas
alustatud korrigeerimisest, mis vdimaldab mitte ainult kdrvaldada olemas-
olevaid, vaid ennetada ka sekundaarseid arengupuudeid (L. Vdgotski,
1983). Varajane korrigeerimine eeldab aga differentsiaaldiagnostikat. Uks
vBimalus on kasutada selleks J. Strebeleva poolt vélja té6tatud metoodikat
2-3 aastaste laste pstihholoogilis-pedagoogiliseks uurimiseks (diagnosti-
line kast) (J. Strebeleva, 1994). Nimetatud metoodika koosneb 10 (les-
andest ja sellega on vdimalik uurida lapse vaimse arengu erinevaid aspek-
te (taju, mdotlemist, produktiivseid tegevusliike). Oluliseks néitajaks lapse
uurimisel on tema koostddvalmidus tdiskasvanuga ning dppimpisv8ime
ehk potentsiaalne arenguvald (L. Vdgotski, 1983). Hinnangu andmisel
lapse tegevusele (1-4 punkti) lahtutakse jargmistest parameetritest: Ules-
ande vastuvdtmine, U(lesande taitmise viis, Oppimisv6ime, suhtumine
resultaati. 10 ulesande taitmisel saadud punktisumma ongi lapse vaimse
arengu oluline néitaja. Vastavalt kogutud punktide hulgale jaotuvad lap-
sed J. Strebeleva jargi nelja gruppi: 1. (34-40), 2. (24-33), 3. (13-23),
4.(10-12).

Kdesolevas artiklis késitletakse 1996.-97. aastal 2-3.-aastaste lastega
labiviidud eksperimendi tulemusi. Uuriti 60 lasteaia- ja kodust last (kesk-
mine vanus 2 a. 5 k.) eesmdrgiga saada andmeid nende arenguloo ning
vaimse arengu kohta. Uurimisel kasutati J. Strebeleva metoodikat (diag-
nostiline kast). Andmete saamiseks lapse arenguloo ja perekonna kohta
kisitleti lapsevanemaid sama autori poolt koostatud ankeedi pdhjal. Kuna
J.Strebeleva metoodikat pole Eestis varem rakendatud, siis pdorati erilist
tdhelepanu ka selle “tdokindlusele” eesti laste puhul.

On rédmustav markida, et enamik katses osalenud lastest (v.a. 2 An-
gelmanni sundroomiga last) votsid tlesanded vastu ning asusid ka koos-
toole. Seega voib vdita, et J. Strebeleva “kasti” tlesanded on eakohased ja
need pakuvad huvi ka eesti lastele. Selles osas uuritud lapsed (ksteisest
oluliselt ei erinenud. Lastevahelised erinevused ilmnesid eredamalt tles-
annete taitmisel. Maksimumtulemust (40 punkti) ei saavutatud. Kd&rgeim
punktisumma oli 39, madalaim 10 punkti.

J. Strebeleva skaala jargi kuulusid igati normaalse arenguga laste
gruppi 26 last (43% katses osalenutest). Keskmiselt saavutasid nad
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35,7 punkti. Lapsed néitasid iles huvitatust ning koostéévalmidust. Ules-
annete sooritamisel leidsid valdavalt 6ige lahenduse ise ning ei toiminud
ebaadekvaatselt. Oluliselt aitas lapsi ndidis ja diagnostiline Gppimine.
Valja oli kujunenud juhtiv kasi ning kahe kée vaheline koostod (ks kési
hoidis Kkarpi paigal, teine kéasi asetas karbile kaant). Nad olid huvitatud
tegevuse I8ppresultaadist ning valjendasid oma suhtumist tehtavasse nii
emotsionaalselt kui ka verbaalselt (Saigi pall kokku\, Ei saa, ei saal, Oi,
kui ilus\). Sageli soovisid lapsed katse labiviijaga edasi méangida, et néha,
mida pdnevat kastikeses veel on, ning tundsid huvi katsekorraldaja isiku
vastu (Milliseid asju sul veel on? Mangime veel\). Lapsed nimetasid
katses esinevaid ménguasju ning piltidel kujutatud esemeid ja olendeid
sobiva sBnaga, paarispiltide leidmisel kaasnes osutavale Zestile s6na
“Siin!”. Koérvutades 1 ruhma laste tulemusi nende arengulugudega,
ilmnes, et kogu laste senine areng (nii vaimne kui flusiline) on kulgenud
normaalselt.

Toetudes ankeedi andmetele, vOib vaita, et siia ruhma kuuluvatel lastel
on suhteliselt haritumad vanemad (valdavalt kérg- vdi keskeriharidusega)
ning majanduslikult paremini kindlustatud kodud. Uksikvanemaid selle
rihma lastel ei olnud. Valdav osa lapsevanematest vaitis, et lapse areng
pole neile muretsemiseks pdhjust andnud. Kull aga muretses 7 vanemat
lapse kbne pérast (Ta ei ole veel omandanud kdiki emakeele haalikuid,
Laps jatab &ra sonas esimesed haalikud.). Muret tunti ka lapse edasise
kéekdigu (Et ta tulevikus iseseisvalt hakkama saaks. Et ta enda eest seista
oskaks.) ning Uldise arengu pdrast (Et tal mdnda rasket haigust ei tuleks.
Et ta oleks nii vaimselt kui fiusiliselt hasti arenenud). Uldse kuulus siia
riihma 54% uuritud lasteaialastest ja 28% uuritud kodustest lastest.

2. ehk potentsiaalsete Opiraskustega laste riihma (traditsiooniline
“vaimse arengu peetusega” laste rihm) kuulus 25 last (43%). Keskmiselt
saavutati 29,8 punkti. Paljusid siia rihma kuuluvaid lapsi iseloomustas
kartlikkus, tujukus ning ebakindlus oma oskuste suhtes. Juba esimeste ras-
kuste puhul pitdsid nad kas tegevusest loobuda, usaldades selle téis-
kasvanu (ema v0i katseldbiviija) hoolde, vdi siis palusid abi. Seega, lapsed
kall votsid ulesande vastu ning plddsid seda lahendada, kuid vajasid 6ige
lahendusviisi leidmisel abi. Kergema arengupeetusega lapsed suutsid ena-
mikel juhtudest peale diagnostilist Gpetust llesande iseseisvalt tdita, teistel
juhtudel vajati abi ka pdarast Gpetust. Samas tuleb markida, et ka oma
huvitatuselt tlesannete vastu jaotusid selle rihma lapsed kaheks — huviga
tegutsejad ja vahese huviga lapsed. Mitmele lapsele oli iseloomulik ka
tagasipdordumine joukohase voi katse kdigus edukalt omandatud tegevuse
juurde. Laste arengulugudest vois valja lugeda méne valdkonna hilisemat
arengut (kdndima ja rddkima hakkamine) vdi siis arengu ebaliihtlust.
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Ka vanemate haridustase selle riihma puhul on eelmise riihmaga
vorreldes madalam (keskeri-, kesk- vdi pdhikooli haridusega) ning perede
majanduslik olukord sageli ebakindel. Seitsmel juhul kasvatas last Uksik-
vanem koos vana-vanematega. Enamus vanematest vaitis, et ei ole tund-
nud ega tunne ka hetkel muret oma lapse arengu pérast. Valdavalt seon-
dusid vanemate mured lapse flisilise ja somaatilise tervisega (lampjalg-
sus, allergia, adenoidid, enurees, véike kaaluiive jne.). Vaid vahesed vane-
mad (6) muretsesid kdne arengu pérast. Mdningal maaral andsid muret-
semiseks alust ka lapse sotsiaalsed vdimed ja oskused ning nende potent-
siaalne areng (koolis toimetulek, vahene suhtlemisvdimalus omaealistega,
Uhe pereliikme kaotusest tingitud armastuse defitsiit, histeerilisus, enese-
valitsemise oskused ning eneseteenindusega seonduvad probleemid).

2. rihma kuulus katsetulemust p&hjal 29% uuritud lasteaia- ning 60%
uuritud kodustest lastest.

J. Strebeleva jargi 3. rihma kuulus 7 last (12%). Keskmiselt kogusid
nad 22 punkti. Uldiselt lapsed v&tsid Glesanded vastu ning putdsid neid
ka taita, kuid iseseisvalt Gige lahenduseni ei jéudnud. Nad kaldusid
tegevusest korvale, sooritades antud Ulesande seisukohalt ebaadekvaatseid
tegevusi, ei orienteerunud eseme peamistele tunnustele (varvus, suurus)
ega arvestanud neid Ulesande taitmisel. Laste liigutused olid kohmakad
ning vélja ei olnud kujunenud veel juhtiv kési. Resultaadi suhtes oldi
likskoiksed voi loobuti eesmérgi saavutamisest Gldse.

Ka selle rihma arengulugudest ilmnes, et laste psiihhomotoorne areng
on olnud aeglasem, eriti kdne osas. Nii oli 5 lapsel uurimise ajal mingi
tGsisem koneprobleem (alakdne, konetus, kogelus, ehholaalia). Samuti on
méarimisvaarne, et kdigil selle rihma emadel on olnud komplitseeritud
sunnitus (keiserldige, stimuleeritud vo6i kiire sunnitus) ning laste arengut
on mojutanud mitmed riskitegurid: enneaegsus, Ulekantud rasedus,
rasedustoksikoos, vastsindinueas pdetud haigus.

Vanemad on selle rihma lastel valdavalt kesk- v8i keskeriharidusega.
Korgharidusega vanemaid pole. Uht last kasvatas ema (ksi vanavanemate
abiga. Perede majanduslik olukord on keskmine. Siia kuulus 14% uuritud
lasteaia- ja 8% uuritud koduseid lapsi.

4, ehk potentsiaalselt alam@istuslike laste rihmas oli 2 last (3%).
Keskmiselt kogusid nad 10 punkti. Selle rihma lapsed ei mdistnud neile
esitatud Ulesandeid ega pluudnud neid ka téita. Samuti polnud lapsed veel
vOimelised téiskasvanuga koos tegutsema. Neil puudusid lalin, sdnad,
matkimisoskus ning kée ja silma vaheline koost6d.

Laste tagasihoidlikust arengust annavad tunnistust ka arengulood (kdn-
dima hakkasid 2 a. 6 k. ja 2 a. 9 k.). Uhe lapse emal oli olnud raske
stnnitus (nabandoril s8lm sees ning imber kaela, looteveed pruunid), teise
lapse sind oli kulgenud normaalselt. Neuroloogid olid diagnoosinud lastel
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Angelmanni sindroomi. M6lema lapse vanemad on hea haridusega ja
pered majanduslikult heal jarjel. Uks lastest kais lasteaia eririihmas, teist
kasvatati kodus.

Analuisides katsesosalenud lasteaia- ja koduste laste (lesannete
sooritusedukust, vdib oelda, et lasteaia lapsed osutusid arenenumateks.
See ndhtub ilmekalt jargmisel joonisel kujutatud ringdiagrammidel.

A B

Joonis. Laste riihmad J. Strebeleva jargi: A — lasteaialapsed, B — kodused
lapsed (%0)

Nagu jooniselt naha, v8ib Ule poolte lasteaialaste vaimset arengut pidada
normaalseks, samal ajal kui enamik kodustest lastest on oma arengult
mingis osas mahajaénud. Selline suur erinevus on tdendoliselt vahemalt
osaliselt pdhjustatud lasteaia ja koduse kasvatuse erinevusest. Lasteaias
tegelevad lapsega erinevad spetsialistid, laps on pidevalt kollektiivis ning
saab eakaaslastega suhelda. Samuti on lasteaedades arvatavasti teadlikum
ja parem manguasjade valik. Ehkki tdnapdeva ema vdib lapsega kodus
olla senikaua kui ta tahab, ei oska ta alati pakkuda oma lapsele eakohast
ning samas ka vaimset tegevust. Sellele viitasid ka vanemate (tlused Ma
ei tea, milliseid manguasju talle osta. Ta ei mangi minuga. Ankeedi pdh-
jal tuli ilmsiks, et enamus lapsevanemaid pdérab oma 2-3. aastase lapse
puhul suuremat tdhelepanu lapse fluilisele arengule ja tervisele, vdhem
vaimsele arengule ning arendamisele. Paljudel juhtudel jaé&b vanem é&ra-
ootavale seisukohale (eriti kdne osas). Samas on muret tekitav ka kullaltki
suur potentsiaalsete dpiraskustega lasteaialaste arv ning see, et eesti laste-
aedadest viimastel aastatel kadunud programmid ei soodusta arengu-
peetuse uUletamist. Seega vdib probleemile osalise lahenduse tuua uue
alushariduse ainekava rakendamine.
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Lopetuseks vbib markida, et arvestades varase lapseea olulist rolli
kogu lapse edasisele kaekéigule, on vaja tOsta vanemate teadlikkust laste
kasvatamisest ja arendamisest varases lapseeas (lastevanemate koolid,
loengusarjad jne.). Sel juhul ei jddks ka paljud kodused lapsed oma laste-
aiaskéivate eakaaslastega vorreldes ebavdrdsesse olukorda. Eripedagoogi-
dele annab aga J. Strebeleva 2-3-aastaste laste uurimise metoodika véima-
luse:

1) eristada erivajadustega lapsed juba varases lapseeas;

2) suunata lapsi digeaegselt neuroloogi ja teiste erialaspetsialistide poole;

3) valja tootada lapse vajadusi arvestav varajase sekkumise plaan, st. kor-
rigeeriv dppekava.
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ONATHOCTUKA N1 KOPPEKLUWMA
MCNXOSTIOTMMUYECKX OCOBEHHOCTEN
MOAPOCTKOB C AB/IEHNAMW MOBbLILUEHHOW
ADPDPEKTUBHON BO3bYAMMOCTI
(Ha maTepuasie yMCTBEHHO OTCTaslbIX)

E. EropoBa
r. CnaBsHCK, YKpaliHa

AddekTBHas BO3OYAMMOCTb Haubonee BbipaXeHa B MNOAPOCTKOBOM
Bo3pacTe. JTO OnpefenseTcs ropMoHanbHOW nepecTpoiikoi. Kak oTme-
yanocb Ha pabouyeil KOH(epeHUUN BceMupHOIi opraHn3alLnm 34paBooxpa-
HeHua (XKeHeBa, 1971), (heHOMEH MOAPOCTKOBOrO BO3pacTa CBS3aH ¢ 61o-
NOTUYECKOl M MCUXON0rMYecKoii pesontoLmeid. MepBas xapakTepusyeTcs
3HAOKPUHHOM MNepecTpoiiKoli, BTOpas — SABNEHUAMU ap(eKTUBHON BO3-
6yAMMOCTM CO CK/MOHHOCTbIO K B3PbIBYATOCTM W arpeccun, YTo Hepesko
B/IeYET 33 COOO0M HapylUeHne CoLManbHOWM afanTauny, npaBoHapyLLeHus.
HekoTopble aBTOpbl paccmaTpmBalT aP(eKTUBHYHO BO3OYLMMOCTbL B
CBSI3W C OpraHWYecKMMW HapylleHusMu: onurodpeHuei (JlebegnH-
ckas K. C. »n coaBTOpbl), aKueHTyauueli xapaktepa (Jinuko A. E.),
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6ronornyeckoli aMcrapMoHWen npouecca NonoBoro cospesaHns (Jlebe-

OvHekas K. C.), gpyrme — c HebGnaronpuAaTHbIMU YCNOBUAMU Cpefbl:

OLIMOKaM1 BOCMUTaHUSA, HapyLUEHHbIMU OTHOLUEHUAMU MEXAY POAUTEens-

MK, 06LLEHMEM C acouManbHbIMK TpynnaMu, HernpaBWUibHbIM NPOBeLEHNEM

pocyra (Kynakos B. C., TpudoHos O. A. n ap.). APGeKTUBHYHO BO3-

OyAMMOCTb CBA3bLIBAKOT C CUHAPOMOM “runepakTnsHocTn” (Taanb M. A.), ¢

peakuveil aKTMBHOIO npoTecTa 6o umutauum (Kosanes B.), ¢ uHauBu-

[yanbHoi NpespacrnonoXeHHOCTbIO.

B pgaHHON paboTe onucaH MCUXONOTMMYECKWA aHanu3 cuHgpoma ad-
(heKTVBHON BO36YAMMOCTM, MPOSBASAKOLLEACA B MOBELEHUM MOAPOCTKOB,
KOTOpble 06y4aloTCsi BO BCMOMOratesbHOW wWwkone r. CnaesiHcka [lo-
HeLkoin o6nacTh. WHTepec npeAcTaBnsnM yualmecsi, KOTOpbIX 60/b-
LUMHCTBO yYMTenein onpeennno Kak “TpyaHbix” n3-3a KOHPAUKTOB B 06-
LUeHUW, MNPOrynoB YpPOKoB, 6pPOAsHXKHWYecTBa, BOpPOBCTBA W Ap. Cpeau
NoAPOCTKOB-0/IMFOPEHOB C pasHbIMW TUMaMW HapyLUeHWiA MoBeAeHus
(pacTOPMOXXEHHOCTb BJ/IEYEHUIA, MCUXOM0rMYecKass HeyCTOMUYMBOCTb W Ap.)
OCHOBHOE BHWMaHWe YLensnocb ydawmmca ¢ npeobnageHvem adgdek-
TUBHOI BO36YANMOCTH.

B xope akcnepMMeHTa 6blM MCMO/b30BaHbl Crefytowme MeTonbl
[NarHoCTuKN:

1 MeTtof 3KCMepTHbIX OUEHOK. HesaBMCUMbIM 3KcCnepTam — 3aByuy,
yuntenam, BOCMMUTATENAM — Mpeanaranoch 3anonHUTbL CcreyuasbHo
pa3paboTaHHYtO aHKeTy Ha MNoApPOCTKOB-0NUro(peHoB. B KauyecTse
KpUTepus BLICTYNanu Ccnepyloline OCOBEHHOCTU MOBeAEHMSA Yyuya-
LUMXCA: pa3fparkUTeNbHOCTb, B3PbIBYATOCTb, CKAIOHHOCTbL K arpeccuu,
MOBbILWEHHAsA KOH(/IMKTHOCTb, MNOCTOAHHas FOTOBHOCTb K ccopam U
Op. Ha ocHOBaHMM MONYYEHHbIX [AaHHbIX ONpejensnacb rpynna
“TPYAHBIX” MOAPOCTKOB-0/INTOPPEHOB.

2. HapyleHve noBefeHNs nccnefoBanocb C NMOMOLLbIO MeTOAUKU Auar-
HOCTUKX (hOPM MPOSBAEHUSA OTKAOHAWOLWerocs noeefeHns (Ero-
poBa E. b., KoHgakoB W. M.). MeTtoauka npeacTaBnsieT coc6oi
MHOTO(aKTOPHbLIA OMPOCHUK, KOTOPbIA COCTOUT 13 46 BOMPOCOB U
BK/OYAEeT clefdylolme LWKanbl: “acouumanbHOCTL”, “camMoyBepeH-
HOCTb”, “ayToarpeccus”, “HeyBepeHHOCTb B cebe”, “arpeccusn”,
“CK/NIOHHOCTb K PUCKY”, “CTEHUYeCKMe peakuun”, wkany nxu. Meto-
OvKa Oblna ajanTMpoBaHa [Nf YMCTBEHHO OTCTasblX LUKONbHWUKOB.
Yyawmmea npegnaranocb OTBETUTL Ha BOMNpockbl. [logcuyer cpefHUX
nokasaTeneil MO3BONMA chenaTb BbIBOAbI O NpeobnagaHum TOM unn
MHOM (JOPMbl OTK/IOHAKOLLErocs MoBefieHNs Yy MOAPOCTKOB-OAUTO-
peHoB.

3. OTKpbITOE arpeccrMBHOE MOBEAEHNE Y YMCTBEHHO OTCTa/bIX yyaluxcs
onpegensnock ¢ Momolbl MeToauku bpaiiknnHa bB., MnoTpoBcKo-
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ro 3., BarHepa 3., — “pyku TecT”. [laHHaa MeTOAMKa SABMSETCA
NMPOEKTUBHOI, NpefHasHayeHa ANS NpPefCKasaHUs OTKPbLITOro arpec-
CMBHOTIO MOBEAEHNS.

B kayecTBe CTMMY/bHOrO MaTepuasa MCNOMb30BannCb 9 CTaH-
[APTHbIX M300paxKeHWn Kucteld pyk. Mpu nokase M306paxeHWs uc-
NbITYeMOro nNpocuau npeacTaBUTb KUCTb Pyku B geidcTBumn. O6-
cnefyemblil JOMKEH 6bil OTBETUTL Ha BOMPOC O TOM, Kakoe, MO ero
MHEHUIO, [elCTBMNE BbIMOJIHAET HApPMCOBaHHasA pykKa (UM CKasaTb, YTO
cnocobeH fenaTb YeNOBEK TAKON PYyKOiA).

OueHKa MOMYYeHHbIX [aHHbIX OCYLLeCTBASAAch MO ChAeayHLWwuMm
KaTeropusiM: arpeccus, ykasaHue, cTpax, NpuBA3aHHOCTb, KOMMYHU-
Kauusa, 3aBUCMMOCTb, 3KCTMOMOHW3M, YBEYHOCTb, aKTMBHasd 6e3nny-
HOCTb, MaccumBHasa 6e31MYHOCTb. Ha OCHOBaHMM OTBETOB WCMbITYeMbIX
NOACYUTBLIBANCA KO/IMYECTBEHHbI NOKa3aTenb OTKPbLITOrO arpeccms-
HOro noBejeHus.

4. TlposiBNeHWe arpeccuBHOCTU W ee pasHble (OPMbl UCCNEf0BannUCh C
nomouibo Metoauk bacca-fapku. [laHHas MeTOoAuKa MpefcTaBnseT
€0C60li ONpPOCHMK, KOTOPbIA COCTOMT M3 BbiCKa3biBaHWiA MO MOBOAY
COGCTBEHHOIO MOBEAEHMNA B Pa3fInyHbIX CUTyauuax W pasgensercs no
CnefylOWNM LWKanam: (usnyeckas arpeccus, sepbanbHas arpeccus,
KOCBEHHas arpeccus, HeratMBuM3Mm, NOLO3PUTENLHOCTb, 06MAYMBOCTD,
pasgpaxuTenbHOCTb, YYBCTBO BMHbI. MeToanka 6blna aganTmposaHa
ONF YMCTBEHHO OTCTafiblX LWKOMbHWKOB. Yu4alumca npeanaranocb
OTBETUTb Ha BOMpockl. MoacyeT 6an10B NO3BONSAN CAENATb BbIBOAbI O
npeo6nagaHnn TON AN MHOW (DOPMbI arpeccMBHOCTM.

5. TecT-OnNpoCHUK poauTeNbCKOro oTHoweHus (Bapra A. 4., Cra-
NUH B. B.) npefHa3HayeH AnA BbIABAEHWUS POAMTENbCKOTO OTHOLLEHUS
K nogpoctkaM. OMNPOCHUK BKIOYAET LWKanbl “MpUHATUE-0TBEPXKE-
HUe”, “counanbHas >KenaTenbHOCTb MoBedeHUs”, “cumobmnos”, “aBTo-
puTapHasa runepcoumnanusauns”, “uHPaHTnaAnIm”.

Pogntenam pgeTeii-onMroppeHoB npegnaranocb OTBETUTb Ha
BOMPOCHI, Kacawlmnecs CUCTeEMbl paszHOO6pasHbIX 4YyBCTB MO OTHO-
WeHNO K pebeHKy, MOBEAEeHYECKUX CTepeoTUNOB, NPaKTUKYEMbIX B
06LEHNN C HUMK, OCOBEHHOCTE BOCMPUATUS M MOHUMAHWS Xapak-
Tepa M IMYHOCTW NOAPOCTKOB, €ro MOCTYNKOB.

6. [na wccnepoBaHUs TUMOMOTMYECKUX OCOGEHHOCTER YMCTBEHHO OT-
CTanbIX NOAPOCTKOB ucnosb3osancs TecT AiizeHka M. KO. (hopma A).

TecT npeacTaBnseT co60l OMPOCHMK, COCTOALWMIA M3 57 BONPOCOB U

npefHasHayeHbIi 4 UCCNefOBaHUA 3KCTPaBepcuW, WMHTPaBepcuw,

HeiipoTu3ma, TuMa TemnepaMmeHTa. TecT 6bin afanTMpoBaH ANA YMCTBEH-

HO OTCTa/lblX yyalnxcs.
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AvarHocTMpyoWwmnii  3KCNepMMeHT BK/KOYan LIeCTb cepuid. Pesynb-
TaTbl 3KCNEPUMEHTA ClefytoLLne:

Ha ocHOBaHMM MeTOofa 3KCMepTHbIX OLEHOK BbifBeHO 20 “TpyaHbIX”
yyalwmxca-0mropeHos, 18 mMasibu4MKOB M 2 [eBOYKU, CKIOHHbLIX K Mpo-
ABNeHUO  atheKTUBHOM BO3BYAMMOCTM. Bo3pacT ucnbITyembix 14-
16 net. Mo MHEHWIO 3KCMEPTOB, arpeccUBHOE MOBELEHWE MOLPOCTKOB
nposiBnseTcs Hambosiee 4YacTo B  MEX/IMYHOCTHLIX OTHOLIEHUAX CO
CBEPCTHMKAMM W B CeMbe, B OTHOLUEHUAX C POAUTENAMM U BGAUIKUMMU
NMOAbMK, B 06LLECTBEHHBIX MeCTax, TpaHcrnopte u T.4. OTMmeyaeTcs yBe-
NINYEHVEe arpecCMBHOCTU B MEX/TIMYHOCTHbIX OTHOLLIEHUAX C YUUTENAMMU.

Wccnegyemble Hamy  aheKTUBHbIE MOLPOCTKM B  06LEHMM CO
CBEpPCTHMKaMM MpuberardT K OCKOPOUTENLHOW MaHepe MOBeAeHUs, K
[AEMOHCTPATMBHOW rpy60CTH, 031061eHHOCTU. B BbITY, Ha ypoKax Tpyaa B
COCTOAHUW arpeccum y HUX MPOABNAETCA APKO BbIpaXXEHHOE XenaHue
nomatb UM 6GUTb OKpyXalolmne npegMeTbl (arpeccus Ha npegmeThl),
arpeccus Ha nogeit. MNcmxonornyeckoe uccnefoBaHvWe NMoAPOCTKOB-0U-
ropeHoB BbISABUIO Takue (OPMbl OTK/IOHAIOLWErocs MNOBeAeHUs, Kak
arpeccus u aytoarpeccus. 310 NOATBEPXKAANOCh AaHHbIMWU HabnoLeHUs.
B cocTosHWMM addekTa NOAPOCTKN-ManbUnKnM MOrM HabpocuUTbCs C Kyna-
KamMn Ha yumTens, poguteneli, 6pocuTb MpeamMeT B r0/I0OBY 06MAUMKa,
HeLeH3ypHO BbIpaxkaTbcs. lMccnegyemas Hammn [eBOYKa B COCTOSHWU
arpeccun ygapuna gpyryr f[esouvyky BO Bpems ypoka. CBoe nosefeHwue
yuyeHmLa 06bACHMNA TeM, YTO Apyras He XO4yeT C Heli 60Mblue 06uLaThCS,
OpyxuTb. Bo Bpemsa ccop MOAPOCTKM MHOrja nagann Ha nos, 6unucb
rofioBOM O CTEHKY, LEMOHCTPMPOBAM MONbITKA CaMOybuiicTBa, KOTOPbIe
yalLie BO3HMKa/M MOC/e CCOP C POAUTENAMMN UIN C YUYUTENAMMN.

ViccnepoBaHus MeTOAUKWM “pyKU TECT” NnokKasanu, YTO FOTOBHOCTb K
OTKPLITOMY arpeccMBHOMY MOBEAEHWIO B LENOM B WX rpynne KMeeT
cpegHuin ypoBeHb. [Mpu 3tom 15% nOAPOCTKOB-O/IMIOPEHOB WMEHT
HU3KWIA YpOBEHb FOTOBHOCTM K OTKPbLITOl arpeccuun, 45% — cpegHuii un
40% — BbICOKWIA ypOBeHb. Pe3ynbTaTbl MeTOAMKN Bacca-[apku no3Bo-
NNNW BbISBUTb, YTO B rpynmne apgeKTUBHbIX NOAPOCTKOB Haubonee Bbipa-
XeHbl Takume (opMbl MPOSAB/MEHUA arpecCUBHOCTU, KaK HEraTuBU3M 1
(hnsnueckas arpeccusi. V13 BpaxaebHbIX peakumii B HanbonbLlell cTeneHu
NPOABAAOTCA NOLO3PUTENBHOCTL M 06MAUYMBOCTL. MccrnegoBaHne poan-
TENbCKOr0 OTHOWEHUA K apPEKTUBHBIM yyalMMUCA-oNnropeHam no-
Kasano, 4Yto 45% nOAPOCTKOB MPOXMBAET B HEMOJIHbIX CEMbAX, CPeau
APKO BbIPaXKEHHbIX CTEPEOTMNOB OTHOWEHUA K pebeHKYy OTMeueHsl
WH(aHTUAN3M U 0TBepXXeHue; 65% MNoAPOCTKOB BOCMPUHMMAKOTCA poau-
TENAMU Kak M0XWe, Hey[au/MBble; POAMTENN MO OTHOLIEHWID K HUM
4aCTO WCMbITLIBAIOT Aocagy, pasgpaxeHue; 50% wWCNbITyeMbIX CTaNKu-
BalOTCA C MPOSBNEHVWEM CBOEBOMUA Yy pPOAUTENEel, pPaBHOAYLIMEM K UX
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MHeHMto. C nomowbio TecTa AWM3eHKa y[anocb YCTaHOBUTb, 4TO B
uccnegyemon rpynne adpeKTMBHbIX NOAPOCTKOB npeobnagalT 2 Tuna
TemnepaMmeHTa: xonepuku (45%) n menaHxonuku (45%); HabnogaeTcs
Tak)Xe BbICOKMIA ypoBeHb HelipoTuaMa. C Lenbl0 KOppeKkuuu arpeccus-
HOro NOBefEeHMs rpynna MUCNbITyemblX NMPOU3BOMLHO Oblia pasfeneHa Ha
[Be: KOHTPO/IbHYK W 3KchepuMeHTanbHyto (no 10 4yenosek). PaboTta
BeflaCb B 3KCMEPMMEHTaNbHOM Tpynne No ABYM HanpaeieHusm: 1) pusu-
yeckuii Tpya; 2) y4ebHo-BOCNMUTaTENbHbIE 3aHATUS NO CheLMansHO paspa-
60TaHHOI nporpamme. ®u3nyeckuin Tpya 6Gbi OpraHM3o0BaH B YCNOBMSX
nonesblXx paboT Ha C€af0BO-OrOPOLHOM Y4acTKe C WCMO/b30BaHWUEM
[EHEXHOr0 BO3HarpaXaeHus, npu 3TOM YYMTbIBAIUCb YPOBEHb AOCTU-
YKEHUIA, 06POCOBECTHOCTb, ANCLMNIMHA. B KayecTBe Apyroro Hanpasne-
HMSI KOPPEKLMOHHOW paboTbl MCMOMb30BaNUChL WIPbl A5 arpecCUBHbIX
neTeii (cueHapuin urp paspabotaH Knesckum HU ncmxonorun).

HabniogeHns B Xofe KOPPeKLWOHHOW paboTbl Nokasanu, 4YTO MHOrume
MOAPOCTKN-0NUTO(PEHbI, CKNOHHbIE K arpecCMBHOMY MOBEAEHUIO, NIETKO
NOALAITCA BHYLUEHWIO, NOSIOXWTENbHO pearupyloT Ha AobpoxenaTesib-
HOCTb. B TeueHue 3KCMepMMEHTa YMEHbLUWIOCh YUCO0 KOH(IMKTOB C
nejaroraMy M poBeCHMKaMW. Yuvaliuecs CTaiv MeHblle pasfgpaxarbcs,
MOBLICUJICS UX XKU3HEHHbIA TOHYC. Takum 06pa3oM, MpeasioXKeHHbIe Ha-
npasneHns paboTbl ¢ aPPeKTUBHBIMWU MOLPOCTKAMMW-ONUTOPEeHaMN OKa-
3a/1UCb Pe3yNbTaTUBHbLIMK.

NCMONb30BAHUNE CUCTEMATU3ALINMN
MNCUXOJIOrO-NMEJATOr MYECKUX ANATHO30B
B MPAKTUYECKOW AEATENbHOCTW
MNCUXONOIrO-MEAVNKO-MNMEAATOIMYECKINX
KOHCYNbTALNN

Anna EpcapuHa
Pecny6nvMKaHCcKas Ncuxonoro-meaunKo-negarornyeckas
KOHCYynbTauusa, KasaxcraH

B Pecnybnuke KasaxctaH B HacTosllee Bpems co3fjaHa CeTb MOCTOAHHO
JencTByOWMX 061aCTHLIX NCUX0N0T0-MeLNKO-Neaarornyecknx KoHcy/b-
Taymii (MMIMK). MNMomMnumMo OCHOBHOW 3afjayn — O0T6Opa AeTeil B cne-
uunansHble yupexaeHua, NMMIMK npu3BaHbl 3aHMUMATLCA U UHAWBUAYaNb-
HbIM  BO3pPACTHO-MCUXOMOrNYECKMM  KOHCYNbTUpPOBaHWEM  feTeid B
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BO3pacTe OT Mepuofa HOBOPOXAEHHOCTU A0 18 neT ¢ nobbiMyu npobne-
Mamu B pasBMTWUMW, BOCMUTAHUMN U OBYUYEHUN.

PeweHne 3TUX 3afay BO3MOXHO MpW MPOBEAEHWW KOMMAEKCHOW WU
andhepeHLManbHOW ANMarHOCTUKN OTKIOHEHWUA B pa3BuTUW. Takas awar-
HOCTMKa npejnofiaraeT MpPOBefeHNe pasNNYHbIX BULOB 06CNef0BaHUA:
MeAMLMHCKOro, NCUX0M0rMYecKoro, rneaarornyeckoro, noroneAnyeckoro
W Opyrmx BWAOB AONOMHWTENbHOro o6cnefoBaHus. [pu HECOMHEHHOM
BeAylein ponu MeAWMLMHCKOrO AMarHosa, Npexne BCero ncuxmarpuye-
CKOro, a Takxe [MarHo3os cypgonora u oranbmonora, B NMMIMK kak
cneunmryecKom yupexzaeHun cucteMbl 06pa3oBaHMs 0C060e 3HayeHue
MMeeT NCKUX0/0-Nefarornyeckas AUarHOCTUKa OTKIOHEHW B PasBUTMU.
OCHOBHbIMM  3afja4aMn  MCUXONOr0-Meaarornyeckoil AMarHoCTUKK SB-
NATCA BbIABNEHWE [AeTeil C OTKAOHEHMSIMWU B pasBUTUU, AudhepeH-
UManbHas AMarHoCTMKa HapyLlleHWi; KBanuukauus YpOBHA MCUMXMYe-
CKOro pasBuTua pebeHKa 1 OLeHKa CneLupuKN BbISBAEHHbIX HapyLUeHWUi
C Uenbl onpegeneHns afekBaTHOro WM Tuna 06Yy4YeHWs; BbISBNEHWE
WHAVBUAYa/IbHO-MCUXO0N0TMYECKMX OCOBEHHOCTel pebeHKa C  Lenbio
obecneveHns angdepeHLMPOBaHHOIO NOAX0AA B €ro 06yyYeHUN n BOCMU-
TaHAU W OLEHKY AMHaMWUKU MNCUXMYECKOro pas3BUTUs, 3((HEKTUBHOCTU
KOPPeKLMOHHbIX Bo3feicTenit (B. . Jly6osckuii, 1989; T. B. Po3aHoBa,
1995).

OrpoMHoe 3HauyeHue NCKUX0N0ro-neaarorMyeckoil JUarHoCTUKKN B KBa-
NUGMKALUA HAPYLLEHUA NCUXMYECKOro pa3BMTMS 00YCNOBNEHO TeM, YTO
B MNPaKTUKe KOHCY/bTauuu crneuunannctbl B OCHOBHOM WMEKT [efo C
COCTOAHUAMUN MCUXMYECKOr0 HeAopasBUTUA, AMArHOCTMKA KOTOPbIX “HO-
CUT MYNbTUAUCLUUNAVHAPHBIA XapakTep W N03TOMY MOXET ObiTb ycreL-
HO TOMbKO MNPV Y4YacTUXM NPeACTaBUTENEA CMEXHbIX CheuunanbHOCTe:
MCUXMATPOB, KIMHUYECKUX W COLMabHbIX MCUX0/0roB, rneaaroros, n0ro-
negos nT.4.”7(B. B. Kosanes, 1985).

B pesynbTaTe wwecTuneTHero onbiTa paboTel Pecny6avkaHCKoOl
MCKX00ro-MeAnKo-nesarornyeckoil KoOHcynbtTauum m 0606LeHns aaH-
HbiXx o6cnefoBaHus 2300 pgeteit cneuvanuctamm MMIMK 6bina npea-
MPUHSATa NONbITKA CUCTEMATU3ALMMN Pa3IMYHbIX BULOB HapylleHWi, oTpa-
Xarowpmx npobnembl pasBuTus, 06yveHns u BocnmTaHua. Keanugukayms
HapyLlleHnin 1 NpobnemM MNCUXMYECKOro pasBUTUA B NapafurmMe MCuxo-
NOTWNYECKMX WU Mefarornyecknx gUCLMNINH No3BONSET MOBLICUTL YPOBEHb
[ANarHOCTMKO-KOHCYNbTaTUBHOW  paboTel B MMIMK. CuctemaTtuka
MCUXONOro-nejarormyecknx LMarHo3oB (3aknoueHnid) NMeeT Takxe npu-
KNagHyl LEeHHOCTb W MNpeBbIlaeT BO3MOXHOCTM B YCTaHOB/IEHUM HO30-
NOTUYECKOro MeAMUMHCKOro AuarHosa. Ee wucnonb3oBaHWe nO3BOAUT
ncuxonoram u AeekTonoram 3HauMTeNlbHO 6071ee TOYHO U MOSTHO KBanu-
(hMUMpOBaTb OTK/IOHEHWUA B MCUXUYECKOM PasBUTUM, AUGHepeHLpoBaTh
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OT APYIUX CXOAHBbIX, YTO B KOHEYHOM CYeTe, MO3BOMIUT MaKCUMasbHO
nHAMBUAYyanusmposatb 3akntodeHne MMIMK 1 pekomeHAaunmnm KOHKpeT-
HOMY pebeHKy, WCXOAf W3 ero KOHKPeTHbIX 0cob6eHHocTel. Wcnonb-
30BaHVe eAMHON cuMcTeMaTM3aLUM MeSULMHCKUX U NCUXONOro-negaroru-
YeCKMX AMarHo30B B MNpPaKTUKe 061aCTHbIX MNCUXO0ro-MeanKo-neaaro-
rMYecknx KOHCynbTauuii Pecny6nuku KasaxcTaH no3BOnWT BbipaboTatb
e[VHbIA MOAXOA B KBAM(PUKALUN PA3NNYHbIX HAPYLUIEHUIA MCUXNYECKOTO
pasBUTWsA, 4TO CMNOCOOGCTBYET KOOPAMHALMM W COrNacoBaHHOCTU B
[eATenbHOCTU KOHCYNbTauuid, MOBLILEHNIO KayecTBa WX [AMArHOCTU-
YecKoi paboThbl.

CucTemaTunsaLma ncuxonoro-nejarornyeckmx 4uarH03oB npegcrasie-
Ha B crpaBoyHuKe “lMpob6rembl 06yYeHUS U BOCNUTAHUA” 1 pa3paboTaHa
Ha OCHOBe 00606LLeHNS TEOPeTUYECKUX W METOAUYECKUX MON0XKEHUI
TaKMX NCUXONIOTMYECKUX W Nefarornyeckux AWCUUNIINH, Kak BO3pacTHas
MCUXONIOTUA, Helponcmuxonorus, naTtoncuxonorusa, crneymanbHas MCMxo-
norus, noronegusa n ap.

MeToA0N0rNYecKoil 0CHOBOW CMCTeMaTM3aLMM NCUXON0ro-nesaroru-
YeCKUX AMarHo30B ABUINCb KY/IbTYPHO-UCTOPMYECKas KOHLenuus passu-
Tns JI. C. Bbirotckoro, teopusa geatenbHOCTW, paspaboTtaHHas C. J1. Py-
OVHWTeAHOM 1 A. H. JIeOHTbEBbBIM, TEOPETUYECKME MONOXEHUS O Mepuo-
avsaumm  ncumxumyeckoro passutusa . b. 9nbkoHuHa. CornacHo 3tum
TEOPETUYECKUM MONOXEHUAM MNCUXMYECKOe pa3BMTUe pebeHKa Mpoucxo-
OUT B [eaTeNlbHOCTW, KOoTopas ABNAETCA YCNOBUEM (DOPMUPOBAHUA WUHTEN-
NeKTYyanbHoW, ady)eKTUBHOM 1 MOTUBALMOHHO-MOTPEOHOCTHOW ctep iny-
HOCTM, U COCTOWUT U3 B3aVMOJECTBMS TpeX KOMMOHEHTOB: MOTWBA, Lenm
1 onepayuin(cnocoba ocywecTBneHus geincteus). Passutne pebeHka npo-
MCXOAMT B NpoLEcce 3aKOHOMEPHON CMeHbl pasHbIX TUMOB Befylleit
[leATeNIbHOCTU, KOTOPblIE COOTBETCTBYIOT OMpeAefieHHbIM BO3PAcTHbIM
nepvogam. Mo3TOMy cofep)kaHWe ANArHOCTUPYeMbIX CTOPOH MCUXuYe-
CKOr0 pasBUTMA B KaXOM OTAENbHOM BO3PacTHOM MNepuoge [LO/HKHO
OTpaXaTb YPOBEHb CHOPMUPOBAHHOCTM U MPOrHO3 fafnbHeiLwero passu-
T BeAyLero tuna LeATeNbHOCTWU, e OCHOBHbIX CTPYKTYPHbIX KOMMO-
HEHTOB, YpPOBeHb C(HOPMUPOBAHHOCTW W MPOrHO3 Pa3BUTUA OCHOBHbIX
HOBOOpa3oBaHWil B YMCTBEHHOM W MOTMBALMOHHOM PasBUTUMW. 19 Kaxk-
[JOro BO3pacTHOro nepuofa [O/KHA CyL,ecTBOBaTb CBOA 0cobas Mo
COLEPXKaHMIo cucTema LMarHoCTUPYemblX CTOPOH MCUXMYECKOro pasBu-
T™MA: ofjHa — [ANA AOLWKO/NIbHOro nepuoja pasBuTWA, apyras — fand
MIaALLEero WKO/bHOro Bo3pacta, HakoHeL, TpeTba — 4715 NOLPOCTKOBOrO
nepuoga passutud (4. b. SnbkoHMH, 1989 r.).
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Cuctematmsaumuss CnpaBOYHUKOB No npobnemam 06y4yeHUss U BOCMU-
TaHus (BUAAM HapyLUEHWiA, TPYAHOCTAM (POPMMPOBAHUA):

1

10.
11.
12.
13.
14.
15.
16.
17.
18.

19,
20.

21.
22.

23.
24.
25.

CUMNTOM LUKOMLHOW fe3ajantauuu, O06YCMOB/EHHbIA HecthopMu-
POBAaHHOCTHIO YUYEOHOI MOTMBALMN.

CUMNTOM LUKONbHOWM Ae3agantauuu, 06YCNOBNEHHbI HapyLeHUsIMM
OTHOLUEHWIA CO CBEPCTHMKaMM.

[AnpakToreHHbI CUHAPOM LLIKONLHON Ae3aganTauum.

CUMMNTOMbI  LIKOMBHOW Ae3afanTtauuv, 06YCNOBNEHHble ApYrMMU
npuynHaMK.

CMMNTOM LUKONBbHOW fie3afanTalum cNoXHOro reHesa.

HapyLleHnsa yyebHoli feATenbHOCTU, 00YCNOBEHHbIe 06 UHTen-
NeKTyanbHON HeJ0CTaTOYHOCThLIO.

HapylieHns yuyebHOl [eAaTenbHOCTU, 0O6YCMOBMEHHbIE CHVKEHWEM
YMCTBEHHOW paboTOCNOCOOHOCTH.

HapylieHnss yuebHOW AesTeNbHOCTW, 06YCNOBNAEHHbIE HEAOCTaTOY-
HOCTbKO NPOM3BOMLHOM Perynauum.

HapyLlueHnsi yuebHO [eaTenbHOCTW, 00YCNEHHble APYTUMW NpUyn-
Hamu.

HapyLueHns yuebHol 1eATeNbHOCTU CMOXHOIO reHesa.

TpyAHOCTV (DOPMUPOBAHMS UYTEHNS.

HapyLueHns uTeHnsi, 06yCM0OBNEHHbIE HELOCTATOUHOW CHOPMMPOBAH-
HOCTbIO (hOHEMATWNYECKUX MpeSCTaBAeHWiA.

HapyLueHns uTeHus, 06YCNOBMEHHbIE HapyLUEHUEM 3PUTEIbHO-NPO-
CTPaHCTBEHHbIX MPeLCTaBNEHMA.

HapyLueHnst YTeHNsA CNOXHOI0 NMPOMNCXOXAEHUS.

TpyAHOCTV (POPMUPOBAHMS MUCbMA.

HapylueHus nucbMa, 06yCOBNEHHbIE HELOCTATOUHON CHOPMMPOBAH-
HOCTbIO (HOHEMATUUYECKMX NPEACTaBNEHWA.

HapyLueHns nucbMa, 06YCNOB/EHHbIE HEAOCTATOUYHOCTbIO 3pPUTENBHO-
MPOCTPAHCTBEHHbIX NPeLCTaBEHUIA.

HapylweHus nucbMa, 06yCNoOBMEHHbIE HEJOCTAaTOYHOW CHOPMUPOBAH-
HOCTbIO 13bIKOBOMO aHa/n3a.

HapyLieHus nucbMa, 06yCcnoBneHHblIe MOTOPHBIMUW HapYLUEHUSAMU.
HapyLueHus nucbMa CoXHOIo NPOUCXOXAEHNS.

[unsopTorpadgus.

Cneuunguyeckne HapylieHns (HOpPMMUPOBAHUA CUYETHbIX OMepauuii,
06YCNOBMEHHbIE HAPYLIEHUSMU OTAENbHbIX KOPKOBbIX (DYHKLMIA.
TpyAHOCTM (HOPMUPOBAHUS BbIYUCIUTE/IbHBIX HABbIKOB.

TpPyAHOCTM YCBOEHMS MaTeMATUUYECKUX 3HAHWIA.

HapyLeHus ¢opmMynpoBaHUs NIPOBOIA AeATeNIbHOCTU, 06YCOBMEHHbIE
HapyLLUEHUSMUN peyn.
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26. HapyweHus (opMupoBaHus Wrpbl, 00YCNOBMEHHblE KOMMYHWKa-
TUBHBLIMN HapyLUEHNAMMN,

27. HapylweHus hopMupoBaHUs Wrpbl, 00YCNOBMEHHblE HefOCTaTOu-
HOCTbIO MO3HaBaTE/IbHON AeATe/IbHOCTH.

28. HapyweHusa (opmMupoBaHUA uUrpbl, 00YyCNOB/IEHHbIE BblPaXKEHHbIMMU
Hef0CTaTKaMu 3peHuns.

29. HapyuweHus hopM1MpoBaHnUs UFPOBOIA fesTeNbHOCTH, 06YCNOBNEHHbIE
MOTOPHLIMW HapyLLeHNAMMN.

30. HapyLlueHns hopMupoBaHUs UTPOBOIA AeATeNbHOCTW, 06YCNOBNEHHbIE
APYTUMMN MPUYNHAMN.

31. HapylweHuns pasBuTUA NpPeaMeTHON AeATeNbHOCTM, O0O6YC/OBNEHHbIE
CHWKEHWNEM 3pEeHMS.

32. HapylieHuns pa3BuTus NpeAMETHON AesTeNbHOCTU, 06YCNOBMEHHbIE
MOTOPHbLIMW HapyLUEHUAMWN.

33. HapylweHus pa3suTua nNpeAMeTHON [esTeNbHOCTU, O06YCNOB/EHHbIE
HapyLleHVeM BM3yasibHO-MOTOPHOM KOOPAMHALMK.

34. HapylwleHuns pasBuTUA NPeAMeTHOW [eATeNbHOCTU, 06YCNOBMEHHbIE
CHWXXeHVeM Mo3HaBaTe/IbHOTO MHTepeca.

35. HapyuweHusa pasBntmsa NpeamMeTHON AeaTeNbHOCTM CNOXHOTO reHesa.

36. HapyleHusa coumansHo-6bITOBON agantauuun, 06ycnoB/ieHHble Bblpa-
YEHHbIM YMCTBEHHbIM Je(eKTOM.

37. HapyweHna couuanbHO-6bITOBOM — aganTauun,  06YCNOB/EHHbIE
MOTOPHbLIMU HapYyLLUEHUAMMN.

38. HapyuleHunsi coumnanbHO-6bITOBOV aganTauuu, 00yCcnoBAEHHbIE APYTU-
MU NPUYUHAMNA.

39. HapyuieHus coumnanbHO-6bITOBOM aganTaLum CM0XHOMO reHesa.

40. HapyLueHuns couuansHOro noBefeHuns.

Homepa ¢ 6 no 10 o603HavaloT rpynmny HapyLUeHWin y4ebHOW geaTesb-
HOCTU, O0O6YCNOBMEHHBLIX pPa3IMYHbIMKU NpPUYMHAMUK. YdebHas [esTenb-
HOCTb paccMaTpMBaeTCA HaMW Kak creuuvanbHas AeAaTenbHOCTb N0 OBMa-
[AeHN0 0606LLEHHBIMI CnocobaMu AeiCTBUIA B chepe Hay4YHbIX MOHSATUIA.
Mpy MONHOLEHHOM CTaHOBMIEHUW 3TON AeATENbHOCTM Yy AeTeil BO3HMKaeT
HeobXxoAMMas MNPOW3BOMbHOCTb MCUXMYECKUX MPOLLECCOB, BHYTPEHHWIA
nnaH LeicTBUiA 1 pedhaeKcna Ha COOCTBEHHbIE AECTBUA , HAa COBCTBEHHOE
noBefieHNe, CAMOKOHTPOAb. OCHOBHbIMU CTPYKTYPHbIMU KOMMOHEHTaMM
yuebHOW [eATenbHOCTM ABMASIOTCA Y4ebHO-MO3HAaBaTeNbHbie MOTMBSI,
yuebHble 3afauu M COCTaBMsAKLLINE WX ONepaTOpPHOE CofepXKaHue yueb-
Hble onepauun, KOHTPO/b 3a BbIMOHEHWEM, OLLEHKa.

HapylweHne yuyeGHOW AeAaTenbHOCTM — 3TO HapyLleHWe OfLHOro uam
HECKONbKUX KOMMOHEHTOB MW CTOPOH Y4ebHOW AeATeNbHOCTW, NPUBOAS-

188



Lee K CHVKEHUH pe3ybTaTUBHOCTM U, COOTBETCTBEHHO, K HEYCBOEHMIO
y4e6HOI NporpaMMbl U CTONKOIN HeycneBaemMoCTH.

3aknoyeHne “HapylieHne y4yebHOl [esTenbHOCTWU, 00YCNOBNEHHOE
006LLe MHTeNNeKTyanbHON HefOoCTaTOUYHOCTLIO” AMArHOCTUMPYETCS B TOM
Cnyyae, Korga HabnogaeTcs HapylUeHWe BCeX KOMMOHEHTOB U CTOPOH
yUebHO fesTensHOCTM (MOTMBALMS, NAaHMPOBaHMe, yUebHble onepawum,
TEKYLWIA U UTOTOBbI KOHTPOJb, OLEHKa pe3ynbTaToB.) HeBO3MOXHOCTb
peasm3auumM BCEX KOMMOHEHTOB Y4ebHON AeATenbHOCTU 06YyCnoBeHa,
npexpge Bcero, 6osiee rpybbiMY HapyLIeHUSAMU WHTeNNeKTa U HecooT-
BETCTBMEM WHTENNeKTyaNbHbIX BO3MOXHOCTEA TpeboBaHWAM Y4eGHON
nporpammMbl AaHHOFO yupexgeHus. O6bIYHO TaKue HapyLlUeHUsi BbisB-
NATCH Y YMCTBEHHO OTCTaNbIX [eTeil CO CTeneHbl Ae6MIbHOCTM npu
06YYeHUM X B Pa3/IMYHbIX TUMAX YUYeBHbIX YUPEXAEHUA, KpOMe BCMOMO-
raTeNnbHOM LUKO/bI, a TaKXe Y YMCTBEHHO OTCTaNbiX fAeTell CO CTENeHblo
MMOBEUWBHOCTM, He ycBauBalOLWMX NporpaMMy BCMOMOratenbHow
LUKO/TbI.

3aknoueHne “HapylweHue y4yebHON [eATEeNbHOCTM, 06YCNOBAEHHOE
CHWKEHMEM YMCTBEHHOW paboTOCnoCO6HOCTM” AUArHoCTMpyeTcA B TeX
cnyyasx, Korga B CTPYKType yye6GHOW [LeATeNbHOCTW CTpajalT npeumy-
LLIECTBEHHO AMHAMWUYECKMNEe XapaKTepuUCTUKW LeATe/bHOCTU U KOHTPONS.
MpuyrHamn faHHOTO HapyLUeHUs Bcerga sBNSeTCA BblpaXKeHHas narosno-
M CO CTOPOHbI LeHTPaNbHON HEpPBHOWM cuCTeMbl B BuAae LepebpacTe-
HUYECKOrO U aCTEHWYECKOr0 CUHAPOMOB.

Mpu 3TOM HapyLIeHUW OTMeyaeTCs MOBbILEHHAA MCTOLLaeMOCTb U
6bICTpas MpecbIL,aeMocTb YMCTBEHHON AeATeNbHOCTbIO, ee TOPNUAHOCTD,
HepaBHOMEPHOCTb NabWbHOCTb, HapyLleHWe BCeX KayeCcTB BHUMaHWSA
(cy>keHne o6bema, TPYAHOCTU KOHLEHTpauumW, nepekntoyveHns u pacnpe-
[eNeHns), CHUXEHWE namsaTh, 3MOLMOHanbHasg HeycTONYMBOCTb, MOBbI-
LUEHHas pa3fpaXuTenbHOCTb. Bce 3T0 MpuBOAMT K TOMY, UTO pe3Ko
CHWXKaeTc MNPOAYKTMBHOCTb Y4YebHOW [eAaTenbHOCTW; pebeHOK OKasbl-
BaeTCcA paboToCcnocobeH O4YeHb KOPOTKOE BpeMs; Ha ()OHe YTOMIEHUs U3-
3a HapyLueHWin BHMMaHWS, NaMATU U KOHTPOAA OH He cnocobeH K non-
HOLLEHHOMY BbINO/HEHUIO Y4eOHbIX 33ay M CTOWKOMY YCBOEHMIO 06LLUX
CMocoboB Yy4yebHOI AeAaTenbHOCTU. B wutore y pebeHka HabnwogaroTtcs
60nbluMe npobenbl M HeycrneBaeMOCTb MO BCEM OCHOBHbIM Y4Ye6HbIM
npeameTaMm. Takue HapyLUeHUs MOTYT AMAarHOCTUPOBATbCA Y ydaliuxcs
06LLe06pa30BaTeNbHbIX U CeLnanbHbIX yupexaeHuii. JuarHoCTUYecKu-
MU KpUTEPUAMM, KOTOPbIMU CleayeT PyKOBOACTBOBATLCS MpPU pasrpaHu-
UEHUM 3TOr0 HapylleHus y4yebHOl [eATenbHOCTW OT APYrMX BUOB,
ABNAKOTCA COXPaHHble WHTENNEKTyaNlbHbleé BO3MOXHOCTU ANS YCBOEHMUS
NporpaMMbl JaHHOTO YUpeXAeHus.
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3aknoyeHne “HapyuweHve y4yebHON [eATeNbHOCTW, 06YCNOBNEHHOE
HeLOoCTaTOYHOCTbIO NPOM3BONLHON perynauun” auarHocTUpyeTcs, Korga
B CTPYKType Yu4eOGHOl [eATeNbHOCTW CTpajaloT MNperMyLLIeCTBEHHO
PErynsaTUBHbIE KOMMOHEHTbI, @ UMEHHO: HeyMeHWe NnaHupoBaTb Myt W
Cnocobbl JOCTUXKEHUS LeNn Kak Mo COoAepXaHuto, Tak U MO BPeMeHW,
KOHTPO/NMPOBAaTb CBOW [EACTBUS M BHOCUTb HEOOXOUMblE KOPPEKTUBDI
N0 XO4Y €ero BbIMOJHEHUS. JTO MPOABAAETCA B HEOPraHM30BaHHOCTW,
HEBHUMATE/IbHOCTM, B HECMOCOBHOCTU K YCTOMYMBOWN KOHLEHTPaLUK.

MprMyYnHaAmMKn TaknMx OTKIOHEHUI MOTYT OblTb HapyLUeHWs CO CTOPOHbI
LLeHTPanbHOMN HEPBHON CUCTEMbl, B YACTHOCTW MOPaXeHWEe WU He3pe-
NOCTb NOGHbLIX [0Neli FONOBHOIO MO3ra, ABAAKLWMUXCH MO3rOBbIM Cy6-
CTpaToM 6/10Ka NMPOrpaMMUpoOBaHNsA U KOHTPONS 3a NPOTEKaHWEeM MCUXu-
YecKMUX (yHKUWA. HecnocobHOCTb NPOW3BOMILHOW perynauum ydyebHoi
[leATeNIbHOCTM MOXET ObiTb 00YCNOBfIEHA W MCUXOTeHHbIMU MPUYUHA-
MW — TWUMNOM W OCOGEHHOCTAMW CEMENHOro BOCMUTAHWSA pebeHka: 3To
NM60 MOTBOPCTBYIOLLAA TMMNEPnpoOTEKUNA, MO0 LOMUHMPYOLWAs runep-
NpoTeKumns.

HepocTaToYHOCTb MPOM3BO/LHON Perynayun yuyebHoOW AesTenbHOCTY
nposiBNSeTCA B TOM, YTO pPeOEHOK B CU/Y CBOUX OCOBEHHOCTEN He MOXeET
CaMOCTOATENbHO MAaHWpoBaTb W  LieneHanpaBneHHO CTPOWUTb  CBOKO
[eATeNIbHOCTL MO PeLleHnto yYeBHbIX 33fay, KOHTPOAMpPOBaTb NpasWsib-
HOCTb WX BbIMOSIHEHWS, B pe3yfibTaTe Yero yyebHble 3a4a4n 0Ka3blBatoTCA
HEBbINO/IHEHHbIMW, YTO MOCTEMEHHO NPUBOAMUT K npobesaM B YCBOEHWUM
NporpaMMmbl 1 LWKOMbHON HEYCNeBaeMoCTU N0 OCHOBHbLIM NpefMeTam.

[unarHocTuyecknum Kputepmem, MO3BONAKOWMM OTrpaHUYMBaTL [aH-
Hblli BUJ HapyLUeHUA OT APYruX, SBASKOTCA COXPaHHbIe WHTENeKTyab-
Hble BO3MOXHOCTW W, Npexje BCero, onepawuoHasbHas CTOPOHa WHTeS-
NeKTyanbHOM [esTeNbHOCTU, [OCTATOYHbIE A9 YCBOEHUS NpOrpamMmbl
[aHHOTO TUNa y4YpexpeHund, a Takxe Xopollad BOCNpUMMUMBATL K Opra-
HU3YIOLWEel 1 HaNPaBNAIOLWER NMOMOLLU B AeATeNIbHOCTU, YTO 3HAYNUTENBHO
MoBbILLIAeT ee NPOLYKTUBHOCTD.

Homepa ¢ 11 no 24 0603Ha4yardT rpynny TPYAHOCTEW B YCBOEHWUW U
HapyLleHUy TakuX y4yebHbIX HaBbIKOB, KakK YTeHWe, NMUCbMO, CYETHbIE One-
pauun. BblgeneHne n pasrpaHuyeHWe TakKuMX LMArHO30B, KaK TPYLHOCTU
(hOpPMUPOBAHNA YTEHWS, MUCbMA W cYeTa M HapyLUeHUs YTeHWs, NMcbMa u
cyeTa, 06YCNOBMIEHHbIE TEMWU UMW WUHbLIMW NPUYMHAMU, CBA3AHO C PAAOM
(hakTOpOB. BO-MepBbIX, COXpaHAlOLlWee akKTyaJbHOCTb, 060CHOBaHHOE
psgom aBTopoB (A. P. Nlypus, 3. C. beitH, /1. C. LiBeTkoBa ¥ Ap.), NoHs-
TWe gUcneKkcun, gucrpaun, AUCKanbKynuu, o6ycnoBneHHoe NoKabHbIM
NopaXeHWeM OMpeAeNieHHbIX 30H KOpbl FONOBHOro Mosra. OpfHako, no
MHeHWI0 Toro e A. P. Jlypus B IeTCKOM BO3pacTe He MOXET ObITb TaKoM
yeTKOW Nnokanusauuu. Bo-BTopbIX, Y pebeHKa, NOCTYNMBLUEro B MepBblii
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Knacc, To/IbKO opMUpPYOTCA Y4ebHble YMeHWs 1 HaBbIKW. [103TOMY 3aKo-
HOMEpHO OXMAaTb Y MHOFMX AeTeil Ha aTane OBNafeHWs 3TUMW HOBbIMU
[N HUX HaBblKamMy MOSIBNEHUS HApYLUEHWA B YCBOEHWW OTAENbHbIX U3
HUX, KOTOPbIe MOXXHO OTHECTU K AUCNEKCUYECKUM, AUCTpatMyecKuM vnu
OUCKanbKyIMyecKum HapyleHusaMm. OfHaKo, peanbHas MpakTuKa nokasbl-
BaeT, UTO MHOTWe [ieTW, UMeBLLMe TPYLHOCTW B Hayane oby4veHus, nosf-
Hee, 6e3 OKa3aHMA cneLManbHOV MOMOLUM, MOA PYKOBOACTBOM Y4uuTens
[OCTaTOYHO YCMELIHO NPeofoieBaloT Ux. B-TpeTbuX, HapyLleHUs YTeHus,
MMCbMa WM CYETHbIX Onepauuii He [OCTUraldT XapakTepa W CTeneHu
BbIP&XKEHHOCTW TakMX AWarHo30B Kak [UC/eKcus, gucrpadus, AUCKasb-
Ky/us, 4TO 3aTpyfHAeT fnoronefa, AedekTonora B BbICTABNEHUWN 3TUX
[INarHo3os.

B cBA3W C 3TUM npejcTaBnseTcs LenecoobpasHbIM MCMONb30BaHWE B
npakTuke MMIK BblleyKa3aHHON cucTemMaTm3ayny HapyLWweHUin yteHus,
nMcbMa M cyeTa, KoTopas Mo3BOJISIeT YYeCTb XapakTep W CTereHb Bblpa-
YKEHHOCTU HapYLUEHWA, YCTpaHAeT BO3MOXHOCTb FMUMEPAMArHOCTUKN
HapylleHnini U NpejoCTaBnsfeT CTpaTervto U MeTofbl KOPPEKLMOHHOA
paboThl MO UX MPEOAONEHNIO.

Hanpuwmep, 3aknouveHne “TpygHOCTU (DOPMUPOBAHUSA YTEHUS U MUCH-
Ma” AMarHocTMpyloT B Bo3pacTe 7-8 /eT: B MepPBOM Kfacce W B MepBoM
nonyrogum BTOPOro Knacca. okasatenammn ABAsOTCA HEYeTKoe 3HaHue
pebeHKOM Bcex OYKB angaBuTa; CIOXKHOCTY Npu nepesoje 3ByKa B 6YKBY
1 Ha006OpPOT, a TaKXXe Npu NepeBofe NeyaTHol rpad)eMbl B MACbMEHHYIO;
TPYAHOCTU 3BYKO-OYKBEHHOrO aHanu3a W CUHTe3a; YTeHue OT[AeNbHbIX
CNoroB Unu NO6GYKBEHHOE 4TeHWe; MUCbMO OTAENbHbIX OYKB Mof4 AUK-
TOBKY, CNMCbIBAHNE NMUCbMEHHbIMU GYKBaMMW C NevyaTHOro TeKCTa; Tpys-
HOCTW, CBfi3aHHble C YyAepXaHWem W BOCMNPOU3BeAeHUEM OYKBEHHOIO
psga, 3aTpygHeHus Mpu CAuAHUKM GYyKB B CNOTUM WU CAUSHWUW CNOTOB B
CNOBO; HEMOCTOSAHHbIE CMELUeHWA MUCbMEHHbIX W MNeyaTHbIX OYKB Mo
pasnMYHbIM NpU3HaKam (aKyCTUYECKUM, ONTUYECKUM, MOTOPHbIM); Hanwu-
caHue cnoB 6e3 rnacHblX, CAUSHUE HECKONbKUX CMI0B WM HenpaBunbHOe
X pacysieHeHme.

MpeacTaBneHHas B fJOKNaje cucTeMaTusauums sBnseTcs paboyeld knac-
cudrKaumeid NcMxonoro-nefarornyecknx AunarHosos. OHa He 6eccnopHa
1 TpebyeT fanbHelllero ycoBepLUEHCTBOBAHNA U KOPPeKLMM B npoLecce
ee MPaKTUYeCKoro 1UCrosib3oBaHuns.
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NCMONb30OBAHUE AOCTUMXXEHUN
NHD®OPMALIMIOHHbIX TEXHOJTOM NI
B NMCUXOONATHOCTUKE

C. H. ®ponosa, C. B. CapHaukuii, T. B. TuMoeeHKO
r. CnaBsiHCK, YKpaiiHa

[na co3HaHWsA YHUMULMPOBAHHO 1 B TO e Bpems 6onee MHpopmaTuBe-
HON opraHm3auuy MeguKo-nefarornyecknx KOMUCCUIA Heobxoguma, Ha
Hal B3rnsf, pa3paboTka 3KCMepTHOW cucTeMbl B 06M1acTW NcMxoguarHoc-
TUKW, COAepXKalleil NCMXONOrMYecKne MeTOAUKMN, TecTbl U MHADOPMAL MO
06 VX MHTepnpeTaLmnu, CyLWecTBYHOLINEe B MAPOBOI MPaKTUKE.

JKCMepTHble CUCTEMbl — KOMMbIOTEPHbIE NMPOrpaMmbl, COAepXaLive
3HaHUA 1 pacCy>XeHus cnewunannucToB B onpeaeneHHo obnacTtu, cnocob-
Hble 06ecneynTb 3BPUCTUYECKOE pelleHne caMblX Pa3HoOo6pasHbIX 3adau.
B HacTofllee Bpemsi 3KCMEPTHbIE CUCTEMbl WMCMOb3YHT CRELUanncThbl
BbICOKOFO Kfacca M 04YeHb OMbITHble PaboOTHUKM B KayecTBe BCMNOMO-
raTenbHOro MCTOYHWMKA wHAOpMauuM U pekomeHfauumii. Ho no mepe
YCOBEPLUEHCTBOBAHUA TaKMX CUCTEM B HOBbIX 06M1aCTAX 3HAHWIA K HWM
cMmoryT obpalatbcs 1 60nee WMPOKKE CNOU CNeLmuanncTos.

TunNnyHas 3KcnepTHas CUCTEMA COCTOUT M3 ABYX YacTei, VMEHYeMbIX
6a30ii 3HaHWA U MalwMHOW BbiBoJa. B 6a3e 3HaHWI cogepxaTcs (hakTbl
(40 HECKONbKMX ThICAY) W 3IMMUPUYECKMe MpaBuia, HasblBaeMble 3BpUC-
TMKamn. MallvHa BbIBOAA MaHMNYAUpPyeT MHGopMaLmein U3 6asbl 3HaHWiA,
onpeaenss, B KaKOM Mopsgke cnepyeT BbISBAATb B3aMMOCBA3M W fdenaTb
BbIBOAbl. Ba3y 3HaHWIi MOXHO 3aMeHSTb W 3TO He 0Ka3blBaeT HUKAKOro
BMMAHWA Ha Mpouecc paccyxfieHunid B cucTeme. Celiyac KOMMEPYECKM
pacnpocTpaHsAlTCca “000104KN” 3KCMEPTHLIX CUCTEM — MallUWnHbI BbIBOAA
N CKeneTHble 6asbl 3HAHMIA, KOTOPble MOXHO 3amofMHATL MpaBuiamMmy 13
CBOEl KOHKPETHOI 06/1acTu.

UTtobbl c03AaTh 3amac Heo6X0AMMON WH(OpMaLUU B 3KCMEPTHOM
cucTeme, CneLnanucT No UHXeHepuu 3HaHMIn paboTaeT BMeCTe C 3kKcnep-
TOM B faHHOW obnactu (ncuxogmarHoctuke). Mx paboTa 3akntoyaeTcsa B
TOM, 4YTOGbl Hambosiee MOMHO WM NOAPOBGHO ChopMynMpoBaTb AENCTBUS
3KcrepTa B pasHoobpasHbIX cuTyaumax. 3ateM MHGOpPMaLUs BBOAUTCA B
KOMMbIOTEP, MPU 3TOM BaXHO Haunyywum obpa3om CBA3aTb BMeCTe
JeTann, KOTOpble accouMMpyloTCA Yy 3KcnepTa Mpu pewweHun onpeje-
NeHHoW npob6aemMbl. 3HAHMS 3KCMepTa-yenoBeka MOryT nepejaBaTbCs B
BUAE NOCNef0BaTENbHOCTEN NpaBun “ecnn-To”. OCHOBaHHas Ha npaBwiax
cMcTema OTbICKMBAET AjaHHble, COBNajaroLLne ¢ BBeeHHbIMW N CBA3aHHbIE
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C HUMW npaBuna, NMM60 3anpalimBaeT UHPOPMaLUUIO, YTO6bLI NOATBEPAUTL

WM OTBEPTHYTb MPEANONOXEHME.

Mbl npeanonaraem co3fjaHuWe 3KCMEPTHOM CUCTEMbI U3 Tpex B3au-

MOCBS3aHHbIX MOAYNeN, NOCTPOEHHbIX TaKUM 06pa3oM:

1 TcmMxoauarHocTMYeCKUiA  KOMMMEKC, cogepxawmii Bce Hambonee
MH(OPMAaTUBHbIE MCUXOAMArHOCTUYECKME METOAWMKM U pa3paboTaH-
Hble 6aTapes METOAMK W TECTbl, a TaKXe WHTeprpeTauuio aKcnepu-
MeHTanbHbIX AaHHbIX, Mpouefypa KOTOpoi 6yaeT BblpaXaTb pesysb-
TaTbl UCCNeA0BaHWI B KOMMYECTBEHHbIX MoOKasaTensx. PaspaboTka u
MCNo/b30BaHMe TaKMX MOKasaTenell BbICTYMalT He Kak camolefb, a
Kak CpeAcTBO MNO/y4yeHWs 60Mee TOYHbIX U COAEpXKaTeNbHbIX KO-
YECTBEHHbIX XapaKTepPUCTUK MCUXNYECKOW feSTeNbHOCTU pebeHKa.

2. BO3MOXHOCTb KOMMEHCaLUM NCUXUYECKUX U CEHCOMOTOPHbLIX (YHK-
UMiA 0bycnoBneHa TakvMK OCOBEHHOCTAMW OpraHuW3auuu fgeaTesb-
HOCTW MO3ra, KaK MYNbTUPYHKLNOHANbHOCTb — BbIMO/IHEHME Pa3HbIX
(YHKUMIA OAHUM W TeM XKe CTPYKTYPHbIM 06pa3oBaHWEM TO/IOBHOMO
Mo3ra, fy6nMpoBaHNe U MHOTOKaHaNbHOCTb pasinyHbIX HOpM CBA3ei
n 1.0, Mo3ToMy BTOpOli MOAYNb 3KCMEPTHOW CUCTeMbl, MO Hawemy
MHEHUIO, [O/MKEH CofepXaTb KOMMAeKc 06ydyarlmx nporpamMM no
obpasoBaTenbHbIM NpeAMeTaM, a TakXKe KOMM/EKCbl peKoMeHAauuii
MCUXONOTMYECKMNX, NeJarormyecknx u MeguLMHCKNUX MeponpuaTuii no
KOMMeHcauuy NCUXNYECKNX U CEHCOMOTOPHbIX (YHKLWIA.

Takum 06pa3oM, Ha OCHOBE MOSYYEHHOrO TOYHOr0 AMarHosa u
COZepXKaTe/bHbIX XapaKTepUCTUK YPOBHS pa3BMTUA pebeHKa, aKcnepT-
HO CUCTEMO MOryT 6bITb BblaHbl WHAMBUAYANbHO KaXAOMY pe-
OeHKy npakTU4Yeckne peKoMeHAauuu Mo y4ebHO-BOCMMTATENIbHOW U
KOPPEKLMOHHON paboTe C HWM Ha YPOBHEe COBPEMEHHbLIX TpeboBa-
HWA — CBOe0OpasHbIi MHAMBMAYaANbHbIA NAaH pasBUTUA MNO3HaBa-
TeNbHON, 06pa3oBaTelbHON, MCUXUYECKOW AeATeNbHOCTM pebeHka.

3. TpeTtwii MoAgynb CUCTEMbl — CBOEOOpPa3sHbliAi KOHTPO/Ib BO3PACTHOIN
OVHAMWKN  pebeHKa, MO3BONAIOLWMIA OUeHMBaTb W3MEHYMBOCTb U
pa3BUTME HaBbIKOB, a 3TO, B CBOK OYepefb, ABMASETCA MPeSnochiKon
L7191 N1aHOMEPHOr0 PasBMTUA U BOCMMTAHUS B HY)XHOM HanpaBfieHuu.

Vcnonb3oBaHMe 3KCMEPTHOM CUCTEMbl BO3MOXHO He TOMbKO B MpoLiecce

paboTbl MeAMKO-NeAarornyecknx KOMWUCCWIA, HO M B AETCKOW ncuxuart-

pyK, B CMeLManbHbIX YUYPeXAeHWUAX [ANs aHOManbHbIX [eTell C Lenbio

MOBbILLIEHMSI Y4eOHO-BOCMNTATENbHON U KOPPEKLMOHHON paboThl, OCy-

LLeCTBNEHNS MHAMBUAYaNbHOIO MOAX0Aa K KaXAO0MY pebeHKy, KOHeuyHoM

LeNbl0 KOTOPOrO ABMISETCS ONTUMasibHas couumanbHas afantauus Bbinyck-

HUKa CNeLManbHOI0 YUpeXaeHuns.

Vcnonb3oBaHWe 3KCNEPTHOW CUCTEMbI HaLLO Bbl CBOE MPUMEHEHUE U

Ha fJedekTonornyeckux cakynbTetax, (pakynbTeTax cneumnanbHOW nepa-
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rorMkn B Y4ebHO-BOCMMUTATENbHOM NpoOLlecCe C Lebl  MOBbILEHUS
KayecTBa 3HaHWIA B 06N1aCTU MCUXOANArHOCTUKM ByAyLINX CNeLnanncToB-
[e(heKToNoros.

N3YYEHVE CEHCOMOTOPHOW C®EPHI
YUALLMXCA BCMIOMOIATE/IbHOW LLUKO/bI
B MPOLECCE TPYAOBOIO OBYYEHUNA

H. 'vpeHko
CnaBsHCKMI1 NeANHCTUTYT, YKpaitHa

BaxHelwyM cpefcTBOM MOAFOTOBKM YMCTBEHHO OTCTanblX [eTei
K KWU3HW U NPOMN3BOAMTENbHOMY TpYAY fBASeTCA (hOpPMMPOBaHME U COBEp-
LIeCTBOBaHME Y YH4EHWKOB CEHCOMOTOPHOI Chepbl KakK BaXXHelLlero 3seHa
MO3HAaHUA UMW [eACTBUTENILHOCTU, HEOO6XOAMMOro CpeacTBa WX WHTESN-
NeKTyanbHoro v (u3nyeckoro passutus. PelleHne 3TUX 3afay B YC/o-
BUAX BCMOMOraTeflbHOM LUKOMbl 3aTPYAHAETCA OCOBEHHOCTAMM MO3HaBa-
TeNbHON [eATeNbHOCTM YMCTBEHHO OTCTanbiX pgeTeil. O6 aTom cBufe-
TeNbCTBYIOT OFPaHUYEHHOCTb W CrNAXEHHOCTb 3PUTENbHbLIX BOCMPUATUN,
Bbl€NIEHNS NPU3HAKOB MpPeAMeTOB, OnNpefeNneHns MPOCTPaHCTBEHHbIX
B3aMMOOTHOLUEHUA nNpeamMeToB U T.4. lMepeyncieHHble HefoCTaTKU CeH-
COpHOM cdepbl BAUAKOT Ha (OPMUPOBaHME [BUraTeNbHbIX HAaBLIKOB U
NPoSABAAOTCS B HEAOPa3BUTUM TaKTUIbHO-ABUraTeNbHON YyBCTBUTESb-
HOCTU, TOHKUX AU(HEpPeHUNPOBOK, TOYHOCTU, PUTMUYHOCTU [BVDKEHWIA.
BwmecTe ¢ TeM, MHOTMe aBTOpPbI YKa3blBanu Ha TO, YTO MOA BO3AEACTBMEM
BOCCTAHOBUTENLHOTO O6YYEHUS W fle4eHUs HelipoanHaMuyeckne aHoma-
NN Y yyalwuxcs BCMOMOraTeNbHOW LWKOJbl MOTYT YaCTUUYHO KOMMEHCU-
poBaTbCs, craaxmearbes (AHOXUH T, K., bepHwTeilH H. A., Baiiamad H. I,
3anopoxeu, A. B., JleoHTsbes I1. K.).

Hanbonee 6naronpusTHble ycnoBusa LA (OPMUPOBAHUA U COBep-
LUEHCTBOBaHUA CEHCOMOTOPHOW cthepbl CO34al0TCs B MpoLecce TPyA0BOro
obyueHnsa. 3. CereH, XX. [emop, M. MoHTeccopu, A. H. pabopos,
A. B. 3anopoxey, Bb. W. MuHckuin, B. WN. BoHngapb, H. M. TMaBnosa,
. A. BeHrep, J1. M. YcoBa v gp. oTMeyanu, 4To B MnpoLecce TPyAoBON
[leATeNbHOCTN Y YYallerocs CoBepLUEHCTBYOTCA CEHCOPHbIE, YMCTBEHHbIE
W ABuUraTefibHble onepauuun. B npouecce Tpyaa hopMupytoTca Hamboree
paunoHanbHble ABUXEHUS W TOHKWe YyBCTBUTE/bHbIE AUDHEpPEeHLMPOBKY
pa3NMYHbIX NPU3HAKOB MpefiMeTa, ero (opMbl, LBETa, BEIMUYMHBI U Mpo-
CTPAHCTBEHHbIX OTHOLWeHWIA. icxoasn M3 MeTOA0N0rMYECKOr0 NO0XKEHNS
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0 (OYHKLMOHaNbHOWM AeATeNbHOCTM MO3ra B LIeIOM 1 CEeHCOPHOI cdepbl B
YaCTHOCTW, CEHCOMOTOPHbIA HaBbIK Mbl pacCMaTpuBaiM KaK CNOXHYHO
CTPYKTYPY, BK/OYAlOLLYH 3pUTeNbHbIA, ABUraTebHbIA U KOXHbIA aHa-
NN3aTOpbI.

N3yyeHne ypoBHA pasBUTUA CEHCOMOTOPHON Cepbl YMCTBEHHO
OTCTaNbIX YYEHWKOB Haya/ibHbIX KNacCOB BCMOMOraTenbHOl LUKOAblI Npo-
BOAMNOCL NO3TanHo. Llenbio mepBoro atana 6bino n3yyeHne ceHCOMOTOP-
HO cthepbl M TeX ee MEexaHU3MOB, KOTOpble MPUHMMAKT yyacTue B
(hOpMUPOBaHNN CEHCOMOTOPHOIO HaBblka. 3HayeHMe 3TOro 3Tamna cocTos-
N0 B HEOOGXOAMMOCTW OMpefeneHns ypoBHA CHOPMUPOBAHHOCTU CEHCO-
MOTOPHOIA Chepbl B Mepuog NocTynneHns pebeHka B wkony. Ha BTopom
aTarne NpoBOAMNOCH M3YYeHUe 0COBEHHOCTEN CEHCOMOTOPHOrO pasBUTUS
YMCTBEHHO OTCTanblX Y4YEHWKOB B Mpouecce TPYyAOBOro 06y4YeHUs B
MMafLLINX Knaccax BCMOMOraTe/IbHOW LUKOSbI.

Ha nepsom 3aTane npoBoauiock 06c¢crefoBaHMe (PYHKLOHabHOMO coc-
TOSIHWSI 3PUTEILHOTO, ABWUIFAaTE/IbHOT0 M KOXHOM0 aHann3aTtopoB. DyHK-
LIMOHa/IbHOE COCTOSIHME 3pMTENIbHOMO aHaaM3aTopa oTpaXanu Mnokasatesnu
OCTPOTbI 3pEHMS, LBETOOWYLLEHNS U HUCTarM. 3yyeHne ABUraTenbHOro
aHa/smM3aTopa BK/IOYaN0: UccnefoBaHme ABMXKEHWI KUCTEN PYK U KaX4oro
nanblua B OTAENbHOCTWU, ONpefeseHne Haanums naTofiornyeckux peg-
NEKCOB, HACWNbCTBEHHbIX [BUXXEHWUI, COCTOSHMA CTEpeorHosa, npoBe-
[leHMe TeCTOB Ha CKOPOCTb WM PUTMUYHOCTb ABWMXEHWIA. MMpu obcnepo-
BaHUM KOXHOFO aHanu3atopa Onpefensnock cocTosiHue 60M1eBO, Temne-
paTypHOI, TaKTUNbHON YyBCTBUTENILHOCTM 1 MPOBOAUIOCL U3YUYeEHUe TPO-
(VKM NafloOHN YYEHVKOB, TaK KaK OHa OTpaXaeT BereTaTuBHYH (YHKLUIO
HEpPBHOW CUCTEMbI W €e yyacTue B PerynMpoBaHWM 06MeHa BeLLEecTB
OpraHoB [BMXEHUS.

McnMxonoro-neaarorMyecknii - MeTof BK/IOYAN TeCTbl Ha M3y4eHue
COCTOSHWS L,BETO3aMOMUHaHWA, AONTOBPEMEHHOM MNaMsATW, 3HaHWUA reo-
METPUYECKMX (PUIYpP M MUX MPOCTPAHCTBEHHOr0 pacnonoXxeHus. lMokasa-
TENN 3TUX TECTOB OTPaXKann YPOBEHb CEHCOPHOI0 pasBUTUS feTeil.

3afaveil BTOporo 3Tana 6bIN0 onpefeneHne y YMCTBEHHO OTCTaNbIX
LUKO/MIbHUKOB MANafLIMX KNaccoB TeX CEHCOPHbIX W ABUraTesibHbIX BO3-
MOXHOCTEW, KOTOpble MrparT 3HaYNTENIbHYK pofb B 00Liel cucteme
CEHCOPHOro BOCMWUTaHMS W 06ecneynBardT pas3BUTWE CEHCOMOTOPHOWA
cepbl NyTEM aKTMBU3ALMM (PYHKUMW 3PUTENIbHOTO, [ABWTaTeslbHOro U
KOXHOF0 aHann3aTopoB B MpOLlECCe MPaKTUYECKON [esATeNbHOCTU yue-
HUKOB. K MX 4mcny OTHOCATCS LeN0CTHOe BOCMPUATME MPU3HAKOB MNpea-
MeTa M ero pacyineHeHMe Ha Takue CBONCTBa, K KOTOPbIM OTHOCATCS
thopma, BennuMHa, LBEeT, NPOCTPaHCTBEHHOE PACMO/IOXEeHWe MPeLMEeTOB 1
UX YacTeil.
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Ha BTOpom 3Ttane npegnonaranocb BblBUTb YPOBEHb YCBOEHUS
yYeHMKaMn MNpeAcTaB/eHWIn O CEHCOPHbIX 3TafioHaX W Pa3BUTUA [ABUra-
TeNbHOr0 HaBblKa B MPOLECCEe BbIMNOSIHEHUA UMW MPOrpPamMMHOro 3afaHus.
CeHCOpHbIMKM 3TanoHaMK BbiCTynanu Gopma u3genuii u ero aetanei,
LIBET, pacnonoXxeHne npegmeta v ero geTaneli B NpoCTPaHCTBE. YPOBEHb
pasBMTUA ABUraTe/ibHOro HasblKa OLEHMBANICA CKOPOCTbIO BbIMONHEHMA
onepauuii N Ka4eCTBOM BbIMOSIHEHUS (JOPMbI.

PesynbTartbl, NONy4YeHHble B XOfEe WCC/efOoBaHWA, NO3BOMINIM Bbige-
ANTb TPWU TPYNMbl AeTeil MO0 YPOBHIO Pa3BUTUSA Y HUX CEHCOMOTOPHO
cthepbl.

B nepByr rpynny BOWAM Yy4eHWKuM 1-2 knacca BCMOMOraTefbHOW
LUKONbI, Y KOTOPbIX MOKasaTenn (yHKLWA 3pUTeNbHOro, ABUraTe/lbHOro 1
KOXHOr0 aHanu3aTopoB 6bliv paBHbl “I”, T.e. COXpaHHbI, a chopmupo-
BAHHOCTb MPEACTABMEHUA O CEHCOPHbIX 3TaNOHAX CHUXXEHA U COOTBETCT-
BoBasia nokasatensm 0,8-0,7. Ko BTOPOMY YPOBHIO 6OblNN OTHECEHbI Y4a-
wmeca 1-2 knacca, y KOTOpbIX OTMEYasniocb HapylleHne QyHKLUN O4HOrO
WUNU [BYX aHann3aTopoB M 3aMeTHOe CHUXXEHWe MokasaTeneli chopmu-
pOBaHHOCTW MpeACTaB/eHW 0 CeHCOpHbIX aTanoHax (0,6-0,4). B TpeTbio
rpynny BOwWAN Hanbonee cnabble YHEHUKU, Y KOTOPbIX NoKasaTenu (yHk-
LMW 3pUTENbHOTO, ABUraTeNbHOIO U KOXXHOM0 aHa/iv3aTtopoB 6binv Hapy-
WeHbl 1 cooTeeTcTBoBanu 0,7-0,8 6anna, a NpefCcTaB/eHNE O CEHCOPHbIX
3TanoHax oTeevano yposHto 0,4-0,1 Ganna.

Ona yyawuxcs nepeoil rpynnbl 6bI10 XapakTepHO, 4TO OHW Mon-
HOCTbIO BbIMOJIHANN MPOrpaMMHbIe 3afaHNA B pamMKax OTBEAEHHOro Bpe-
MeHW. Bce geTtanu usgenns cooTBeTCTBOBaAN 06pasyy no opme u UBETY.
Mpn camoCTOATe/IbHOM M3rOTOB/IEHWM aHa/JIOTMYHOrO 3afjaHus  Temn
paboTbl YYEHWKOB OCTaBasCA MPEXHUM WA YCKOPSANCA, HO KayeCTBO
M3nennii He CHWUXanocb. Y YYeHWKOB BTOPOI rpynnbl oTMevancs 6onee
HWU3KUA Temn paboTbl (NOYTW B ABa pas3a MeAneHHee MO CPaBHEHMHO C
YUYeHMKamMu MepBoi rpynnbl) U 6onbluee MO CPaBHEHWIO C NepBoil rpyn-
MO KONMYeCcTBO OWMGOK, B cpeaHeM B 1,7 pasa. B TpeTbio rpynny Bow-
NN Hambonee cnabble YYeHWKW, Y KOTOPbIX Hepo-hn3nonornyeckne u
NMoBefeHYECKNE XapaKTEPUCTUKM 3HAYMTENIbHO OT/INMYannCb OT Xapak-
TEPUCTUK YYEHMKOB NEPBLIX ABYX rPymm.

M3yyeHne AMHAMWUKM PasBUTWUS CEHCOMOTOPHONR Ctepbl Y YYEHUKOB
BCMOMOraTe/lbHOW LKO/bl NPOBOAMNOCL HAa MPOTSXEHWUU YUYeBHOro roja.
MpuBegeHHas Hke Tabnuua OTpaXKaeT MONOXUTENbHYI AMHAMUKY pas-
BUTUS CEHCOMOTOPHOI cthepbl Y yUallMXcsi HavyalbHbIX KNaccoB B MpLiec-
ce TPyA0BOro 06y4yeHus.
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Tabnuua 1
CpaBHUTeNbHbIE flaHHble JUHAMUKYW Pa3sBUTUSA CEHCOMOTOPHOW cdepbl
yyawuxca 1-2 knacca BCMOMOraTe/ibHOM LWKOMbI B NPOLEHTaX

1 knacc 2 Kknacc
rPYMMbl Ha4vano KOHeL, Havano KOHeL,
yyebHoOro roga y4yebHoro roga y4e6bHoOro roga y4ye6HOro roga
1rpynna 50 61,7 42,3 88,5
2 rpynna 37,7 28,8 57,7 11,5
3 rpynna 12,3 9,5

MpoBefieHHOe UCCNeA0BaHKe MO3BONMO ONPeAennTb 3aKOHOMEPHOCTU U
0C06eHHOCTM (DOPMUPOBAHNA CEHCOMOTOPHOI Chepbl Yy YMCTBEHHO OT-
CTa/bIX YYEHUKOB MAaflUMX KNacCoB BCMOMOraTenbHOM LWKOMAbI U cpe-
naTb CnefytoLine BbIBOAbI:

1 B npouecce TpyAOBOW [eATeNbHOCTM CO34AKOTCSH YCNOBUA ANA pas-
BUTWS Y YYEHWNKOB 3HaHWIA 1 NpefCcTaBNeHNiA 0 CeHCOPHbIX NPU3HaKax
npeaMeToB, K KOTOPbIM OTHOCATCA BenuyuHa, (opma, LUBeT, npo-
CTPaHCTBEHHAS OPUEHTUPOBKA.

2. B npouecce npakTU4YecKoi AeATeNbHOCTU Yy YMCTBEHHO OTCTanbIX
YYEHUKOB OCYLLEeCTBAAETCH TeCHas CBA3b MeXAy YPOBHeM andde-
peHumauum ¢GyHKLMN 3pUTENbHOrO, ABUraTenbHOro, KOXHOr0 aHanu-
3aTOpOB M TEMMNOM Pa3BUTUA CEHCOMOTOPHOI chepsbl.

3. BbifiBNeHHble cneunduryeckne 0COBEHHOCTM U TPYAHOCTU npouecca
(hOpMMPOBaHUA CEHCOMOTOPHbIX HaBbIKOB 06YC/0B/EHbI HepaBHOMEpP-
HbIM CHMXXEHMEM MCUXOPU3INUECKNX (DYHKLMUIA N pasfiNnyHbIMU CEHCOP-
HbIMV BO3MOXHOCTSIMU YYEHWKOB.

CopepxaHvie 0byveHus v nefarornyeckue MeponpusaTua, obecneuvnBsato-

e onTUManbHble YCN0BUA AN Pa3BUTUS U COBEpLUEHCTBOBAHWUSA CEHCO-

MOTOPHOIA Cthepbl YMCTBEHHO-OTCTaNbIX YYEHWKOB MAafLIMX KNaccos B

npoLecce TPy[OBOro 06yYeHUs, ABAAKOTCA NPeaMeTOM U pe3ynbTaTom

HaLLero AanbHelilero nccnefoBaHums.
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N3YYEHWNE KOPPEKLIMOHHO-
KOMMEHCATOPHbIX BO3MO>HOCTEW
NPEAMETHO-MPAKTUYECKOW JAEATE/IbHOCTU
ONA PASBUTUA HEC/IbILLWALLLEI O PEBEHKA
AOLUKOJIbHOIO BO3PACTA

TaTbsAHa PaHcKas
r. Kues, YKpaitHa

M3yuyeHre 3aKOHOMepPHOCTEN CTaHOBNEHMS MpPeAMETHO-NPaKTUYeCcKon fAest-
TENIbHOCTM B OHTOreHe3e MO3BO/MIUMIO OMpeAeNnTb COAepXKaHue KOppekK-
LMIOHHO-KOMMNEHCATOPHOTO BAWSHUA 3TOW AEATENbHOCTU Ha OTAe/bHbIe
CTOPOHbI Pa3BMNTMA HecAbIlWalLero pebeHka AOLWKOALHOIO Bo3pacTa.

0Oco60ro BHUMaHUA TpebyeT paHHWIA BO3PaCT KaK CEH3UTUBHbIN Me-
puoa Ans hopMUpoBaHUS 6a30BbIX “XKUTENCKUX” NOHATUNA.

PaspaboTaHa cucTema MaTPOHaXKHOM CAYXObI Ha [OMY CpeacTBamu
NpeAMEeTHO-NPaKTUYECKON [eATeNbHOCTM, KOTopas MO CBOER npupoge
M03BONAET NPUAEPXKMBATLCA YETKOW CTaAnanbHOCTU B CTAaHOBNEHMM Ore-
paumii aHanmM3a, CMHTe3a, CpaBHEHUSA, NMOCKOMbKY BCE MbIC/IMTENbHbIE Ore-
pauum HopMUPYIOTCA Ha OCHOBE BbIMOJIHEHUSA PEOEHKOM MNPaKTUYECKUX
LecTBMIA MPUMEpPUBaHUS, COOTHECEHUS 1 T.M.

OnpepgeneHbl OCHOBHbIE “TOYKW” MPUIOXEHUS KOPPUTMPYHOLLEA no-
MOLLM B3POCNION0 HecnbllwalleMy pebEHKY Ha 3Tarne OBNafeHus UM AeicT-
BMAMM Npo6 M OWM6OK, MEepuenTUBHOrO NPUMEPUBAHUSA, 3PUTENLHOMO
OPWEHTUPOBAHMUSA.

Kak nokas3ano uccnefoBaHue, 3TO NOMOraeT Hec/bllalieMy pebeHKy
BOBpEMS MepeliTu OT NPeAMEeTHOr0 OPMEHTUPOBAHUSA K BHYTPEHHEMY, UTO
AB/IAETCA OCHOBHbIM 06a30BbIM HaKOM/IEHWEM K MOMEHTY Mepexofa ero B
LKony.
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CO30AHUE B POCCUM EAVHOWN CUCTEMBI
PAHHEIO BbIABIEHNA N PAHHEWN KOPPEKLIW
OTK/IOHEHUI B PA3BUTUN IETEN — OAHA
N3 AKTYAJIbHbIX SAJAYH AOLWKOJ/IbHOIO
CMNMEUMATIBHOIO OBPA3SOBAHNA

CtpebeneBa E. A.
MockBa, VIHCTUTYT KOppeKunoHHoi negarornku PAO

Ha coBpemeHHOM 3Tane pa3BUTMS 06LLECTBa OAHWM W3 aKTyalbHbIX Ha-
npaBfieHWi neaarornyeckolt NCMXoON0rnyM U Nefarormky BO MHOTMX CTpa-
Hax Mupa SBASETCA KOHTPONb 3a MNCUXMYECKUM 340pOBbEM feTeli ¢
camMoro paHHero BoO3pacTa, KOTOPbI OCyLiecTBASeTCA crneunanbHbIMU
rocyapCTBeHHbIMU cnyXb6amu.

PaHHWI1 BO3pacT (C poXpgeHus u Ao 3-x NeT) ABAseTcs Hambonee
OTBETCTBEHHLIM NEPUOAOM B XU3HM pebeHKa. B aTOT BO3pacTHOW nepuof,
y [eTeil pa3BMBalOTCA MOTOPHble (DYHKLMW, OPWEHTMPOBOYHO-MO3HABA-
Te/lbHas AeATENbHOCT, peyb, a TakXKe NPOUCXOANT CTaHOB/IEHWUE INYHOCTM
pebeHka.

MnacTMyHOCTL MO3ra pebeHKa paHHEro BO3pacTa, CEH3UTMBHbIE Me-
progbl hOPMUPOBAHWUA 3MOLMIA, WHTENNEKTa, peyn U AMYHOCTU Oonpe-
[ensoT 60/1blIMe NOTeHLMabHbIE BO3MOXHOCTW KOPPEKLMOHHON MoMmo-
. Hanuume paHHeid M afekBaTHOW MoMoLKM pebeHKy no3BonseT 6onee
3(heKTMBHO KOMMEHCMPOBAaTb HapyLIEHUs B MCUXO(PU3NYECKOM pPa3Bu-
TM Manbila W, TeM CaMbIM, CMAMYUTb, @, BO3MOXHO, W MpeaynpeauTb
BTOPUYHbIE OTK/IOHEHUS.

CospgaHve efMHON CUCTEMbl PaHHEro BbISIBNEHUA W KOPEKLMU OTKNO-
HEHUI B pa3BUTWM JeTeil NpeaycMaTpuBaeT NpoBefeHUe LiefieHanpaB/eH-
HO/ rOCyAapCTBEHHOW MOANTWMKM B 3TOM 06nacTM U pa3paboTKy 3aKo-
HOAATeNbHbIX aKTOB B LeNsX NpeofosieHnUss MeXBeLOMCTBEHHbLIX U MeX-
AVCUMN/IMHAPHBIX 6apbepoB.

3afaya co3faHms cucTeMbl — pas3paboTka M anpobauus pasnyHbIX
MOAENei CKPUHWMHIOBOTO W Yrny6neHHoro AuddepeHUMpPOBaHHOTO 06-
CNnefoBaHUsA BCeX fAeTell MepBOro roja XXW3HW B LENSX BbISIBNEHUS CPeau
HUX Manblleli ¢ NOA03PEHNEM Ha OTKNOHEHWS B pasBUTUM W OKaszaHus
pa3Hoo6pasHbIX (OpM MNCUXONOro-MeAnKo-nefarornyeckoin U couunans-
HO NOMOLLM AETAM C OTK/IOHEHWSAMU B PA3BUTUN U UX CEMbBAM.

Cuctema paHHero BbISIBIEHWS W paHHeid KOPPEeKUWMM OTKIOHEeHWA B
pasBMTUM, C Halleil TOUKWM 3peHUs, [O/MKHA BK/IOYaTb B Cebs uyeTbipe
OCHOBHbIX HanpasieHus.
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MepBoe HanpaB/ieHWe — CKPUHUHIOBOE 06CMefloBaHWe [eTeil nepsoro
rofa XusHu. OHO npegnonaraet paspaboTKy KapT (hakTOpoB pucka Ans
pa3BuTMSA pebeHKa, KoTopas 3amnosiHAeTcs B poAAOMe C OTMETKOW O
Hannunn (akTopoB pPMUCKa B BbIMMCKe. 3aTeM OHa nepeaaeTcs B MOAMKIU-
HUKY MO MeCTY XUTeNnbCTBa, r4e NPOBOAATCA CMCTEMATMYeCKue Habnoge-
HMS 33 pa3BMTUEM Manbllla, ero obcnegoBaHue. pu nNepBOM e Nofo-
3peHNN Ha OTK/JIOHEHWE WM 3aMefNeHHbI TeMn B pa3BUTUM pPebeHoK
HampaBnseTca Ha KOMM/JEKCHOe MNCKX0/0ro-MeanKo-negarornyeckoe
obcneposaHme.
OCHOBHas 3afjaya HanpaB/ieHUs — BbISB/IEHNE [eTeil C NOA03peHUEM
Ha TO WAN MHOEe OTK/IOHEHMe B pa3BUTMU. [Ns ee YCMELHOro PeLLeHNs
Heo6X0MMO COBMECTHO C MUHWUCTEPCTBOM 34paBOOXpaHeHus paspabo-
TaTb M anpobupoBathb:
e KapTbl ()aKTOPOB pMCKa B pasBUTUN pebeHKa,;
* CKPVMHUTOBble METOAMNKMN 06CNe0BaHNA HEPBHO-MCUXMYECKOrO pa3Bu-
TnA pebeHKa NepBoro roja XusHu,;
e npouegepy obcnefoBaHMA Manblllein n HabAeHNS 3a UX Pa3BUTUEM;
e Hefoporue, HO 3PdeKTUBHbIE TEXHNYECKMNE CPEACTBA CKPUHUHIAWAr-
HOCTUKM.

BTopoe HanpaBneHve — puddepeHumanbHas [UMarHOCTMKa, KoTopast
OCYLLECTBNAETCA B IETCKUX MOMMKANHUKAX, CMELUanM3MpoBaHHbIX LIEHT-
pax, 60nbHMUAx. Ero 3agaya — BbIIBNEHWE OTKNOHEHUS B PasBUTUM,
YTOUYHEHME CTPYKTYpbl HapylleHMs. Ha 3ToM 3Tane onpefenstoTcs BO3-
MOXHOCTU MeLULMUHCKOTO BO3AEACTBUS W MCUXO/Or0-NeAarormyeckoi
KOPPEKLMMN OTKMOHEHWIA B pa3BUTUK peGeHKa.

OvdhdepeHunanbHas AMarHOCTUKA HYXXAAeTcs B AanbHeilleM coBep-
LUEHCTBOBAHUM METOAMK W MpUoGpeTeHUn HoBellwero 060pyAOBaHUs,
OAHaKo, AaXe Te MeToAbl M TO OCHallleHWe, KOTopble ecTb Ceilyac, Mos-
BONSAIOT 3TOMY HanpaBfeHN0 J0CTaTOYHO YCMELIHO (YHKLVOHMPOBATb.

TpeTbe HanpaBfeHWe — TMCUXO0NOro-MefuNKo-nejarornyeckas Koppek-
Lna OTKNOHEHU B pa3BuTun. Heobxoanmo paspaboTtatb 1 anpobupoBaTb
pa3Hoo6pa3Hble OpraHu3aLnoHHble (OPMbl KOPPEKLMOHHOrO BO3AENCT-
BMA. Tak, Hall OMbIT NMOKa3blBaeT, YTO AN LeTeil C HapYLEeHUAMU LEHT-
panbHoi HepBHOW cuctembl (LLHC), MHTennekTyanbHbIMW W peYeBbIMM
OTKNOHEHMAMU B PasBUTUM KOPPeKLMOHHOe o6yyeHue LenecoobpasHo
OpraHu30BbIBaTb WMEHHO B [ETCKUX MOAUKIUHUKAX M0 MECTY XU-
TeNbCTBa, LOMOMHUB WX LWITaTbl YYUTeNAMU-geekTonoramm (4OLIKOSb-
Hblil fgedekTonor), paboTaloWMMM C AeTbMU paHHero Bo3pacTa (O-
3rofa). Ho petm C CEHCOPHbIMW HapyLlleHuaMU, C npobsemamn B
amounanbHOM pa3BUTUKM (paHHWIA peTckuii aytmam, PAA), ¢ Hapyule-
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HUAMW OMOPHO-ABUraTenbHoro annapara (ALLM), cnoxHol cTpyKTypoi
AetheKkTa U Apyrve CToMb cneunguyHbl, YTO C paHHero AeTcTBa TpebyoT
crneuuanu3MpoBaHHON NCUXONOro-Nearoruyeckoli nomowm. Heobxoanmo
€o3faTb FMOKYI0 CUCTEMY KOPPEKLMOHHOro BO3AENCTBMA, COYETAIoLYH0
KaKk nomouib pebeHKY B MOMUKAUHWKE MO MEeCTYy >KMTeNbCTBa, TaK U
CMeunanM3MpoBaHHyl0 B MPOPUNbHLIX MEAULMHCKAX W  MCUXONOoro-
MeAMKO-nedarornyeckmx (peabunntaunoHHbIX) LeHTpax.

C Halleid TOYKM 3peHus, LenecoobpasHo TaKXKe paclimpsATb Takue
HOBble (hOPMbl KOPPEKLMOHHOIO BO3AEWCTBMSA KakK Fpynnbl HafOMHOro
06y4yeHns U rpynnbl KPaTKOBPEMEHHOrO MNpebbiBaHUS MNpWU creunanmsn-
POBaHHbIX (KOPPEKLMOHHBIX) JOLWKOMbHBIX YUYPEXAEHUAX.

HeobxoaumMo npeaycmMoTpeTb B 3TOM 6/I0Ke U Takoe BaKHOE 3BEHO,
Kak exxerofjHoe yrny6neHHoe mMefuMKo-NcMXonoro-nejarornyeckoe o6cene-
JoBaHue pebeHKa (Ha NepBOM rofy XW3HW XenaTenbHO He pexe 2-X pas B
rog) C Lenbto YTOYHEHUS CTPYKTYpbl HapylleHus, onpegeneHus addek-
TUBHOCTU pPeabuNnNTaLMOHHbIX MepOonpuATWiA U HanpaBneHWi AanbHei-
LIero KOPPEKLMOHHOTO MeAMKO-MCMX0N0ro-nefarorniyeckoro BO3AencCT-
BuA. Co3faHne CUCTeMbl PAHHErO BbISABMEHWS, KOPPEKLMA OTKNOHEHWU B
pasBuTUM W ee PYHKLMOHMPOBaHWE TPebyT 0C060ro BHUMaHWUA K MOA-
rOTOBKE KafpoB.

UeTBepToe HanpasfeHWe — co3faHNe O0OOCHOBAHHOW, CKOOPAWUHU-
POBaHHOIN rOCYAapCTBEHHON Mporpammbl NOArOTOBKM M MEPENnoroTOBKY
CMeuManMcToB AN CUCTEMbl pPaHHero BbIABNEHUS W paHHel  Kop-
PeKLAMOHHONM MOMOLLM AeTSM C OTKNOHEHUSAMMN B Pa3BUTUN.

B uyacTHOCTW, HEO6XOAMMO BECTW LefeHanpaBfieHHY0 MNOAr0TOBKY
yuuTeneli-gedekTonoros (Ha AetheKToNornyeckmx MakynbrtetTax negaro-
rMYECKNX YHWBEPCUTETOB W WHCTUTYTOB, Yepe3 KypCbl MOBbILEHNS
KBaM(mKaLum 1 T.M.) K paboTe ¢ AeTbMW MAafeHYeckoro, paHHero BO3-
pacTa, K OKa3aHWI0 KOPPEKLMOHHOW NOMOLM B pasHbIX OpraHM3aumoH-
HbIX (hopmax.

PaHHee NCUX0NOro-menKo-nefarornyeckoe BMeLLaTeNbCTBO MO3BO-
T 0cnabuTb, a B OTAENbHbIX CAy4vasx, W MPeAoTBapUTb MOCNEACTBUA
TOFO WN MHOTO OTKOHEHMS B pPa3BUTUM, MOMOXET BbIPaCTUTb YeNOBEKa,
CMOCOBHOr0 aKTWBHO Y4acTBOBaTb B XKM3HM couuyma. [NnaBHblli 3KOHO-
Muueckuii 3heKT — He B YMEHbLUEHUU pasIMUHbIX CNeunannsmpo-
BaHHbIX YUPEXAEHWUIA, a B CHUXEHWUW NOCNeACTBUIA MHBANMAU3ALNN.
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FOTOBHOCTb CJ/IABOC/IbILLWALLLEIO PEBEHKA
K OBYUHEHWIO B LUKOJIE

M. WepemeT
Kves HIMY um. M. . OparomaHoBa, YKpaiiHa

Meparornyeckas M NCUXONOrMYecKast FOTOBHOCTb LUECTUNIETHErO pebeHkKa
K LIKO/IbHOMY 06Yy4eHUto hopMMpyeTcs MOCTEMNEHHO W 3aBUCUT OT YC/o-
BWIA, B KOTOPbIX NMPOUCXOANT pa3BUTME pebeHKa. Bbigensietcs UHTeNNeK-
TyanbHas W NMYHOCTHAas FOTOBHOCTb pebeHka K 06YyYeHWI0 B LUKOe.
Mpouecc GopMMPOBaHNS WUHTENNEKTYa/IbHON TOTOBHOCTW LUECTU/IETHErO
cnabocnbllwalero 3akiyaeTcs B TOM, YTO paHee NPUOOPeTeHHble pas-
pO3HeHHble NpeAcTaBneHns 06 OTAeNbHbIX NPeAMeTax U CBOWCTBAX Hauu-
HalT 06bEANHATLCA M MPeo6pa3oBLIBATLCA B €lle HECOBEPLUEHHbIE, HO
LleNoCTHbIe 3HaHMA 06 OKpyXKatoLlei feACTBUTeNbHOCTU. JIMUHOCTHAS ro-
TOBHOCTb MpejnonaraeT Haauyue OMpefenéHHOro YpOBHA pPa3BUTUS
coLMabHbIX MOTMBOB MOBEAEHUS N HPABCTBEHHO-BO/IEBLIX KayecTB /ny-
HocTu. Mcuxonoruyeckas roTOBHOCTb Cnabocnbillallero nposiBseTcs B
CchOPpMUPOBAHHOCTM OCHOBHbIX MNCUXUYECKUX cep peGeHka (MOTUBa-
LMOHHON, HPaBCTBEHHON, BOJIEBON, YMCTBEHHOI), KOTOpPble B LEMOM W
obecneynBaloT yCcrnewHoe oBfajeHne y4ebHbIM MaTepmanom.

OnbIT paboThbl 1 UCCNeA0OBaHMA MOKasanu, YTo y cnaboc/blwalux ae-
Tell LWeCcTUNeTHero Bo3pacTa HefoCTaTOMHO chOPMUPOBaHbI 06LMe Npea-
CTaBNEeHMS O MPOCTPAHCTBE, BPEMEHMW, 00 O0OLLECTBEHHbIX OTHOLLEHUSX
Nofel, a 3T0 B CBOKO ouepefb CKasblBaeTCs Ha ()OPMUPOBAHWM MO3HaBa-
TeNbHbIX NOTPEOHOCTEeA U MOTMBOB, KOTOPbIE B 3HAYMTENbHON CTeneHw
SBNAOTCSH ONpefensowumMy B YMCTBEHHOM U O6LLEM MCUXMYECKOM pas-
BUTUW. VIX MOXHO CHOPMUPOBAThL ABYMSA MYTAMU: B YC/IOBUAX CEMEHOr0
M chneunanbHO OPraHM30BaHHOrO Mpoleca BOCAMTaHUA U 06yuYeHUs wum
Ha OCHOBe COOGCTBEHHOI aKTUBHOCTU MNpeobpasytoLlein AesTensHOCTU pe-
beHKka ¢ npegmMeTaMu U ABNeHWAMU. BTOpoil myTb HaxoguTcA B 3aBUCKM-
MOCTM OT MepBOro, MOCKOMbKY WHAWBUAYANbHBIA ONbIT CNabocbILaLLero
peGeHKa OTCTaeT OT ero BO3pacTHbIX 3TarnoB Pa3BUTHS.
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AUTISM AND REHABILITATION

Abstract

Marko Kielinen
University Central Hospital of Oulu, Clinic of Child Psychiatry, Finland

Autism is a neurobiological syndrome and it is a life long condition.
A Asperger child shows the same kind of impairments from early child-
hood like autistic child but yet they are later far more verbally articulate
and socially adapted. They also benefit from early rehabilitation and their
prognosis is usually better. It is very important to diagnose these children
as early as possible in order to begin the rehabilitation as soon as possible.

The examination, Autism in Northern Finland contains the information
from Province of Oulu and Lapland. It is a descriptive survey of children
with autistic disorders applying the DSM 1V criteria. The data will stand
for the whole of northern Finland. The material consists of health reports
from the object group in the province of Oulu and Lapland alltogether 195
children (born 1979-1994). The source of information was the registers of
the hospitals and the institutions for the mentally retarded. The collected
material is coded so the single child is unrecognizable.

The selected treatment method varied according to trained staff avail-
able. Speech therapy, physical therapy, psychotherapy, functionaltherapy,
music therapy, holding therapy and riding therapy seemed to be therapies
of choise. Young autistic received also training according to TEACCH,
Lovaas and Portage.

POSSIBILITIES AND REGULARITIES
OF THE PLAYGAMES SYSTEMS WORKOUT

Vineta Jonite
Latvia

Support for his activity and action at the process of finding out the world, a
child obtains in surrounding material environment. As usual it is material
resources in group at a nursery school which comprises the material of
games emphasized by me. As it stressed by J. Piaget “in the developing
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material environment children are provided with conditions (materials), so

that they could experiment, manipulate, make use of sensorial organs”.

A child takes up the world directly and with intention. Through practical
activity by manipulating with things, he employs and develops his eyesight
(including visualising of colours), tactile organs and all his sensorial system.
Coloured surrounding world is “external” phenomenon forwards child. In
order to let colour come into child’s inner world, material environment
should be interesting for him through which the child is introduced to colour
world in action by lapping these games making different rules of games
(through child’s social activity using things).

What is a game and what is its definition?

1. Game is a totality of definite actions which provides for competition
features to achieve the desirable (with the helps of socially or econo-
mically directly or indirectly connected) means, using skills, ability
and accidental coincidence of conditions.

2. A game is an action or a totality of activities which are performed, as a
rule on purpose to achieve a particular goal.

3. A game is an action or a totality of activities which are performed to
create a pleasure, entertainment and which is usually characterized by
created situation in one’s imagination with articles of activity to
imitate some situation (lake a game).

Katharine Garvey indicates that intellectual playgame is a Flawell’s term
(1985) for ability to use previously gained knowledge in transformation
and constructively think of hypothetical possibilities.

Making perfect above mentioned definitions, the definition of a game
might sound as follows:

“A playgame is a variously situated constructive activity with special
means and rules which has a developing, stimulating and entertaining
character its process by interconnected competitive way is provided by
constructive multifunctional action of playgame.”

On the one hand playgame has a very strict regulation (through the
rules of a game) which depicts the game based on unchangeable rules of
the game; but on the other hand — freedom (through easy interpretation
of a player and his possibility to act) which allows to comprehend the
game as a phenomena and a man acquires freedom.

Playgame itself and its connecting ways of action are so deep —
rooted in our minds that we often make use of game terminology in order
to characterize a particular situation as precise as we can or personal
emotions and actions (“a move with a knight, your move”). It might be
one of the reasons of this phenomena that a playgame is one of e few ways
of action together with which a man is linked for ever.
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His attitude towards this activity is different just at various stages of
his life: playgame is an extremely important occupation in childhood
(frequently even one of the most important one together with a play). It
might be even said that during the play a child is living of full value life.

Because while playing he widens his range of activity and competence.
Double significance for a child during the game is that while playing the
child is not under care of parents and he is a master of the situation and his
decisions at playing. In the future stages of life an individual distinguishes
conceptions “game and life”, “game and work” each from another.

During the last decade game as a from of teaching is entering not only
schools, but also universities, business management, collective guidance
methods in the course of time playgame as an independent form has
worked out its own mechanism of activity, motivation and traits.

Qualities of playgame

Distinguishes the following characteristic qualities of game:

1 Playgame is conditionality which can appear in different ways: as a
conditionality of the situation and as a conditionality of the object.

2. Playgame is an independent phenomena which action is stimulated by
system of rules. Mainly, these rules regulate the mutual relationship
between the participants of the game.

3. Playgame as an independent part of culture occupies a definite place in it.

4. The point of the playgame — mutual relationship between few indi-
viduals (both social and personal) approbation, strengthening, dis-
covering, flexible transition from one into another.

Principles of playgame

Observing the game from value point of view it is possible to distinguish

the principles which the game is based on:

1 Freedom — as the most substantial principle idea expressed by
fantasy, unrestricted possibilities for development of mental physical
abilities, freedom of a player’s action, starting with getting into the
game and finishing with its interruption.

2. Autonomy — an opportunity for child to develop as an individuality
expressed by each individual abilities and skill, this is an individual
way to active the aim of the game by necessary means in option.

3. Mutual co-operation — mutually harmonized activity during the play-
game.

4. Equality of rights — rules of the game are equal for everybody.
Observing of those general play rules is a very important part in the
system of colour games elaborated by me, providing a chance for
children to learn and strengthen through the game the colours other
wise it loses its points of the game.
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Functions of playgame

Looking at the role of the game in process of mastering the colours it is
important to have an idea about the functions of the game. Investigating
the game as one of the possible ways of learning process and discovering
its multifunctionality indicates the following classification of game
functions:

Motivation function.

Training function.

Educational function.

Orientating function.

Recompensing function.

arwd

Basing on the activities of a child, his abilities and emotions, analysing the
preconditions for creation of full value playgame system, it is possible to
distinguish more detailed functions of game, reflecting them in the
following sections:
I. Cognitive functions:
A. Training function.
B. Developing function.
Il. Social functions:
A. Attitude forming functions.
B. Communicative function.
I11. Activity functions:
Motivating function.
Imitating function.
Creative function.
Compensating function.
Comparative function.
IV. Recreative and entertaining functions:

A. Function of relaxation.

B. Entertaining function.

Reflected functions at first three game function sections guarantee a child
education of the participant of game — not artificial, natural, without
resistance on behalf of a child.

Objective content of game is formed by definitely planned training
subject (my case provides for colour learning identification and strength-
ening), which brings to light specific goals of game in to ways: the goal of
the game and pedagogical goal (hidden).

These goals in two ways are linked with the way of game organization
and child’s interest. The interest of child forwards the game is as real as
the interest of the game itself.

moow>
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Interests of playgame

Making the psychological analysis of game, indicates the factors which
influence the interest of game:

» tendency to independence;

« satisfaction for possibility of personal initiative;

 satisfaction for possibility to express one’s quick wit;

« satisfaction for one’s independent activity.

Factors of forming and maintaining game interest are indicated:

 satisfaction for contact with participants of game;

 satisfaction for possibility to demonstrate his own players abilities;

* heat and excitement when expecting unpredictable situations in the
course of game little by little coming to solution them;

* necessity to take a decisions;

+ satisfaction for oneself and showed activity during the game.

Game is simultaneously both action and situation, more over a unique

situation because no game is possible to be played and organized simi-

larly, every time it is different because its action is conducted by special

conditions: temper of players, readiness to get involved in game, interests,

sequence of performance of rules and actions.

Preconditions for game organization

In order to provide for a child’s cognition of activity, create interest for
possible knowledge, the following rule must be observed:

1 It must be based on creative way of thinking.

2. Suitable level of child development should be observed.

3. Taking care of positive emotional atmosphere.

4. Maximum stress must be upon child’s independent activity.

If the game is organized in a proper way then all above mentioned pre-
conditions must be observed while playing. Planning the workout of the
game it should be remembered that its goals (both game and pedagogy)
cannot be achieved if advanced demands are superficially examined
working out the system of games, the following game organization pre-
conditions should be considered.

1 Game must be pedagogically, psychologically, anatomic-physiologi-
cally and methodologically substantiated.

2. Game must correspond to the child’s intellectual level of development
and interests. It must be neither difficult, non too easy as well because
in that case it loses its motivation, thirst for knowledge, attractiveness.

3. Game must attract, make active and employ a child as individuality in
connection with the rest of game participants.

4. Game must provide for as much as possible amount of activity.
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5. Game must provide for advanced functions through the material
quarantee of the game. The material of the game provides for reali-
zation of game function.

6. Game must provide for freedom, autonomy, children’s mutual co-
operation in action and usually of rights.

Stages of game organisation
Organization of game is stipulated by three stages which have special
tasks:
1. Preparatory stage of game.
Performance of advanced goals.
2. Process of game.
Advancement of goal, forming of same motivation.
3. The end of the game or post — game.

Analysis of activities and results, conclusions.

The initial stage of game organization — preparatory stage of game
through the concept of game is carried out during the preparatory process
of the game (a map of game and game items). Preparatory stage is finished
when the game is completely made. According to the formulated goal of
game, its tasks and intended concept, the rules of the game are perfectly
deal to the participants to which they must be introduced to. At this stage
there is a large children’s interest (all the children are willing to play and
there is no case of refusal).

An adult explains the concept of the game — its goals, tasks and
playing rules. Possibly in favourable case the adult becomes a participant
of the game. At the final preparatory stage child accepts a particular
participant’s role in the game: internally children are ready for the game.
In order to save especially favourably children’s attitude to the game, the
preparatory stage must maximally be short to maintain children’s attention
(stage of making a game-fore noon stretch of time).

The second stage of game organization — the process of game
(motion of game). At this stage the game is a complete system which
operates within special range of regulations. The process of the game can
be influenced by specific regulations in prospective situation. Of great
importance is emotional atmosphere of the process. Success of the game is
achieved by active participating and equality of rights.

The third stage of game organization — end or post — game stars at
the moment when some of game participants has perfectly accomplished
all fixed rules stipulated by action. The situation of the game must be
completely controlled because this is not yet the end. It must be achieved
that all the participants of the game perform game rules stipulated by
action.
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It is significant that summary of the game is made by participants
themselves, doing self — analyses which is mutually co-ordinated.
Attention must be also paid to the feeling of the game and analyses of
emotional condition. This stage must be put in a nutshell, namely short to
avoid of boredom. If particular game is palyed by only one participant, the
end of game organization usually coincides with the preparatory stage of
repeated game playing. All three game organization stages, their tasks and
activities of participants are following one from each other, mutually
dependent and only form one totality what is called game.

Conclusions:

1 Game is a creative variously situated action connected with specials
methods and regulations, which has developing, stimulating and
entertaining character (its process by mutual competitive way provides
for multifunctional creative action).

2. The workout of game material and organization must be based on
pedagogical, psychological and anatomic — physiological motivation.

3. Organizing a game features of it must be observed as well principles
(freedom, autonomy, mutual co-operation in action equality of rights
(and functions/cognitive, social, activating and recreative).

4. Game must be linked with children’s and “games” interests.

5. When advancing simultaneously the task in the course of the game
possible activities of child and mutual link of adult’s action must be
considered / at the same time differences must be observed.

6. A game is an independent phenomena which influences child’s senso-
rial development, initiative and emotionality.

7. A special place must be found for child’s creative activity by under-
standing its preconditions for creation.

8 Itis significant to observe stages of game:

* preparatory stage;

» process of game;

e end to post-game where participants of game coexist in mutual
integration.
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VOIMALUSI OPPEULESANNETE
KOOSTAMISEKS JA KASUTAMISEKS
HARIDUSLIKE ERIVAJADUSTEGA
LASTE OPETAMISEL

Ants Reinmaa
Tartu Ulikool

Kaasaegsele kognitiivsele psiihholoogiale rajanevates 6ppim€1skésitlustes
hinnatakse korgelt koiki neid 6pikeskkondadega loodavaid v@imalusi, mis
vdimaldavad suunata Oppija sisemisi dppimisprotsesse. Seejuures vaartus-
tatakse eriliselt votted, mis kujundavad Oppija teadvuses probleemitun-
netust ning motiveerivad Oppijat neid probleeme lahendama. Kaésitlustes,
kus Gppimise peamise telje moodustab erilaadsete tunnetusprobleemide
lahendamine Gppija poolt, madratletakse saavutatud Opitulemusi suuresti
sOltuvaiks (lesannetest, mida Oppijal tuli lahendada. Just oskuslikult
koostatud Oppellesannete kaudu on véimalik Gsnagi sihipéraselt suunaiP
Oppimisprotsesse, mille tulemusel dppija omandab soovitu.

Eeldeldud seisukohad on olnud lahtealuseks uurimustele, mida oleme
Tartu Ulikooli eripedagoogika osakonna teadustdd (ihe suunana teostanud
viimase 25 aasta jooksul. Uurimissuuna véljakujunemine oli eelkdige
tingitud koolide otsestest vajadustest. Opiraskustega ja teiste HEV laste
Opetamisel tunti ju koolides koigepealt puudust sobivatest Gppeules-
annetest. Kui algselt alustasime uurimusi Gpilastele jdukohaste ulesannete
loomiseks abifpetuseks, siis jark-jargult haarasime vordluskatsetesse ka
mitmeid teisi erivajadustega lastegruppe. Sealt arenesid edasi juba selge
probleemiasetusega iseseisvad uurimused niirmikute, kdnehdlvikute jt. eri-
Opetust vajavate Opilaste Gpitegevuseks sobivate Gppelilesannete koosta-
mise pdhimdtete véljatootamiseks. Katsematerjale koostasime eelkdige
koduloo, loodusBpetuse, maateaduse, aga ka ajaloo, emakeele ja mate-
maatika ainevaldades. Aastatega kogutud materjalile tuginevalt ilmusid
moned tdovihikud abidpetuseks, samuti koostati metoodilisi materjale.
Uurimistulemusi kasutati mitmete (lidpilastele Opetatavate metoodika-
kursuste sisu tdiustamiseks. Saadud materjale on tutvustatud Opetajatele
tédienduskoolituses, samuti mitmetes metoodilistes artiklites.

Alljargnevalt lihike Glevaade HEV lastele joukohaste Oppellesannete
koostamise ja kasutamise kesksematest probleemidest.

Kdik algab tédjuhendi mdistmisest
Uurimuste ks suundumus oli vélja selgitada HEV lastele omased prob-
leemid, mis seonduvad Oppellesande td6juhendi mdistmise ja kasuta-
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misega. Kirjandusandmeile ja olemasolevale empiirilisele materjalile toe-

tuvalt vOib eristada erivajadustega Opilastele omaseid raskusi nii suuliselt

kui Kirjalikult esitatud té6juhenditega. Vaid méned tulpilisemad:

« Opetaja suulist todjuhendit ei kuulata vajaliku tdhelepanuga;

« kirjalik to6juhend dppeulesande ees jaetakse sageli lugemata;

» tdojuhendiga tutvumisel ei teki vajalikku arusaamist (mottelist plaani)
eelseisvast to0st;

e Oppellesande iseseisval lahendamisel kaldutakse kérvale té6juhendiga
satestatust;

e mitmeetapilist t66d suunava té6juhendi korral ei sooritata té6etappe
juhendiga reguleeritud jarjekorras;

 resultaadi kontrollile suunavaid té6juhendeid ei osata rakendada;

e tdojuhendi jargimise téhtsust ei vaartustata.

Téapsuse huvides on oluline lisada, et ka uurimuste konstateerival etapil oli

kdigis katsegruppides lapsi, kes eristusid kaaslastest mdnevdrra paremate

oskuste poolest tédjuhendite kasutamisel. Reeglina lahendasid nad eduka-

malt ka Ulesandeid. Saadud tulemused andsid alust eristada Opilasi nende

esialgsete oskuste alusel 5 erinevale tasemele. M&é&ratlesime need jérgnevalt:

1 Esimese, korgeima oskustasandi Opilasi nimetasime s@nalhendiga
“iseseisvalt tegutsejad”. Neid Opilasi iseloomustas tddjuhendi kohene
mdoistmine ning sellele vastav tegutsemine. Mdisteti td6juhendi tingi-
musteta jargimise tédhendust ja selle mdju kogu lahenduskaigule. Ka
resultaadi kontrollile suunavaid juhendeid puiti rakendada, ehkki alati
mitte tulemuslikult.

2. Teist Opilasrihma iseloomustab kdige tdpsemini sdna “oskajad”. Siia
arvatud pdoorasid juhendile piisavalt tdhelepanu ja pidasid selle jar-
gimist oluliseks. Neid iseloomustas aga vajadus Gpetajalt veel midagi
tdpsustuseks kisida. Sooviti kinnitust oma mottelisele plaanile vdi siis
moningast suunavat abi selle plaani tekkimiseks.

3. Kolmandat &pilasrihma iseloomustasime nimetusega “enesekindlad
eksijad”. Need lapsed ilmutasid t66 alustamiseks samasugust vélist
enesekindlust nagu esimesse gruppi arvatud. T60 kaigus aga ilmnes
peagi, et Ulesannet lahendatakse todjuhendit praktiliselt arvestamata.
Néiteks hakkas dpilane varvima kontuurkaarti, ehkki té6juhend suunas
kirjutama kahe Gpitud jée nime. Positiivses mdttes aga erinesid need
Opilased jargmisest grupist arvestatava edukuse pOhjal 0&petajalt
saadud abi kasutamisel. Opetaja poolt antud episoodiline pedagoogili-
ne abi vB@imaldas neil to6juhendit tdpsemalt kasutada. Samas jai t60
sisuline tulemuslikkus madalamaks eelmise riihma Opilastest.

4. Neljandat 6pilasrihma méaaratlesime kui “ raskesti orienteeritavaid” nii
toojuhendi kui kogu ilesande lahendamise suhtes. Uhine neile &pi-
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lastele oli osutatava abi vahene kasutamissuutlikkus ja kaldumine
rakendama lahendusel mingeid stereotiiipe. Vdga madalaks jai nende
tulemuslikkus kogu Ulesande lahendamisel iseseisvalt ka peale abi
osutamist. Samas olid need Gpilased méargatavalt edukamad jargmisest
grupist koosto 6s Opetajaga. Sellega, millega ei saadud iseseisvalt
hakkama ka peale abistamist, tuldi ménede raskustega toime koos
Opetajaga.

5. Viies 0&pilasrihm sai nimetuseks “orienteerimatud”, sest need olid
lapsed, keda uurimuse sellel etapil kasutatud votetega sisuliselt todle
rakendada ei 6nnestunud. Eelmisest grupist eristusid nad eelkdige sel-
lega, et ka koostegevus Opetajaga ei aidanud neil aru saada to6juhen-
dist ega Ulesande olemusest tervikuna. K®oigil siia arvatud Opilastel
olid arvestatavad halbed sihiparases tegevuses.

Opetavad eksperimendid naitasid, et nii vaimse arengu problemaatikaga
lapsi kui teisi erivajadustega Gpilasi on vdimalik Opetada (arvestatava
tulemuslikkusega) kasutama nii suuliselt kui kirjalikult esitatud t6ojuhen-
deid. Kui dpilased on omandanud lihtsamate t6djuhendite rakendamis-
oskuse (nt. varvi joonisel dhupall roheliseks!), on vdimalik neid Gpetada
kasutama ka hoopis keerukamaid, mitmeetapilisele kompleksté6le suu-
navaid juhendeid. Koos tdédjuhendi kasutamisoskuse kasvuga paranesid
Opilastel ka 6ppeilesande sisulise lahendamise tulemused.

Kasutama peaksime vdimalikult erilaadseid tlesandeid

Uurimuste ks osa oli suunatud selgitama v6imalusi erilaadsete Ulesannete
kasutamiseks HEV laste Gpetamisel. Ulesannete tiipologiseerimisel lahtu-
sime nende Gldtunnustatud liigitusest, mis arvestab info vastuvétul ja
tootlemisel domineerivaid tunnetuskanaleid.

Sellelt aluselt liigitatakse Gppelilesandeid motoorseteks, kaemuslik-
kujundilisteks ja sonalis-loogilisteks. Md&istagi, on vdimalikud nende lii-
kide kombinatsioonid. Laialt kasutatav madratlus “praktilised lesanded”
on Uheks néiteks vd@imalustest eritleda sellistena Usnagi erinevaid Ules-
andeid.

Arvukad dpetavad eksperimendid v@imaldasid senisest tdpsemalt vélja
selgitada erinevatele lastegruppidele omased raskused Oppellesannete
lahendamisel ning metoodilised vdimalused t60 joukohastamiseks Opi-
lastele. Ilmnes, et sageli on erinevused lastegruppide (nirmikud, abikooli
Opilased, konehdlvikud jt.) vahel t60 keskmises tulemuslikkuses vaik-
semad, kui erinevused Uksiktulemustes riilhma siseselt. Jéarelikult on igas
lastegrupis Usnagi erinevate oskuste ja eeldustega lapsi, mis mojutab kdige
otsesemalt ka nende t66d Oppellesannete lahendamisel. Seetbttu on ka
hédavajalik igas lastegrupis kasutada erineva raskusastmega ulesandeid.
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Uurimustega kinnitus, et Opilase jaoks kujundavad &ppeilesande la-
hendamisega seonduva t00 raskusastet vdga mitmed tegurid. Nende md-
jurite alljargnev loetelu ei esita neid tahtsuse (mdju osakaalu) jarjestuses.
Senised uurimused pole v@imaldanud sellist jarjestust tdsi-teaduslikule
alusele rajanevalt teha. Liialt mitmekesine on mdjurite Gldpilt ja moneti
tabamatud nendevahelised seosed. Samas, nagu on vaitnud dpetajad, on
nende tegurite loetelugi suureks abiks igapédevases koolitdds. Nii moju-
tavad igal vanusastmel dpilase tulemuslikkust 6ppetlesande lahendamisel:
«"Vaimne vdimekus. Vdimekamad dpilased lahendasid (lesandeid

suurema iseseisvusega ja Uhes ajaihikus suuremas mahus. Jouti labi

todtada teistest rohkem &ppeinfot. Opilased oskasid tulemuslikumalt
kontrollida ka tehtu 6igsust ning vajadusel parandada vigu.

e Suutlikkus keskendada téhelepanu. Enamikul HEV lastest on prob-
leeme tihelepanu keskendamisega teostatavale toole. Ulesannete
lahendamisel olid mdneti edukamad pusivamalt to6tajad.

e Suutlikkus tahtepingutusteks. Paljud HEV lapsed loobuvad edasisest
toost niipea, kui tekivad raskused. Lapsed, keda oli v@imalik moti-
veerida lahendamist jatkama, said ka ménevorra paremaid tulemusi.

e Suulise kdne arengutase. Kdneliselt arenenumad lapsed said paremini
hakkama ka ulesannete lahendamisega. Eriti tuntav oli see juhtudel,
kui to6juhendi esitas Opetaja suuliselt vdi pidi dpilane lahendi esitama
suuliselt.

¢ Lugemisoskus. Kdoigil meie katsetes osalenud HEV lastel oli prob-
leeme eakohase lugemisoskusega. Paremad lugejad olid edukamad
Oppelilesannete lahendamisel ja seda mitte ainult t66s sdnalis-loogi-
liste Glesannetega. Samas olid nad margatavalt edukamad kdigis neis
toosituatsioonides, kus Oppetlesande lahendamine seostus otseselt
teksti kasutamisega (Opikust, Gpetaja koostatu jm.).

« Oigekirjaoskus. K&igil HEV lastel on probleeme digekirja omanda-
misega. Selgelt valjenduvate kirjutamispuuetega lapsed olid taien-
davate raskuste ees Oppeulesannete Kirjalikul lahendamisel. Md&nedel
juhtudel muutus Opilase poolt Kirjutatu teistele lugejatele vaid
aimatavaks. Polnud haruldane, et ka Opilane ise ei suutnud Kirjutatut
hiljem ise taastada.

» Eelteadmiste aktualiseeritavus. Enamikel HEV lastel on probleeme
Bpitu meenutamisega. Opilastel, kellel see toimus eriti raskelt, oli
enam probleeme ka Oppeulesannete lahendamisel. Just eelteadmiste
rakendamist eeldatavate Ulesannete puhul eksiti sagedamini. Seejuures
oli osa vigu selgelt vastuolus ka lapse igapédevaelu kogemusega
(nt. lapselt liinga taide lauses “Pdike tduseb Ghtul™).

« Opetajalt saadava abi kasutamisoskus. Pakutava abi kasutamisoskuselt
erinesid lapsed kdigis katsegruppides. Need, kes olid edukamad abi
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kasutamisel, to6tasid tulemuslikumalt ka Gppeilesannete lahendamisel.
Osa nendest lastest ilmutasid omapoolset aktiivsust, kusides ise
Opetajalt ndu vdi soovides saada kinnitust oma Gigele tegevusele.
Oskus kasutada tdojuhendit. Nagu eespool markisime, on Opilaste
oskused tédjuhendi kasutamisel tsnagi erinevad. Opilased, kes suutsid
oma t60d korraldada vastavuses todjuhendiga, said ka Ulesannete
lahendamisel paremaid tulemusi. Samas ei taga t6djuhendi jargimine
veel (lesande sisuliselt 6iget lahendamist.

Voéimalus kasutada tilesande lahendamiseks tdiendavat néitlikku mater-
jali. Néitmaterjali kasutamine lihtsustab Gpilase jaoks t66d pea kdigis
Oppesituatsioonides. Nii ka dppellesannete lahendamisel. Néaitmater-
jali kasutamine aitas kaasa nii Ulesande sisuliselt tdpsemale lahenda-
misele kui Ulesandes leiduvate vigade leidmisele ja parandamisele.
Opilasi, keda ei aidanud pakutav niitlikkus, oli vdga raske aidata ka
teiste vdimalike moodustega.

Madningane lahendamisaja pikendamine. See v@imalus andis tulemusi
suhteliselt vaheste dpilaste puhul. llmselt kujundas seda tulemust ka
asjaolu, et katsetes kasutatud Ulesannete lahendamiseks oli algselt
kavandatud piisavalt aega. Opilaste enamik, kes neile antud ajaga Ules-
ande lahendamisega toime ei tulnud, ei olnud seejuures ajapuuduses.
Kodune toetav t60. Lapse arengut ja Opitulemusi mdjutab tervikuna
kodune dppimine ja vanemate toetus. Ka Gppeulesannete lahendamisega
seotud oskuste arengus olid edukamad need Opilased, kelle vanemad
polnud lapse koduse iseseisva Gppimise suhtes (kskdiksed. Mdistagi
pole siinkohal jutt nendest “ilihoolitsevatest” vanematest, kes piitiavad
last sddsta “liigsest koormusest” ise nende tlesandeid lahendades.
Kasutatava Ulesande liik ja tulp. Enamik HEV lapsi lahendab kéelist
tegevust ndudvaid motoorseid Ulesandeid (nt. kontuuri jargi joonis-
tada, jooniseid vérvida jms.) alati tulemuslikumalt, kui sénalis-loogilisi
llesandeid. Sonalis-loogilistest Glesannetest lahendatakse edukamalt
moningaid testilaadseid ulesandeid (sobitusiilesanded ja valik-
Ulesanded). Keskmiselt enam antakse digeid lahendeid linkilesannete
lahendamisel, vdrreldes kisimustele vastamisega. Enesekontrolli vdi-
maldavate 0lesannete lahendamisel kasvab 0Oigete lahendite osakaal
neil dpilastel, kes on omandanud votted tehtu digsuse kontrollimiseks.

Koik 0laléeldu puudutab eelkdige 1V-1X klasside dpilasi, kes moodus-
tasid meie katsetes enamiku. Il1-HI klassi Opilastega tehtud sellealased
katsed on seni olnud vaikesearvulised ning leidnud eraldi analGisimist.
Viimatinimetatud klassides algab sihipdrane t66 oskuste kujundamiseks,
mis on vajalikud Ukskord saavutatavaks iseseisvuseks Gppellesannete
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lahendamisel. Saavutatav iseseisvus dppelilesannete lahendamisel on aga
aluseks suutlikkusele lahendada hilisemas elus ettetulevaid probleeme.

Millised on siis head Gppellesanded?
See on ks meile sagedamini esitatav kiisimus. Kusivad Gpetajad koolides
ja Ulidpilased praktikatunde ette valmistades. Vastata v8ib mitmeti. Eelis-
taksin vastata nii:
Pole héid ega halbu ulesandeid. On konkreetsetele dpilastele sobivad
ja mittesobivad ulesanded. Sobivad ulesanded vastavad lapse tun-
netusvéimalustele. Nende Ulesannete lahendamine arendab dppijat.

Millised on parimad dppetlesanded?

Siin saab minult olla kull vaid hene vastus.
Parimad on need ulesanded, mida iga dpetaja oma dpilastele sobivate
puudumisel ise koostab.

Olgu siindeldu Uhtaegu ka tdnu ja tunnustus kdigile neile &petajatele,
kellega koost60s meie uurimused teoks said.

MATEMAATIKA ALGKURSUSE OMANDAMISE
JOUKOHASUS JA JOUKOHASTAMINE

Eha Viitar
Tartu Ulikool

Matemaatika Oppimise/Opetamise probleemidega on tegeldud aastakiim-
neid nii meil kui mujal. On (ldteada ja tunnustatud seisukoht, et mate-
maatika on koolis (ks raskemaid dppeaineid ning selle omandamise tase-
me ja kvaliteedi pdhjal pultakse isegi teha jéreldusi ka laste vaimsete
vOimete ja arengupotentsiaali kohta. Eeltoodust tuleneb kaks kiisimust.
Esiteks, miks siis (kas ikka?) peab seda rasket ainet kdigile lastele Gpe-
tama? Ja teiseks, kuivOrd adekvaatselt ja otstarbekalt on mé&éaratletud Gpe-
tamise eesmaérgid ja sisu, kas need on lapse- voi ainekesksed? Vastused
nendele kusimustele aitavad edukamalt leida teid dppeprotsessi selliseks
korraldamiseks, mis tagab lastele matemaatika dppimise jéukohasuse.
Niisiis vastust esimesele kiisimusele (kas ikka peab matemaatikat dpe-
tama koigile lastele?) tuleks alustada selle aine dpetamise sotsiaalpstihho-
loogilise aspekti anallusist, mille puhul ei saa mddda minna sellest alg-
tdest, et inimene on oma olemuselt sotsiaalne olend. Ta alustab oma elu-
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teed sotsialiseerumisest ja integreerumisest sotsiaalsesse keskkonda, (his-
konda. See on jarjepidev pikaajaline protsess, mis sisaldab endas elu nii
kvalitatiivse kui ka kvantitatiivse kiilje internaliseerimist indiviidi poolt.

Seega matemaatika (kui elu kvantitatiivse olemuse peegeldaja) Ope-
tamise kontseptsiooni ja eesmérkide maaratlemisel tuleb lahtuda selle osa-
kaalust ja spetsiifikast indiviidi integreerumise erinevatel etappidel. Nagu
on margitud “Eesti pohi- ja keskhariduse riiklikus dppekavas” (1996), on
osa matemaatika tulemustest ja keelest (nn. etnomatemaatika) sedavord
juurdunud meie igapéevaellu, et ilma neid valdamata on mdeldamatu ini-
mese normaalne funktsioneerimine Uhiskonnas. Seetdttu peab koolimate-
maatika tditma ka puht praktilis-rakenduslikku funktsiooni. Ta peab
varustama Opilase etnomatemaatiliste teadmiste ja oskustega, et tagada
normaalne toimetulek igapéevasuhtluses ja seal esile kerkivate prob-
leemide lahendamisel.

Inimese tdisvaartuslik areng ja toimetulek kaasaegses Uhiskonnas ei
ole mdeldav loogilise m&tlemiskultuurita. Siit tuleneb matemaatikadpeto&e
teine oluline funktsioon, opilaste vaimsete vdimete igakilgne aren-
damine, loova ja arenguv@imelise isiksuse kujundamine.

Eeltoodud t6demused on vélja kujunenud eakohase arenguga laste
Opetamise pikaajalise praktika jooksul ning fikseeritud l&htealusena ka
“Matemaatika riiklikus ainekavas” (1996). Halviklaste Gpetamine omab
ka Uldist korrektsioonilist suunitlust ja matemaatikal on seal taita nii
habilitatsiooniline kui ka rehabilitatsiooniline funktsioon, mis reali-
seerub eelkdige aine Opetamise spetsiifiliste metoodiliste votete kaudu
ning on suunatud kdigi psudhiliste protsesside ja isiksuse omaduste
arenguhélvete tletamisele ja kompenseerimisele.

Niisiis, koolimatemaatika kuulub selliste oskusainete hulka, mille
omandamine mdjutab suurel maéral ka inimese Uldist elukvaliteeti. Jareli-
kult matemaatika dpetamine kdigile lastele on vajalik ja iseenesest mdis-
tetav ka siis, kui lapse vaimne potentsiaal on vdga madal. Kisimus saab
olla ainult selles, kuidas ja millises mahus thele voi teisele lapsele vasta-
vaid teadmisi anda ja oskusi kujundada, et nende omandamine vastaks
Opilase vaimsetele vdimetele.

Kéesoleval ajal toimub taasiseseisvunud Eesti Vabariigis kogu hari-
dussiisteemi Umberkujundamine ja uuendamine lahtudes, Uhelt poolt,
demokraatliku riigi hiskonna korraldusest, mis ndeb ette vérdsed vfima-
lused kdigile oma liikmetele eluks ja arenguks, teiselt poolt aga arvestab
iga Uksiku inimese (OGppija) individuaalseid vdimalusi ja vaba tahet hari-
duse omandamisel. Niisiis on kujunemisel terviklik koolivdrk, mis loob
vOimalused erinevate vdimetega laste Opetamiseks. Ideaalkujul peaks sel-
lise haridussusteemi loomine tdhendama seda, et igal 6pilasel on v6imalik
leida endale sobiv kool, tema vajadustele vastav dpetamise meetod ja meil
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ei ole enam vaja réékida matemaatika algkursuse omandamise jouko-
hastamisest v8i matemaatika-alastest Opiraskustest.

Millist olukorda siis kirjeldatakse selliste moistetega nagu “mate-
maatika Oppimise/omandamise joukohasus”, “matemaatika omandamise
joukohastamine”, “joukohastamise votted”? Millal seda tehakse?

Oppimise protsess on aktiivne koostdd Opilase ja dpetaja vahel. See
aga on voimalik, kui dppesisu on lapsele joukohane (vastavuses tema vaimse
potentsiaaliga ja lahima arenguvallaga) ning Opetaja mdjutused ja suuna-
mised on optimaalsed O&pilaste erivajaduste (individuaalsete iseérasuste)
seisukohalt, st. Opetaja teab t&pselt lapse vaimset potentsiaali — oman-
damise joudlust ning kasutab adekvaatseid dpetamise votteid. Antud juhul
on meil tegemist tegelikult Japsekeskse Opetamisega, mille tulemusena me
saavutame jOukohase dppimise/omandamise ning valistame vajaduse
réakida dpiraskustest voi omandamise jdukohastamise vajalikkusest.

Niipea aga kui muutub aktuaalseks Opiraskustega laste olemasolu Uhes
vOi teises koolitlitibis, kui tuleb hakata tegelema omandamise jdukohas-
tamisega ja vastavate votete vdlja tootamisega, tuleb Oelda ka seda, et
uldine dppesituatsioon on muutunud Opilase jaoks kriitiliseks, héirivaks.
See tdhendab, on tekkinud vastuolu Oppetdd organiseerimise vormide ja
taseme ning lapsekeskse dpetamise nduete vahel. Kdige tdsisem on see
probleem meil ilmselt praegu tavakoolis, kus 6piraskustega dpilaste arv on
killaltki suur ja ka dldine haridustase ei vasta sugugi ootustele.

Millised siis on need pd&hilised lahtealused, mis v8imaldavad muu-
ta matemaatika algkursuse Opetamise lapsekeskseks ja omandamise
joukohaseks?

Matemaatika dpetamine toetub alati mingile konkreetsele ainekavale.
Ainekava esitab Uhel v@i teisel konkreetsel astmel dppesisu. See vastab
kiisimusele “mida GpetadaV.

Matemaatika dppesisu on kindla struktuuriga. Sel on kaks pdhiosa:
aine ja protsess. Nende kaudu jouab funktsioonides ja eesmérkides
taotletu dppesisusse.

Ainesse kuuluvad kdik kujutlused-mdisted, otsustused, eeskirjad, reeg-
lid, jareldused, valemid jne, mille toel vGib ja saab realiseerida matemaa-
tika Gpetamise kognitiivseid eesmérke. Aine ammutatakse matemaatikast.
Algkoolimatemaatikasse on ajast aega sealt vdetud p6himdisted, nagu
hulk, seos, arv, suurus ja kujund.

Protsess koosneb paljudest kéelistest, sdnalistest ja/vdi mottelistest
tegevustest, mille abil laps ainet métestab (arusaadavaks teeb) ning dpe-
taja ainet selgitab. Tegevusi aitab valida epistemoloogia, kuid ka mate-
maatika, sest p6himdistete kujunemine lapse mdtlemises peegeldab mdis-
tete endi ajaloolist kujunemist (flillogenees kordab ontogeneesi). Protsessi
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abil realiseeritakse matemaatika dpetamise metakognitiivsed eesmargid
(E. Noor, 1997, Ik. 92).

Jean Piaget’ ja tema koolkonna uurimustest selgub, et igal matemaa-
tikamadistel on temale omane tegevuslik alus. Kui laps tegevusi moistab ja
Oppides neid 0Oiges jarjekorras kasutab, saamegi rédkida mGtestatud,
arusaamisel pdhinevast ehk lapsekesksest Oppimisest. Kui aga laps
vajalikke tegevusi digel ajal sooritama ei &pi, muutub Bppimise toeks
tuupimine. Sel juhul peetakse Gppesisu liialt ainekeskseks.

Pilk matemaatika Opetamise eesmarkidele kinnitab, et ainet toetavad
vahemalt kaheksa tegevust: jarjestamine, rithmitamine, samavéaéarse hulga
moodustamine, hulga sailitamine (plsimine), terviku ja tema osa vordle-
mine, loendamine, mo6dtmine ja modelleerimine. Need on spetsiifilised
tegevused, kuid matemaatika kasutab aktiivselt paljusid teisigi tegevusi
nagu vaatlemist, lugemist, kuulamist, jutustamist, analliisi, sunteesi,
abstraheerimist jne. Oma arengus labivad tegevused uldjuhul kolme
etappi: algul on need kéelised, siis muutuvad sdnalisteks ja I6puks mdtte-
listeks. Selline areng ei ole iseloomulik kdigile tegevustele — loendamine
ja mddtmine jadvadki sdnalis-kéelisteks, neid ei saa sooritada méttes.

Klassiti erineb dppesisus protsessi osakaal. Toimitakse pdhimdtte jar-
gi: mida noorem laps, seda suurema tdhenduse ja vddrtusega on protsess.
Lasteaiamatemaatika on valdavalt protsessikeskne, sest ainet ei saa lapsele
enne Opetada, kui vajalikud tegevused on omandatud. Ka esimesel
kooliaastal on protsessi osa Upris suur, sest enne kooli ei joua ega suuda
laps koiki tegevusi vajalikul tasemel omandada (E. Noor, 1997, lk. 93).

Endel Noore (1997) motet aine ja protsessi osakaalust dppesisus tuleb
jatkata véitega, et nende parameetrite suhet v@ivad mojutada lisaks lapse
ealistele isedrasustele ka tema (ldised ja spetsiifilised arengu iseérasused,
mis pdhjustavad Gpiraskusi ja hariduslikke erivajadusi. Kui me soovime,
et matemaatika Gppimine oleks lapsele joukohane, siis peab Gppesisu
struktuuris protsess eelnema ainele ning aine tuleb valida eeskétt selle
jérgi, kas vastavalt lapse arengutasemele on antud protsess kujundatav voi
mitte. Epistemoloogia ja praktika kinnitavad, et ainele jouga protses-
suaalset alust luua ei saa (E. Noor, 1996).

Igal lapsel peab olema vdimalus leida oma vaimsele potentsiaalile

vastav Opetamise/dppimise tasand (kool?).
Lahtudes intelligentsustestide tulemustest vdime Opilased jaotada vastavalt
nende vaimsele uldvBimekusele teatud kategooriatesse, mis omakorda
annab v@imaluse moodustada suhteliselt homogeense joudlusega Gpirtih-
mad ja on aluseks dige mahu ning raskusastmega ainekava koostamisele.

Niisiis vOiksime sdtestada matemaatika dpetamise (ainekava) jargmi-
sed tasandid:

220



| tasand — andekate laste klassid 1Q 130ja rohkem

120-129 1Q

Il tasand — tavakool 110-119 1Q
90-1091Q

80-89 1Q

Il tasand — tasandusklassid 70-79 1Q
IV tasand — abikool 50-691Q
V tasand — toimetulekuklassid 35-"9 1Q

Lahtuvalt kbigest eeltoodust méératletakse ka matemaatika Gpetamise eri-
nevate tasandite ainekavade funktsioonid ja dpetamise eesmérgid. Jareli-
kult erinevate tasandite ainekavade raskusaste peab olema diferentseeritud
ja Uheselt moistetavalt moddistatud, ainekavad peaksid olema standardi-
seeritud vastavalt Opilaste vaimsele potentsiaalile.

Igal dpilasel peaks olema vdimalus leida tema erivajadusi arvestav
joukohase dppimise tasand.

Opilase erivajadused véivad tuleneda mitte ainult vaimsetest véi-
metest, vaid ka mitmetest sensoorse (kuulmis-, ndgemispuue) ja flisilise
arengu isedrasusetest, kditumishélvetest jne. Olenevalt konkreetse erivaja-
duse spetsiifikast ja raskusastmest voOivad lapsed Oppida erikoolides/
klassides, kus eridpetus on suunatud eelkdige puudest tuleneva arengu-
halbe Gletamisele vdi kompenseerimisele, vdi integreeruda oma vaimsete-
le vdimetele vastava tasandi kooli. Seega, teoreetiliselt meil peaks olema
vOimalik organiseerida dppetddd viiel erineval tasandil, mida vajadusel
veelgi tdpsustatakse individuaalse ainekavaga. Sellisel juhul individuaalse
ainekava tapsustused l&htuvad iga konkreetse Opilase erivajadustest, mis ei
tulene otseselt vaimsest potentsiaalist.

Kahjuks aga reaalne olukord meie vabariigis ei voimalda veel sellist
lahenemist. Kéesoleval ajal on olemas “Eesti pohi- ja keskhariduse riiklik
Oppekava”, mis sisuliselt kujutab endast raamkava tavakoolide jaoks.
Selle alusel tuleb koolidel ja klassidel koostada oma konkreetsed aine-
kavad. Samuti on koostamisel/koostatud lihtsustatud dppekavad abidppe
ja toimetulekuklasside jaoks. Samal ajal osa dpetamise tasandeid (I ja 1)
on “oma” Oppekavadega hoopis katmata. Jérelikult nende Opilaste
vajadused tuleks ka rahuldada individuaalsete dppekavadega.

Nagu eeltoodust selgub, sunnib reaalne elu meid siiski praegu rohkem
rédkima matemaatika algkursuse omandamise joukohastamisest kui jou-
kohasusest, sest dpetamine tuleb meil lapsekeskseks alles kujundada ja
pdhiroll selles tods on taita Opetajal.

Opetaja valmidus (haalestatus) ja oskus todtada Bpiraskustega
lapsega peaks praegu korvama lingad haridussisteemis. On see Ope-
tajale jdukohane?
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Opiraskustega lapse jaoks on véga oluline, milline on tema dpetaja.
Kas dpetaja on valmis teda aktsepteerima sellisena, nagu ta on? Kas Gpe-
taja teab, mida laps vajab, ja oskab talle seda anda, on valmis temaga
koost66d tegema nagu vérdne vérdsega? Opiraskustega lapsele ei ole
téhtis, mis kooli ema ta pani, vaid see, milliseks osutub tema Gpetaja.

Siit tekib omakorda kisimus, mida tdhendab tavakooli Opetaja jaoks
Opetada Opiraskustega last? Ké&esoleval ajal on pdhikooli matemaatika
dpetamisel kujunenud selline olukord, kus Ghelt poolt on dpetajale antud
suured valikuv@imalused. Riikliku ainekavaga on selgelt maaratletud vaid
Opilaste teadmiste ja oskuste maht (tase), mille nad peavad omandama
antud Opetamise astme 18puks (ndit. 3. klassi 16puks). Astmesiseselt aga
vOib Opetaja materjali mahtu ja selle omandamisele kulutatavat aega pla-
neerida vastavalt oma soovile. Kuid, millest lahtuda nende valikute tege-
misel? Mille alusel dpetaja otsustab, kas vastav dppematerjal tema klassi
Opilastele sobib vdi mitte? Mille alusel ta otsustab, kas antud Klassile
planeeritud ainemaht on piisav v8i mitte?

Niisiis, teiselt poolt, selleks, et optimaalselt &ra kasutada antud valiku-
vOimalused, peab Opetaja oskama hinnata nii Oppematerjali kui ka
Opilaste Oppimise joudlust, dppe joukohasust. Varasema Gppesisteemi
ajal oli Opetajal vOimalik kasutada rangelt reglementeeritud Oppepro-
grammi ja sellele vastavaid Opikuid, ka kontrollté6d olid tsentraliseeritud
korras koostatud ja neid vdis kasutada. Sellepdrast Opetajal ei olnudki
vajadust siliveneda sellesse, kas ta Opetas programmi, Opikut, ainet voi
andis eluks vajalikke teadmisi ja oskusi konkreetsele Opilasele. Ta lihtsalt
Opetas materjali, mida 6pikus leidus.

Nuld aga, kui Opetajal on vaja endal ostustada, mida ja mis mahus,
kellele ja kuidas Opetama peab, kontrollida, kas Gpe on kdigile lastele
joukohane ja valikud otstarbekad olnud, selgub, et Gpetajad on suurtes ras-
kustes. Neil ei ole selgeid ja Giheseid kujutlusi parameetritest, mille alusel on
voimalik Opilaste teadmisi ja oskusi adekvaatselt madratleda, nende joudlust
hinnata. Teatud leevendust annavad muidugi selles osas viimastel aastatel
korraldatavad tdienduskursused parandusdppe Opetajate ettevalmistamiseks.
Kuid 0Opiabiststeemi nduetekohane kaivitumine tavakoolis votab ilmselt
siiski veel kullalt palju aega, sest kdik pdrkub kas majanduslikele raskustele
vOi hé&alestatusele piihenduda eelkdige tugevamate Opilaste Opetamisele,
kellest vdib saada edasiGppijaid ja kooli maine tdstjaid.

LOpetuseks tahaksin ©elda, et nii matemaatika algkursuse kui ka
mistahes teise aine omandamine on vdimalik vaid siis, kui 6pe on 0Opi-
lasele joukohane. Mistahes kool, vdttes last vastu, votab endale ka vastu-
tuse sellele dpilasele joukohase Gppe tagamise eest. Kooli maine peaks
sbltuma tegelikult sellest, kuivérd see suudab rahuldada kdigi oma &pi-
laste Gppimisega seotud vajadused. Kui Uhte voi teist tilpi kooli vdima-
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lused ei luba luua optimaalseid tingimusi konkreetse lapse erivajaduste
rahuldamiseks, siis tuleb aidata sellel lapsel (vanemate ndustamise teel)
leida talle sobivam kool. Ainult juhul, kui meil 6nnestub kujundada lapse-
keskne Opetamise siisteem, vdime me loota, et dpilaste vaimne potentsiaal
saab maksimaalselt valja kujundatud ja nad leiavad oma tegelikele
vBimetele rakenduse elus.

HEJOCTATKW B PABOTE MO CUCTEMATU3ALNU
3HAHN YUALLMXCHA BCMTOMOTATE/IbHOW
LUKO/1bl K HEKOTOPBIE MYTW
NX MPEOAONEHUNSA

C. A. ly6oBCKNii
r. CnaBsiHCK, YKpaiiHa

V3BeCTHO, YTO Y4ebHbIA MaTepman ycBamBaeTCs YMCTBEHHO OTCTa/ibiMu
JeTbMU B BuAe (parMeHTapHbIX CBefeHWI, PefKO CBA3AHHbLIX MeXay
coboii nornyeckun. MoatoMy nposefeHve paboTbl MO CMCTEMATU3ALUN KX
3HaHWIA MMeeT BONbLUOE KOPPEKLWOHHOE 3HavyeHue. YUT0Obl BbIACHWUTD,
HacKo/bKo 3(h(heKTUBHO MPOBOAMTCA Takas paboTa Ha MpaKTWKe, Hamu
6bU10 NOCeLLeHO, 3anNpOTOKONMPOBAHO U NpoaHannM3oBaHo 134 ypoka reo-
rpadyn, 13 HUX 90 KOMBUHMPOBaHHbLIX YPOKOB 1 44 ypoKa 0606LieHNs 1
cucTemMaTmsaumm 3HaHuiA. eorpadusi Hamy 6blna BblbpaHa MOTOMY, 4YTO
ee COfiep>KaHue MO3BOMAET YCTaHaBNMBaTb MPAKTUUYECKM Ha KaXAOM Yypo-
K& MHOXECTBO pPa3H006pa3HbIX (MPOCTPAHCTBEHHBIX, KOMMYECTBEHHBIX,
MPUUYNHHO-CNEACTBEHHBIX, (YHKLUMOHANbHBIX, WepapXM4yeckux u Aap.)
CcBSi3el MeXAYy NOHATUAMMW U hakTamu.

PesynbTaTbl HabnogeHMs KOMOWHUPOBAHHbLIX YPOKOB MOKas3anu, 4To
/UMb HAa HEKOTOPbIX W3 HWX BHUMAaHWE LIKOMbHWKOB B TOW WAM WHOM
(hopMe aKLIEHTMPOBANOCh HA JIOFMYECKUX OTHOLUEHUSI MEXAY OCHOBHbLIMU
CMbIC/IOBbIMW 3/IEMEHTaMM pPacCMaTPUBAEMOr0 Ha YPOKe 00beKTa No3HaHWUs
(HanpvMep, >KMBOTHOTO MWpa CTEMHOW 30Hbl WAU MPOMbILLIEHHOCTK
3cToHMM). TakK, NpU MOBTOPEHUM B KOHLE YPOKA TOMbKO YTO M3YYEHHOI
reorpau4eckoil HOMeHKNATypbl YUUTeNns peaKo OpMeHTUPOBAN YYEHUKOB
Ha TO, 4TO MOps, FOpbl, OCTPOBa, PeKW, ropofga U T.N. HEO6XOAUMO
nepeuncnsTb UM MNOKasblBaTb B  OMNpefeNieHHOl MocnefoBaTe/lbHOCTY
(c ceBepa Ha tor, No YacoBoli CTpenke). LLIKONbHWKaM Takxe HeyacTo npea-
naranocb ONpeAenuTb MPOCTPAHCTBEHHbIE 3aBUCMMOCTW MeXAy reorpa-
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(bnyeckumm ob6bekTamu (Hanpumep, YykasaTb B KakOM Hanpas/ieHum
Haxo4uTCA OAWMH M3 HWUX NO OTHOLUEHUIO K APYroMy WaM Hao60poT, Kakue
00OBEKTbI HAXOAATCA MO OTHOLLUEHUIO K YKa3aHHOMY Ha CeBepe, tore u 1.4.).

Nnwb Ha 8-mMn ypokax Mbl Habnwgann opraHu3auuio yuuTenem
YMCTBEHHOW [eATENbHOCTM AeTei No KnaccuukaLum noHATWIA, UHTErpu-
POBaHHbIX B 00BLEKT NO3HaHWA Ha ypoKe. MpK 3TOM LWKONbHUKM 0BbIYHO
BbIMUCbIBAIN M3 y4YeOHMKA Ha3BaHWUA PacTeHWM, XUBOTHbIX, BMAOB MNpo-
MbILIIEHHOCTM U T.N. B rpadbl Tabnuy, nNpeanoxeHHbIX Mefarorom.
OO6BbEeKTUBHO BbIMO/IHEHWE TaKMX YNpaXKHeHWI cnocobCcTBOBANO MOHMMA-
HUI0 YYEHVMKaMW UepapXmnyeckux CBA3eil Mexay MOHATUSAMU, OHAKO cre-
UManbHO [aHHble CBA3M HU Ha O4HOM W3 Bbl4ENIeHHbIX YPOKOB He
obcyxganuce.

Ha MHOrmx ypokax peTsM O6BACHANNCL MPUYUHHO-CNEACTBEHHbIE
CBA3W MeXAY ABNEHUAMMU NPUPOLbI U AeATeNbHOCTbIO yesnoseka. OfHako
B XOfle NepBUYHOrO 3aKpensjeHus maTepuana OT YYEHUKOB pefKo Tpebo-
Ba/IOCb BOCMPOM3BEAEHME Kay3a/lbHbIX 3aBUCUMMOCTENA, OCOBEHHO ecnn
OHW HOCUAM NoCnefoBaTe/IbHO-AeTEPMUHUPOBAHHBIA XapakTep. Hu Ha
OfHOM M3 MOCELEHHbIX YPOKOB MPU MHOXECTBEHHOM YCTaHOB/EHUM
KOMIMYECTBEHHbIX OTHOLIEHUI A MeXAYy PpasIMYyHbIMKU reorpauyeckumm
ob6bekTammn (Npu COMOCTABAEHUWN MX BEVYUH, PacnofiOKEeHWE B MOPSAKe
BO3pacTaHMA WAM y6biBaHWA, CPaBHEHWMM YacTell U LLefioro) He WCMO/b-
30BanunCb CTONGMKOBbLIE U KPYTOBbIe AMuarpammsl.

NTak, nepBbIM 06LMM HefOCTATKOM KOMOWHMUPOBAHHLIX YPOKOB
ABMNACb 3MU30LUYHOCTb WCNOMb30BAHUA [LOCTYMHbLIX AN aHOMa/IbHbIX
[eTeil rpauyeckMx CpeAcTB, KOHKPETUIUPYHOLMX U BbIAENSIOWMNX
CTPYKTYpPY Y4YebHOlW nHhopmaunm.

N3BecTHO, 4To 06bLIYHO 6Onbliasg TemMa pacyMTaHa Ha HECKONbKO
KOMOWHMPOBAHHbIX YPOKOB M K MOMEHTY 3HAKOMCTBA C reorpamyeckum
PermoHOM YMCTBEHHO OTCTa/lble AeTu YycrneBalT 3abblTb MHOIMe CBefe-
HUA, 6e3 KOTOPbIX HEeBO3MOXHA ero LefocTHO-0606LeHHas XapakTe-
pucTuka. B TO e BpeMs HU Ha OAHOM U3 HabnloAaeMbliX HAMU KOMOUHU-
POBaHHbLIX YPOKOB MOAFOTOBKA K COCTaBMEHWIO TaKOl XapaKTepuCTUKM
cneumanbHo He Benacb. 3TO ABUIOCH BTOPbIM HELOCTaTKOM YPOKOB
[aHHOro BUAa.

N3 44 nTOroBbIX YpPOKOB COfepXaHue nuwb 12-TM cnoco6CcTBOBaNO
cucTemMatmsaumy 3HaHuii yyawmxcs. pyu 3TOM yuuTens CTPeMUIUCh He
NpPOCTO MOBTOPUTL CBELEHUA MO KaXAOMY OTAe/IbHOMY BOMPOCY TEMbI, HO
N 00befMHUTL UX B CUCTEMY: BHUMaHWe AeTeli aKLEHTMPOBaNOCb Ha
3aBMCUMOCTAX K/IMMAaTa MeCTHOCTM OT ee reorpa)Myeckoro rMonoxeHus,
XapakTepa pacTUTENbHOro Mupa OT OCOOGeHHOCTel KaMMaTta M Mous,
pasHo06pasns 3aHATWI HaceneHns oT NPUPOLHbIX YCNOBUIA U PecypcoB K
T.N.OfHaKo, M Ha 3TUX YpOKax WMenucb OTAefibHble HefoCTaTKW. Tak,
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CBA3N MeXJy CBeAeHMAMM, OTHOCAWMMUCA K pasiMyHbIM BOMpocam
TeMbl, YCTaHaB/MVWBa/IMCb HEAOCTATOYHO MOCNEA0BATE/IbHO W  MOJHO.
LLIKonbHMKaM He npefnaranucb 3afaHus Ha conocTaBneHWe OLHOPOAHOA
WH(OpMaLnK, PacCMOTPEHHOW MpY WM3YYeHUWM Pa3UYHbIX TEM, TuMa:
“CpaBHMTE PacTUTENbHbIA MWUP CcTeneid M TYHAPLI”. DTO He CNOCOO6CT-
BOB&/10 OCO3HAHMWIO Y4allMMUCA Ha AOCTYMHOM YPOBHE (DU3NYECKMX U
39KOHOMUYECKNX 3aKOHOMEpPHOCTEN.

Ha ocTanbHbIX 32 ypoKax OCHOBHOE BHWMaHWe Yy[enanocb NpocTomy
MOBTOPEHWNIO M3YYEHHOr0 MaTepuana ¢ 3NU304NYECKUM COMOCTaB/IeHUEM
CBE[IEHNA, PAaCCMOTPEHHbIX Ha Pa3MYHbIX YpPOKax W COOOLEHWEM Yyuu-
TenemM AONONHWUTENbHBLIX (MHOT4a LOCTaTOYHO NHOGOMbLITHLIX, HO Hecy-
LLEeCTBEHHBIX C TOYKM 3PEHUs cUcTemaTu3aunm 3HaHWA O pernoHe) dak-
TOB, IEMOHCTpaLueid unacTpaynii, pparMeHToB AnadmabMoB W T.0.

YuutbiBasd BblefEHHbIE HEAOCTaTKM LUKOALHOM MpakTUKKU, a Takke
npvHMMas BO BHMMaHMe paspaboTkum B o6weir (JI. A. 3opuHa,
W. A. NepHep, HO. A. CamapuH, M. H. LLlapgakos u gp.) v cneynanbHo
(. T. EpemeHko, X. C. 3amckuii, B. H. CuHeB un gp.) ncmuxonoro-
nefarormyeckoli Hayke, Hamu 6bina paspaboTaHa MeTOAMKA SKCNEpPUMEH-
TaNbHOro 06YYeHMWs, HaleseHHas Ha cucTemaTu3auMio 3HaHUIA aHOMab-
HbIX YYEHWUKOB. TeKyllee M UTOFOBOE COMOCTaB/IEHWE 3HAHWIA yualmxcs
KOHTPOJIbHbIX W 3KCNEPUMEHTaNbHbIX TPynn CBUAETENbCTBYET O ero
3 eKTUBHOCTN.

Bblgenmm KpaTko Hambosnee 3HauuMMble HanpassieHUsA paboTbl, CNo-
COOCTBYIOLLE MTErpaumMm paspo3HeHHbIX 3HaHW YMCTBEHHO OTCTanbixX
LUKOMbHUKOB B LENIOCTHbIE CUCTEMbI Pa3fIMYHOro WMHMOPMALUOHHOIO
ypoBHSi (MO OAHOMY BOMPOCY TeMbl, MO BCel Teme, MO LeNOMYy pasgeny
nporpaMmbi):

e nocnefoBateflbHOE W LeneHanpasneHHoe (MOPMUPOBAHNE B CO3HAHUM
YUYEHUKOB MOHATUIA, MOANEXALLMX CUCTeMATU3ALUN;

* TOCTOSHHOE W BapuaTMBHOe aKLeHTUPOBaHWe BHUMaHMWS LUKO/IbHUKOB
Ha pas/INUHbIX JIOTMYECKUX CBA3AX MeXAy MOHATUAMMU, COCTaB/IAKO-
LYIMW OCHOBY OMpefeneHHON CUCTeMbl 3HaHWA, C WMCMOMb30BaHUEM
COOTBETCTBYIOLMX CPefCTB (JOCTYMHBLIX KapTOCXeM, Auarpamm,
CTPYKTYPHO-NOMMYECKUX CXEM, KnacCUUKaLMOHHBIX Tabauny, 1 T.M.);

* nepuofMyeckas OpraHusauus YnpaxHeHwidi Mo COCTaBNeHWIO AeTbMU
LIe/IOCTHbIX W pPa3BepHYTbIX paccka3oB 06 00bekTe MO3HaHMA C MNpu-
MeHEeHVEM MaHOB, a TakXXe Ha3BaHHbIX BbIlle CXeM 1 Tabnwuw,

* 3aMofHeHMe Ha KaXAoM KOMOGMHMPOBAHHOM YpPOKe COOTBETCTBYHOLLEN
“AUeilkn” CBOAHOW Tabnuubl, rae No ropu3oHTann B OAHOM U TOR Xe
nocnefoBatenbHOCTU (reorpadmyeckoe MOJSIOXKeHWe, KAUMaT, pacTu-
TEMbHbIE W XWBOTHHbIA MUP, BWAbl PacTeHWEBOACTBA, >KWMBOTHO-
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BO/ZCTBA, NMPOMbILIEHHOCTN U T.N.) PUKCUPYIOTCS CBefeHns 060 BCex
n3yyaemblx permoHax (MPUPOAHbLIX 30HaX);

e nepuoguyeckas paboTa C AaHHOW Tabnvueil Ha MTOrOBbIX YpPOKax
(cpaBHEHME maTepuanoB, 3a)MKCUPOBAHHbLIX KaK B OAHOM U TOM >e
psfy, Tak ¥ B OGHOM W TOM e CcTonbue);

e CTMMYNMPOBaHWe YCTONYMBOrO MO3HABATENbHOrO0 MHTepeca K cucTeMa-
TU3aLMU 3HAHWIA Ha OCHOBE OpraHM3auuyM UX 3BPUCTUYECKON AesTeb-
HOCTW, a TaKXe 1CMOMb30BaHNSA ANAAKTUYECKUX UFP U KOHKYPCOB, Mpes-
yCMaTpUBAIOLLMX YCTAHOBMEHME Pa3NIMUYHbIX IOFMYECKUX B3aMMOCBS3el
MEeXJy CBEAEHUAMU, PACCMOTPEHHBLIMMN Ha Pa3NNYHbIX YPOKax.

MepeuncneHHsble BUAbl paboT MO cucTemaTm3auuy reorpatmyecknx 3Ha-

HUIA yyalmxcsd MOryT 6biTb 3(HEKTUBHBIMU W MNPU U3YYEHUU APYTrX

AUCUMNANH BO BCMOMOTaTe/lbHO LUKOSe.

MPOBNEMA ONTUMN3ALNN YHEBHOI O
MPOLECCA B CMCTEME IMNMPOCBELWEHNA

3. I'po3a
Kves HMY um. M. IN. paromaHoBa, Y KpaiHa

B cucteme npocBelleHns, KOTopas SABASETCA 3HAYMTENbHOW OTpacibio
obLecTBa, BCE 60fee akTyanbHbIMU CTAHOBATCS MPOGIEMbI, CBA3aHHbIE C
yuebHbiM npoueccom. OfHa M3 HUX — npobnema ero onTumusauum. B
YCOBUAX KOPEHHOW MepecTpoiiKM BCeX CTOPOH XXM3HM 06LLecTBa, nepe-
CMOTpa ero OpWMEHTWMPOB W LIEHHOCTel B peLleHun NpobneMbl ONTUMU-
3aumm ydyebHOro npouecca B y4ebHOM 3aBefieHUn N06Oro Tuna Ha nep-
BbIl NflaH BLICTYNAlOT MCUXON0TMYeckne HakTopbl.

YuebHbIii NpoLecc, Kak M3BECTHO, UMEET ABe CTOPOHbI: 06y4eHue K
yuyeHue. OOyuyeHMe npencTaBnseT COOOW (PYHKLMIO yuuTens, npegno-
JaBaTens, a yuyeHne — y4eHuka, CTyfieHTa, KypcaHTa. Ycnex v pesynbTa-
TUMBHOCTb MpoLecca 06y4YeHMs 3aBUCAT OT yuyeTa psja NCUXONOrMYeCcKnX
(hakTOpOoB.

B foknafe npegnonaraeTca ocBelleHWe Hanbonee BaXKHbIX M3 HUX Ha
OCHOBE M3y4yeHUs NpobnemMbl Ha Kaegpe CypAoneaaroruku u noroneaunu
HMY umenn M. IN. [paromaHoBa. B cogepxxaHue foKnaga BOAAET Xapak-
TEPUCTUKA MNCUXONOrMYECKON CYLLHOCTM cofepXXaHus obyueHus, pacc-
MaTpMBaEMOro Kak CWUCTEMa 3HaHWiA, nNpefcTaBaawolas coboli noru-
UECKYH CTPYKTYPY UM COCTOALLYH W3 pAfa KOMMOHEHTOB.
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Hapsagy ¢ aTum 6yayT pacCMOTPEHbI:

1 dakTop Ncuxonornyeckor MobmunmsaLmm obyyaroLmnxcs;
2. (bakTOp MCKMXO/OTMYECKOl aganTauuu;

. (paKTOp CeNneKTUBHOCTY;

. (haKTOp 3MOLMOHaNbHO KOM(OPTHOCTK;

thakTop aigeTusmva.

oA w

MPOBJ/IEMA NMOAIMOTOBKW HEC/IbILWALLLIX
YUALLNXCHA K CAMOCTOATE/IbHOW
TPYOBOW AEATE/IbHOCTW

Bauecnas 3aceHKO
Knes HVW pedekTonornu, YkpaitHa

B cyLiecTByOWMX COLNANBHO-3KOHOMUYECKUX YCNOBUAX MepBOOYepes-
HOe 3HauyeHWe npuobpeTaeT KayecTBO MOArOTOBKM MOJSIOAEXM K CamMo-
CTOATENbHOM >KM3HW. ITO HEenocpeACTBEHHO OTHOCMTCA M K fuuaMm C
HejocTaTKamy cfiyxa, KOTOpble WMeKT MpPakTUYeCKM HeorpaHWyeHHble
BO3MOXHOCTW CBOEr0 pasBUTUA U MOTYT MAOLOTBOPHO TPYAUTLCS.

Kak nokasblBaeT OMbIT U MOATBEPXAAOT CreunanbHO MpoBeAeHHble
NCCNeA0BaHNA, faneko He Y BCeX BbIMYCKHWKOB CMeLuanbHbIX LWKOM 418
rayxvx u cnabocnbilwaliMx npoLecc CcouManbHO-TPYAO0BOWA aganTauuu
NPOXO4UT ObICTPO U 6e360/1e3HEHHO. OKO/M0 MOMOBUHBLI  HEC/bILWALLUX
IOHOLLEl 1 [eBYLUEK MeHST MPUOGPEeTEHHbIN B LUKOME-UHTepHaTe npo-
(b NOArOTOBKY YXKe B TeYeHWe MepBblX A4BYX /IeT Moc/e Bbinycka. 3Ha-
ynTeNbHOE KOMMYECTBO MOJIOAbIX NHOAEN C HefocTaTKaMu Cyxa ocTaeTcs
HeTPyLOYCTPOEHHbIMM BOO6Le. [lpuBfeKaeT BHUMaHWE W A0OCTATOYHO
Y3KUiA KPYyr npodeccuii, KOTOPbIMW OBMafenn rayxue u cnabocnbilialine
BbIMYCKHUKM.

TakuMm 06pa3om,.Hapagy C “BeYHOW” npoGnemoii MOBbIWEHUSA Ka-
yecTBa y4ebHO-BOCNMTATENLHOMO MpoLecca B LefIoM, BO3HUKaeT Heo6Xo-
OVIMOCTb BHECEHMA ONpeAeneHHbIX U3MEeHEHW B cucteMy obpasoBaTteb-
HOW 1 MpogeccnoHanbHO-TPYL0BON NOATOTOBKM HEC/bILALLNX C YHEeTOM
npoucLieanx npeobpasoBaHuUiA 1M 3anpocoB obuiecTsa. Mpexne Bcero
peyb NAeT 06 OTKPLITUKN KNAcCoB C Yryb/eHHbIM U3YyYeHUEM OTAENbHbIX
yuebHbIX NpeaMeTOB MpY CYLLECTBYHOLWMX TUMAaxX y4ebHbIX 3aBefeHuni ans
AL, ¢ HejocTaTKaMy Cyxa, a TakXXe CO34aHuW 3aBefeHWid HOBOro TuMa,
roe Ha ocHoBe AMMMEPEHLMPOBAHHOIO O00YUYEeHMA KaxXAblA ydalwuiics
CMOXeT Nony4nMTb ONTUMaNbHbLIA YypOBEHb Kak 06pa3oBaTeNbHOW, TakK W
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npogeccnoHanbHOM NOArOTOBKM, BKAKOYas KBanuduKauuiw no m3bpaH-
HOIA cneynanbHOCTH.

Bce 3710, 6e3ycnoBHo, OyfeT cnocobcTBOBaTb NpPOLECCY COLuManbHO-
TPYLOBO afanTauun LOHOLIEA W [eBYyLleK C HeAoCTaTKaMu clyxa W ux
NOAroTOBKe K CAMOCTOATENbHOM XXU3HU B LIENIOM.

NIPA KAK PA3BUBAKOLLNIN SNTEMEHT
CEHCOPHbIX CITOCOBHOCTEW PEBEHKA

Vineta Jonite
Latvia

B pa3sutun pebeHKa [OLWKOMLHOrO BO3pacTa 6OMbLYIO POb MrpatoT
CEHCOpPHble CMNOCOGHOCTU, KOTOpble NpuobpeTaldTCAs W pa3BUBalOTCA B
npoLecce CEHCOPHOro pasBuTWA, Korfga NpoucxoguT pasBuTUe CeHcop-
HbIX CUCTEM BO BPEMS aHa/n3a BHELLHEr0 U BHYTPEHHEr0 OKPYXeHWs.

CeHCOpHble CMOCOOGHOCTU B 6OMbLUOH CTeneHW CBA3aHbl C BaXHbIMU
ANA pasBUTMA pebeHKa MCUXMYECKUMW MpoueccaMn MO3HaHWSA: OLlylLle-
HUAMKW, BOCMPUATMEM, MPEACTAB/EHUAMU, MblLUNEHNEM W NaMATbIO, BO
B3aUMOJENCTBAM KOTOPbIX, YUWUTbIBAS B3aMMOCBA3aHHOCTb MPOLLECCOB,
pa3BMBalOTCA CEHCOPHbIe CMOCOBHOCTU [LOLWKOMbHUKA.

OwyuieHns ABNAKOTCA MepBbIM MO3HAaBaTe/lbHbIM MPOLLECCOM, C MNOo-
MOLLbIO KOTOpPbIX pebeHOK MosyvyaeT MHOPMaLMI0 U3 BHELLHEro W BHYT-
pPeHHEro mMupa. 3puTenbHbIM OLLYLIEHUAM MPUHALNEXMUT camoe BaKHOe
MeCTO B MCUXMYECKOM pa3BUTMM pebeHKa [OLIKOMbHOrO BO3pacTa, Tak
KaKk Mo [JaHHbIM WCCNefoBaHUA 3PUTESIbHbIE OLLYLLEHUA BOCMPUHU-
mMalT — 56%, cnyxosble owylleHns — 40%, TaKTU/IbHbIe OWYLLEHUA —
2,5%), BKycOBble OlWyLleHns — 1%, 060HATeNbHble owyuleHns — 0,5%
oT 100% o6Lwero o6bema MHGpopMaLmm.

3puTeNibHble OLWYLLEHNS CBA3aHbl C BOCMPUATUEM LBETa U PasBUTUEM
BUAEHMS LBETa, KOTOpPOe y pebeHKa MPOUCXOAUT C pasBMTUEM OCTPOThI
3peHus.

LiBeT sBnseTCA CBOWCTBOM, KOTOpPOE 4Yef0oBEK B MpoLiecce BU3yasb-
HOro BOCNPUATUS NpUCBanMBaeT 006bEKTaM MaTepuanbHOro Mupa, OCHOBbI-
BaACb HA CYOBEKTMBHOM 3PUTENLHOM OLLYLLEHUN.

Kak HayunTb pebeHKa pa3nuyaTb LBeTa, MX OTTEHKU U BO3MOXHOCTU
Mupa Kpacok? Kak akTMBM3MPOBaTb YMeHUe pebeHKa BOCNPUHMMATL, pas-
NmyaTb M naeHTUduLmposarb Useta? Kak akTMBM3MpPOBaTb 3TW MPOLLECCHI
M caenaTb Ux 60nee NHTEPECHbIMU?
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C nomowbio yBfeKaTe/IlbHOW Wrpbl, B CO34aHUN KOTOpbI Oblna
BO3MOXHOCTb Y4acTBOBaTb CaMOMy. 3TO Urpa OTKpbIBaeT LUMPOKME BO3-
MOXXHOCTU 15 Pa3BUTUA OLLYLLEHWUIA, BOCNPUATUS, 3MOLMIA, YYBCTB M Xe-
naHWii. PebeHKa MNpuUB/KaeT AeATENIbHOCTb, B KOTOPOW OH CaM MOXET
MPWHATL ydacTue, TaK KakK 3TO [aeT BO3MOXHOCTb CaMOYTBEpPAMTLCS.
Uepe3 npakTUYeCcKOe yyacTue B Urpe, peanusvpys CBOK MOTPe6HOCTb B
aKTMBHOCTW, OCBaMBaeT LBeTa M BO3MOXHOCTb MOCTWUYb YAWBUTENbHbII
MUP LiBETOBbLIX OTTEHKOB.

Mrpa aBnsieTca BapnmaTUBHO-CUTYaTUBHOW TBOPUYECKON fesATenNb-
HOCTbIO (3aHATUEM) C 0COBbIMW MpPUEMaMW W MNpaBuaamu ¢ pasBu-
BalOLLMM, CTUMYNUPYIOLMM W pa3BfieKaTe/ibHbIM XapaKTepoM (ee
npouecc B BUWAE COpPEBHOBaHMS APYr C Apyrom ob6ebecneumBaeT
MHOFO(hYHKLMOHA/IbHYIO TBOPYECKYHO feATeNbHOCTb).

POPMUPOBAHUE MOHATUIA Y YMCTBEHHO
OTCTA/IbIX LUKO/IbHUKOB C
ICMO/Ib3OBAHVEM KOPPEKLIVIOHHO-
PA3BVBAIOLLMX ®YHKLMA HAFNAAHOCTW

A. KanyctuH
CnaBsHCKWIA NeANHCTUTYT, YKpaiHa

Mpobnema (hOpMUPOBaHUS MOHATUIA U YMCTBEHHbIX AEACTBUIA C MCNOMb-
30BaHMEM KOPPEKLMOHHO-Pa3BMBaOLLNX QYHKLUNUIA HArnsgHoOCTW He cTana
0ObEKTOM LUMPOKOTO MCCNeAoBaHusA. Teopunm W NpakTuKe HarfsgHoro
00yuyeHuss B paboTe BCMOMOraTe/bHbIX LIKOA HE YAENsN0Ch [LOMKHOIO
BHVMaHWS M3-3a KaXYLLeics 04eBMAHOCTM M HenpobieMHOCTM BOMPOCa.
Ha Haw B3rnsg, 3gecb cpabaTbiBasio MCMXO0TMYECKOe SIBiEHNE — “Npu-
BblkaHVe”, Mo3BonuBllee Knanapeay chopMynmpoBaTh TakK Ha3biBaeMblli
“3aKOH OCO3HAHWA”, rNacuBLLNIA O TOM, YTO Yem 6OnbLUEe Mbl MOMb3yeMcs
KakuM-n1bo OTHOLLEHWEM, TEM MEHEe Mbl ero OCO3HaeM.

O606LLeHME TEOPETUYECKMX MaTepuasioB M MPaKTUKU paboTbl LUKOS
MOKa3blBaeT, YTO HarffAHOCTb paccMaTpuBaeTcsi, B OCHOBHOM, KaK cpef-
CTBO ()OPMUPOBAHNSA Y YUaLLMXCA KOHKPETHbIX NPeACcTaBNeHWi, BbICTynas B
[BYX OCHOBHbIX (DYHKUMAX: WAMOCTpaLMU U AemMoHcTpauun. Ans osna-
[EHVS TMOHATUAHBIM  MbILLNEHNEM, abCcTparvpoBaHHO-Bep6a/lbHbIMU 3Ha-
HUAMW PEKOMEHAYeTCs NoCcnefoBaTe/lbHOe COKpaLLeHMe HarsagHOCTH.

OfHaKo, pe3ynbTaTbl HalIWX 3KCMEPUMEHTANbHbIX UCCNeA0BaHUl CBU-
[eTensCTBYIOT O TOM, UYTO OCHOBHbIM $IBASIETCS BOMPOC He CTO/MLKO O
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KO/INYECTBEHHOM COKpalleHUM WAN YBEeIMYeHUN HarnsgHo-06pasHbIX
CPEeACTB, CKOMbKO O KAaYeCTBEHHbIX M3MEHEHUAX MX (YHKLMWIA B 3aBUCK-
MOCTU OT KOHKPETHbIX Lenei pasnnyHbiX 3TanoB (hOPMUPOBaHUA MOHS-
TWIA N YMCTBEHHbIX LEACTBUIA.

Tak, Ha Ha4anbHOM (NOAFOTOBUTENILHOM) 3Tane HarnAa4HOCTb UCMOSb-
3yeTca B LeNaX PeKOHCTPYMpOBaHWs, MepecTpoiiku HeuvyéTKOo chopmu-
POBaHHbIX “XWUTEMCKUX” 3HAHUI O peanbHbiX 00bEKTAX W ABneHUAX. Mpu
3TOM BapbMpOBaHWe HarasagHbIX CPeACTB CMNOCOGCTBYET Hayda/lbHOMY
(hOpMMUPOBAHUIO Y LUKOSILHWKOB MNPMEMOB AUPGHEpPeHUNPOBAHHOIO BOC-
NPUATUA CYLLECTBEHHbLIX W HECYLLECTBEHHbIX MPU3HAKOB MOHATUNA U WX
rpynnupoBKW. 3[4eCb XX€ Ha YpPOBHe HarfsafH0-o6pasHOro MbilWAeHUS Y
YYEHWKOB ynopso4mBaetca Npuém cpasHeHus.

Ha nocnegytowem 3atane (yHKUMS HarnsagHoOCTM M3MeHseTcs. Yua-
L MIACA ONepupyeT YXKe CYLLEeCTBEHHbIMW MPU3HAKaMU NOHATUIA, AaHHbIMM
B C/IOBECHOM nMnaHe. HarnsgHblii 06pa3 urpaet B TakoM Clly4Yae pofb,
aHanornyHy N6oMy CyLLeCcTBEHHOMY Mpu3HaKy. ITOT 06pa3-npu3HaK
CBOMM COfepXXaHNeM BXOAUT B CTPYKTYPY hOPMUPYEMOTO MOHATUA. Yua-
WMACA Ha OCHOBE accoumauuy CXOACTBA U CMEXHOCTW BUAUT B HEM He
TO/IbKO KOHKPETHbIA 06pa3, HO M CMCTEMY abCTPaKTHbIX MPWU3HAKOB, He
OTP@KEHHbIX B HArNSAHOCTU, HO BHYTPEHHE C Hell cBf3aHHbIX. C Apyroi
CTOPOHbI, HarffgHbll 06pa3 CAyXWUT CPeLCTBOM YTOYHEHUA 3HAHWA,
nojBefeHns K 0CO3HAHUIO MHOXECTBEHHOCTU CYLLECTBEHHbIX MPU3HAKOB.

dopmMupoBaHME Y YyuYalMXCA YMCTBEHHOrO MpuéMa MW30MPYHOLLEN
abcTpakuMm ¢ 0Nopoit Ha HarnsigHo-o6pasHbIi MaTepuan nomoraet Jyd-
LUeMY BbIYJIEHEHWIO W OMEPUPOBAHUIO B C/IOBECHOM MfiaHe CyLUECTBEH-
HbIMW npu3Hakamu. Ha 3TOM 3Tane Mbl WCMOAb30BaaM, B OCHOBHOM,
CHOXKETHO-HarNsgHbIA MaTepuan.

Ha atane cBegeHua OTAENbHbIX MOHATUIA B 60Nee UM MEHEe LUMPOKME
CUCTEMbl 3HaHWI Harfga4HOCTb MCMOMb3YeTCA C LENbH akKTuBM3auun y
yyalmnxca LeaTeflbHOCTU BOOOBPaXeHUs WKW AN PacKpbiTUA NPUUYUHHO-
CNEeACTBEHHbIX OTHOLIEHWI MeXAy ABNeHUAMU. [pu yCTaHOBNEHUN CNOX-
HbIX COflepXXaTeNbHbIX CBA3eW, KOrga OoTAeNbHbI 06pa3 accoumpyeTcs C
pALOM  MPU3HAKOB  ONpefeneHHOro MOHATUA, HArnsigHOCTb  Takke
SBNSETCA OAHWM M3 MPUMEPOB KOHKPETHOro MNpOosiBAeHUS 0606LLEHHbIX
3HaHW, OCHOBbLIBaACb Ha KOTOPbIX Yy4alluiAicAd AO/MKEH YCMaTpuBaTb U
Jpyrvie 04HOPOLHbIe Cyyau.

B npouecce o6yyeHns uenecoobpasHO MCNOMb30BaThb HarfisgHO-06-
pasHble CPefCTBa Ha BCex aTanax (popMUpPOBaHWSA MOHATUIA U YMCTBEHHbIX
[JEeNCTBUIA C KayeCTBEHHbIM W3MEHEHWEM WX (PYHKLUMWIA (ECTECTBEHHO, B
COYETAHUWN C HarnAAHO-CUMBOIMYECKUMU, C/IOBECHBIMW, MPAKTUYECKUMU
cpeAcTBaMu 06y4veHuUs).
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Takum 06pa3oM, OCHOBHbIM B 00Y4YeHWW SBASETCA AUHAMUKA MEHSH0-
Lmxca QYHKUMIA HarnsgHoOCTW: OT CUTHa/IbHO-UH(OPMATUBHOM K HOCUTENIO
06pa3sa, K OyHKLMM 0Nopbl BHYTPEHHWUX YMCTBEHHbIX AEACTBWIA, onepexaro-
LUeiA YHKL MW B UHTETPUPOBaHMU CHOPMUPOBAHHBIX 3HaHUIA. HarnagHoCTb
BbIMO/HAET (PYHKLMIO He TOSIbKO CTUMY/IMPOBaHWSA, MYyCKa No3HaBaTe/IbHOW
[eATeNbHOCTM, HO M (DYHKUMIO NepBOHaYaNbHOW KOHKpETM3aLuMu BO3HUK-
wero obpasa WM, BO BCSKOM Cry4yae, KakuWX-NMbo OTAeNbHbIX CTOPOH,
MoTOMY, YTO “MOMHOLEHHBLIA C TOYKW 3PEHUS PErynsauun AesaTeslbHOCTM
0bpa3z nofobeH alicbepry — B Kax[blli MOMEHT Ha MOBEPXHOCTW BUAHA
NWb ero HebonbLLas YyacTb. MponcxoauT Nouck Tpebyemoli nHpopmalmu,
Bbile/IEHNE CYLLECTBEHHbIX MPU3HAKOB, C/MYEHMWE WX U OfHOBPEMEHHas
KOppeKUuus pe3ynbTaToB MEpPBMYHOrO BOCMPUATUS C MPOHUKHOBEHWEM B
CYLLHOCTb NO3HABaeMoro, 4TO [AOCTUraeTCs BK/KOYEHWEM B MpoLecc
[EATeNbHOCTU He TOMIbKO COBCTBEHHO MEpPLEeNnTUBHbLIX, HO U MbICAUTEbHbIX
MPOLIECCOB B UX CUCTEMHOM efiMHCTBE”.

OkasblBaeTcs, YTO MMEHHO KayeCTBEHHOEe BWAOU3MEHeHMe (QYHKLWiA
HarnsgHo-06pasHoOro MaTepuana, MPOEKTUPOBaHWE Ha “30HY 6G/MXKaii-
Lero pasBMTMA”, KOTOpas CKNafAblBaeTcs M GopmumpyeTcs, obecneymsas
ycnosus Ans onepexarwowero otobpaxenus (no M. K. AHOXWHY),
YCKOPAKOT NpoLecc TpaHcopmaLum B HOBble YPOBHWM aKTyanbHOro pas-
BUTWs, 06ecneymnBast STUM 0ByuyeHuUe, BOCMUTaHME W NPUOBLLEHNE K XN3-
HA LUKONbHMKOB Ha BbICLUEM YPOBHE PacKpbITUS MOTEHLManbHbIX BO3-
MOXHOCTEl UX pasBUTKS.

®OPMNPOBAHNME HALUNOHAJIBHOTI O
CAMOCO3HAHVA Y YHUEHWNKOB
BCMNMOMOIATE/IbHOW LLUKO/JIbl HA YPOKAX
NCTOPNN YKPANHDI

A. KanycTuH, C. CapHaLKunii
CnaBsHCKMIA NeANHCTUTYT, YKpaliHa

C obpeTeHMeM Y KpanHOR rocygapcTBeHHOl He3aBUCHMOCTU BCe 60MbLue
1 6onblle ntogeli, 0COBEHHO MOMOAEXKM, Ol YLLal0T OCTPYH Heobxoau-
MOCTb B MO3HaHMM COOCTBEHHONM uUCTOpWMW. ITO CTaBUT nepes paboT-
HUKaMW BbICLUEW LUKOAbI 3afavy AabHelillero cCoBepLUeHCTBOBaHMSA NOj-
rOTOBKW YYUTENEN UCTOPUMN W CO3[aHMA YYEOHUKOB M YUYeOHbIX NOCOo6UiA
no npegmeTy, a TakXe COOTBETCTBYIOLLEA MeTOAMYECKON MOroTOBKU
OyayLmnX yunTenein-gedekTonoros.
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CerogHs, Kak HMKOraa, o60CTPUICS MHTEPeC K UCTOPUUYECKOMY MpOLL-
NoMy Hawei PofguHbl. XapaKTepHOW MPUMMETO BPEMEHW CTann pPoOCT Ha-
LMOHANbHOr0 CaMOCO3HaHWS U LyXOBHOE BO3pOXAeHWe Hauuu. lMpoucxo-
OUT He TONIbKO MEPeOCMbIC/IEHNE, HO U MepeoLeHKa LieHHocTeid. Ocoboe
BHMMaHWe MpUBMEKalOT K cebe paHHee 3ampeTHble TEMbl W CHOKETbl OTe-
UECTBEHHOI McTopuM. B opraHax MaccoBoW MH(OPMaLMM BbICKa3bIBaOTCS
pa3fnMyYHbIe, 4acTO NPOTMBOPEUMBbIE B3MA4bI HA UCTOPUYECKME COBLITUS 1
npouecchl. Jaxe y4alMmMUcs MacCOBbIX LUKO/A, a TeM 6Gosee Bcrnomora-
TeNbHbIX, HEMpOCTO pa3o6paThCsi B TOM, KTO XKe MpaB B 3TWX criopax. Bot
noyemy HeobX04UMbl 06BLEKTVBHbIE OLEHKM, a HE OLEHKMW, BbIBOAWUMbIE U3
BKYCOB W MOMUTUYECKNX OPUEHTALMIA OTAENbHbIX WL, U napTuid. Vctopus
HembIC/IMMa 6e3 HEKOTOPbIX “NepeKkocoB” n “3arnb6os”. MoaTomy 6eccmbic-
JIEHHO 3anuBaTb “BMHO peanbHOCTM” B “cTapble Mexa”. Henb3a fonycrtutb
3aMeHbl CTapbIX OIM U HEBEPHbIX CTEPEOTUNOB BOCMPUATUS UCTOPUUECKUX
SBNEHWIA HOBBIM MUaMK, CTOMb XKe JANEKUMU OT PeasbHOCTU. YUUTeNsam
NCTOPMM NPEACTOMT MHOFO€ MepeoLeHNTb, NepeocMbICNTL, COMOCTaBUTD,
4yTo6bl MOMOYL Yy4allMMUCA OPUEHTUPOBATLCA B MOTOKe WHOpMaLmMu
chopMMpoBaTb UX afieKBaTHOE OTHOLLIEHUE K MPOUCXOAALLMM COObITUSMMN 1
(hakTam.

BBefieHMe BO BCMOMOraTe/lbHbIX LIKOAaX HavyajbHOr0 Kypca Uctopuu
YKpanHbl MO3BOMUT YYalWlMMCSl CYLLECTBEHHO paWUPUTb 3HaHUA MO
ncTopum cBoeil PofnHbl. B TO e Bpemsi, OTCYTCTBME Ha CErofHSALIHWIA
JeHb CTabunbHOro yyebHUKa 1A BCMOMOraTeslbHbIX LUKOA MO AaHHOMY
npeLMeTy CTaBUT Mepef YUNTenamu psg AOMOMHUTENbHbIX TPYLHOCTEN:
He neperpyxas (akTamu U cob6nofas pasyMHbli MUHUMYM UCTOpU-
4yeckoro martepuana, He fy6nmpys gpyrve yuyebHuKM, caenatb HavyabHbI
KypC WCTOpPWUM YKpauHbl BO BCMOMOraTe/lbHOW LUKOMAE WHTEPECHbIM,
MH(OPMATUBHbLIM, COOTHECEHHbIM C MO3HaBaTE/IbHbIMW BO3MOXHOCTAMU
YMCTBEHHO OTCTanoro pebeHka u, 6e3yCr0BHO, OTBEYALMUM peasb-
HOCTU. M3yyeHWe MUCTOPMM BO BCMOMOraTeSibHOW LUKOMie OTKPbIBAET LUM-
pOKMe BO3MOXHOCTW AN COOTBETCTBYIOLEA MNOArOTOBKW YMCTBEHHO
OTCTaNbIX YYEHUKOB K CO3HATeNIbLHOMY W aKTMBHOMY Yy4yacTuio B 006-
LLLeCTBEHHOI XXU3HWU U MPOAYKTUBHOMY TPyAY

M3yyaemMblit BO BCMOMOraTe/sibHOl LUKO/ME HavanbHbI Kypc MCTOpUM
YKpanHbl CTaBUT CBOeW Le/bl0 03HAKOMUTb YUYEHWKOB C Hambosnee BaX-
HbIMW COBLITUAMU UCTOPUU pPecnybANKN, ee COBPEMEHHOW XXM3HbIO U Ha
3TON OCHOBe 06ecrneynTb POCT HaLMOHAaNbHOr0 CamMOCO3HaHWUA W AyXOB-
HOe BO3pOXAeHMe Hauun. 3HaHue nctopum ceoero OTeuyecTBa paclumpseTt
KPYrosop yualiuxcs, poxjaeT yBaXeHWe K TOMY, UTO CO34aHO Tpynom
Hapofa v 3aBO&BaHO B repouyeckoil 6opbbe MmokoneHwin. Kypc uctopum
BOCNUTbIBAET LWKO/MLHUKOB B [yxe NHO6BU K cBOeli PopauHe, CBoeMy

Hapoay.
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Ero cneynduyeckas ponb B YMCTBEHHOM BOCMUTAHUW aHOMabHbIX
[eTeli 3aKnO4aeTcs B TOM, UTO, OB/afeBasi MCTOPUYECKMMU 3HAHUSIMU,
YUYEHUK [O/DKEH HE MeXaHWYecKW 3anoMuHaTb AaTbl U COObITUA, a cTapa-
TeNbHO M3yyaTb (haKTbl NPOLUAOFO B UX CUCTEME, OCMbICIMBATb UCTOPU-
Yyeckuii npouecc, ero 3aKOHOMepHOCTW, CcyAbbbl HapoAOB, OCHOBHble
npo6/1eMbl COBPEMEHHOCTW M CBOI FpaXAaHCKWA Jonr.

EcTecTBEHHO, 4TO peluas obpas3oBaTesibHble M BOCMUTATE/IbHbIE 3aja-
un, CTOALLIME Mepes HayalbHbIM KypCOM WUCTOPUW Y KpauHbl, CReayeT yuu-
TbiBaTb OCOOEHHOCTU KOHTWMHIEHTA YYallMXcs BCMOMOTraTe/lbHOW LUKOMbI
M KOPPEKUMOHHYI HanpaBfieHHOCTb BCEro Yy4yeOHO-BOCNUTATENbHOIO
npouecca. Kak 6bl HW 6bln MPOCT HayasbHbIA Kypc MCTOPUW YKpauHbl
[N19 BCNOMOTraTe/IbHOW LWKO/bl, OH ABASETCA CaMOCTOSATE/IbHbIM Y4e6HbIM
Kypcom. CrefoBatesibHO, OH [O/DKEH PACKPbITb OMPeAeneHHY0 CUCTEMY
HayuYHbIX MOHATWIA, MOKa3aTb MOCTYnaTeNnbHOe ABMXEHMe OO6LLECTBEHHO
XW3HW, eé pasBuTue.

Mepes KypcoM MCTOPMM BO BCMOMOraTe/IbHOW LIKO/e, 6a3upytoLiemcs
Ha CaMblX 3/IEMEHTAPHbIX W HayaNbHbIX 3HAHUSAX WCTOPUM Y KpauHbl,
COBEPLUEHHO O0YEeBMAHO, He MOXeT CTOATb 3ajadva MnokasaTb WCTOPU-
YECKWI Mpouecc MOMHO U BCECTOPOHHe. [103TOMy yu4aliuMecs mnoayvatoT
CaMble CYLLeCTBEHHble 3HaHWS OTEYECTBEHHON MCTOPUM, pacKpbiBatoLine
OTAe/bHble CTOPOHbI WUCTOPUYECKOro npouecca. [lpu 3TOM, OfHAKO,
Heo6X0AMMO CTPEMUTLCS, UTOObI KypCc UCTOPMM BO BCMNOMOraTesibHOi
LUKOSIle He HanoMMHan TOMOAb, C KOTOPOrO cpe3aHa NoYTW BCA MbllLHAS
“KpoHa” MCTOpPWUW W OCTaBMeHO NNLIb HECKONIbKO HefenbiX Cy4ybeB —
YTBEPXAEHWNA O TOM, YTO WUCTOPUS — 3TO CMEeHa O06LLEeCTBEHHO-3KOHO-
MUYECKMX (hopmaumii, 6opbba KNaccoBs, B KOTOPbIX TEPSKTCA W IMYHOCTb,
M YenoBek, 1 ero posb B UCTOPUYECKMX MpoLieccax.

LleHHOCTb 1 Haubosnee CU/bHAs CTOPOHA Ha4vanbHOro Kypca MCTOpUM
YKpauHbl COCTOUT B TOM, YTO OH, BO-MePBbIX, HACBILLEH XXMBbIM MaTepua-
NIOM — KapTUHAMW XW3HKW, BbiTa NOAEN, YeN0BEUYECKUMU MepexnBaHus-
MV, TPEBOFaMU, IPKAMU BbIEPXXKaMU U3 NaMATHUKOB XYJ0XECTBEHHOW 1
Hay4HOIN KynbTypbl N JOKYMEHTabHbIX CBUAETENLCTB 3MOXu. Bo-BTOpbIX,
OH MepefaeT yYeHWKam OMpefeNieHHbI 3anac (akTUYeCKUX 3HaHWi u
HalenMBaeT MX Ha NpuobpeTeHMe HaBblka CaMOCTOATENbHOW paboThl.
CTpaHuua 3a cTpaHuuel, N060BHO M GepeXxxHO MPUOTKPbIBAeTCS nepes
LUKONbHUKaMUN nCcTopus PoauHbl. VIMEHHO NPUOTKPbLIBAETCA, NOTOMY YTO
3a CTPOKOI MporpamMmmMbl OCTanoCh eLle HeMano MHTePecHOro, yBeKaTeNb-
HOro, TaMHCTBEHHOrO, 3arafloyHoro, 4TO MO3BONSET HAAEATbCA HA W3-
yuyeHMe 3TOro MaTepuana BO BHEYPOUYHOE Bpems, HanpumMep B KPY>KKOBOWA
paboTte. PebsATa >XAYT BCTpPeYM C Ka3akamy 3HaAMeHWUTOW 3amnopoXKoi
Ceun, pacckasa 0 nereHgapHoM HapogHoMm repoe Onekce [osbyue. Me-
pes HUMW NpPOWAET ranepes NOPTPETOB XapakTepucTuk M. CaralijayHoro,
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b. XwmenbHuukoro, . Ckosopogbl, Y. Kapmentoka, T. LLleBYeHKO W1
OPYTMX, 3aMeTHO OTAuYalLWmMxcs OT TpadapeTHbIX 06pa3oB, KOTOPble
Hepeako npeanaraet yyebHas nutepaTypa.

3HaunTenbHOE MEeCTO B Kypce YfAeNneHo BonpocaMm KynbTypbl YK-
pauHbl. Ha NpoTsXeHUN cToneTuii nintTepatypa U UCKYCCTBO YKPaMHCKOro
Hapofa pa3BMBalNUCb B YCMOBUAX OTCYTCTBUA [OCYAApCTBEHHOCTM, B
YCNOBUAX PacUNeHEHHOCTU MeXAy CocefHUMK fepxaBamMu. OfHaKo, Kak
6bl ApamaTUyeckn He cknagbiBanacb cyabba YKpauHbl, JOCTUXKEHUS B
06M1acTM MPOCBELLEHNS, KHUFOMeYaTaHus, Hay4HblX 3HaHWi, TeaTpa,
MY3bIKW, CMI0BECHOCTMW, XXUBOMUCKU, apXMTEKTypbl U T.4. OCTaBaJUCb He-
WU3MEHHO BbLICOKUMW W OTMeYeHbl OAucTaTenbHbIMW WMeHaMW W 3Ha-
UMTeNbHBIMU MNPOU3BEAEHMAMKU. BOT MNoYyeMy BaXKHbl YMOMWHAHUA O
CKPOMHOM LWKOMe rpaMoThbl, OTKpbiBWeiica B 1505 r. B KpacHocTaBe,
yupexgeHHoih B 1701 r. KueBCKOW akafieMuu, O MepBOM MOCTOSAHHOM
YKPanHCKOM TeaTpe, OTKpbiBWemcasM B 1789 r. B XapbkoBe.B Kkypce
NeKUniA 0TpaXeHbl TBOPYECKNE MCKAHMS YKPAUHCKUX NUTEpaTopoB, XyAo-
YXHWKOB, MY3bIKaHTOB, MPEEMCTBEHHOCTb WX AYXOBHbIX YCTPEMEHWUA 1
cBA3eld, NPOTUBOPEYMNBOCTb M HEPOBHOCTb NPOLLECCOB HALMOHaNbHO-KY/1b-
TYPHOro pas3BuTUA, [aéTca LMPOKOe npeAcTaBfieHWe o 6GoraTcTee U
BbIPa3nTEIbHOCTM YKPAUHCKOro (honbKopa.

KpaiiHe Ba)XKHO, 4TO B Ha4a/lbHOM KypCe UCTOpUM YKpanHbl BO BCMO-
MOraTeNbHOW LUKO/Me paccMaTpuBaeTCsl TaKoW AenuKaTHbIA, Tpebyowuii
0C000W YyTKOCTW, TaKTa U OCMOTPUTENBHOCTW, BOMPOC, KakK OCBeLleHue
HalMOHaMbHOW MOMNTUKM, B3aVMOOTHOLUEHNS MEXAY HauusaMW U Hapoga-
HOCTAIMU MHOTOHaLMOHaNbHOW YKpauWHbl OT MWHYBLUMX CTONETWiA [0
Hawwnx gHei.

HavanbHbliA Kypc MCTOPMM YKpauHbl COAEPXWUT 6OMbLIME BO3MOX-
HOCTM ANA HPaBCTBEHHOrO BOCMMTaHUA Y4alluxcs, BOCMUTAHWUSA rpax-
[AHCTBEHHOCTW, COAeiCTBYeT BOCMMTAHUIO CO3HATeNbHOW BOAM U pac-
KPbITUIO MOME3HbIX 06LLeCTBY MHAWBUAYANTbHBIX BO3MOXHOCTENR, KOTOPbI-
MW 06nafaeT y4eHUK, He3aBUCUMO OT TOro, HaCKOMbKO MHTENNEKTYalbHbl
3TV BO3MOXXHOCTHU.
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NMPOBJIEMA ®OPMNPOBAHWNA
MPOD®ECCUNOHAJIbHbIX MHTEPECOB
YYHAWNMXCA CO C/TIOKHbIMN AEDPEKTAMU

Jingna KocTeHKo
Kunes HAW pethekTonormm, Y KpaiHa

CoueTaHuWe ryxoTbl (TYrOyxXoCcTW) C YMCTBEHHO OTCTaNoCTbiO — siB/e-
HME CNOXHOe W MHOronnaHoBoe. B 3ToMm cnyvae KaxAablli feekT cox-
paHsieT CBOM 0COBEHHOCTM, MPOMCXOAMT HE NMPOCTOE COYeTaHUe CUMMTO-
MOB, @ BO3HMKAeT HOBas CMOXHasa CTPYKTypa fedekTa.

[ns ycnewHoli NOArOTOBKW 3TOl KaTeropuu feTeil K CO3HaTENIbHOMY
BbIOOPY MPOQeCcCUn BaXHbIM B/SETCA U3YUeHWe MX NPOPECCUOHATbHbIX
WHTEpPecoB, 06beMa 3HaHWIA O CYLLECTBYIOLMX BMAax npodeccuii n cne-
UManbHOCTER, a TakXke 3HaHWI yuyallMxcs O XapaKTepe W COAepXXaHuwu
136paHHON UMK CNeLnanbHOCTU U MOTMBOB eé Bbi6opa.

C uenbl U3yyeHWs MpPOGecCUOHANbHbIX WHTEPECOB YualUXCs Co
CMOXHbIMW feteKTamMn B npoLiecce paboTbl HaMW M3yYanucb TakKue BO-
Mpochl Kak:

*  0OCBEJOMJ/IEHHOCTb y4aluxca 0 AOCTYMHbIX 418 HUX MPogeccusx;

e cTeneHb chOPMUPOBAHHOCTY NPO(ECCUOHANBHBIX HAMEPEHWIA;

e afleKBaTHOCTb COMOCTaBMAEHMS CBOMX BO3MOXHOCTEA C BbIGOPOM
6yayLueli npogeccnu;

*  WHHOPMMPOBAHHOCTb YYallMXca 0 paboTe CBOMX POAUTENEN U T.A4.

M3yyanmch Takxke BOMPOCHI TPYAOYCTPOMCTBA BbIMYCKHWKOB MNOCNEAHUX

NET, UMEIOLLMX CNOXKHbIE AeteKTbI.

PaboTa npoBogunack € yvawumucs 7-9 KNaccoB LWKOM TAYXUX K
cnabocnbiwalmnx r. Kueea m ob6bnactn. Kak nokasano uccnefoBaHue,
OONbLUMHCTBO YYalMXCA CO CMOXHbIMU fAeeKTaMy MI0X0 OpPUEeHTU-
pyloTCa B MMpe LOCTYMHbIX A/ HUX MPOgeccuii, He NposBAAIOT npodec-
CMOHANLHOT0 MHTepeca M He B COCTOSIHUM ONPEeAennTbCS OTHOCUTENbHO
BblGOpa A5 cebs ofHoi m3 npodeccnit. OTHOCMTENbHO MOJSIHOE Mpef-
CTaBfleHMe 0 CBOei Oyfyllel [esTenbHOCTM WMMENU yudaujmecs, noce-
LatoLLme KpyXXKu. Y 60/bLIMHCTBA Xe ydalmxca (okono 60%) He 6b110
[,0CTaTOMHO KOHKPETHbIX NPeACTaB/IeHU 0 cBOe byaylieli npodeccun.

AHanM3 NonyYeHHbIX pPe3ybTaToB NOBOAWA CAeNaTb BbIBOAbI OTHOCK-
Te/lbHO BblGOpa FAyXMMU yyallMMUCA BCMOMOraTeflbHbIX KiaccoB 6yay-
LLero BMAa fesTelbHOCTM M MOTVUBOB, KOTOPbIMW OHW PYKOBOACTBOBANUChH
npu 3Tom. B To e Bpemsi pe3ynbTaTbl CBUAETENbCTBYHOT O He06Xonu-
MOCTU YCWUNEHNS BHUMAaHWS K MpPOgecCMOHaNbHO-TPY/A0BO MOArOTOBKE
yyaluxcs BCMoMorartesibHbIX K/1acCoB.
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K MPOBAEME NHAVMBUAYAJIbBHOIO OBYYEHNA
B CNEUMAIbHOW BEYUEPHEW LUKOJE
ONA FNYXUNX

CeeTnaHa Kynbbnga
r. Kues, YKpanHa

CBoeobpasne npolecca 06y4YeHWs B BeYEpPHE CchneumanbHON cpefHel
LLIKONe COCTOUT B TOM, YTO Mepa HemocpeACTBEHHOro pPyKOBOACTBA y4eoh-
HOW [eATeNbHOCTbIO B BeuepHeli hopme 06y4eHUs HeoAMHakKoBa. ITO

PYKOBOACTBO MpYOBPENo WHCTPYKTUBHO-METOAMNYECKNIA XapakTep, a B

[eaTeNnbHOCTM CaMUX y4allMxcs Bce 60/bLIYI0 3HAYMMOCTb npuobpeTaeT

camocTosiTeNlbHasa yyebHas paboTa.

Hawe wuccnegosaHue, KOTOpOe NPOBOAUAOCL B 6GOMbLUMHCTBE Crie-
LManbHbIX BEYEPHUX LUKOA YKpauHbl, MOKa3blBaeT HU3KWUIA YPOBEHb TO-
TOBHOCTM yyaluxcs ¢ fedekTamu cnyxa K 00y4eHUIO B BeYepHeid LIKone.

CylLLecTBytOLLEE NOM0XKEHNE OOBACHAETCA PAAOM NPUUMNH:

» cnabas NOAroToBKa BbIMYCKHWKOB LUKOM-UHTEPHATOB, KOTOPble MOCTY-
MalT B BEUEPHIOKD LLUKONY;

* HU3Kas NOCEeLaeMOoCTb KMACCHbIX 3aHATUI;

* HecOOTBETCTBME y4eOHUKOB YUe6HOMY MnaHy Uan ux oTCYTCTBUE;

e HejocTaTo4Has MOAFOTOBKA HEKOTOPbIX CYpLOMeAaroroB K paboTe co
B3pPOC/IbIMW HEC/bILWALMMMK, HEAO0CTaTOYHOCTb OBMafeHWUs MUMUKO-
XECTUKYNATOPHBIM A3bIKOM, a TaKXKe MeTOAMKON (POPMUPOBaHMNS 3Ha-
HUWIA, YMEHWIA y yuawmxcs;

* HEOMHaKOBbI/i YpOBEHb FOTOBHOCTM Yy4allMXCH K CaMOCTOSTENbHO
pab6ore;

e OTCYTCTBME [MAAKTUYECKUX MaTepuanos, pa3paboTaHHbIX MeToAWK
[N CypLONefaroroB-npegMeTHUKOB 3HAUMTENbHO YCAOXHAKT Mpo-
Llecc 06yYeHNs B ONMUCAHHOM YUPEXeHNU;

*  BHYTPULIKONbHBIA KOHTPO/b W ynpaBneHne MOATOTOBKOW Yy4alluMxcs
HY>XJalTCA B 3HAYMTENbHOM COBEPLUEHCTBOBAHMWM.

CNOXHOCTb OCYLLECTBIEHUS UHAMBUAYANLHOTO NOAX04A COCTOUT B TOM,

4yTo y4yebHas nporpaMMa Mo KaXAoMy NpeaMeTy [O/KHA yCBauBaTbCs

KaXAbIM YYEHUMKOM, W, YTO CaMOe [NaBHOE, YPOBEHb TaKOro YCBOEHWS

BO/DKeH 6bITb ONTUMabHLIM ANS BCEX y4alluxcsi. 3ajava cypgonegarora

COCTOWT B TOM, 4YTOObI 06ecrneynTb NOCTyNaTesbHOE [BUKEHNE YYEHUKOB

M3 rpynn C HW3KMM W CPefHUM YPOBHAMMW YCMeBaeMOCTW B Tpynnbl C

[OCTaTOYHbIM 1160 BICOKMM YPOBHEM YCMEBAEMOCTH.

Cpegu yuawuxcs 6binyv onpegeneHsl TpU rpynnbl C PasUYHbIMM
YPOBHSIMU TOTOBHOCTU K CaMOCTOSITE/IbHON y4yebHOl paboTe, KOTOpble B
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3HaUMTE/NIbHOM Mepe HYXJAanucb B WHAMBUAYANbHOM MNOAXO4e MNpu
(hopMMpOBaHMM NO3HaBaTENbHON CaMOCTOATENIbHOCTH.

B nepsyto rpynny 6binn 0TO6paHbl yyalmecs C BbICOKMM YPOBHEM
FOTOBHOCTW K CaMOCTOSATE/NIbHON yueb6HON paboTe. OHWM He UCMbITbIBAIOT
TPYLHOCTEA MpW  U3YYEHUU Pas3UYHbIX NPeAMETOB LUKO/JbHOW npo-
rpavmbl. Takue yuawmecs coctaBnstioT 18%. B paboTe ¢ HUMKU HeT
Heo6X0AMMOCTM B PerynspHbiX WHAUBUAYANbHbIX KOHCYNbTaUMAX, OHa
BO3HMKAET TONbKO TOrfa, Korga yyawmnecs no Tol AN WHOM MPUYMHE He
MPUCYTCTBYIOT Ha 3aHATUAX. MHAMBMAyanbHas paboTa B Takoi rpynne
MOXeT 6blTb OpWMEeHTMpPOBaHa Ha YyrnybsieHue, YCOBEpLUEHCTBOBaHWE
3HaHWIA, YMEHWNA N HaBbIKOB W, FMaBHbIM 06pa3oM, Ha fanbHelilee pas-
BWTVE C/IOBECHOI peyn, a TakXKe WHTeNNEeKTYyalbHbIX COCOGHOCTEN.

Bo BTOpyto rpynny 6binn onpefesneHbl ydvaliuecs, KOTOpble WMMeu
He[0CTaTOUHbIN YPOBEHb 3HaHWI, CpefHWI YPOBEHb NMOArOTOBAEHHOCTM K
CaMOCTONTENbHON paboTe. VX KONMYeCTBO cocTaBnano 48%, ata rpynna
TpeboBasia 3HaYMTENbHOTO WHAMBMAYaNbHOrO MOAX0AA. Yualimecs 3ToW
rpynnbl HY>XAanncb B OpraHu3auuyv MHANBUAYabHbIX KOHCYNbTauuii,
LeMblo KOTOPbIX 6bIN0  YCOBEPLUEHCTBOBAHWE 3HAHWUIA MO HEKOTOPbLIM
npegmeTam, rae MMenn MecTto TPYAHOCTW, U pasBUTUE UHTENNEKTYabHbIX
YMeHWA. 3afaHusa TakMMW  yyalMMuca WCMOMHAAWCL YCMewWwHo npu
YCNOBUM 3MMN30AMNYECKOI MeAarormyeckoii moMoLM 1 CUCTEMATUYECKOTO
TEKYLLEro KOHTPO/SA 3a NPOAENaHHbIM.

TpeTbio rpynmny CcoCTaBuUW UCMbITYEMblE HWU3KOINO0 YPOBHA MOArO-
TOBMIEHHOCTY — 34%. Yualmuxcs 3TOi rpynnbl OTAMYaeT: cnaboe 3amno-
MUHaHWe, MeLNTeNIbHOCTb MbIC/IMTENIbHbLIX MPOLLECCOB, OTCYTCTBUE YMe-
HW/A paboTaTb C NUTEPaTYPHLIMU UCTOUHUKAMMW. Takue YUYeHUKN HyX[a-
MCb B CUCTEMATUYECKOM KOHCY/IbTUPOBAHMU CO CTOPOHbI Cypho-
NeaaroroB, B PeryaspHoM TeKyLleM KOHTPO/e 3a BbIMO/IHEHWEM 3afaHuii
pa3MMYHON CMOXHOCTMW, CBA3aHHbLIX C MOAFOTOBKOM K 3a4yeTaM U KOHT-
ponbHbIM paboTam. [pexfae, YeM 06yyaTb ydyalluxcs LaHHOW rpynnbl
npueMam camMmoCTOSTeNbHON paboThl, HEO6X0AMMO NMMKBUANPOBATL 3HAYM-
TeNbHble MNpo6eNibl B OMOPHbLIX 3HaHWAX. MeToAuMKa WHAMBMAYaNbHOMN
paboTbl C 3TOM rpynnoil B Hayase OTAMYAETCA OYeHb MEAJSIEHHbIM, a B
nocfeaytolwieM — MOCTENeHHbIM HapacTaHMeM 06beMa W CM0XHOCTU
33f@HuiA, Ha WCMOSIHEHME KOTOPbIX HEO06XO0AUMO YAeNsiTb 3HA4YUTEIbHO
6onbllle BpEMEHW, CPaBHUTENbHO C MEepBOW W BTOPOW rpynnamu. Ons
YCMNELUHOrO BbIMOMHEHMS YUYebHOl paboTbl yyallMmuca TpeTbei rpynnbl
MCNOMb30BaANCA BCTYNUTENbHbIA MHCTPYKTaX, a TakKe MUCbMEHHbIe
anropuTMbl, KOTOpPble packpbiBann CTPYKTYPY YMEHWA caMoCTOsTeNb-
Hoi pab6oTbl. [Mpu HeobxogumocTu npuberanm K AeMOHCTpaLun
HarnsagHbIX noco6uii. C TOYKM 3peHMs BOCMUTATENbHOrO BO3AEACTBMA
yuatmecs CTUMYINPOBANNCh K CAMOCTOATENLHOW paboTe.
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MnaHoMmepHas LUeneHanpasieHHas paboTa C HecAblWAaWUMK yyalim-
MUCA BbICTYNaeT Kak HeobXo4uMMOe YyC/f0BME B TOM Ciyvae, Korja co
CTOPOHbI PYKOBOACTBA M METOAMCTOB BeYEpHel LUKOMbl 06ecnevmBaeTcs
Hag/iexkallas KoopAuHauusa [eATeNbHOCTW BCEro nefarorny4yeckoro Kos-
nekTMBa No (OPMMPOBAHMIO LIENOCTHOW CMCTEMbl Y4YebHO-NO3HaBa-
Te/IbHbIX YMEHWIA 1 BOCNUTaHWE MUYHOCTHbIX KayecTB, HEOBXOANMbIX A/ia
YCNELWHOro WKO/IbHOrO M NOC/IELWKO/IbLHOr0 06pasoBaHus.

MccnepoBaHne 3Toro BOMpoca CBUAETENLCTBYET, YTO WHAWBUAYab-
Hoe 06y4YeHUMe B BEYEPHUX LUKOMaX MOXET CTaTb YHUBEPCAlbHbIM NOAXO0-
[OM, HO He cnefyert 3abbiBaTb, YTO WM rpynnosas paboTa B Kfacce VMeeT
MHOFO MOMOXWUTENbHOr0. Tak, B YaCTHOCTU, y4alluecs, BbINOAHAS (PPOH-
Ta/lbHYl0 paboTy, fydylle MOHUMMAKT LEHHOCTb NIMYHbLIX YCUAWUA, Mo-
CKO/IbKY MMEeKT BO3MOXHOCTb CpaBHMBaTb Cebs ¢ ApYrummn, 06LEKTUBHO
OLleHMBaTb YPOBEHb CBOMX 3HAHWIA 1 COOGCTBEHHOrO pas3BUTWSA, MOAyYaTb
3HAUNTENbHYI0 YacTb Y4YebHOW WMH(OPMaLuM OT CBOWMX CBEPCTHUKOB I3
Knacca, pa3BMBAaTb KOJJIEKTUBUCTCKME KayecTsa /UYHOCTU. [loaTomy
OfHUM U3 AUAAKTUYECKUX NPUHLUMNOB 06y4YeHWs B  cheumanbHOM
BEYepHeli LWKoMe eCcTb, Ha Haw B3rnsg, NPoAyMaHHoe, paumoHabHOe
coyeTaHue MHAMBUAYANbHON U FPYNMNoBOMA paboThl.

HabniogeHna nokasanu, 4YT0, B OCHOBHOM, 3HauyMTe/lbHOe Bpems Ha
YPOKe WCMoNb3yeTcs Ha (pPOoHTaNbHY paboTy. B ouHoil topme 06-
YyYeHNs OHa LOMMWHMPYET Ha BCeX 3Tanax YpokKa He3aBMCUMMO OT Xapak-
Tepa M3yyaemoro marepviasa 1 ypoBHSA MOATOTOBKW HEC/bILWALMNX Yya-
wuxca. NHausmpayanbHas paboTa € yyeHMKaMU Ha 3aHATUSAX B Kiacce
3aHMMaeT He 60nee 10-12% BpemeHW, MO3TOMY CYLLECTBYET O4YEBUAHOE
NPOTMBOPEUNE Mexay Hanuyvem WHLUBUAYaNbHbIX MNCUXO-(PU3NYECKUX
0Cco6eHHOCTEli M BO3MOXHOCTEW y4allmxcs U MPaKTUKOW OpraHn30BaH-
HOro obyuyeHus. B npeofofieHMn CyLLeCcTBYIOWEro NPOTUBOPEYNs 3ao-
XEH elle Hencnonb3oBaHHbIA pe3epB MOBbILEHWA KauyecTBa 3HaHWIA
Hec/blWalL X YYaLMxcsa 0nMcaHHoro Tuna y4ebHoro 3asefieHus.

UT06bl 3()(heKTUBHO OPraHnM3oBaTb MHAUBUAYASIbHYIO Y PPOHTANIbHYIO
paboTy, HE0BX0AMMO XOPOLLO 3HaTh KaXA0ro YYeHUKa C ero “cunbHbIMK”
M “cnabbiMM” CTOPOHAMM, Y4uUTbiBaTb BO3PacT, CEMENHOEe MOMOXKEHNE,
XXWU3HEHHbIA ONbIT, npodwuab TPYAOBOW MNOArOTOBKW, KOMMYECTBO M
pacnpegeneHne cBO60AHOr0 BpeMeHW W T.4. Jlydwum cypgonegaroram
BEYEPHMX LUKO/M [aBHO W3BECTHO, YTO BHMMaHWe nejarora K Y4YeHuky,
cornepeXxwuBaHne BMECTe C HAM €ero YCrnexoB W Heyday 4acTo No6yxgatoT
ero K MpeofofieHn0 TPYAHOCTEN, MEHSAIT B /ydllyl0 CTOPOHY OTHO-
LUEHWE YYaLLMXCca K 06y4YeHuio.
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KOPPEKLUMOHHO-PA3BUBAKOLWWME LE/N
B COAEP>XAHNWN OBPA3SOBAHNA YHALLUNXCH
BCMOMOIATE/IbHOW LLUKO/bI

B. Jluna
CnaBsiHCKMIA NeAUHCTUTYT, YKpaiiHa

A heKTUBHOCTL KOPPEKLMOHHOTO 06Y4YeHWs 3aBUCUT Mpexae BCero or
MpaBWMbHOrO MOHMMaHWA Ccamoro npouecca 06y4eHus, OT  ero
MCUX0NOro-nefarornyeckoil MHCTPYMEHTOBKM. 3afjadeli Teopuu cofep-
XaHus 06LLero u creymanbHOro 06pasoBaHus ABMASETCH Mejarornyeckas
MHTepnpeTauus COLManbHOrO 3aKasa, BblpaXalollero TpeboBaHWA 06-
LecTBa K pa3BUTUIO MyHOCTU. CoaepxxkaHue 06pa3oBaHWsl, Kak megaro-
rMYecKoe BOMOLLEHVE COLMANbHOrO 3aKasa, paccMaTpuBaeTCs Hamu B
06LLeANAAKTMYECKOM acreKTe € YYeTOM peanbHbIX (DOpM peanv3aluu
3TOr0 CofiepPXKaHms.

B o6uiell negarormke BblABUHYT MPUHLMM efWHCTBA COAEPXKaTeNbHOM
1 npoLeccyanbHOM CTOPOH 06yyeHUs. Ero cyujHOCTb 3aKni4aeTcs B TOM,
UTO Kaxpgas efuHMLA COAepXaHWs, Kak M MX COBOKYMHOCTb, paccmat-
pUBAETCA M KOHCTpyMpyeTca (B COOTBETCTBUM C 3aKOHOMEPHOCTAMU U
NpUHUMMNaMU 06y4YeHNs) C TOUKM 3PEeHUs1 JOCTYMHOCTM yYallMCsi, CBS3U
eaVHUL, MHGopMaLMK co cnocobammn ux nepefadn yUYUTensimm n yCBoeHus
yyalmmMncs, BKAKOYas Cnocobbl MX penpoayKTUBHOIO U TBOPYECKOro
npUMeHeHUs. B ycnoBuAX KOPpPeKUMOHHOro o06yyeHus Heobxoaumo
3HauuTenbHOE yCUeHMe MPOLEecCyanbHOr0 KOMMOHEHTA, a MMEHHO: Ncu-
XONOrn4eckn 060CHOBaHHbLIX CMOCOG0B KOppeKuun B npouecce y4YebHON
JesTeNnbHOCTH.

dopmupoBaHue coaepxaHns 00y4eHUs B COOTBETCTBMM C 06Leit
Lenbto 06pa3oBaHnsA Kak CoLManbHOro 3akasa npegnonaraet KOHKpeTu-
3aUyt0 COLManbHOMO OMbITa B 3HAHWAX, YMEHUAX W HaBblKaX, BXOAALMX B
cofiepXXaHune y4yebHbIX MpeAMEeTOB, a TakXxe, Hapagy ¢ npobnemamu
cofepxaHvs, Npobaembl OnpefeneHns ONTUManbHOr0 KOHEYHOro MWHM-
MyMa 3HaHWiA, Nofnexalwmnx ycBoeHuto, npobnema coctaBa U CTPYKTYpbl
y4ebHOro nnaHa, nNpobnembl 0T60pPa cogepXaHua y4yebHbIX MpPeamMeToB U
B3aMMOCBA3N UX COfepXXaHus, NpobnemMbl BUAOB AeATeNbHOCTW, npesyc-
MaTpuBaemMbIX AN BbINOMIHEHWSA Y4YeOHbIM MaTepnanom KOPPEKLUOHHO-
pasBMBatOLLMX PYHKLMIA.

B o6Leii negarornke npy pacCMOTpPeHWM cocTaBa 06pa3oBaHMs, Kak
npaBuno, MNCUXOMOTMYECKUIA acnekT BbIHOCMTCA Ha MOCNefHee MecTo.
Bblgenss NcuUxXonornyeckuii acnekT, B KOTOPOM COCTaB COAep>KaHus
NpeAcTaeT Kak COBOKYMHOCTb MCUXO/IOTMYECKUX 3MEMEHTOB CTPYKTYpbI
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NINYHOCTK, KOTOpble HeobxoAMMO (hOpMMpPOBATb B Mnpouecce 06yyeHus,
BCE NepeyncneHHble paHee acnekTbl (COuManbHbIi 3aKa3, cocTaB 06paso-
BaHWA) MHTErpupyroTcsa MNoA AMAAKTUYECKUM Yyrnom 3peHus. Koppek-
LMOHHaA nMefjarornkKa Ha nNepBoe MeCTO [AO0/MDKHA CTaBUTb MCUXOJ0-
FMYECKUA acrekT 3peHuns, OnpefensowWwmnii Bce OCTaNbHble KOMMOHEHTbI
NCUX0M0ro-ANAaKTUYECKOW CUCTEMbI KOPPEKLIMOHHOTO 00YyYeHus.

MpeAnpuHUManUcb MONbITKU (B 4YacTHOCTW, B ObiBWei TAP) npo-
aHanM3nMpoBaTb B3aMMOCBA3N MeXAy KpuTepusMun BbiGopa Leneid, cogep-
XaHWa U MeToAoB, Onpefenus Npu 3TOM, YTO W3 COLMANLHOrO OMbiTa
HeobxoAnMo BblGpaTh, & YTO OCTaBUTb 3a MpefenamMy 06pa3oBaHWs Toi
UM MHOM Kateropum feTeii. Onpefenas Habop yuyebHbIX MpeaMETOB AiA
BCMOMOraTeNlbHOW LUKO/bI, Mbl He MOXEeM O060ATU HU OfHY CTOPOHY
[efCTBUTENbHOCTN, HN OAHOM 06MacTy Ye/l0BEYECKON [eATeNbHOCTU, HO
BO3HMKAlOT NPobneMbl Npy OMNpeseneHnn KOHKPETHbIX YMEHWUIA 1 3HaHWA,
KOTOPbIE HY>XHO YCBOUTb YYEHUKaM.

CerofHAWHIO CNeumnanbHyl LWKOMy XapakKTepusyeT BO MHOMOM
CX0/acTWKa, OTPbIB OT XMN3HW, UITHOPUPOBAHME MHOTUX MCUXONOTNYECKUX
M couunanbHbIX (haKTOpPOB B pa3BUTWM feTeid. YuebHble NpeaMeTbl Cy-
WeCTBYIOT KakK 6bl camu no cebe, M30/IMPOBAHHO ApYr OT Apyra u or
peanbHON >XW3HWU, XOTS B Poccum yxe B [JOPeBOMOLUOHHbIE Y4ebHble
nnaHbl BCMOMOraTenbHbIX LIKOA OblN BK/KOYEHbI HapaBHe C y4ebHbIMU
AVCuMNANHaMn  OTAEeNbHble CneuunasnbHble WHTErpUpPOBaHHbIE  KYpChbl,
3afjaya KoTopbIX Oblna faTb CyMMY “peasnbHblX CBEAEHWI”. TakuMu Kyp-
camu OblIn >KuU3HeBefeHME W AOMOBOACTBO. CyllecTBylOLiNe B COBpe-
MEHHOI LIKONEe KypChbl COLMANbHO-6bITOBO OPUEHTUPOBKM 1 Npodeccuro-
HanbHO-TPYA0BOr0 06YUYEHMUS HEe BbIMOMHAKT B JOCTATOYHON MEpe WHTer-
patuBHble QYHKLMKU, T.K. OHN UMEIOT CaMOCTOATE/NIbHOE COAepXKaHue, He
nepecekatoleecs C COAepXaHWEM U3y4yaemMblX BO BCMOMOraTenbHOW
LIKOMe Y4eBHbLIX MNpPeaMeToB, KOTOpble, B CBOK O04Yepelb, He WMET
BbIPaXKEHHOM coLManbHO-0PUEHTUPOBAHHOI HanpaBaeHHOCTH.

HeoAHO3HAaYHO BOCMPMHMMAaeMblil B 06Leli nejarormke MoAgxon K
obyyeHuto [. Obton (OCHOBHble HanpaBieHUs — MpUGIMKeHNe copep-
XaHnsa 06pa3oBaHMs K XW3HW, MOCTPOEHMe yyeGHOro npouecca B CO-
OTBETCTBUW C MCUXONOTMEN 06YUEHUS, aKTUBM3aLMA METOA0B 00yuYeHNs,
y4yeT WMHTEpPecoB M NOTPeOHOCTEe feTeli) ele He 3HAYMT, 4YTO B KOp-
PEKLMOHHOW Mejaroruke ero uien He AO/MKHbl 3aHWMaTb OAHO 1B
BeAylWwmx MecT. CouuanbHble YCNoBWA, cneuuduyeckme 0CO6EHHOCTU
JeTeil co3faloT NoTpebHOCTb BO BBEfeHWM B MPaKTUKY BCMOMOraTenbHOiM
WKOMbl 6oMibLIero nparmatuama. AkagemusmMm u nparmaTusm B LUKOJ/IbHOM
06pa3oBaHMM [OMKHbI OblTb NOAYMHEHbI [N1aBHOW Lenu — MOAroTOBKe
YMCTBEHHO OTCTasbIX AETeN K XMU3HW.
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OuyeHb BaXHO npu 3TOM obecneyeHue 6OMbLIOA BapuMaTUBHOCTU B
MPUMEHEHUN 3HaHWIA, MEepeHOC 3HaHWA, HaBbIKOB B HOBbIE YCNOBUA,
WHTepnpeTauMs uX B 3aBUCMMOCTM OT COLMANbHOrO0, CUTYaTMBHOIO
KOHTeKcTa. /I3BECTHO, YTO BO MHOIOM YCMexX NH060ro YenoBeka 3aBUCUT
OT COLManbHON CTabUNbLHOCTU M HE3HAUMTENIbHO — OT YPOBHA 3HAHWA 1
yMeHuii. BcnomoraTenbHas LIKOMa Aaxe MNpu COBEPLUEHHElLLEel opraHu-
3aumm 0byuyeHMs He CHOPMUPYET y CBOMX BOCMUTAHHWKOB 3HAaHWS U
YMeHWs Ha YpOBHe Jaxe Cnaboro yyeHuMKa MaccoBOW LUKOSbl, HO HaBblKM
nNpucnocobieHns K W3MEHSIOWMMCH  YCIOBUAM, YMpPaBAeHWUS CBOWM
3MOLMAMU OHa CHOPMMPOBATL MOXKET.

BaXXHO yuMTbIBaTb, YTO OAHUM U3 KpUTepueB 0T6opa y4ebHOro maTe-
puana JO/mKeH OblTb KPUTEPUIA peieBaHTHOCTU €ro COfepXaHus MHTe-
pecaMm M noTpe6GHOCTAM pebeHKa. 3HaHMS O npouecce 06yyeHUs onpe-
LensT “MeToANYECKYI0 apaHXMpoBKY” y4eb6HOro maTepuana, BbiCTynas
B (DOPMe KOHKPETHbIX HOPM [esTeIbHOCTU yyYeHnKa. 3afadveli NporHocTu-
YECKOW KOPPEKLMOHHOWM Nejarornkun ABnseTcs ycTaHOBEHNE BHYTPEHHE
CTPYKTYpbl y4ebHbIX NpeaMeToB, CTPYKTYPbl cofepXaHus obpa3oBaHus B
LeNOM C TOYKM 3peHus pa3BUTUS YMCTBEHHO OTCTanoro pebeHKa K
M3MEHEHUsA 3TUX CTPYKTYP ¥ METOL0B KOPPEKLMOHHOIO 06yYeHus.

B. H. CuHeB (1988), o606was matepuansl UccneaoBaHuii B onurod-
peHonejarorvke, npegnaraet pasvyHble TWNbl Yy4ebHO-MO3HaBaTENbHbIX
3afaHuii, BbINOMHEHME KOTOPbIX TPebyeT akTUBHOMO MbILLMEHNS YYalLmXcs
B €JMHCTBE C APYrMMMK MO3HaBaTeNbHbIMW NpoLEeccamMmu, Y4TO CO3faeT yCno-
BUA 4NS MPeaynpeXxaeHns 1 KOppekuuM HefocTaTKOB COLEepXXaTeflbHOro
KOMMOHEHTa WHTENNEKTYa/IbHOr0 PasBUTUS YMCTBEHHO OTCTa/lbIX LUKOJb-
HUKOB. Llenn npumeHeHns AaHHbIX 3afaHunii 3aK14atoTCs B:

1) aHanM3e BOCMPUHMMAEMOro y4yebHOro MmaTepuana B Lensx Bblufe-
HEHUs B HEM [N1aBHOr0, YCTAHOBMEHWS SIOFMYECKOro cocTasa MHOp-
Maummn u T.4.;

2) CpaBHEHMU U3yYaeMbIX MPEeAMETOB W SBAEHUA MO CXOACTBY W
pasnuuuio;

3) BbIgENEHUN CYLLECTBEHHbLIX MPU3HAKOB B O00bLEKTAX M3Y4YeHus, uX
abcTparmpoBaHMM OT BapbUPYIOLMX, HECYLLEeCTBEHHbIX MPU3HAKOB U
AndepeHUnaLmm CyLLeCTBEHHOMO W HeCYLLeCTBEHHOrO;

4) 0606LeHNN CYLLECTBEHHbIX NMPU3HAKOB W BbIAENEHUU OMNpeLeneHUi,
MOHATUA W 3aKOHOMEPHOCTE MyTeM MOCTPOEHUS WHAYKTUBHbIX
YMO3aK/OYEHWIA;

5) KOHKpeTusauuu 0600LieHNi A A1 NO3HaHMS MPOSBAEHWUA 06LEro B
eAVHUYHOM NyTeM MOCTPOEHUS AeAYKTUBHbIX YMO3aK/THUEHWIA;

6) COOTHECEHUW HarnsgHo-06pasHbIX, 0606 EHHO-06pa3HbIX, MOHATUAHO-
Bep6anbHbIX, HarfsAHO-CUMBONNYECKUX (IOPM OTPaXKeHUS Mo3HaBae-
MbIX 0ObEKTOB;
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7) BbIABAEHUU MPUYMHO-CNEACTBEHHbIX CBSi3el B U3y4yaemoil WHDoOp-
Mauuu, B T.4. YCTAHOBMEHUWU “LEMHOA MPUUYMHHOCTU” B BapuMaHTax
MHOXECTBEHHbIX MPUYUH WM MHOXECTBEHHbIX CNeACTBUM, a Takxke
0CO3HAHUWN [BYCTOPOHHUX OTHOLUEHWI/ MeXAY KOMMOHEHTaMn Kay-
3aNbHbIX 3aBUCMMOCTEN;

8) [o0Ka3aTe/lbCTBE U ONPOBEPXEHUU;

9) BbLIGOPOYHOM abCcTparMpoBaHWMW, BOCMPU3BEAEHUM W NPUMEHEHUM
(hparMeHTOB W3YYeHHOW MH(pOpMaLUM B 3aBUCMMOCTU OT 3afaHHON
Nno3nLMN ee pacCMOTPeHUs;

10) cocTaBneHUN nnaHa y4yebHOro TeKcTa M ero CO6CTBEHHOro BOCMPOW-
3BefleHus;

11) MOHOMOrNYECKOM BOCMPOM3BEAEHNMN COBOKYMHOCTU 3HaHW B UX
NOTUYECKOI CUCTEME;

12) KpUTMYeECKOIA OLeHKe BOCMIPUHMMAEMOWN MHGOpMaLnu;

13) Bocco3gaHuy 06pa3oB BOOGpaXeHMs;

14) nepeHoce 3HaHWI, KX MNPAKTMYECKOM MPUMEHEHUN B YCNOBUSAX, BCE
6onee n 6Gonee OT/NMYAKOWMXCA OT TeX, B KOTOPbIX OHW MEpPBO-
Haya/ibHO U3yYasinCh.

B0O3MOXHOCTb M KOPPEKLMOHHas L,enecoobpasHOCTb UCNO/b30BaHMS

TakMx W MNOoJ06HbIX WM 3afaHWii B paboTe C YMCTBEHHO OTCTa/biMM

LWKOJIbHAKAMM Ha COOTBETCTBYIOLLEM MPOrpaMMHOM MaTtepuasne npose-

peHa B UCC/IEA0BaHMAX M ONbITE BCMIOMOraTe/IbHOM LWKO/bI, HO Kak cnpas-

nefnueo 3amevaet B. H. CuHeB, TONbKO WUCNO/b30BaHWE UX B CUCTEME

MO3BONSET  OCYWECTBAATb  KOPPEKLUMOHHOE BO3[ENCTBME Ha BECb

aHcaMbnb BblfeNeHHbIX Bbllle Ka4eCTB 3HAHWI ONUTO(PEHOB.

Takum 06pa3om, Mpu OnNpegeneHnn cogep)kaHns 06yyYeHUs YMCTBEH-

HO OTCTaNbIX yYalnxcs Heo6X0AMMO OPMEHTUPOBATLCS:

* Ha rNaBHYI0 Lenb — coLManm3alnio BbiMYCKHUKOB BCMOMOraTe/ibHoi
LUIKOSbI;

* Ha M3MEHSALMECS COLManbHO-3KOHOMMUYECKME YCNOBNSA B 06LLECTBE;

* Ha BAaXHOCTb KOMMMEKCHOro MoAxoja npu pas3paboTke Y4uebHbIX
NfaHoB 1 NPOrpaMM BCMOMOraTe/ibHbIX LUKOS;

* Ha BO3MOXHOCTb BBEAEHUS MHTErpaTMBHbIX KYPCOB, UMEKOLUX Bbl-
PaXXEHHYIO0 COLMaNbHO-OPUEHTUPOBAHHYIO HaNpaB/eHHOCTb;

* Ha BapuaTMBHOCTb COAEPXaHUs yuyeOHbIX NMPeaMETOB, YYUTbIBAOLLMX
BO3MOXHOCTb Pa3HOYPOBHEr0 €ero YCBOEHWA YMCTBEHHO OTCTa/lbiMU
LWKONbHUKaMMU;

* Ha OMTMMa/bHOe COOTHOLIEHNE abCTPaKTHbIX U KOHKPETHbIX 3HaHWii B
COZlEPXXaHUKN KaX4oro y4ebHOro npegmeTa;

* Ha BKAKYEHME B COAepXKaHMe YUeOHNKOB YNPaXKHEHUIA 1 3afaHuii, Ha-
NpaB/feHHbIX Ha Peann3auuio CUCTEMbI Liefeil KOPPEKLUN PasnnyHbIX
CTOPOH NINYHOCTN pebeHkKa.
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NCIMoOJib3OBAHUVE TNPMEMOB
SAMOUMNOHAJIbHOIO CTUMYJIMPOBAHUNA
B BOCMUTATE/IbHOW PAEOTE C FNYXUMW
LLUKOJ/IbHUKAMK

M. Nobypel
Knes HMY um. M. M. AparomaHoBa, YKpaliHa

Hamn paspaboTaHa cucTema NPUMEMOB BOCMMTATENIbHON paboThl, Bbi3bl-

BalOLLMX Y FAYXUX LUKOMbHWKOB MO3HaBATENbHYIO 3MOLMIO, CTUMY/MPYIO-

LUMX BbIPaXeHWe COOTBETCTBEHHbLIX CYXXAEHUIA, OTHOLLEHWNE K TEM WN WHbIM

COObITWAM, HPaBCTBEHHbIM HOpMaM. B WX 0CHOBe NeXWT npo6/eMHo-

MOVCKOBBI CNOCO6, COCTOALLMIA M3 CNeLYIOLLNX COCTaBHbIX YacTell:

1) aHanm3 Nnpo6aeMHbIX BONPOCOB;

2) aHanM3 HPaBCTBEHHbIX KOHMANKTHbLIX CUTYaLNid;

3) co3gaHue BooGpaxkaeMblX CUTyaL il HPaBCTBEHHOTIO Bblbopa 6M3KNX
K )XV3HEHHOMY OMbITY Y4YallNXCs;

4) aHanu3 pasmblLLIEHNA POBECHNKOB;

5) aHann3 NpoTUBOPEYMBLIX BbICKA3bIBAHWIA;

6) pa3bop 3TMYECKOro COAepXKaHns MOC/MOBUL, NMOroBopokK, ahop13MoB,
YKU3HEHHbIX [eBU30B.

YKa3aHHble NpUembl BbI3bIBAKOT Y FyXMX [OCTATOYHO BbICOKOE WHTES-

NeKTyanbHO-3MOLMOHaNbHOe HanpsbkeHwe. pu 3aTom cylecTByeT nps-

Masi CBSI3b MeXJY BO3pacTOM [yXUX yvawmxcs v “yfefbHbIM Becom”

BOMPOCOB, TPEOYHOLLNX Pa3IMYHOIO YPOBHS UX BHYTPEHHEN aKTUBHOCTU.
MpakTuyeckoe MpPUMEHeHMEe 3TOr0 CTUMy/na BO3MOXHO B /060N

BO3paCTHOW rpynne rayxux pfeteii. lMpu 3TOM rnasHbIMW YCNOBUAMU

BO/MKHbI GbITh LieneBas yCTaHOBKA W HaiMuue MaTtepuana, Tpebyouiero

onpefieneHHbIX PasmblLLNeHWiA N aHanu3a.

®OPMVIPOBAHWE NMOTPEBHOCTEN
KAK BHYTPEHHEIO CTOYHUKA AKTVUBHOCTU
HECNbIWALMX AETEW

Sayapa MywuH
Kues HUW pedekTonorun, YkpaiiHa

B cucTeme nosHaBaTefibHbIX npoueccon O,D,HOﬁ M3 UEHTPa/bHbIX I'Ip06-
Nem, KOTOpOVI yaeneHbl MHOTOYUCNEHHbIE MCCnefgoBaHUA B OTEYECTBEH-
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HOI 1 3apyBeXKHO NCUXONOTUN U ANAAKTUKE, SBAAETCA U3YYeHUe Mo3Ha-
BaTeNbHOW aKTUBHOCTMW, ee BHYTPEHHUX UCTOYHMKOB. Cpefn MoOCnefHUX
Cepbe3HOe BHUMaHWe yAeNneHo NOTPeGHOCTAM.

Mpobnema pa3BMTUA MO3HABaTe/NIbHOW aKTUBHOCTU AeTeil B npouecce
obuleHns, 06y4YeHMss B MCUXONMOTMM W [AUAAKTUKE MNOABepraetcs ce-
Pbe3HOMY pPa3HOCTOPOHHEMY M3yuyeHUo. CyLLeCTBEHHble 0COBEHHOCTY
NNYHOCTU NPOSABASIOTCA NpPeXAe BCEro B TOM, Ha 4YTO HanpaefeHa eé
[eATeNbHOCTb, KakMMW MOTPEBHOCTAMW U UHTepecaMum OHa MOTMBU-
pyeTcs, KaKUMU naeanamu, B3rnsagamu, yoexaeHusaMu pyKkoBoacTByeTcS B
CBOEM NOBEAEHMWN.

Mcuxonorn y6eauTenbHO AOKasann, 4YTO MOTPEOGHOCTb B MEXANY-
HOCTHOM O0O6LEHUN BO3HMKaeT y pebeHKa B CaMOM paHHeM BO3pacTe.
PebeHOK afieKBaTHO pearnpyeTt Ha 3HaKOMbIA NPeaMeT, caM WLLET B Mepy
CBOMX BO3MOXHOCTE 06lWeHns € HUM. T10TpebHOCTb B 06LLEHWK
obycnaBnmBaeT AMHAMUKY W XapakTep 3MOLManbHOro pasBUTUA pebEHKa.
CnepyeT NoAYepPKHYTb, YTO NpobaemMa 3MOLMOHAbHOTO Pa3BUTUA HEC/bI-
awmMx YYeHUKOB He npuobpena Heo6XOAMMOrO OCBELLEHWA HM B Ha-
YYHOW, HW B MeTogu4veckoli nutepatype. COCTOSiHME 3MOLMOHaNbHOIO
pa3BUTUA MHAMBMAA 06YCNOBAMBAET NPOAYKTUBHOCTb 3MOLMANbHbIX KOH-
TakToB. Pa3BuTMe MOTPEOHOCTN B 3MOLMOHANbHbIX KOHTaKTax y pebeHka
ABNSETCA O4HOW U3 BaXKHEWLWNX NPo6aeM CrneymanbHOn AULaKTUKN,

O3HAKOMJIEHVE YMCTBEHHO OTCTA/bIX
LUKO/IbHNKOB C KA3AXCKOW HALUMOHABLHOW
KYNbTYPOW N BEbITOM

A. CaToBa
Pecny6nuka KasaxcTaH

YcTaHOBNeHWe CyBepeHWTeTa pecny6/uK CTano peanveil cerofHALIHEro
OHA. B 3TUX ycnoBusX BO3pacTaeT OTBETCTBEHHOCTb BCMOMOrartefibHoM
WKOMbl B pelweHnn 3afadnm MaKCUManbHOW MNOAFOTOBKM Y4almxcs K
CaMOCTOATENIbHON XKM3HM W — KaK KOHEeYHOW Lein — YCheLHOW
couManbHOM ajanTauuMyM U MHTerpauum B 06LECTBO HOPMasbHO PasBu-
BalOLLMXCA NtOLeN.

MoHATME couManbHOW afanTauumM BKIKOYAeT B ceb6si TPU OCHOBHbIX
acrnekra: coumanbHO-TpyfoBas ajantauus, (HOpPMUPOBAHME SINUYHOCTH,
coumanbHo-6bITOBas afanTtaumsi. HavmeHee pa3paboTaHHOW B cneuuans-
HOW nefaroruke sBnsetca npobnema couWanbHO-6LITOBOM afanTauuu.
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Mexgy Tem, uccnegosaHus PasysaH E. W., CtapuyeHko T. H. nokasanu,

4To CcouManbHO-6bITOBas ajanTauus BbIMYCKHWKOB BCMNOMOraTenbHON

LUKOMbI Aaneko He Bcerga MpoxofuT ycnewHo. OTMevarTcs TPyLHOCTM

pauuoHanbHOro BefeHWUs LOMALLHEro X03sCcTBa, NAaHUPOBaHWUA CeMei-

Horo 6opKeTa, opraHusaumny gocyra, 0OTCTPaHeHHOCTb OT O6LLECTBEHHO

XKM3HW, HaLMOHANbHOW KynbTypbl W Tpaguuuii. MpuynHbl 3TUX 3aTpya-

HEHWIi CBA3bIBAKOTCS C OCOGEHHOCTAMU MCUXO(U3MYECKOTO PasBUTUA

YMCTBEHHO OTCTa/blX [AeTel, a TakXe HeCOBEepLUeHCTBOM CUCTeMbl pa-

60Tbl N0 cOLManbHO-6bITOBOW OpPYEHTAaL MM BO BCNOMOraTe/ibHOM LWKOfe.

Cuctema paboTbl MO COUWaNbHO-6LITOBO OpMEHTaLMU BO BCMOMO-
rateflbHON LUKO/e BKIKOUAeT HECKOIbKO Hamnpas/ieHWiA:

e cheunanbHble KOPPEKLMOHHbIE 3aHATUA MO0  COLManbHO-6bITOBOM
OpMEHTaLMM B CTapLUMX Knaccax;

e COLMaNbHO-6bITOBAA OpMeHTauMs yyawmxca B npouecce 06yyeHus
TPyAy 1 npenogasaHns o6weobpa3oBaTebHbIX NPesMeToB;

e COLMaNbHO-6bITOBAsA OpMEHTAUMa yuyawmxca B npouecce BOCMU-
TaTeNnbHOW paboTbl, OCYLLECTBNAEMOM Ha YpPOKax M BO BHEYpPOYHOE
BpeMSA B TeYeHWe BCero BPEMeHU npebbiBaHNA pebeHKa B LUKOSe.

Hamn 6blna nocTtasneHa Uenb — paspaboTaTb NyTW O3HAKOMAEHWUA yda-

LUMXCA BCMOMOTaTe/IbHOW LUKOMbl C Ka3aXCKUMWU HaLMOHaNbHbIMW Tpagu-

UMAMK, KynbTYpoli 1 GbITOM B CMCTEME PaboTbl MO COLMANbHO-6bITOBOA

opveHTaumMu. B OCHOBY 3TOli paboTbl 6Gbin MONOXEH MPUHLMN KOoMN-

NEKCHOro0 NoAxoja M B3aMMOCBA3M CreunanbHbIX KOPPEKLMOHHbIX 3aHs-

TWiA Mo coumanbHO-6bITOBOM OpMeHTauun 061 eobpasoBaTenbHbIX Npej-

MeTOB W BOCNUTATENbHOW paboThl.

C aToii uenblo 6blna paspaboTaHa MporpaMmMa O3HAaKOMAEHUS yua-
Lmxcst 5-7 KnaccoB BCMOMOTaTe/IbHbIX LIKO/ C Ka3axCKOM HaLWoHanbHOM
KyNbTypoil W 6bITOM, TPaAWLMAMK B3aVMOOTHOLUEHWUI MeXAy NLbMU
yepe3 YPOKM UTeHWs, M306pasuTeNbHOW AeATeflbHOCTU,COLManbHO-6bI-
TOBOM OpueHTauuun, (GU3NYecKol KynbTypbl W 4Yepe3 BHEKNACCHYI pa-
6oTy. TemaTuka YPOKOB M BHEKNAcCHbIX (hopM paboTbl COCTaBneHa C
y4eTOM MporpaMMbl BCMOMOraTe/lbHON LWKOoAbl MO 06Lleo6pasoBaTesib-
HbIM MpeaMeTam 1 CoLManbHO-0bITOBOW OpMeHTaLuK.

3HauuTeNbHOE MeCcTO B Mporpamme OTBOAWTCS BHEKNACCHLIM (hopMam
paboTbl, MO3TOMY YCMELIHOCTb ee peanusaLny onpeaensieTca COBMECTHOM
[eATe/IbHOCTbIO YUnTens u BocnuTarens.

Peannsaumna AaHHOM nporpammbl, Ha Haw B3rasg, 6ygeT cnocobeT-
BOBaTb Nlyylleil ajanTauuy¥ YMCTBEHHO OTCTanblX AeTeil B YC/OBUAX
CyBepeHuTeTa pecnyobamnku.
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COAEPXAHWE N OPIAHNSALUNA
®EHONOIMUYECKNX HABNHOJEHNIA
B CTAPLUNX KJTACCAX BCMOMOTIATE/IbHOW
LUKO/1bI

JMogmuna Cnusak
CnaBaHCKWIA NefUHCTUTYT, YKpaliHa

B cBA3M C MepecTpoiikuM cuCTeMbl HapogHOro o6pas3oBaHus npobnema
JanbHelwero coBepLleHCTBOBaHNA COAEPXaHWA, CTPYKTYpbl U npouecca
(hOpMUPOBAHNA Y Yy4YalMXCH eCTeCTBEHHOHAYYHOW KapTWHbl MMpa Kak
BbiCLWEN (hopMbl cuMcTemMaTU3aLuMW 3HaHWIA, BaXXHENLIero CTPYKTYPHOro
KOMMOHEHTAa Hay4YHOro MVWPOBO33peHus, npuobpena ocobyto 3HAYMMOCTb
M aKTyanbHOCTb. 3HAYMMOCTb 3TO NPO6AEMbl MPUMEHUTENBHO K BCMOMO-
raTenbHOM LUKONME AONONHAETCA ee KOPPEKLMOHHbIM acnekTom. Moatomy
BO3HMKaeT He0O6XO0AMMOCTb noucka 3(P¢eKTUBHbIX MyTel peanusayuu
KOPPEKLMOHHOT0 NoTeHUnana peHoN0rnyecknx HabnaeHunin.

B onurogpeHonesarornke HeoLHOKPATHO MOAYEPKMBANOCH MOMOXKM-
TeNlbHOe BNAUAHME HabMOAEeHUI yyalunxca 3a Ce30HHbIMWU U3MEHEHUAMU B
nNpupoge Ha pesynbTaTbl Y4eOHOW AeATeNbHOCTU, KOPPEKLMIO YMCTBEHHOIO
passutna (B. B. BopoHkoBa, B. A. T[py3suHckasd, A. A. VicaeHko,
E. A. Kosanesa, T. V. Mopoukasa, B. A. MNocTosckas, JI. B. PymsHLeBa,
T. K. ¥YnbsaHoBa, A. B. YcBalickas, K. . Arogosckuii u ap.). BmecTe ¢ Tem,
BOMPOC  COAEpPXaHUA W MeTOAWMKWM  NpoBefeHWUs  (heHONOrMYecKux
HabNIoeHN B CTapLUMX K/accax BCMOMOraTe/lbHON LUKOMbl He Hallen eue
OO/MKHOIO TEOPeTMYECKOro U MpakTUYeCKOro peLlleHus. YuuTbiBas 3To,
Lenbl0 Hallero wuccnefoBaHMs  gBMnacb paspaboTka  ONTUMaIbHOMO
cogepXXaHns (PEeHONOrMYecKUX HabMAEHWIA yyalmnxcs CTaplunx KnaccoB
BCMNOMOraTe/lbHOM LUKO/bl YU METOAMKN UX OpraHu3auum, cnoco6CTBYHOLLMX
(hOpMMPOBaAHMIO MPEACTABNEHWIA LUKONbHUKOB O CE30HHbIX W3MEHEHWsX B
npupoge, Tak 1 YCBOEHUIO MPOrpaMMHOro Matepumana no ecTeCTBO3HaHUIO.

MpeanioxXeHHOe B Hallem WCCNefoBaHWW COAepXaHue nporpaMmbl
(heHonornyecknx HabnloAeHUR, onpefensBlleecs Ha OCHOBE yyeTa W3-
y4yaemoro nporpaMMHOro maTepuana, obecrneynano:

* CUCTeMaTMyeckoe W LefieHanpas/ieHHOe BOCMPUATME Yyyalmmmcs
00BLEKTOB U BNEHUIA HEXMBOM M XXUBOW NPUPOALI B MX B3aUMOCBA3N;

e AguddepeHUMaLMIO WKOMbHUKAMK (a3 Ce30HHOro pasBUTUS (heHo-
06BEKTOB OfHON Tpynnbl;

* (hopMMpOBaHMe LEeNOCTHOrO MpefCcTaBNeHWs O Ce30He W npupoge

BoOOLLE.
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MocKonbKy YCBOEHME eCTeCTBOBEAYECKMX MOHATUIA 06513aTeNbHO AOMKHO
BK/IHOYaTb COOCTBEHHbIE HAaBMOAEHMS y4YalMXcs 3a 06bEKTaMU XXUBOW U
HexwmBoli npupogsl (B. B. Bcecsatckuii, H. M. Bep3sunuH, M. E. Mopeii,
H W. MweHUYHbIR 1 gp.), NpeACcTaBNsNoCb NPUHUUNKWaNbHBIM 0b6ecne-
UNTb CBA3b COAEPXKaHWUA (PEHONOrMYECKUX HabNOAeHWUI A € NPOrpaMMHbIM
MaTepuasioM Mo eCTeCTBO3HAHWIO, B pe3y/bTaTe Yero 0Xuganocb A0CTU-
YKEHVE MOBbIWEHNA Ka4yecTBa YCBOEHMS MPOrpaMMHOro maTepuana mno
ecTeCTBO3HaHWI0, C O HO CTOPOHLI, 1 hOPMUPOBaHKE Y yyalinxca 6onee
MOMHbIX U MPaBUMbHLIX MpPeACTaBNeHWUld O Ce30He U npupoge BoobLe, C
JpYroi.

CofepxaHue 3KCNepMMeHTanbHOW nporpammbl BKAKOYANo BefeHwue
HabNIAEHNA yyalmxcsi OAHOBPEMEHHO 3a (PeHOO6bLEKTaMWU pacTUTeNb-
HOTO M >KMBOTHOrO MMpa BO B3aMMOCBS3M C W3MEHEHWUAMMW MOrodbl W
Ce30HHLIM TPYAOM ftofeil. B copepxaHue HabNOAEHWIA yyawuxcs Mbl
CUMTaIM HEO6XOAUMbIM BK/IOUYEHME TaKWX 3afaHuWii, KOTOpble NO3BONANM
6bl MpoOCNeanTb TakXke 3a pasBUTMEM (PeHO(as BHYTPW KaXKgoW rpynmbl
(Hanpumep pa3BWTME pacTeHWii OT BCXOAOB [0 06pa3oBaHUsi CeMSH),
obecneumBas TeM CamblM BOCMPUATME KaXAOr0 OTAENbHOr0 pacTeHus
WM XXMBOTHOrO KakK BEYHOU3MEHSIOLWErocs OopraHnsma, B3auMMOCBS-
3aHHOrO C BHELIHUMK hakTopamu cpefbl. MporpaMmma (PeHOorM4eckmx
HabMoAeHWA BKAOYana Takke BeAeHue HabnogeHulii Kak 3a pasBUTUEM
BCEro opraHm3ama (pacTUTENIbHOrO WAM XXMBOTHOrO) B LEJOM, Tak 1 3a
pa3BUTVEM €ro OTAEe/bHbIX OPraHOB, HO BO B3aMMOCBA3W C M3MEHEHUAMMU
Jpyrux opraHos.

Peannsaunsa pa3paboTaHHOro cogepXxaHus (DeHONOrMYecknx Habnto-
JEeHWiA C Le/blo 06ecneyeHns NOBbLILIEHUS KayecTBa U3yUYeHUs MporpaMmm-
HOr0O MaTepuana Mo eCTeCTBO3HAaHMIO noTpe6oBana creyunanbHoro
MOCTPOEHUS METOANKMN TaKNX HabM0AEeHWIA.

MepBblii 3Tan — MNOAFOTOBUTENbHbIM. Ero uenb — HakonneHue u
cucTeMaTmsaums YyBCTBEHHOMO OMbiTa y4yaliuxcs B npouecce Habnwge-
HAA ABNeHWA npupodbl. PeHonornyeckue HabnlOAEHMS Ha 3TOM 3Tane
OpraHu3yloTcs C LUenblo 0060ralleHns MpeAcTaBneHWin LWKONbHUKOB O
pa3Hoobpa3nn 06bLEKTOB 1 ABNEHWIA Npupoabl. Habntogas 60nblioe Konu-
4eCTBO Pa3HOOOpPA3HbIX HOBbIX U Y& 3HaKOMbIX MPeAMeTOB U ABNEHWIA,
CTapLUEKNAaCCHUKM Nerye CMOryT 06HapYyXWTb Kak 06LyMe CYLLeCTBEHHbIE
VX NPU3HAKK, CBA3W W OTHOLUEHWS, TaK U UHAWBMAYaNbHbIE 0COGEHHOCTH.
MepBblii 3Tan BbINOMHAET M 60MbLUIYIO KOPPEKLUOHHYKO pOAb, CNOCO6CT-
BYSl Pa3BUTUIO Y YMCTBEHHO OTCTa/bIX AeTeil HabMoAaTelbHOCTU, YMEHNS
BUOETb, MOAMEYaTb ABJEHUS OKpYXatolell AeAiCTBUTENbHOCTM, YTO 0C060
BXKHO MPW M3YYEHWUW NPUPOLbI.

HabniofeHnsa Ha 3TOM 3Tane He ABAAIOTCA BMNOMHE CaMOCTOATENb-
HbiMW. [leAaTeNbHOCTb Y4allMXCA PernamMeHTUpYeTcs, a UMEHHO: YeTKO

247



BbIAENSAOTCA 06beKTbl HabNOAeHWI, YKa3biBaeTCs Ha KaKue NpU3HaKK
06paTuTb BHUMaHMe, Kak WX 3alMKcuMpoBaTb. [104rOTOBUTENbHbIA 3Tan
BCerfja npeaBapseT W3yyeHWe TeMbl, BpemMA €ro npoBejeHus orpe-
Jensetcd TeMm, KOrfa yuvawjmecs CMOryT npoHabniogaTb HeobXxoguMmble
SBNEHNS.

deHoNrnyeckne HabnwLeHns, NPoOBOAUMBIE YYALLMMUCA HA BTOPOM,
OCHOBHOM 3Tarne, OCyLLeCTB/ATCA C yH4eTOM NPeLIecTBYIOLWEro OnbITa,
napasnfiefibHo C M3y4YeHWeM MpOorpaMmMHoOro matepuana. Llenbio faHHOro
JTana sABNSETCA KOppekuws, oboralieHuwe ¥ npeobpasoBaHUe IMNMPU-
YecKoro onbiTa LWKOAbHWKOB. B 4acTHOCTW, MPOMCXOAUT YCBOEHWE W
0CO3HaHWe OCHOBHbIX KOMMOHEHTOB W CBA3ei, ONpeAenstowmux cuctemy
Ha YpOBHE TeopeTUYecKMX 0606LLEeHNA: NPoBepKa, YTOUHEHWE TOro, YTo
BOCMPUHANN y4alimnecs, 06bACHeHWe cobpaHHbIX (hakToB. 10 cpaBHeHUIO
C MepBbIM 3TanoMm (eHonornyeckne HabAlOAEHUS Ha BTOPOM 3Tane
obecneynBaloT 60nee TOYHOe, afjleKBaTHOE BOCMPUATWE NPeAMETOB U
SBNEHNIA NPUPOAbI.

BTopoii 3Tan BbINOMAHAET Takxe 60/bLIY KOPPEKLVOHHYIO pofb,
Cnoco6CTBYA pPasBUTUIO MO3HABATE/IbHbIX BO3MOXHOCTEN YMCTBEHHO
OTCTanbiX yuvawmxcsa. Ha BTOpOM 3Tane 4yBCTBEHHO-06pasHble nped-
CTaB/IEHNS yyalnxcs, NONyYeHHble MyTEM MepBOHAYaNbHOIO CUHTE3a B
npowecce BOCMPUATUA HA NEPBOM 3Tane, nepepabatbiBalOTCA B MOHATUA.
MMocne Toro, Kak Ha NepBoM 3Tane 3HaHWA ydyalmxca oboraraTcsa focTa-
TOYHBIM KO/IMYECTBOM HabnofeHni pasHO06pas3HbIX NpeLMeTOB U ABe-
HUIA NPMPOJbl, Ha BTOPOM 3Tane YMCTBEHHO OTCTalble yyalinecs LOMKHbI
6yayT BblAENATb UX 06LMe CYLLeCTBEHHbIE NPU3HAKN M OTHOLLEHUS.

M3BECTHO, YTO BECTU (DEHONOrNYECKME HABMIOAEHNA — 3TO He 3HaUMT
ToNbKO cobupatb QakTel (I 3tan), HO o06s3aTeNbHO KX 0606LWaTh,
yCTaHaB/nvBaTb CBA3W, fenatb BbiBoAbl (11 aTan), v rnaBHoe — ymeTb UX
NPUMEHSTb K OOBACHEHUHD Ha6MOAAEMbIX ABMEHUA. DTN PYHKUMM W
BbINONHAET TPeTWiA, 3aBepLlaroLmini aTan (eHoNorMyecknx Habnoge-
HUiA. Llenbio 3TOro atana sBASeTCS (hOPMUPOBAHME Y YUaLLMXCS MPaBu/ib-
HOF0 MOHUMAaHMWA CYLLHOCTU CE30HHbIX M3MEHEHWI B XXW3HM npupoabl. Ha
3TOM 3Tane yuvawimecs LO/KHbI YTOYHUTb, MepenpoBepuUTb CBOM 3HaHW,
NnonyyeHHble MNyTeM W3Yy4YeHUS NPOrpaMMHOro Martepuana u BedeHus
HabngeHnii Ha nepsBoM W BTOPOM 3Tanax, ymeTb [AaTb OOBACHEHMWE
HabnoAaeMbIM SIBAEHUAM, T.6. JO/HKHO MPOM30iATM “cpalinBaHue” 3Ha-
HUWIA yyalmxcs, NpuobpeTeHHbIX NyTeM HabMOLEHUA B NpuUpoae v n3yde-
HVEM MpoOrpaMMHOro Mmartepuana Ha ypokax. B 3ToM 3ak/iouaercs
KOppeKLMOHHasa CYLWHOCTb JaHHOro aTana.

MpepnoxeHHasa nporpaMMa peann3oBanacb B CUCTEME KOHKPETHbIX
3afaHuin ans yvawuxca. BbinonHeHne ux npegnonaranc UCNoNb30BaHWe
pasHoo6pasHbIX BUAOB Y4eOHOW [AeATeNbHOCTU YMCTBEHHO OTCTasblX
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yyaluxcs, a MMeHHO: HENOoCPefCTBEHHOEe pas3/IMYeHne N OLeHKY Mpea-
METOB 1 SIBMIEHWIA, BbIOOP CNOCO6GOB PaboThl, a TakKe MPOCTPOeHMe Ana-
rpaMMmbl, 3anosiHeHne Tabnuy, NocTpoeHue “geHONOrnyeckoro fepesa”,
MCNONb30BaHMe YCNOBHbIX 0603HaYeHW 411 3anUCK COCTOSHMUS NOTOAbl.
CofepxaHue 3afjaHUin npefycMaTpuBano He TOMIbKO MNpOBefeHMe Ha-
O6N0EHWA, a N OCYLLeCTBEHNE LUKO/IbHUKAMU YMCTBEHHbIX Onepawuii
CpaBHEHUS, BbIJENEHNS, UCKAOUYeHNs, 0600LLIeHNs onpefeneHHbIX Npu-
3HaKOB NpeAMeTa WIW SABMEHUA NPUpoAbl. Pacrnonarananucb OHW MO MPUH-
Lmny ycnoxxHeHus. Bce 3agaHuna 6binm cobpaHbl ¥ CUCTEMATU3NPOBAHLI B
CrneuunanbHbIX TeTpagax. Yudawmmca npegnaranocb B CBO60JHOe OT
3aHATWIA BpeMs, Ha Mporynkax, Noj pyKoBOACTBOM YyuuTesbsl, BMecTe C
BOCMMTATENEM BECTU PEerynspHo (eHONOrnYeckne HabnofeHus u exe-
[OHEBHO CaMOCTOATE/IbLHO B OLHO U TOXEe BpPemMs pPerncTpupoBsaTtb
COCTOSIHME MOrofpl. B KOHUE Kax[oro Mmecaua NpoBOAMINCL UTOrOBble
3aHATUA MO pe3ynbTaTam (PeHONornmyeckux HabnwaeHWiA, cocTaBnsnach
TemnepaTypHasa Kpusas, NpoBOAUAUCL 0606LLEHWS, CPaBHEHUA MNOrofbl
o Mecsuam, ohopmasaaock “theHonornyeckoe Lepeso”.

YCTaHOBNEHO, YTO Mo3TanHas opraHu3auus (HeHoNorMyecknx Habso-
[EHNA CTapLUEeKNacCHUKOB CMOCO6CTBYET CYLLEeCTBEHHOMY MOBbILIEHUIO
KayecTBa YCBOEHMS y4eOHOro martepuana no ecTecTBO3HaHWIO (3HaHWA O
npupoge CTaHOBATCA 60Mee MNONHbIMU, CUCTEMHbIMU, MPaBU/bHLIMUY),
NPeofoNeHNI0 UMW TPYAHOCTEW N0 OBNaAEHWIO MpUemMaMu U LencTBuaMu
npu opraHu3auun NpaKkTUYeCKOR AeATeNbHOCTM W ee perynsuun. MpuH-
LMn efVHCTBa TEOpPUU M MPAKTUKN Hallesl MOJIHOe BblpaXKeHue B (heHo-
paboTe cO CTaplueKnacCHWKaMmn, B NPOLEcce KOTOpOl oboraTunach pedb
YUYEHVKOB 3a CYeT BK/IOYEHUS B aKTWBHbIA (DOHL HOBLIX NEKCMYECKUX
KOMIMOHEHTOB, pa3BWiacb CaMOCTOATE/IbHOCTb, WHTEPEC K W3YYEHWIO
npupogbl, ydyalimecs npuodpeny pag NpakTUHeckKuxX yMeHWA U HaBbIKOB,
TeM caMblM CO34anncb NPeAnochbIKK ANl UX COLManbHOW aganTauumu.

MpoBefieHHOE unccefoBaHWe MO3BOMAET KOHKPeTU3NPOoBaTb OAHO W3
BaXKHbIX MOMIOXKEHWUI METOAUKM 06Yy4YeHUss YMCTBEHHO OTCTa/blX feTel
€CTeCTBO3HaHUIO — o0b6ecrneyvyeHne KOPPEKLMOHHOW HanpaBneHHOCTU
cofiepXkaHus  peHoNornyecknux HabnwogeHWldi AaHHON KaTeropum yua-
LLpXCS.
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OCOBEHHOCTU NOHNMAHNA YMCTBEHHO
OTCTA/IbIMW AETBMW HYBCTB
N NEPEXXUBAHUIN UENNOBEKA,
NMPEACTAB/IEHHOIO CPEACTBAMU
N30BEPA3VNTE/IbHOW AEATE/IbLHOCTU

H. TapaceHKo
r. CnaBsHCK, YKpaliHa

Mpoun3sBefeHns Xy[0XeCTBEHHOro TBOPYeCTBa MrpaloT Ypes3BblYaiHO BaX-
HYI0 po/b B PELUEHNM 0OLMX KOPPEKLMOHHBbIX 33fay BCMNOMOraTenbHOi
WKosbl. OHW nomorarT BbIACHWUTL CTereHb MOHMMAHWA  YyYeHUKamu
HPABCTBEHHbIX KauyecTB J/Ofei, Hannume Yy HUX afeKBaTHOW OLEHKU
MOCTYMNKOB Ye/oBeKa, YMEHMs COOTHOCUTbL MOCTYNKW C MoTuBOoM. Oripe-
[eneHne KayecTB XapakTepa 4enoBeka MO ero feicTBUMAM Croco6CTBYeT
pasBUTWIO Y [eTeil KPUTUYECKOro OTHOLWEHUs K cebe, CBOMM AWUYHbIM
MocTynKam, OnocpefioBaHHO BINAET Ha BOCMWUTaHWE MOJSIOXKNTESbHbIX /INY-
HOCTHbIX KayecTB yvawimxcd. B cBOwO oyepefb MpaBuIbHOE MOHUMaHWE W
onpefenieHne HPaBCTBEHHbIX KAauyecTB YeNOBEKA XapaKTepusyeT O0CO6eH-
HOCTW NPOTeKaHWA y pebeHKa MbICAUTENIbHBIX NPOLLECCOB aHan3a, CUHTE3a,
0600LLeHNS, YCTAHOBMIEHWUS NPUYNHO-CNEACTBEHHbIX OTHOLLEHW.

Bonblwas ponb B OPMUPOBAHUN MONOXKMUTENBHOW MOTMBALMW B OBNa-
OEHUN  3HAHUAMW, /NWNYHOCTHOM Pa3BUTUM  YyYallUXCA MPUHaNEXUT
WNMOCTPATUBHOMY MaTepuany, HeCyLWeMy YCWU/IEHHYIO 3MOLMOHa/bHO-
HPaBCTBEHHYIO Harpysky. Kaxpgas HoBas CTPYyKTypa 3MOLMOHa/IbHOro
COCTOSHUSA, BbIp@XXEHHas MUMMWKOW, MaHTOMUMWKOW ABNSeTcA WHGOop-
MaTMBHON Ana Apyroro 4enoBeka. B BOCNPMATMM 4YenOBeKa YeNOBEKOM
60/bLWY0 PONb UTPAOT JINYHBIA XU3HEHHbIA OMbIT BOCMPUHUMAIOLLErO,
€ro XW3HeHHble YCTaHOBKW, LIEHHOCTHble MOpasibHbleé W HPABCTBEHHbIE
OpueHTauumn, WHAMBUAYANbHbIE NUYHOCTHbIE OCO6GEHHOCTW, MOTMBbI
pestensHocTu (B. . AHaHbeB, A. A. boganes, C. JL. Py6uHwTeliH, M. M.
AKO6COH M Ap.).

YuunTblBas BaXHOCTb 3aTPOHYTOW Npo6fiembl, Hamu BOblNo MpoBeAeHO
nccneaoBaHne, Lienbilo KOTOPOro 6bifo BbISBIEHWE OCOGEHHOCTEN MOHWU-
MaHUA OCTPOCIOXKETHBIX KapTUHOK C U306paxkeHneM NOCTYNKOB Ntofeli B
pasnnyYHbIX CUTyauusx. STO WUCCefoBaHUe ABNAETCA OAHWM W3 3BEHbEB
CEPUN  3IKCMEPUMEHTOB, UeNb KOTOPbIX — W3YYEHWE OMTUMA/bHbIX
YCNOBUIA NCUXONMOMMYECKOro BO3AENCTBMA WANOCTPaLMM yyebHMKA Ha
yyalmxcs maaflero LWKOJIbHOro BO3pacTa.
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B 3kcnepvMeHTe yuvacTBOBanu yuallmecs 4eTBepToro knacca. [Ans
peannsauny BblLLEN3N0XEHHbIX 3afa4y 6blia NpYMeHeHa MOoAMKMLMPO-
BaHHasA METOAMKA OMOCPELO0BAHHOIO MUccnefoBaHua nuyHocTn — TAT.

Jetam npepnaranucb KapTUHKU C OMpefesieHHbIM CHOXETOM, No
KaXX[0M 13 KOTOPbIX OHU LO/MKHbI 6bl1M B CBOOOAHOM pacckase onucaTb
TO, YTO MO MX MHEHUIO NMPOMUCXOAMUT (T.e. “OOBACHUTL MOMEHT”), OLUEHUTH
MOCTYNKN AelCTBYIOWMNX NuUl, CBA3aTb WX C YYBCTBaMW U MEPEXN-
BaHWAMU repoeB, 0CO3HaTb CPeACcTBa nepefjayyt 3IMOLMOHaNLHOIO COCTOSA-
HUA YenoBeka. Ha CHOXETHbIX KapTUHKax K3obpaxanacb KOH(AMKTHas
CUTyauus, MO3BONAKOLWAA MOHATb CTO/IKHOBEHWE WHTEPEecOoB [AeicTBYlO-
wux nuy. CopfepxaHue KOH(IMKTOB 6bIN0 afekBaTHO YPOBHKO 6/mM-
Xailero pasBWTMA UCMBLITYEMbIX, MOCKOMbKY Ha KapTUHKax 6binu
N306paXKeHbl 4eTH.

C uenbio 6onee AeTanbHOr0 U3y4YeHWs MOHUMaHWUA YeTBepOKNACCHMU-
KaMy 3MOLMOHANILHOTO COCTOSHUA TepoeB MCMbITYeMbIM 6blinM npeasno-
XEHbl MANKOCTPaUMKM C pasHbIMKW MO CAOXHOCTU CclOXeTamu. Bonee
MPOCTble MO COAEPXKAHUI0 KapTUHKW BbISCHANW afeKBaTHOCTb 3MoLuab-
HOro OTHOLLEHUA AeTell K n3obpaxkaemblM cobbITUAM. Bonee cnoXxHbie Mo
COZEPXAHWIO KAaPTUHKN MPUMEHANUCHL AN U3YYEHUA MOHUMAHWUA KOHM-
NVIKTa, SMOLMOHANLHON peakuumn ero y4acTHWKOB, a TakXe NIMYHOCTHON
OLEHKM WX MOCTYNKOB. B mepeckasax feTeii Mpeamnonaranochb BbIACHUTb
OLEHKY MOMIHOTbI COAEPXaHWs KapTUHKMW, nepefayn CyTU KOHMIUKTHON
CUTyauun, onucaHne 3MOLMOHANBHOTO COCTOSHUS AeACTBYIOLLMX UL, CO
CCbI/IKOW Ha cpefcTBa M306pa3nTeNlbHOCTU, OLEHKY NepexuBaHuii repoes
1 UX NOCTYMNKOB, IMYHOE OTHOLLUEHME AeTei K KaXLOMY MEPCOHaxY.

AHanus cofepXaHusi pacckasoB yyalimxcs nokasasa, YTo 60MbLUMHCTBO
UCTIbITYEMbIX  OPUEHTUPYIOTCA HA  CMbIC/IOBYKO  CTOPOHY  OMnucaHus
KapTUHKW. CnefyeT NOAYEPKHYTb, YTO OMWCAHWE CUTyauun He fABNAeTCA
LeNblo BbiCKasbiBaHUA. OHO CNYXMUT, rNaBHbIM 06pa3oM, CpeAcTBOM nepe-
Ja4un CYLLHOCTM KOHMIMKTHOM cuTyauun. CTano O04eBWAHbIM, 4YTO MO
BbIP@XKEHUIO NnLa repos AeTU onpefensny pagocTb, FPyCTb, YCTanoCTb,
neyasb. Mpu 3TOM WM He BCerja yfaBanocb TOYHO Mopobpatb CO-
OTBETCTBYHOLLME NIEKCUYECKME CPEACTBA, XapaKTepusyoLLe 3T YyBCTBa.

[etn He Bcerga 6blin cNocobHbI AndgepeHLMpoBaTb pasnyHbIe OT-
TEHKW 3MOLMOHANIbHOrO COCTOSAHWS YerioBeKa, YTO MOXET OblTb 06YyC/OB-
NeHO TPYLHOCTbIO NPMB/EYEHUS COOGCTBEHHOMO >KM3HEHHOrO OnblTa MNpu
OCMbIC/IEHNMN TeX WM WHbIX CUTyauuil. BmecTe ¢ Tem 60MbLIMHCTBO
NCNbITYeMbIX PUKCUPOBaN0O CBOE BHWMAaHWE Ha CYLLECTBEHHbIX A/ MOHU-
MaHWsi YyBCTB TepoeB W306pasuTeNIbHbIX [eTansdx: HacynfieHHble 6poBu,
B3rNA4, M3N0AN06bSA, KPENKo NpuKaTblidi May u ap. Ho HeymeHve akTyanu-
3MpOBaTb MMEIOLLMIACA OMbIT YenoBevyeckoro o6uieHns 06ycnasnnBano
TPYAHOCTU B MOHUMaHUW NepeXuBaHnii, 3aTPYAHANO LUMPOKME 0BOLLEHNS.
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CyO6beKTVMBHbIM  YC/IOBMEM, B/UAKOLWMM Ha MpoLecCc MNOHUMaHWS
CHOXXETHBIX KapTUH YMCTBEHHO OTCTalbiMW, SIBASETCA HEAO0CTaTOYHOEe
YMEHMe M0Mb30BaTbCs 3HaHUAMU. ONbIT feTeli BAMSET He TOMbKO Ha
NMOHMMaHWe 3afiaHns, HO W Ha MOHWMaHWe COAEepPXKaHUs M306paXKeHHOrO.
MoHYMaHWe HOBOrO 00beKTa WM Lenoil cuTyauuu OCyLLecTBNAETCA Ha
OCHOBE aKTWMBM3aLUWM UMEKLMXCS Yy pebeHKa 3HaHWi. AJeKBaTHOCTb W
MOMHOTA NMOHUMAHUA CIOXKETHbIX KapTUH B GOMbLUOKA Mepe onpeaensercs
00BLEMOM U Ka4yeCTBOM 3HaHWiA. CneaoBaTesibHO, IMYHBIA OMbIT AETel, UX
3HaHUA UrpalT MNOMOXKMTENbHYIO POfib B MOHUMaHWM M306paXKEHHbIX
cuTyauunii. Bmecte ¢ TeM (hakTbl CBUAETENbCTBYIOT, UTO JIMYHBIA ONbIT
MHOT4a OTpULATENIbHO BAUSIET Ha WHTepnpeTauutio  M306paKeHHOro.
MposiBnsieTcA 3TO B TeX CAyvasX, KOrja 3HaHWs aeTeil XapakTepu3yrTcs
ofHoo6pa3nemM, 6eAHOCTbO. [POWAbLIA  ONbIT MOXeT OTpUUATENbHO
BAUATb HA NMOHMMaHWE N306PaXXEHHOrO 'y HOPMasbHbIX, W'Y YMCTBEHHO
OTCTanbIX feTeil. Y aHOManbHbIX [eTeli OoTpuuaTenbHoe BAMSAIHWME Mpo-
ABNAETCSA 3HAUYUTENLHO Yallle.

B npouecce paboTbl C KapTWHKamu, rae W306paXKeHbl pasnnyHble
amMouManbHble COCTOSHUA NoAel, feTW-Ae6ubl UCNbITbIBAT Cepbe3Hble
3aTpYAHEHNUS Npu AnddepeHunaLmm Takux amMmoLmanbHbIX KaTeropuii, Kak
rHeB, CTpax, YAMBNEHWe, pafoCcTb. BcTpeyanuch rpybble OWIMOKM, 3a-
KMovatoLmecs B CMELLEHUW MOMOXUTENbHBIX U OTPULLATESNTbHBIX 3MOLMWIA.
Ocobble TPYAHOCTM BbI3bIBAOT KAapTWHKM, MO KOTOPbIM HEO6XO0AMMO
onpeaensTb OTTEHKN 3MOLMANbHOr0 COCTOAHMUSA NIOAEN.

BmecTe ¢ TeM, B X0fe 3KcnepumeHTa paboTa ¢ “MackaMu™ Bbi3Bana y
feTell 60NbLIYI aKTUBHOCTb, O0OBACHAEMYH MOBbLILLEHHBIM WHTEPECOM K
HOBOMY, paHee HE3HaKOMOMY 3aHATUID. ITO CBUAETENbCTBYET O TOM, UTO
noajepXXaHue CTUMyna K YYEHUO — OAWH W3 OCHOBHbIX MPUHLMMOB
LiefleHanpaBneHHOr0 KOPPEKLMOHHOIO 06yYeHus.

Mpu BKNHOYEHUW B IKCMEPUMEHT Lienoli cepun obyyarowmnx (hakTopos
YPOBEHb NPaBUIbHON OLEHKM AeTbMU-Ae6unaMn CcOoBbITUIA, M306paXeH-
HbIX Ha KapTUHKax, a TaKXe CTerneHb MOHUMAaHWS 3MOLMaNbHbIX COCTOS-
HWIA NepcoHaxei 3HaYMTenbHO MOBLICMACA. W XOTS ypOBEHb CNOBECHO-
NOTUYECKOr0 MBbILLIEHUS HU30K, CNoBapb GefleH, BCe e CTerneHb afek-
BaTHOI OLLEHKM ClOXeTa BO3pocna.

OfHako Yy pasHblX feTeli HEOAMHAKOBO MPOSBUANCL CMOCOGHOCTH
CBfI3bIBaTb 3MOLMOHaNbHOE COCTOSIHWME 0Ael C OMpefenieHHbIMU KU3-
HEHHbIMW CUTYaUUsMW, HaXOAWUTb CBA3b MEXAY YyBCTBaMMW NOAENA W WX
nocTynkamMy faxe B TOM Ciyvae, €CM COAepXaHue K306paXKeHHO
KOH(IMKTHOW CUTyauuUn HaxoAWnoch B 30He GavKaiilero passutus. 310
06cToATeNbCTBO 06YCNOBAMBaET, C OAHON CTOPOHbI, HEOOXOAMMOCTb
paboTbl MO paHHeMy 3MOLUMaNbHOMY pa3BUTUIO feTeld, a ¢ Apyroh —
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CBWETENbCTBYET O HEeJ0CTaTOUYHOCTW WCMO/b30BaHUS M306PasnTENbHbIX
CpeacTe B 3MOLMOHANbHOM BOCMMUTaHNUM pebeHkKa.

3HaunTeNbHYO TPYAHOCTb MPEACTaBWUIO OCO3HaHME TaKMX KauyecTs ue-
NoBeKa Kak 6/1arofjapHoCTb, YeCTHOCTb, YBXKEHWE K YEN0BEKY, MOCKO/bKY
MOHVMMaHWe X GbINI0 CBSA3AHO C OMOCPEeAOBaHHbLIM OCMbIC/IEHMEM M306pa-
)KEHHOTO CO6bLITUS, C OLEHKO NpefLIecTBYIOWMX W Mpeanonaraemblx
MocnefytoWmx coobITWii. Kpome TOro, B 3KCMEpPUMEHTE [OCTATOUYHO YETKO
nposiBUMach TEHAEHUMS K UHAWU(dEpPEeHLMU B OLEHKEe MOCTYMKOB W YepT
XapakTepa AeliCTBYHOLMX MWL Y OTAENbHbIX UCTLITYEMbIX.

MpoBeaeHHOe WCCNeA0BaHUE BbISBUMO 6OMbLINE BO3MOXHOCTU 3MO-
LMOHANbHOTO  BO3AEWCTBUS  WAMKOCTPALMM  HA  Yyyaluxcs Miaguwero
LUKONIbHOTO  BO3pacTa MpW YCMOBUU 3MOLMOHAMbHOW HACbILEHHOCTM
N306PKEHHBIX COBLITWIA, BbIPA3UTENLHOCTA M AOCTYNHOCTU M306pasu-
TeNbHbIX CPEACTB.

WMcxoas 3 paHee CKasaHHOFO, 4pe3BblYaliHO BaXKHO, HauuHas ¢
MafWMX KnaccoB, NPOBOAWTL LiesieHanpaBneHHylo paGoTy no pasBuUTUIO
YMEHUS! pacrno3HaBaTb HAaCTPOEHUE W BHYTPEeHHee COCTOsIHME YesioBeKa Mo
BHELUHUM TMPOSIBNIEHUSM 3MOUMIA Ha nuue. ITO CMOCOBCTBYET MOMHO-
LilEHHOMY OG6LLEHMIO KaK CO CBEPCTHMKAMMU, TaK M CO B3POC/bIMU NOAbMU,
CMoco6CTBYET MpPaBULHOMY BOCMpUATMIO yuyeGHOro Matepuana. B ue-
7IOM, CMOCOGHOCTb K Pacno3HaBaHWI0 YyXMX aMoUuiA 6naronpusTcTyeTt
rapMOHUYHOMY Pa3BUTUIO IMUHOCTM aHOMANbHOFO pPebGeHKa, SABASACH
COCTaBHOI YacTbto IMOLMOHANMLHOIO BOCMUTAHMS.

MHTENNEKT N OBYYEHVE AOLWKOJ/IbHNKOB
C HAPYLWEHWVEM CNYXA

JI. . domunyeBa
r. Knes HMY um. M. [lparomaHoBa, YKpaliHa

OfHUM 13 OCHOBHbIX TEOPETUYECKUX MOMOXKEHWIA HALIEro WCciefoBaHus
WHTENNEKTa WKOMbHNKOB C HAapYLUEHWSMM CNyXa BbICTYNaeT MNOM0XKeHue
0 TOM, YTO MHTENNEKT ABNAETCA B WU3BECTHOW CTEMEeHM HEe3aBUCUMBbIM K
CaMoCTOsTeNlbHbIM Ha PaHHMX 3Tanax reHesnca OT PasBUTUS fA3blka W
peun, 1 ero pasBUTME OMOCPEACTBYETCS 3HAKaMW PasfIMYHbIX TMMOB. To
€CTb, €CIM B Pa3BUTUM WHTENNEKTa AOWKOMbHMKA eCTb BO3MOXHOCTb
OTOWTW OT >KECTKOro OnocpeACcTBOBaHWS WHTeNNeKTa CMOBOM W Harpa-
BMTb €r0 APYTMMM MYTSAMU OMOCPeACTBOBaHMS (CXeMbl, MOAENN 1 Ap.), TO
OTHOCUTENbHO [ieTell C HapyLIeHWsMK chnyxa AaHHOTO BO3pacTa Takas
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BO3MOXHOCTb BbICTYNaeT KOPPEKUWOHHbIM HamnpasjieHWeM MNpu YCNOBUK

BK/HOYEHHOCTUN 3HAKOB N CUCTEMY 06YYeHUS.

CoBpemeHHas Teopus ncuxonorum obydveHus 6GasupyeTca Ha noso-
XKEHUU O NPSAMON 3aBUCMMOCTU YPOBHS UHTENNEKTYaNbHOrO pasBUTUs OT
XapakTepa CrnpoeKTMpoBaHHOro o06yyeHna (B. B. [asbigos, 1972;
B. . 9nbkoHuH, 1961; I'. C. KocTiok, 1988; C. A. MakcumeHko, 1980;
. M. Weaposuukuii, 1971). NMpoeKT ONMCbIBAET €Lie He CyLLecTBYHOLME
00beKTbl, MPUHLMNNANIBHO MOXET ObiTb peann30BaHHbIM, a TakXke [0f-
XeH OblTb HOPMATUBHbIM, T.e. JUKCMPOBaTb AOCTYMHbIA YPOBEHb BbINOS-
HeHus. Tpy 3TOM rfiaBHbIMK MOKa3aTensiMy MPOEKTa ABAETCA MOLENb
pebeHka, negaroruyeckue v yyebHble 3agadu, atanbl nomowm. B csasu ¢
3TUM, BeAylleil 3ajayeil uccnefgoBaHWit MO cheumanbHOW MNCUXONOruu
[LOMKHO ObITb COCTaBNEHWe TAKOro MpoekTa 06yYeHUs, KOTOPbIA Obl yum-
TbiBa/l NPUHLMNMANBHBIE MOIOXEHNA KOMMEHcaunu.

ViccnegoBaHne WHTENNeKTyanbHOM cgepbl NoKasano Haauuue y
JOLIKONbHUKOB C HapyLUEeHWEM CyXa 6 YpoBHeNn chopMUMPOBaHHOCTH:
nepBsbili YpOoBEHb — OMepupoBaHMe 0606w aOWMUMMN  MOKa3aTENAMN

OTHOCWUTE/IbHO Pa3HOCTPYKTYPHOro CTUMY/IbHOIO Matepuana;

BTOpOl/i YpPOBEHb — OMNepupoBaHUe pPasHOYPOBHEBLIM CTPOEHUEM MO
obobLatoLweMy CTUMYNbHbIM MaTepuanom;

TPeTUil ypoBeHb — OMepuMpoBaHMe MOMHbIM HabopoM KpPUTEPUEB U
pa3HOYpOBHeBbIM  0006LlieHMEM  CTUMY/ILHOTO  MaTtepuana cC
nocnegyroLein nepapxmsalmeii BbiaeneHHbIX KPUTEPUEB;

YyeTBEpPTbIi YPOBEHb —  OMepuMpoBaHWE CUCTEMON  aBTOHOMHOIO
(hYHKLMOHUPOBAHNA NPeAMeTHO-BELLEeCTBEHHbIX 0ObEKTOB;

NATbIE YPOBEHb — OnepupoBaHMe 0600LLEHNEM KaK KpuUTepuasibHbIM
annapatom C YCTaHOBfIEHWEM TMOMHOW CUCTeMbl 32 QparMeHToM
marepuana;

lecToli YpPOBEHb — OMepupoBaHWe BapUaTUBHOCTbIO  KOMMOHOBKYU
MOMHON CcUCTeMbl C oOnpefeneHVeM W AWAarHOCTUKON BEPOSTHOCTM
YC/OBMIA MOCTPOEHNSA MOMHOWN CUCTEMBI.

Cnabocnblwalyme getv 2, 3, 4 neT He JOCTUralT AaxKe MePBOro YPOBHS;

KONNYECTBO feTeil 5 neT Ha NepBoM ypoBHe 15%; 6 neT — 20%; 7 neT —

45%;. [nyxue getu 2, 3, 4 NeT TaKXXe He JOCTMUraloT NMepPBOro YPOBHS; AeTei

5 net — 5%; 6 neT — 15%; 7 neT 35%; Ha BTOPOM YpOBHe feTeld 6 net —

8%; 7 neT — 21% (no cpefHeB3BELIEHHOMY NOKa3aTesto ycrneBaeMocTh).
Komnnekc 3afaHuil KOHCTAaTUPYIOLLero 3sKCmepuMmMeHTa Ha OCHOBE

aHanu3a MoayYeHHbIX AaHHbIX MOKasan, YTo Yy CAblWwalux AeTeli osnage-

HWe CNOBOM KaK BbICLUMM 3HAKOM OMOCPEACTBYETCHA LUIMPOKUM MCMO/30-

BaHWEM BCEX HepeyeBbIX TWUMOB 3HaKOB. [NaBHbIM MPUHAKOM pPa3BUTUA

WHTENNEKTa CAblllalinX aeTell ABASeTCA NepeKoAnpoBaHNe OfHUX 3HAKOB

B Apyrue. BmecTte ¢ TeM, y cnabocbiwawimx u rayxux geTeil Hepeuesble
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3HakKM B MOSHOM 06bEMe He C(HOPMUPOBaHbl, He CHOPMUPOBAHO WX

nepekoaupoBaHmne B BepbanbHble TUMbl 3HAKOB.

BaXHbIM B MWHTENNEKTyaNbHOM pa3BUTUM BbICTYNaeT XapakTep
[eicTBUi, ypOBEHb CHOPMUPOBAHHOCTM KOTOPbLIX OMpefenseT Heobxoan-
MOCTb OMpefeneHHOoro Buaa nomoLLm. BeiicHWOCH, YTO B Cy4asx, Korga
y pebeHKa cthopMunpoBaHbl 06061 eHHbIE AEACTBUS, OH TPebyeT MeHbLUEeNn
MoMOLM W [ANA  YCMEWHOro BbIMOMIHEHWS  3aJaHusi  JOCTOTOYHO
NpesbaBNeHUs 3KCMEpPUMEHTATOPOM 00Llero o6pasya BbIMOMHEHNS, B
LOpyrMx cnydvasx, Korga o0606leHHoe [eiicTBME He C(HhOPMMPOBAHO,
[elicTBue HeobX0AUMO NpeabaBaATb COOTBETCTBEHHO MOJHOMY 00bemy
ero onepawuii, 4To NpefycmMaTprBaeT NOMOLLb APYroro KayecTsa.

B (hopMMpoBaHWM UHTENNEKTA FyXMX U cnabocnbiwawimx getein oT 2
[0 7 NeT B YCNOBMUAX MOAHON WAM 3HAYMTENbHON Hec(opMUPOBAHHOCTYU
A3blKa U peYyn Mbl  UCXOAUIM U3 TEOPETUYECKOro TOM0XKEHUS 06
0NOCPeSCTBEHHOCTU WMHTENNEKTa 3HAKOM, LUMPOKOM ero MOHUMaHun 1 o0
MPOAYKTMBHOCTM UCMO/Mb30BaHWA B AOLIKOMLHOM BO3pacTe B HoOpMe
pasBUTVS1 3HAKOBLIX CPEACTB pasHOro Tuna. B cBfi3n ¢ 3TMM Mbl paspa-
60TaM KOMMEHCATOPHbI 3HAKOBbIA MeXaHW3M, KOTOPbIA BKAOYaeT B
cebss HeBepbasbHble U BepbasbHble 3HAKOBbIE CPEACTBA, CUCTEMY WUX
CKBO3HOIO KOAMPOBaHWSs, MNepeKoAMpoBaHUs, AeKOAUPOBaHMSA, KOTopas
obecneynBaeT Nepexos OT HM3LIEro K BbICLUEMY YPOBHK HeBepbanbHbIX
3HaKOB, OT HeBep6asibHbIX TUMOB 3HAKOB K Bep6abHbIM.

C uenbto obecrnevyeHns (POPMUPOBAHUSA WHTENNEKTA Ha BepbanbHbIX
3Hakax Obln0 OCYLLECTBIEHO WX WU3yyeHWe, pa3paboTka U cucTemaTu-
3aUms, BbISICHEHO, YTO pa3BUTUE MHTE/NEeKTa ONOCPeCTBOBAHO XapaKkTe-
POM 3HaKOB, KOTOPblE UCMO/Mb3YIOT AeTW. Mbl BblfeNseM Takue Kputepuu
3HaKOB: MepHOCTb, Mofobue, yHKUUS, BapuUaTUBHOCTb, KOHTEKCTHOCTb,
AVHAMUYHOCTb, KOMMOHEHTHOCTb.

Becb 06beM NpPM3HAKOB, KOTOpble CBEAEHbl COOTBETCTBEHHO omnpefe-
NEHHOMY YPOBHIO 1 BO3pacTy pebeHKa M 3KCNepuMeHTanbHO MPOBEPEHbI,
06pa3syeT NOJIHYH XapaKTePUCTUKY BUOB 3HAKOB Ha KaX[OM BO3PacTHOM
nepuoge 1 CAY>XMWT YPOBHEM Pa3BUTUS M 3KCMEPTHbIMW NOKa3aTensaMu K
cucTeMe 0TOGOpPa 3HAKOB B MPOEKTUPOBAHUUN 00yYeHUS:

2-3 rofa: peanbHble, MYNHKHbIE; 06bEMHbIE, MAOCKOCTHbIE; MOHODYHK-
LMOHaNbHbIE; WHBAapMaHTHble; CTUMYNUPYLOLLIMe, CBOOGOAHbIE; CTaTu-
UecKue; [0CTaTOUHbIE, HE3HAYUMBIE;

3-4 ropa: WKOHWYHbIE; MAOCKOCTHO-NPOCTPAHCTBEHHbIE; MOHO(YHKLMNO-
HafbHble; Mpeobpasyloline; UHBApUaHTHbIE; CTUMYNUPYOLMe; CBO-
6oaHble; CTaTUYeCKUE; AOCTaTOYHbIE, HE3HAYMMBIE;

4-5 neT: cxemaTuyeckue; MAOCKOCTHbIE; MUHU(YHKLMOHANbHbIE; YacTuu-
Hble; MOMMBAPUAHTHbIE; WHAM(EPEHTHbIE; 3aBUCKHMble; AUHAMUYe-
CKUe; MOMHbIE; 3HAYUMBIE;
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6-7 net: abCcTpakTHbIE; NAOCKOCTHbIE; NMONNGYHKUMOHANbHbIE; Mepexoa-
Hble; My/NbTUBApUaHTHbIE; WHAUDEPEHTHbIE; 3aBUCUMble; AWHAMU-
yeckue; MofHble; cucTeMoobpasytoLiue.

[OuHamyka >xe (hOpMUpPOBaHWS OMepaLuoHanbHOW cdepbl 3aBUCUT OT
BO3pacTa pebeHKa 1 CNYXUT UCXOAHBIM NOKasaTeNnem YPOBHA UHTeNNeKTa
npeAblAyLero Bo3pacta M KOHEUYHbIM MNOKasaTenemM WHTEeNNeKTyanbHOro
pasBuTMS NoCnefyloLero BO3pacTHOro nepuoga. Mcxogs w3 aHanusa
npescTaBAeHHOro Bbllle MaTepuana OTHOCUTE/IbHO ONpefesieHHOro Hamu
3TaIOHHOTO COfepXaHWsA 03HAKOMJ/IEHWS C OKpYXawluM, paspaboTaHa
onepayMoHanbHasa Mofesb 06yYeHNa 1 pa3BUTUS AeTeld oT 2 4o 7 NeT:

2 roga: LeHTpaums pofoBas, pofoBas CTPYKTYpU3aLus;

3 rofa: KoAM4yecTBO M poAoBas CTPYKTypu3auus, LEeHTpauus pogosas
(paclwupeHHas);

4 rofja: CTPYKTypu3aLms, LeHTpaLms BU0Bas, AeLeHTpaLns poaoBas;

5 neT: KONMYeCTBO W BMAOBAs CTPYKTYpu3auus, LeHTpauus BuioBas U
pofoBas, AeLeHTpaunsa BugoBas 1 pogoBas, nepeLeHTpaLns B1MaoBas;

6 neT: pofo-BMAOBas CTPYKTypM3auums, LeHTpauus pofo-BMAOBas, nepe-
LleHTpaLmMs BUAOBas M poaoBas;

7 neT: KONWYeCTBO U POAO-BUAOBAs CTPYKTYpu3aLuus, LEHTpauus pomo-
BM0BasA, AeLeHTpauns pojo-B1aoBas, NepeLeHTpaLmsa pogo-suaosas.

KoMneHcaTopHbIA NyTb (hOpMUPOBaHWUSA WHTENNeKTa [eTeli ¢ HegocTart-

Kamy cnyxa cOCTOMT B CUCTEMHOM BK/IHOYEHUU 3HAKOBbLIX MEXaHW3MOB B

onepayuoHanbHyo cepy AesTeNbHOCTU.

BAnsHWe Ha MHTEHCUM(MKALMIO WHTENIEKTYaNlbHOr0 pasBUTUA feTep-
MUHMPYeTCA BKIOYEHWEM OMepauuoHanbHbIX U 3HAKOBLIX MeXaHM3MOB B
feaTenbHoCTM pebeHka. Halwe wuccnefoBaHMe MoKasano, YTO WHTENNeK-
TyanbHOMY pa3BUTUIO [eTell Cnoco6CTBYeT Takoe pasfeneHue (yHKLMiA
MeXgy nefaroroMm u pebeHKOM, KOTOpOe OnupaeTcs Ha nocnego-
BaTe/lbHOE YMEHbLUEHNE NOMOLLM NPU BbIMONHEHUN PEBEHKOM 3afaHus.

Mo 3TOMy KpWTEPWIO HamK BbIfeNeHbl [LeCATb MOCNefO0BaTEe/bHbIX
3TanoB: nepBblli 3Tan — KOHCTaTMpoOBaHWe W BbigeneHne (pebeHky
MONHOCTbIO NPEeACcTaBAAeTCA TEXHONOMMYECKUA X0 BbIMOMHEHWS 3afaHns
B PasBePHYTbIX BHELIHUX AeCTBMSAX M onepauLusx); BTOPOi aTan — artan
COMPSXXEHHOTO BbLIMOMHEHUA NO onepauusam (B3POC/bIA BbIMONHAET 334a-
HVe pyKamu pebeHKa, Ha OCHOBE AeNCTBMIA K Omepauuii); TpeTuin atan —
OTpaXeHWe felicTBMA MO onepauuam (B3pOCAblii AenaeT OfHY onepa-
LUMI0O — 332 HUM 3Ty >Ke Ofepauuio MoBTOpSeT pebeHOK); uYeTBepThlIi
3Tan— BOCCO3faHWe Mo [eiCTBMAM; MATbIA 3Tan — BOCCO3JaHWe Mo
3aflaHHOMY LMKNy BCeli MocnefoBaTeNbHOCTU AelCTBUIA (pa3BepHyTas B
onepauuax nocnefoBaTeNbHOCTb [AeACTBUIA  NpeAcTaBneHa  BHELLHE);
LecToW 3Tan — 3Tan MNOCTOSHHOW BO BPEMEHMW 3aUKCUPOBaHHOW
pa3BepHYTO/ MocneaoBaTelbHOCTM AelCTBMIA (NpeAcTaBneHne nocneso-
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BaTeNbHOCTM [eiCTBMIA, 3aMKCUPOBAHHLIX B pa3BepHYTOM MNpeacTas-
NEHUN TEXHONIOTWM); CeAbMOI 3Tan — BbINO/IHEHWE LEACTBUIA MO Mpea-
CTaBMIEHHOMY KOHEYHOMY Ppe3yfbTaTy C CaMOCTOATE/lbHbIM pPa3BepThbI-
BaHWeM MOCnef0BaTe/IbHOCTM [EeACTBMIA; BOCbMOW 3Tan — BbIMOJIHEHUE
JelicTBMiIA N0 CNOBECHOMY 0603Ha4YeHU0 MOCef0BaTeNbHOCTY AeCTBUIA;
JeBATbIA 3Tan — BepbanbHas WMHCTPYKUUA COOTBETCTBEHHO MNOCNef0-
BaTE/IbHOCTUN AEMCTBUIA; LECATbIA 3Tan — CaMOCTOATENbHOE BOCCO3jaHue
Mo 3ajaHHOMY KOHEeYHOMY pesy/bTaTy.

Mpn 06yyeHWUN crbIWALLMX AOLWKONbHNKOB LLECTOW M ceAbMOiA 3Tansbl
OTCYTCTBYIOT. 3TO CBA3aHO C TeM, YTO MHTEPUOPK3aLIMSA AeNCTBUIA 6asupyeTcs
Ha NapannenbHOM C peanbHbIM Je/ACTBMEM Bep6abHOM MX COMPOBOXAEHWM.
Mo3aToMy nepBblil, BTOPOI, TPETWIA, LUECTOW W CeAbMOM 3Tamnbl ABAAKTCA
creuugmyeckMm sTanamu 00y4YeHns [OLIKO/IbHUKOB C He0CTaTKaMU C/yxa.
Mo TpeTbemy 3Tany BO3MOXHO OMpefeneHue 30Hbl GAVDKalLLIero passuTUs
pebeHKa AOLLIKOMbHOIO BO3pacTa C HefocTaTKaMu Cnyxa.

OB AKTUBU3ALIN MO3HABATE/IbHON
OEATEJIBHOCTU INMYXNX YHALLLINXCHA
B NMPOLUECCE OBYYEHWA

Puta AkyboBckas
Knes HAW pedekTonornu, YkpaiiHa

AKTUBM3aLMSA NO3HABATE/IbHOW AeATeNbHOCTM yyaluxces ¢ HegocTaTkamm
CNnyxa — aKTyasibHas npo6iema COBPEMEHHOI CneLnanbHON WKOMbI.

YuutblBas (haKT CyLLECTBEHHbIX OTKIOHEHMI OT HOpPMbl B 06LEM K
PeYeBOM PasBUTUM HECbILIALLMX YYaLLMXCA BCNEACTBME OFPaHUYEHHOTO W
BUZOM3MEHEHHOTO X B3aMMOJENCTBUSA C OKPYXXAKOLLMMU, NO3HABATENbHYHO
[eATeNbHOCTb CliefyeT paccMaTpuBaTh HE TO/IbKO KaK CYLLeCTBEHHYHO 3aja-
Uy LUKOMLHOTO 06YYeHWsi, HO W KaK KapAWHa/IbHbIA NyTb OCO3HAHHOIO
YCBOEHWS 3HAHWIA, BO3MOXHOCTb MHTENNEKTYaNbHOr0 pPasBuTus, Heobxoam-
MOe YCMOBME CTAHOBMEHUS U >KWU3HeAeATeNbHOCTU IMUYHOCTU  [NYXOro
LUKO/bHMKA.

JKCNepUMeHTa/IbHble [aHHble [al0T OCHOBAHUA YTBEPXAaTb, 4TO
aKTUBHas Mo3HaBaTeNbHas AeATeNbHOCTb Yy4yallMXcsi, MOCTaB/leHHas B
LEHTP KOMMIEKCHOro mnogxoja K y4ye6HO-BOCMMTATENbHOMY MpoLeccy
CMeuUasbHON LWKOSbI, MOXET MOBbICUTb €ro 3 eKTMBHOCTL. B yvacT-
HOCTW, UMEHHO OHa o6GecrneynBaeT COOTBETCTBYHOL M YPOBEHL PEYEBOTO
pasBuTUA, LIMPOKMIA No 06bLEMY CNOBapHbI 3anac, pPa3HO06pasHyHo
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TEPMUHOMOTMYECKYHO NEKCUKY U (hpa3eosiornio B COOTBETCTBUK C Tpe6o-
BaHUSMU KaX4oro y4ye6HOro npegmeTa, YTo HEOGXOAMMO ANS OBNaAeHMs
KypcaMu WWKOMbHbIX ANCLUMUMANH: FYMaHUTapHOro, eCTeCTBEHHOrO LMKNa
npeamMeToB, QU3KYNbTYpPbl, N306pa3nTeNbHON AeATeNLHOCTU U T.A.

NCMNONb3OBAHVE MH®OPMALINOHHON
TEXHO10I MU NP ®OPMNPOBAHNUN
CAMOKOHTPOJIA Y YMCTBEHHO
OTCTAJIbIX WUKOJIbBHMNKOB

Jlapuca Aposas
r Kves, HW gedekTonormm, YkpaiHa

KpaiiHe HWM3KWMIi YypOBEHb pa3BUTWSA Y YMCTBEHHO OTCTa/blX YdYallyxcs
CMOCOGHOCTM  CaMOCTOSATE/IbHO KOHTPO/IMPOBATb CBOK  fIEATENIbHOCTb
CYLLECTBEHHO CHMXaeT 3(h(heKTUBHOCTb UX 00yuYeHWsl, 3aTPyAHSET Kop-
PEKLMI0 WX MO3HaBaTe/IbHOW [AeATeNbHOCTU W nAnyHocTM. Kpome Toro,
yunTens BCMOMOraTeflbHOW LIKOMbl WUCMbITHIBAOT 3HAYUTE/IbHbIE TPYA-
HOCTM B WHAMBMAYyanusauunm u auddepeHumaymm npouecca ¢Gopmmupo-
BaHWs CaMOKOHTPONS.

[ns pelweHus 3aTux u Apyrux 3afay McciefoBaincCb BO3MOXHOCTM
KOMMNbIOTEPa, KOTOPbIA M03BONSET 06bLEKTUBMPOBATL BCE KOMTMOHEHTbI
y4yebHON aeaTenbHOCTU (M B MEpPBYK O4vepedb CamMOMpoBepKy), “onpea-
MeuMBaeT” YMCTBEHHYK [eATeNbHOCTb Y4aljuxcs, NpeAocTaBaseT UM
BO3MOXHOCTb ONOCPEA0BaHHO OLEHMBATb CBOW [EACTBUA, OCYLLECTBAATH
MOCTOSHHbIA W CA/OLWHOMW CaMOKOHTPOAb He TONbKO Pe3ynbTaToB, HO U
€amoro npouecca yCBOEHUA 3HAHWIA.

MonyyeHHble npeaBapuTesibHble AaHHble [alOT OCHOBaHWE CYUTaTh,
4YTO MCMOMb30BaHWE KOMMbKOTEPa 060raTuT TPagWULMOHHYI0 METOAUKY
(hOpMUpPOBaHNA Y YMCTBEHHO OTCTanbiX LWKOJbHUKOB CaMOKOHTPONS,
obecneynBas KOPPeKLMO N pasBUTNE BCEX OCHOBHbIX €0 KOMMOHEHTOB:
MOTWMBALMOHHOr0, OMEPaLMOHHOIO U UHTENNEKTYaNbHOrO.
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\a1

Keel, kbne ja suhtlemine
Speech, language and communication
A3bIK peyub U KOMMYyKaLus



KAKSKEELSE LAPSE KONE ARENGUT
MOJUTAVAD TEGURID

Merit Hallap
Tartu Ulikool

Kakskeelsus pole kaasaegsetes hiskondades ei Uhiskondliku ega indivi-
duaalse n&htusena sugugi erandlik fenomen, aga kakskeelse lapse arengu
probleemid on (Ukskeelse lapse kdne uurimise kdrval tGusnud keele-,
psiihholoogia, sotsioloogia jm teadlaste huviorbiiti alles viimastel aasta-
kiimnetel. Siiski on uurimuste ebathtlase/puuduliku metoodika tdttu siiani
vastamata paljud olulised klsimused, nagu nditeks mil maéral sarnaneb
kakskeelse lapse areng, sh kdne areng, tkskeelse omale ning mis, vorrel-
des Ukskeelse lapsega, mojutab kakskeelse lapse arengut. Ké&esolevas
artiklis antaksegi kirjanduse pohjal Ulevaade monedest kakskeelse lapse
kdne arengut mdjutavatest teguritest.

Kakskeelsus ei ole kahe keele summa, vaid unikaalne keelte kom-
binatsioon ja integratsioon. E. Oksaar (1983) maaratleb kakskeelsust kui
inimese vBGimet kasutada siin ja seal kahte v6i enamat keelt suhtlemis-
vahendina enamikes suhtlemissituatsioonides ja oskust vajadusel Umber
llituda Uhelt keelelt teisele. Reaalsus ei nGua kakskeelselt inimeselt, et ta
kasutaks oma mdlemaid keeli kdikides situatsioonides, vaid keelte jao-
tuses mangib rolli hulk sotsiaalseid ja psiihholoogilisi tegureid. Seega on
ka kasitlus tasakaalus bilingvismist (ehk ambilingvismist) kui kahe keele
vordselt heast oskusest idealistlik, kuna teatud eluvaldkondades ja
suhtlemissituatsioonides domineerib ks, teistes teine keel. Samas tuleks
meeles pidada, et inimesel voib Uks keel kill domineerida, aga tal ei
pruugi olla kummagi keele head oskust (semilingvismi kontseptsioon).

Kakskeelsuse uurijad (B. McLaughlin, S. Romaine, C. Baker, F. Ge-
nesee jpt) eristavad ldhtuvalt kahe keele omandamise algusajast termineid
simultaanne ja suktsessiivne kahe keele omandamine, viidates vastavalt
kahe keele omandamise algusele siinnist kuni erinevate autorite andmetel
2-5 eluaastani ja peale eelmainitud perioodi. Simultaansest bilingvismist
rédkides on kasutatud ka termineid “kakskeelne areng” ja “bilingvism
esimese keelena”. Samas on suktsessiivsest kahe keele omandamisest raa-
kides kasutatud veel terminit “teise keele omandamine”, r8hutades, et
tegemist pole kakskeelsuse, vaid parast esimese keele omandamist veel
teise keele lisamisega. Simultaanse ja suktsessiivse kahe keele oman-
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damise erinevused tulenevad F. Genesee (1993) arvates eelkdige erinevus-
test keele omandamise vdimes, kognitiivsetes vOimetes ja lingvistilistes
ning Uldistes teadmistes maailmast. Siiski pole sugugi kdik kakskeelsuse
uurijad seisukohal, et tegemist on kahe erineva né&htusega.

Teadmata on, millisel mé&éaral erinevad tegurid tépselt mdjutavad teise
keele omandamist. Oluline kisimus kakskeelsuse arengus on sisestuse
(inglise k. input) roll. Siinkohal peaks teadma:

1. Mis keelt iga lapsevanem oskab raakida?

2. Mis keelt iga vanem lapsega tegelikult praktikas radgib?

3. Mis keelt (keeli) radgivad lapsega teised pereliikmed?

4. Mis keelega puutub laps kokku lihiskonnas?

Kui esimese keele omandamise teooriad on sisestust kasitlenud kdne aren-
gut toetava tegurina, siis teise keele omandamise teooriad on tavatsenud
sisestusele omistada olulisemat, s.0 kdne arengut md&jutavat rolli.

K. Mogford ja D. Bishop (1993) margivad, et kakskeelsetele lastele
suunatud sisestus erineb tkskeelsete omast kahe niansi poolest:

(1) Kakskeelne laps peab 6ppima, missugused sisestuse osad kuuluvad
Uhe voi teise keele juurde. Sellega on seletatud ka paljudele kakskeelsetele
lastele iseloomulikku kahe keele segistamist (code-mixing), mis tavaliselt
esineb rohkem kdne arengu algetappidel. Samas on oldud ka seisukohal,
et keelte segistamist saab osaliselt selgitada sellega, et tdiskasvanud ise
kasutavad kakskeelsete lastega suheldes (tlusi, mis koosnevad kahe keele
elementidest.

(2) Uldise kokkupuute hulk (sisestuse hulk) mdlema keelega on teise
keele kasutamise arvel vaiksem. Toodud tegur ilmselt toetab seisukohta, et
sisestuse hulk ei ole kdne arengu koéige olulisem maaraja, vastasel korral
oleksid koik kakskeelsed lapsed oma kdne arengus maha jd&nud. Pigem
on oluline sisestuse tlup/kvaliteet. On kaks aarmuslikku sisestuse v@ima-
lust — kahe keele tdielik eristamine vGi eristamise puudumine, enamik
situatsioone jaab siiski nende vahele. A. De Houwer’i (1995) ja teiste
uurijate véitel peetakse traditsiooniliselt “iks keel — (ks inimene/
keskkond” sisestuse tulpi kdige sobivamaks, kindlustamaks hdireteta ja
keelte minimaalse segistamisega kakskeelne areng. Selle meetodi eelisena
on nahtud varase metalingvistilise teadlikkuse kujunemist, mis on aluseks
heale tdlkeoskusele. Kuna kakskeelse lapse lingvistiline keskkond on
potentsiaalselt muutuv, vdib input thes keeles ajutiselt lakata, mis vdib
kaasa tuua mdningase keelekaotuse vastavas keeles. Selle tulemusena vdib
muutuda domineeriv keel. Mdlema keele oskuse tase ja ka vanus enne
sisestuse tingimuste muutust méngivad rolli selles, mil madaral keele oskus
areneb/sdilib.

S. Romaine’i (1995) véitel vodivad keelestruktuuride arengut kaks-
keelses situatsioonis mojutada lapse ja vanemate interaktsiooni mudelid
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ning vanemate jarjekindlus keele valikul. Vanematel kujunevad erinevad

strateegiad lapse kahe keele elemente sisaldavatele Utlustele ja “valele”

keelevalikule reageerimisel. A. De Houwer (1995) teeb Idiazabal’i,

Goodz’i, Lanza, Garcia todde pdhjal kokkuvdtte tdheldatud strateegiatest:

» kahe keele elemente sisaldava Utluse otsene ja regulaarne Kkorri-
geerimine,

» lapse Utluse kordamine ja jargnev tolkimine teise keelde (laiendami-
sega vOi ilma),

¢ kahe Kkeele elemente sisaldavatele tlustele ka ise samalaadsete
utlustega vastamine,

¢ kahe keele elemente sisaldavate U(tluste kasutamine selgitamiseks,
rohutamiseks jm.

On téheldatud ka tendentsi, et emad ja isad eelistavad erinevaid stra-

teegiaid: isad tunduvad soosivat enam “lks keel — Uks inimene” sisestuse

tiiipi. Ukskdik mis keele kasuks vanemad lastega suheldes otsustavad, on

igal juhul oluline, et lapsed kogeksid nn “sotsiolingvistiliselt autentset”

(mdiste Deuchar’ilt) sisestust. Kui sisestus “iks keel — {iks inimene” on

ebaloomulik/kunstlik vanemate jaoks, ei peaks seda kasutama.

Huvi on pakkunud ja palju on uuritud ka ea mdju kakskeelsuse
arengule. Kirjandus ei viita selgele suhtele ea ja teise keele omandamise
vahel. A. Carrasquillo (1987) margib, et uurimused toetavad arvamust, et
vanemad lapsed Gpivad teise keele &ra Kiiremini, nooremad paremini.
Vanemate Gppijate/omandajate suurem Kiirus on tingitud nende kogni-
tilvsete oskuste (lekaalust, samas nooremate hilisem edukus aga kauem
kestvast motivatsioonist ja madalamast afektiivsest filtrist (s.0 suurem
enesekindlus ja vdiksem d&revus). A. Carrasquillo kirjutab: “On aina vé-
hem ja vdhem pdhjust eitada, et uut keelt analtlsitakse, integreeritakse ja
kasutatakse paremini, kui selle omandamist alustatakse nooremas eas, mil
keele kasutuse tingib sotsiaalse interaktsiooni ja peamiste vajaduste rahul-
damise tarve.” Samuti vdib asimmeetria varase arengu ja hilisema edu-
kuse vahel tuleneda erinevatest dppimismehhanismidest. G. Slavoff’i ja
J. S. Johnson’i uurimus (1995) eri vanuses laste teise keele grammatiliste
aspektide omandamisest nditas, et nooremate eelis ei hakka ilmnema enne,
kui hakatakse omandama keerulisi keelestruktuure. Tulemused viitasid ka
sellele, et erinevus Gppimismehhanismis ei ilmne enne 14-15 aastat.

C. Baker (1996) annab ilevaate mitmetest uurimustest, sh D. Single-
ton’i (1989) téodest, mille pdhjal saab vaita, et
(1) nooremad d&ppijad/omandajad ei ole vanematest Uldiselt mérgatavalt

edukamad,

(2) varases lapseeas kahe keele omandamist alustavad lapsed tunduvad
saavutavat kdrgema keeleoskuse taseme (seotud individuaalse
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Oppimispsihholoogiaga ja sotsiaalse kontekstiga, milles keelt oman-

datakse ja sdilitatakse),

(3) ei ole eaga seotud Gppimis/omandamisisedrasusi — keelestruktuuride
omandamise jarjekord on sama,

(4) ei ole kriitilisi perioode, mil teist keelt ei tohiks vdi peaks omandama
hakkama,

(5) vanemad teise keele omandajad/6ppijad tunduvad kiiremini Gppivat
formaalse Opetuse kaigus.

On madrgitud veel Uht vanematele teise keele omandajatele iseloomulikku
isedrasust — vorreldes noorematega, on taheldatud suuremat esimese kee-
le mdju. Pole Uhtset arvamust, kas teadmised esimesest keelest abistavad
vBi pidurdavad teise keele omandamist. F. Genesee (1993) on seisukohal,
et eelnevad lingvistilised teadmised v@ivad kergendada esimese keelega
sarnaste teise keele struktuuride omandamist.

Kahe keele omandamisele iseloomulikku vastastikust s6ltuvust (inter-
dependence) defineeritakse kui Uhe keele grammatika slsteemset mdju
omandamise ajal teise keele grammatikale, pGhjustades erinevusi kaks-
keelse lapse arengu mudelites ja kiiruses, vorreldes monolingvistidega
(J. Paradis, F. Genesee, 1996). Kirjanduses on toodud vélja 3 potentsiaal-
set vastastikuse s6ltuvuse ilmingut/avaldust:

« Siire (transfer) — Uhe keele grammatika omaduse/elemendi ulekanne
teise keelde, mis toimub kdige tdendolisemalt siis, kui laps on Uhes
keeles saavutanud stintaksi arengus arenenuma taseme Kkui teises.

e Aktseleratsioon (acceleration) — grammatika mingi omadus/element
ilmub enne, kui on eakohane/normaalne lkskeelse lapse arengus. Ka
selle ndhtuse puhul on Uhes keeles parem siintaksi tase kui teises.

e Viivitus/aeglustumine (delay) — ldise omandamise tempo langus,
vorreldes tikskeelse lapse arenguprotsessi kuluga.

Kdige enam on téheldatud siiret (nditeks M. M. Vihman, M. Swain jt).
Mitmed uurijad on vastastikust sdltuvust nimetanud ka interferentsiks,

millele on sageli antud negatiivne alatoon, viidates kakskeelse inimese

mittetdielikule keeleoskusele (seega sisuliselt pole tdiesti kattuv eelpa-
kutud seletusega). Laiemas tdhenduses mdistetakse interferensti all vigu,
mis tekivad keelte kontakteerumisel. U. Weinreich (1974) r6hutab, et
tegemist on mudeli Umberkorraldusega vodraste elementide sissetungi-
mise tagajarjel keele kdérgematesse tasanditesse. Uhtlasi arvab ta, et mida
suuremad on erinevused keelesiisteemide vahel, seda suurem on inter-
ferentsi vBimalus. Viimase seisukohaga aga sugugi k&ik uurijad ei ndustu.

Interferentsi tulemusena esinev koodide segistamine (ingl. K code-mixing)

on kahe keele elementide, sh nii foneetiliste, morfoloogiliste, leksikaal-

sete, slintaktiliste, semantiliste kui ka pragmaatiliste, kooseksisteerimine

Uhes Utluses (F. Genesee). Keelte siivastruktuurid arvatakse vastasmdjule
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mitte alluvat. Koodide segistamist on t&heldanud enamik kakskeelsuse
uurijaid, sh ka eesti-rootsi bilingvismi uurinud E. Oksaar ning eesti-
inglise bilingvismi uurinud M. Vihman. Uldiselt on viidetud, et seda esi-
neb enam varastel kakskeelsuse arengu etappidel ning védheneb ea ja
keeleoskuse/kogemuse kasvades (C. Baker, 1996). Arvatavasti esineb
rohkem “ndrgema” keele elementide siiret tugevamasse keelde.

Kahte keelt simultaanselt omandava lapse ekstensiivse lingvistilise
interaktsiooni staadiumi, mil kahte keelesusteemi segistatakse, on kasu-
tatud tdestusena Uhtse keelesusteemi teooriale (Unitary Language System
Hypothesis), mille kohaselt kulgeb lapse kdne areng Uhtselt leksikaalselt
ja suntaktiliselt susteemilt nende diferentseerimisele 2-3 aasta vanuses
(T. Taeschner, 1983). On aga pdhjust kahelda, kas esitatud mudel kirjel-
dab/selgitab Oigesti kakskeelsuse omandamise protsessi. Sellele siistee-
mile on vastandatud keelte lahus/eraldi arengu hiipotees (Separate Deve-
lopment Hypothesis), mille kohaselt koolieeliku morfosiintaktiline areng
kulgeb mdlemas keeles eraldi viisil, kui laps puutub kahe keelega kokku
stnnist alates ja kui neid keeli ka esitatakse eraldi viisil (A. De Houwer,
1995). Seisukoht toetab arvamust, et kahe keele simultaanse omandamise
korral on keelte vastasmdju minimaalne. Jarelikult on alust arvata, et kahe
keele vastastikuse mdju ulatus ja tdpne olemus sdltuvad koneleja mdlema
keele oskusest ja keelte spetsiifiliste joonte sarnasusest/erinevusest. Roh-
kem peaks arvestama ka keel(t)e domineerimist ja omandamisviisi.

Seega pole Ukskeelse lapse ja kaht keelt simultaanselt omandava lapse
kone areng pdhimatteliselt erinev. Kakskeelsed lapsed kasutavad samu
omandamisstrateegiaid mis Ukskeelsedki, neil arenevad diferentseeritud
keelesusteemid algusest peale ja nad on suutelised sdltuvalt kontekstist
kasutama oma erinevaid keelesiisteeme. Teist keelt peale primaarse kdne
arengu perioodi omandavatel inimestel m@jutavad oluliselt kéne arengut
eelnevad teadmised esimesest keelest ja kuna teise keele suktsessiivse
omandamise korral saavutatakse véga erinevaid tulemusi/keelesokuse
tasemeid, omavad ilmselt suuremat kaalu ka individuaalsed erinevused
nagu iga, omandamisviis, motivatsioon, keelega kokkupuute hulk jms.
Lahendamata on ja tdendoliselt ja&db veel aastateks siiski kiisimus, mis on
“normaalne” kakskeelne areng ja mida saab lugeda héalbimiseks. Abi
peaks olema sellestki, kui teada kakskeelset arengut mdjutavaid tegureid.

Eestis on siiani kakskeelsust uuritud véhe. Viimasel ajal on kill haka-
tud enam téhelepanu pddrama vene keelt kdneleva elanikkonna integ-
reerimisele Eesti Uhiskonda. Pole aga longitudinaalseid uurimusi biling-
vismi mdjust eesti-vene kakskeelsete laste kdnearengule ning kindlasti
peaks uurima kakskeelsuse voimalikku méju puuetega laste arengule.
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VIIPEKEELE TOLGI ROLLIST

Liivi Hollman
Eesti Kurtide Liit

Tolgi pdhiulesandeks on olla informatsiooni vahendaja kommunikatsiooni
kahe osapoole vahel. Selleks, et sonum vdimalikult tdpselt ja adekvaatselt
edasi anda, peab tdlk tundam mdlemat keelt ja kultuuri. Oma t66s jargib
tolk eetikakoodeksit, mis muu hulgas tédhendab seda, et ta jaab
tolkesituatsioonis erapooletuks, ei avalda oma arvamust ega sekku vest-
lusesse. Seega tdlk on vahendaja rollis.

Viipekeele tdlk on tdlkimise korval taitnud ka sotsiaaltdttaja, abi-
Opetaja, eestkostja jm. rolle. Kurtide eneseteadvuse tGusuga ja Oppimis-
vOimaluste laienemisega on muutumas ka arusaamine tolgi rollist. Vaja-
takse haritud tblke, kes kahe keele valdamise kdrval on teadlikud ka enda
kui tblgi digustest ja kohustustest. Mida parem on t6lk, seda efektiivsem
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on kuulmispuudega inimeste integratsiooniprotsess ning seda ndéudliku-
mad on omakorda kurdid tdlkide suhtes. See on vastastikuse positiivse
mdjutamise protsess, mis tagab mdlemapoolse arengu. Muutused ei toimu
aga hetkegaja valutult.

1996. aastal alustati viipekeele tdlkide esimese koolitusprojektiga Eestis.

Kursus oli kaheaastane ja mdeldud eeskétt tegevtBlkidele. Kursuse eel ja
selle I6ppedes viidi selles osalevate tOlkide hulgas l&bi kisitlus viipekeele
tolgi rollist suhtlemisprotsessis. Samalaadsed kisitlused viidi l&bi ka viipe-
keele tblketeenust kasutavate kurtide ja kuuljate klientide hulgas.
Ettekanne Kkasitleb:
« viipekeele tdlkide ndgemust tdlgi rollist ja selle muutumist kahe aasta
jooksul;
¢ kuulmispuuetega inimeste ootusi tdlkidele, tdlgi kaitumisele tdlke-
situatsioonis ja tolgi isiksusele. Antud ootusi mdjutavaid faktoreid,;
« kuuljate klientide arusaama viipekeele tolgi rollist ja Glesannetest.

TUDRUKUTE JA POISTE SUHTLUSVIISIDE
KASUTAMISE ERINEVUSED KONE-EELSEL
PERIOODIL

Birgit Kaasik
Rehabilitatsioonikeskus “Kao”

Sissejuhatus
Kéesolevas artiklis vaadeldakse tidrukute ja poiste suhtlusviiside ja nende
kasutamise erinevusi kdne-eelse kavatsusliku kommunikatsiooni etapil,
mil enesevaljenduseks kasutatavad vahendid on juba tahtlikult suhtluspart-
nerile suunatud. Soolistele erinevustele kdne-eelsel perioodil on eelnevalt
suhteliselt vahe tdhelepanu pddratud. Kuid on teada, et tudrukud arenevad
mingil méaral poistest kiiremini (Sillanpdd, 1996, 18). Ka keele omanda-
mine algab neil varem ning kdnehélbeid esineb harvem (Leiwo, 1989, 69).
Kui enamus ttidrukuid dpivad rddkima 1.5-2-, siis poisid — 2-3-aastaselt.
Kuna kdne arengu ks eeltingimusi on tahtliku kommunikastiooni kujune-
mine kdne-eelesel etapil (Camaioni, 1993, 94; Dall’Oglio jt, 1994, 1092;
Wetherby jt. 1988, 240 jt). Oleks otstarbekas uurida, kas ka nimetatud
perioodil esineb tldrukute ja poiste suhtlemise erinevusi.

Kdesolevas artiklis kirjeldatud uurimuses osalesid eakohase arenguga
ning diplegia spastica diagnoosiga lapsed. Nimetatud diagnoos valjendub
eelkdige motoorse puudena, mil kahjustustest on haaratud kdik jasemed,
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kuid alumised on tunduvalt spastilisemad. Diagnoosi kergema raskus-
astme korral v6ib eeldada head psuihilist arengut ning normildhedast
katemotoorikat, mistéttu motoorne puue ei tohiks olemasoleva suhtlus-
programmi rakendamist otseselt takistada.

Nimetatud perioodil rakendatakse jargmisi kommunikatiivseid funkt-
sioone: indikatiivne, nominatiivne, regulatiivne (Issenina, 1986, 45).
Indikatiivsel eesmaérgil laps ei nimeta objekte v6i sindmusi, vaid néitab
neid. Kui sdna muutub lapse jaoks (iheks objekti tunnuseks, ilmneb
nominatiivne funktsioon. Regulatiivse funktsiooni abil juhitakse téiskas-
vanu kéitumist vastavalt oma soovile.

Kdne-eelsel etapil on tdiskasvanu toetav osalus suhtlemises véltimatu.
Uhelt poolt vajab laps emotsionaalset suhtluspartnerit, teisalt annab tais-
kasvanu lapsele suhtlemises Oige kaitumismalli. Lisaks vdivad vanemate
ja teiste tdiskasvanute rollikditumisega seotud sotsiaalsed tegurid mdju-
tada sooliste erinevuste teket (Leiwo, 1989, 70).

Seega vaadeldakse kéesolevas artiklis tldrukute ja poiste erinevust
kavatsusliku kommunikatsiooni etapil. On teada, et tidrukutel algab keele
omandamine varem ning ka réddkima hakatakse enne poisse. SeetGttu olekski
otstarbekas teada, kas soolisi erinevusi esineb juba kdne-eelsel etapil.

Eesmark ja metoodika

Uurimuse eesmargiks on selgitada kdne-eelsel perioodil tudrukute ja

poiste suhtlusviiside kasutamise erinevused motoorse puudega (diplegia

spastica) ning eakohase arenguga lastel.

Kasutatavad suhtlusviisid on késitletaval arenguetapil jadrgmised:

1) Zestikulaarsed (nditamine, andmine, osutamine);

2) vokaalsed (h&éalikukombinatsioon v6i lihtsalt haalitsus);

3) verbaalsed (Gihesbnaline véljend);

4) Zestikulaarsed ja vokaalsed (Zesti saadab haélitsus vdi haalikute-
kombinatsioon, lalin);

5) Zestikulaarsed ja verbaalsed (Zesti ja s6na kombinatsioon, kus kone ja
Zest edastavad sama (1) v@i erinevat (I1) informatsiooni.

Lisaks kasutatakse:

1) kontaktiga arvestavaid liigutuslikke Zeste, nt omaalgatuslik lehvita-
mine, kui keegi lahkub v&i kui soovitakse kellegi lahkumist; katesiru-
tamine, kui soovitakse sillevGtmist; pearaputamine eituse korral jne;

2) suuremat dldistusastet ndudvaid referentaalseid, tdhendust omavaid

Zeste, viipeid.
Nimetatud suhtlusviise kasutatakse jargmistes funktsioonides:
1) indikatiivne — kasutatakse lapse tdhelepanu fookusesse jadvale

objektile, sindmusele osutamiseks (comment) v8i s6numi maistmise
korral (Kinnitus);
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2) nominatiivne — so objekti, tegevuse jms nimetamine;
3) regulatiivne — so objekti, tegevuse, informatsiooni ndudmine, protest,
téiskasvanu kutsumine.

Eksperimendis osales 20 neuroloogilise diagnoosiga diplegia spastica
(I'rthm) ning 10 oletatavasti eakohase arenguga last (I rihm). I rihma
kuulus 10 tiidrukut, kelle keskmine vanus (kv) oli 0.11. (0.10-1.8.) ning
10 poissi, kv. — 1.2, (0.10-2.2.). Kolmel poisil esines lisadiagnoos:
kuulmislangus (1), hydrocephalia (1), retardatio mentalis k6ne arengu
peetusega (1). Il rihmas osales 5 tidrukut, kv — 0.11. (0.9-1.2)) ja
5 poissi, kv — 0.10. (0.9-1.0.). I ja Il rihma laste senine motoorne areng
(1ema sBnade kohaselt jargmine:

Funktsiooni I rihm Il rihm
ilmnemine Keskmine vanus
Tidru- Markus Poi- Markus Tudru- Mar-  Poi- Markus
kud sid kud kus sid
roomamine 0.7. 4dap* 0.9. lap; 2pvh  0.7. - 0.7. -
istumine 0.8. - 0.9. lap; 2pvh  0.7. - 0.7. -
seismine 0.8. 2ap 0.9. 3ap; 2pvh 0.8. - 0.8. lap
kdimine 0.11. 4pvh* 1.0. 2ap; 5pvh 0.9. 3pvh - 4pvh;lap

*3p— andmed puuduvad (ema ei tea v0i ei méleta); pvh — pole veel hakanud

Katse sooritamise momendil olid esimesed s6nad olemas | rihma 7 tud-
rukul ja 5 poisil ning Il rihma 4 tadrukul ja 3 poisil.

Eksperimendi l&biviimiseks filmiti lapsi videokaameraga u 30 min
véltel vabas tegeluses tdiskasvanuga (23 juhul ema, 5 ema ja isa, 2 hool-
daja). Lapsega suhtlemisel paluti luua v6imalikult palju Zeste esile kut-
suvaid olukordi. Tépsemaid korraldusi ei antud. Anallusiti 20-minutilist
videol6iku.

Tulemused
Suhtlusaktide ilmnemisel on tédiskasvanu (lapsevanema) aktiivne osale-
mine otsustava téhtsusega. Selgus, et k&esoleva eksperimendi kéigus
suheldi tudrukutega (I ja Il rihm) aktiivsemalt kui poistega, st.
téiskasvanu viibis lapsega pidevalt samas ruumis ning tegeles temaga.
Poiste vanemad osalesid katses valdavalt mdoduka usinusega, viibides
kull lapsega samas ruumis, kuid sekkusid lapse tegevusse liksnes aeg-ajalt.
Laps v@ib olla suhtlusaktis nii algataja (initsiaator) kui vastaja (rea-
geerija).
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Tabel 1
Tudrukud ja poisid initsiaatorite ja reageerijatena suhtlusaktis

Rihm Initsiaator % Reageerija %
| Tudrukud 53.4 46.6
Poisid 67.0 33.0
1 Tudrukud 66.7 333
Poisid 771 229

Suhtlusaktide algatamisel olid mdlema riihma poisid tiidrukutest aktiivse-
mad. Seejuures eakohase arenguga poiste initsiatiiv oli kdige margatavam,
samas kui diagnoosiga tudrukud olid teistest mdnevdrra passiivsemad.

Jargnevalt vaatleme ilmnenud suhtlusaktides | ja Il rihma tidrukute ja
poiste poolt kasutataud suhtlusviise.

Tabel 2
Tudrukute ja poiste suhtlusviisid kdne-eelsel perioodil
I rithm Il riihm

Suhtlusviisid Tudrukud Poisid Tidrukud Poisid

Kokku % Kokku % Kokku % Kokku %
Zestikulaarne 33 42 24 9
naitamine 1 171 5 239 5 348 1 257
andmine 19 4 3 1
osutamine 13 36 16 7
Vokaalne 17 88 13 74 1 14 8 229
Verbaalne 23 119 6 3.4 2 29 1 2.8
Zestikulaarne-vokaalne 75 79 26 12
naitamine 100 389 9 49 5 377 3 343
andmine 32 9 2 -
osutamine 33 61 19 9
Zestikulaarne-verbaalne 27 18 8 -
| naitamine 3 - - -
andmine 5 - - -
osutamine 18 140 12 102 4 116 - -
Il nditamine - - 1 -
andmine 1 3 - -
osutamine - 3 3 -
Muu 18 93 18 102 8 116 5 143
Kokku 193 176 69 35

Selgus, et suhtlusviiside kasutamine jaguneb mdlema riihma tidrukute ja
poiste vahel enam-védhem vordselt. Enam eelistatakse Zestikulaarseid vahen-
deid ja vastavaid kombinatsioone ning vdhem Uksnes vokaalseid ja verbaal-
seid suhtlusviise. Kuid esines ka erinevusi. Koigepealt tidrukutel ilmnes
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eksperimendi k&igus rohkem suhtlusakte. Seejuures on eakohase arenguga
laste erinevus veelgi suurem. Kui I rdhma tudrukutel ilmnes keskmiselt 17.5,
poistel — 15.8, Il rihma tudrukutel — 12.2, siis poistel— 6 suhtlus-
situatsiooni. Siinkohal on 0ige meelde tuletada, et Il riihma poisid olid
katses osalenud lastest keskmiselt kdige nooremad (O.tO.), mdlema rihma
tdrukud olid keskmiselt Ghevanused (0.11.), | rihma poisid, aga kd&ige
vanemad (1.2.). | rihma poisid kasutasid mingil méaral rohkem Zestikulaar-
seid, tldrukud, aga vokaalseid ja verbaalseid vahendeid. I riihma puhul
nimetatud tendents ei kehti. Eakohase arenguga poisid kasutasid teistega
vorreldes rohkem vokaalseid vahendeid, kuid see-eest Zestikulaarsel-ver-
baalsel moel véljendusid nimetatud rithmas (ksnes tidrukud.

Nudd vordleme tldrukute ja poiste suhtlemise eesmérke (va muu, vt. tabel 2).

Tabel 3
limnenud suhtlusaktide eesmargid
I rihm Il rthm

Funktsioon Tadrukud Poisid Tidrukud Poisid

Kokku % Kokku % Kokku % Kokku %
Indikatiivne 123 85 47 19
Comment 73 70.3 55 53.8 27 77.0 12 63.3
Kinnitus 50 30 20 7
Nominatiivne 25 143 35 22.2 2 3.3 -
Regulatiivne 27 38 12 11
objekti ndudmine 19 21 4 10
tegevuse nbudmine 6 15.4 16 24.0 5 19.7 - 36.7
info nGudmine - 1 1
protest 2 - - -
kutsumine - 1 2 -

Selgus, et tidrukud eelistavad poistest sagedamini suhelda indikatiivsel/
osutaval eesmérgil, poistele aga meeldib tiidrukutest rohkem teise isiku
kaitumist reguleerida. Nimetatud tendents ilmnes eakohase arenguga laste
puhul veelgi selgemalt. Samas nominatiivset funktsiooni kasutasid diag-
noosiga poisid tldrukutest rohkem, kuid Il rihma poisid ei nimetanud
objekte, sundmusi jms kordagi. Nominatiivne funktsioon eeldab thesdna-
lise véljenduse olemasolu, mis eakohase arenguga poistel noore ea téttu
veel tdendoliselt puudub.

Saadud tulemusi arvestades leiti nii diagnoosiga (I riihm) kui eakohase
arenguga (Il rihm) tldrukute ja poiste rilhmade suhtlemise keskmine
hdlve: | rihma tudrukute MD=17.9, poiste — MD=17.2 ja Il riihma
tidrukute MD=3.5, poiste MD=4.4. Andmete pdhjal vdib vdita, et katses
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osalenud tudrukute ja poiste rihmad olid sisemise (htluse poolest
vorreldavad; suur erinevus ilmnes diagnoosiga ja oletatava eakohase
arenguga laste IGikes.

Kokkuvote

Kéeoleva artikli eesmargiks oli anallusida tahtliku kommunikatsiooni
etapil olevate tiidrukute ja poiste suhtlusviise ja nende kasutamise erine-
vusi motoorse puudega (diplegia spastica) (I rihm) ning eakohase
arenguga lastel (II rihm). On selgunud, et katses osalenud vanemad
suhtlesid tutardega aktiivsemalt. TGené&oliselt seetdttu ilmnes tudrukutel
rohkem suhtlusakte (I riihma tiidrukutel keskmiselt 17.5, poistel — 15.8;
Il — tudrukutel — 12.2 ja poistel — 6), kuid suhtlusaktide algatamisel
olid mdlema rihma poisid tudrukutest aktiivsemad (I rihma poisid
alustasid 67.0%, Il — poisid 77.1% ning | — tidrukud — 53.45 ja Il —
tidrukud— 66.7% ilmnenud suhtlusaktidest). Suhtlusviisidest kasutasid
PCI diagnoosiga poisid mingil mé&&ral rohkem Zestikulaarseid, tidrukud
aga vokaalseid ja verbaalseid vahendeid. Eakohase arenguga poisid
suhtlesid teistest sagedamini vokaalsel moel. Zestikulaarsel-verbaalse
viisil vdljendusid Uksnes vastava rihma tidrukud. Poistele meeldis
tudrukutest rohkem teise isiku kaitumist reguleerida (I rihma poisid
24.0%, aga tudrukud— 15.4%, Il — poisid 36.7%, tidrukud — 19.7%
ilmnenud suhtlusaktidest), tidrukud aga eelistasid poistest enam suhelda
indikatiivsel eemdrgil (I rihma tiidrukud 70.3%, poisid — 53.8% ja Il —
tidrukud — 77.0%, poisid — 63.3% esinenud suhtlussituatsioonidest).
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EMAKEELEOPETUSE KOHANDAMINE
ARENGUHALVETEGA LASTE VOIMETELE JA
VAJADUSTELE

Karl Karlep
Tartu Ulikool

Emakeele metoodika kohandamine abiGppe ja dpiraskustega laste Opeta-
miseks algas samaaegselt eripedagoogide ettevalmistamisega Tartu Uli-
koolis. Nimelt ilmusid esimesed artiklid kirjutamis- ja lugemispuuetest
ning vastavate oskuste korrigeerimise vdimalustest 1968.-1969. a.
(A Duna, E. Lepik, K. Karlep, E. Markvart). Margitud aastaid ongi alust
pidada adapteeritud emekeeledpetuse (ka emakeele erimetoodika, eridi-
daktika, adapteeritud emakeeledidaktika) kui teadusharu kujunemise
alguseks. Selle aines on eesti keele omandamise, 6ppimise ja Gpetamise
psuhholoogilis-pedagoogilised seaduspéarasused hélbelise (k6ne)arengu
korral. Didaktika Uldistele klsimustele Mida opetada? Millal dpetada?
Kuidas 6petada? Missugust dppekirjandust kasutada? lisandusid jargmi-
sed: Mille poolest erineb eridpetus tavadpetusest? Kuidas ette valmistada
eripedagooge, sh. logopeede?

Vastuste otsimisel nimetatud kiisimustele on keskne roll olnud TU eri-
pedagoogika osakonnal, samuti paljudel tegevpedagoogidel (A. Dina,
A Kontor, E. Markvart, K. Sunts, H. Taht, E. Vihm jt.). Uurimismaterjali-
de kogumisel on darmiselt suure t66 teinud eripedagoogika osakonna (li-
Opilased. Paljud neist on teaduslik-metoodilist tegevust jatkanud hiljem.
Uurimistulemusi kajastavad vaitekirjad (K. Karlep, M. Padrik, K. Plado,
L Vesker), artiklid TU toimetistes, ajakirjas “Haridus” ja mujal, aine-
kavad ning dpikud ja t6dvihikud, samuti paarsada diplomi-ja I6put66d.

Emakeele erimetoodika on esmajoones rakenduslik teadusharu. Kuid
viimane pole vdimalik teoreetiliste ja empiiriliste uurimusteta. Vajalikud
on konstateerivad ja Opetavad eksperimendid ja nende tulemuste inter-
preteerimine, dpetamise teoreetiliste aluste sdnastamine, Gpetamise sisu ja
metoodika ning Oppekirjanduse p8hjendamine. Rakenduslik véljund on
ainekavad, metoodilised soovitused ja juhendid, dppekirjandus, loengu-
kursused kdrgkoolis ja tdienddppes. Kuidas on d&nnestunud (hendada
teooriaja praktiline valjund, jdab koolipraktika otsustada.

Teoreetiliste aluste péaritolu (baasteadused). Emakeele erididaktika
on pedagoogiline teadusharu, mille tase loomulikult s6ltub didaktika, sh.
erididaktika arengust tldse. Baasteadusteks on Ghtlasi lingvistika, psiihho-
loogia ja psuhholingvistika (sh. patopsiihholingvistika). Nimetatud tea-
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duste saavutused jouavad pedagoogikasse kill ajalise nihkega, kuid neid
arvestamata pole emakeeledpetuse ajakohastamine reaalne. Té&helepanu
vadrivad jargmised tendentsid baasteadustes:

Keeleteadus on téhtsustanud semantika uurimise, tdhelepanu on nih-
kunud madalamate keeletasandite lksustelt (foneemid, morfeemid, sénad)
suntaktilistele Uksustele (sdnaihend, lause, tekst). Lingvistiline pragmaati-
ka uurib keelevahendite kasutamist suhtlemisel, sh. suhtlemise strateegia
ja taktika realiseerimist.

Psiihholoogia tegeleb aktiivselt teadmiste ja keele vahekorraga, uuri-
takse teksti mdistmise seaduspérasusi nii tdéhenduse kui motte tasandil.
Kogutud on uusi andmeid suhtlemisest ja lapse kdne arengust, teadmiste
ja oskuste omandamise seaduspérasustest. Emakeeledpetust huvitavad
kéesoleval ajal eriti kognitiivne psihholoogia, suhtlemispsiihholoogia,
arengupsiihholoogia ning neuropsiihholoogia (tdpsemalt sellega haakuv
neurolingvistika).

Pstihholingvistika saavutustest vaarivad tahelepanu keele ja kone
(vahendite ja kasutusviisi; keeleliksuste ja kGnesegmentide) range erista-
mine, kdneloome ja kdnemdistmise teooriad, keeleliste ja metakeeleliste
(Gppimisel kasutatavate, nditeks haalimine) toimingute ja operatsioonide
eristamine. Seejuures on uurimisainese r6huasetus Kiiresti muutunud:
teabe vahendamine (kodeerimine ja dekodeerimine) — motte kujunemine
kodeerimise ja dekodeerimise kédigus — konetegevuse struktuur (keel*->
kdnevdime<->kdne) sbltuvalt suhtlemises osalejate isiksuse omadustest —»
kdnetegevus kui sotsiaalse rihma (ihiskonna) sisemise reguleerimise prot-
sess. Seoses viimasega vaadeldakse keelt mitte ainult suhtlemisvahendina,
vaid ka orientiiride siisteemina inimese “maailmapildi” arengus.

Ténapdeva iseloomulikuks jooneks on nimetatud teaduste ja ka teiste
keelekasutust uurivate teaduste (semiootika, arvutilingvistika, informat-
siooniteooria jt.) integreerimine, mille tdestuseks on uute piirteaduste
kujunemine (kognitiivne semantika, neurolingvistika, patopsiihholingvisti-
ka, etnopsihholingvistika, neuropsiihhoparalingvistika jt.). Baasteaduste
saavutustest lahtuvalt (nimetagem siin samuti Eesti teadlasi nagu J. Allik,
M. Hint, H. Ratsep, H. Oim) on muutunud ka erimetoodika réhuasetused.
Tekstide analiilsile keeleuksuste kaupa (ilmnes traditsioonilise keele-
teaduse mdju) lisandus kdneloome ja koOnetaju operatsioonide (kdne-
vBime) kujundamine, tdusis semantilise analuiisi osatihtsus. Olemas on
harjutuste pdhjendatud siisteem lugema ja kirjutama Opetamiseks, sdna-
Ghendi ja lausemallide ké&sitlemiseks, morfoloogia ja sGnavara (sh. sdna-
tuletuse) Opetamiseks siintaksi kaudu.

Mitmed probleemid ootavad aga alles lahendust. Kisimus sekundaar-
sete muuteoperatsioonide dpetamisest (baaslausete tthendamine keerulise-
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mateks konstruktsioonideks, nende mdistmine) on kill tostatatud, kuid
lahendus on seni poolik. Teada on sidusteksti loome operatsioonid ning
teksti mdistmise strateegiad, kuid vastavate harjutuste sisteem ei ole
jallegi téielik. Naiteks lause ja sidusa teksti 6petamise vaheaste — lause
sidusas tekstis — on seni kullaltki juhuslikku laadi. Lahendust ootab
jargmine metoodiline probleem — halviklaste suhtlemisoskuste sihipdrane
kujundamine: Kuidas anda teadmisi suhtlemisest, sh. tutvustada lapsi
suhtlemise strateegia ja taktikaga? Kuidas suunata last mdistma suht-
lejate motiive ja kavatsusi, oma suhtlemist analtisima? Kuidas
kujundada praktilised suhtlemisoskused? Nagu teada, ei piisa selleks
lapse oskust koostada lauset ja/v6i moista lause tdhendust. Vaja on suu-
nata ka mitteverbaalseid tasandeid kdneloomes (motiivide ja Gtluse motte
mdistmist ning kujunemist) ning situatsioonile vastavat keelevahendite
valikut. Napiks jadb samuti emakeeleGpetuse kohandamine halviklaste
rihmade kaupa (intellektipuue, esmane alakdne jne.).

Seega erimetoodika prioroteetide areng on olnud ja on jargmine:
keelevahendite traditsioonilise analiilisi jbukohane 6petamine —mkonetaju
ja kdneloome oskuste Gpetamine (kdnevdime kujundamine) —»verbaalse
suhtlemise oskuste ja elementaarse infootsingu dpetamine. Eesti keele
erimetoodika lahendab kéaesoleval ajal teise etapi Ulesandeid, kolmas
prioriteet on ainult teadvustatud.

Peatugem jargnevalt kahel metoodiliselt enam 18bi t66tatud teemal.

Lugema ja kirjutama &petamine. Nimetatud metoodika kisimus on
aarmiselt keelespetsiifiline. Laste raskused sdltuvad keele foneemide ja
grafeemide susteemist, eriti aga neid vahendavatest tdhekasutusreeglitest.
Samal ajal on kirjutamis- ja lugemispuuded Opiraskuste kdige enam
levinud avaldumisvormiks. Seetdttu on nimetatud kiisimusega tegelemine
30 a jooksul igati p6hjendatud.

Teoreetilises plaanis on abi olnud kdigepealt keeleteadusest: teooria
eesti keele foneemidest (20 pdhisegmentaalfoneemi) ja grafeemidest (23
lintgrafeemi); eesti keele tadhekasutusreeglitest, mis mé&ravad grafeemide
(sh. liitgrafeemide ehk topelttahtede) kasutamise sdltuvalt h&élikuriihmast;
teadmised kdnetaktist (M. Hint) kui silbitasandi r6hulis-ritmilisest seg-
mendist kdnes. Erilist tdhelepanu vaaribki kdnetakt, mille ulatuses on eesti
keeles vdimalik analtlsida héélikute pikkussuhteid ning mida saab
moonutamata sunteesida lugemisel.

Psiihholoogia on varustanud metoodikat teadmistega oskuste omanda-
mise etappidest, véliste abivahendite kasutamise otstarbekusest (noobid,
skeemid) toOvotte omandamise algetapil ning pustitanud kisimuse Gpitoi-
mingu loogilis-pstihholoogilisest struktuurist (kognitiivsest mudelist).
Neuropstihholoogilised uurimised on ndidanud, et lugemisel ja kirjuta-
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misel rakendatavad operatsioonid sdltuvad kelest (A. Ellis, A. Luria jt.)
ning oskuste omandatuse tasemest. Lugemine ja Kirjutamine eesti keeles
erineb véhemalt dppimise algetapil oluliselt samadest toimingutest tradit-
sioonilise kirjaviisiga keeltes (inglise, prantsuse), on lahedasem aga enam
foneetilis-fonoloogilise kirjaviisiga keeltele (soome, vene, saksa jt.). lga
keel vajab oma mudelit, et fikseerida konkreetseid osaoskusi.

Psthholingvistiline analiiis vdimaldab méaarata vajalikud metakeelelised
operatsioonid (eesti keeles h&élimine, h&élikupikkuse muutmine) ning
operatiiviksused (keeleiiksused, kdnesegmendid).

Tuletagem lihidalt meelde ka paljude (kordus)katsete tulemusi.

Lugemis- ja kirjutamisoskuse omandamine l&bib mitu etappi. Halvik-
lastel kestab kogu protsess mitu aastat. Nditeks 1968. a. (n=444) oli
vigade protsent etteutluse sGnade arvust abikoolis jargmine: Il K.
58%, IV kl. 41%, VI kl. 16%. Kirjutamisel on etapid jargmised:
kritseldamine ja Uksikute tdhtede Kkirjutamine, sGnakoostise moonuta-
mine kuni tundmatuseni, rohkete valtevigadega kiri, valtevead pikkade
héaélikute ja igas pikkuses sulghédélikute maaramisel koos rohkete
reeglivigadega, normi ldhedane 8igekiri. Lugemisoskuse arengut ise-
loomustab k&ige enam juhtiv lugemisviis etapiti: veerimine (hadlega
koos sdna kordamisega vGi sGna kordamiseta, vaikne veerimine), sGna-
haaval lugemine, suntagmade kaupa lugemine (algul monotoonselt,
hiljem ilmekalt).

Keelespetsiifilised vead (véltevead) moodustavad kirjutamisel kuni
70% eksimustest, lugemisel 2-3 korda véhem. Enam eksitakse pikkade
haalikute, haalikuriihmadest sulghadlikute 6igekirjas ja lugemisel.
Vigade levik sdltub lisaks sdna hé&alikkoostisest ja hélbe vormist
(H. Taht, A. Villsaar).

Arakirjas tehakse vigu 5-10 korda vihem, kuid originaalteksti kasu-
tamine on kirjutamispuuetega lastel darmiselt sage (teksti vaatamise ja
tdhtede arvu suhe oli abikooli I kl. 0,76; Il kl. 0,63 ja 1l KI. 0,46).
Originaalteksti kasutamine korreleerub kdrgelt lugemisoskusega.
Sama teksti korduval kirjutamisel (ettettlus voi arakiri) korduvad vea-
tudbid, kuid ainult vahesel maaral konkreetsed vead. Ligikaudu 1/4
abidppe laste toodes on vigade hulk oluliselt muutuv (nditeks 1ja 13
4ja 23 jne.).

Kirjutamis- ja lugemispuuetega Opilaste enesekontrollioskused on
madalad: 20-30% vigadest jadb korrektuurharjutustes leidamata. Voi-
malikest vdltevigadest osatakse abifppe keskastmes ette n&ha ainult
3/4, sulghdélikuvigu veelgi vdhem. Vigade leidmise edukus soltub
oskusest lugeda veaga sonu vastavalt Kirjapildile (edukus abidppe
keskastmes 45-60% veaga sOnadest).
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» Sdnakoostise moonutamine lugemisel ja kirjutamisel on olulises seoses
h&&limisoskusega, valtevead aga haalikupikkuse muutmise (ka s6na-
ridade jarelkordamise) oskusega.

e Kirjutamis- ja lugemispuuete riskitunnused ilmnevad jargmistes psih-
homotoorsetes valdkondades: optilis-ruumiline taju, ritmide jarelkor-
damine, operatiivmélu, foneemikuulmine, keeruliste haélikkombinat-
sioonide jarelkordamine.

Katsetulemuste ning teoreetilise analiiiisi pohjal on koostatud lugemise ja

kirjutamise algetapi kognitiivsed mudelid.

Kirjutamine: héélikanaltts (haélikujarje maaramine) —»foneemanalliis
(hdélikute pikkuse ja riihma madadramine) —»kodeerimine (liht- ja liitgra-
feemide valik) —»kirjutamine —e enesekontroll.

Lugemine: tahtede eristamine-&ratundmine —» grafeemidele vastavate
foneemide leidmine —* orienteerumine taishaalikutele (silpide stinteesiks)
ja valtekandjatele (réhulis-rutmiliste struktuuride taastamiseks) —»hiipo-
teesi loomine sdnast —»sdna artikuleerimine ja tdhenduse aratundmine —»
enesekontroll.

Adapteeritud metoodika aluseks on jargmised seiskukohad:

- Opetamine osaoskuste kaupa ning viimaste rakendamine kérgema
toimingu koosseisus. Osaoskusi kajastavad lugemis- ja Kkirjutamis-
toimingute mudelid.

- Opetamine kontsentritena, mis eeldab allteemade kasitlemist mitmel
korral, kuid erineval raskusastmel.

- Opitegevuse raskusastme reguleerimine: pedagoogi erinev osalemine
lapse tegevuses, materjali jérjestamine keeleliksuste keerukust arves-
tades, valiste abivahendite (skeemid, slimbolid, orientiirid) kasutamine
sOltuvalt Gpilase oskustest.

Praktilise grammatika Gpetamine. Erinevused keelte kaupa on kull
véiksemad kui lugema ja kirjutama dpetamisel, kuid siiski olulised. Tava-
Opetusega vOrreldes erinevad mérgatavalt aga eesmérgid. Esikohal on
praktilise keelekasutusoskuse arendamine, st. kdnetaju ja koneloome ning
suhtlemisoskuste kujundamine.

Loomulikult toetub praktiline grammatika keeleteadusele (lausemallid
keeles, sdanvormid ja nende tdhendus, sdnaloomemallid jne.), psiihholoo-
giale (kGne arengu ja arendamise seadusparasused) ja psiuhholingvistikale
(kdneloome ja kdnetaju operatsioonid). Kuid vaadelgem ka antud juhul
luhidalt m&ne olulisema katse tulemusi.

« Keeles on grammatilised konstruktsioonid, mille tdhenduse mdistmine
tekitab raskusi: ebaharilik sdnajarg, vasakule hargnevad atributiivsed

277



konstruktsioonid, mitmed liitlausete ja koondlausete mallid, need
ruumi- ja ajasuhteid valjendavad keelendid, mis eeldavad simultaanset
analuisi jne. Naiteks ruumisuhteid véljendavaid Utlusi Naita, kus ring
on ruudu all ja kolmnurga koérval mdisteti abikooli 11I-¥1 Klassis
ainult 45-60%. Oluline on aga markida, et Opilaste abistamisel kisi-
mustega, mis soodustasid muuteoperatsioonide sooritamist, vahenes
eksimuste arv oluliselt.

Tajumisraskused ilmnevad halviklastel samuti keeleiliksuste verifit-
seerimisel. Ilmneb tendents pidada 6igeks ka sisult vdi vormilt eba-
Oigeid keelendeid. Jérelikult vajab kujundamist ka ebateadlik keele-
vaist.

Esitatud sdnaga lausete moodustamisel on tulemuseks primitiivsed ja
stereotilipsed lausungid, milles peaaegu puuduvad fakultatiivsed laien-
did. Mitmet&henduslikke sdnu kasutatakse reeglina Uhes t&henduses.
Naiteks lausete moodustamisel 10 tegusdnaga rakendati abikooli I-
V klassis vd@imalikust 83 lausemallist ainult 15 (I ja Il Kklassis 13),
60% lausetes puudusid fakultatiivsed laiendid. Seega levinud vote —
lause koostamine esitatud sdnaga osutub tegelikult vahe efektiivseks.
Sénavormide semantilisi seoseid tunnetavad 6pilased piiratult. Ules-
annetes koostada sdnatihendeid esitatud sGnadest (sobitada sdnad) jaab
kasutamata kuni 25% vdimalustest. SGnade vabal laiendamisel saa-
dakse aga paremaid tulemusi (6pilased koostavad neile tuttavaid Uhen-
deid). Semantiliste seoste puudulikkust kajastavad ka vead s6naiihen-
dite moodustamisel (vasinud t66, kuulis ettevaatlikult). Seega sGna-
vormide sobitamist tuleb eelistada sGnathendite vabale koostamisele.
Pikemate ja keerulisema koostisega lausete mdistmist ja koostamist ta-
kistab semantiliste puudujiékide korval operatiivmé&lu piiratus. Lau-
sete jarelkordamisel ilmnevad moonutused alates 6-sdnalisest lausest,
monikord ka lihemates konstruktsioonides. Operatiilvmalu arengut
soodustab jérjest pikemate lausete jarelkordamine ning t66 sona-
Uhenditega.

Halviklapsed valdavad piiratult muuteoperatsioone. Selle tulemusel on
nende kones levinud ahellaused (Orav oli véike ja ta oli véale ja orav
hippas kuuse otsa.), mis tegelikult koosnevad ainult formaalselt Ghen-
datud baaslausetest. Muuteoperatsioonide puudulikkust kajastab ka
laste oskamatus koostada vditlause p6hjal kisilauseid (koostatakse
ligikaudu 1/3 v@imalikust). Sama piiratud on v8imalik lausete koosta-
mine esitatud sdnatulpadest. Lapsed ei tule toime sBGnade valiku ja
sobitamisega. Arvatavasti on pdhjus kompleksne: operatiivmélu piira-
tus, semantiliste seoste puudulikkus, muuteoperatsioonide véhene
valdamine.
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Sonamoodustusoskused (sdnade liitmine ja tuletamine) arenevad
hilinemisega (M. Padrik) ja jadvad abi6ppe lastel I6plikult vélja kuju-
nemata. Veele vanemates klassideski ei erista Gpilased sdnade muute-
vorme ning tuletisi. Eksitakse nii keelenormi (triibukas, kalanik) kui
ka siisteemi (kirjastik) vastu, killaltki palju esineb vale tlivevariandi
kasutamist (aianik, triipline).

Praktilise grammatika Opetamiseks on valja pakutud jargmised seisu-
kohad:

Sonavara ja morfoloogia Gpetamine on otstarbekas korraldada siintaksi
kaudu, st. sdnalihendites ja lausetes v6i koguni lihitekstile toetudes.
Keeleliksuse kasitlemisel pooratakse tdhelepanu selle tdhendusele ja
formaalsele koostisele, st. tdhendust véljendavatele-muutvatele koos-
tisosadele.

Materjali rihmitamisel on esikohal semantiline tunnus, seejarel for-
maalsed tunnused. Naiteks millegi vOi kellegi asukohta véljendavad
sonavormid jaotatakse omakorda sOnasarjadeks soltuvalt tlivemuu-
tustest.

Mingi keeleliksuse kasitlemine toimub etapiti: keeleiksuse &ratund-
mine ja selle tdhenduse mdistmine, analoogiliste keeleliksuste maist-
mine ja koostamine, diferentseerimine semantiliselt ja formaalselt
lahedastest keeleuksustest, rakendus kdnes.

Peamiste keeleteemade (sbnade muutevormid, lause, sBnatuletus jt.)
késitlemine korraldatakse kontsentritena.

Harjutuste slsteemi koostamisel lahtutakse koneloome ja kdnetaju
mudelitest (tasanditest ja operatsioonidest), arvestatakse Gpetamise
kontsentrit ning keeleiiksuse omandamise etappi.

* * *

Taielik Ulevaade 30 aasta tegemistest eeldaks veel ainekavade analiiusi,
Oppekirjanduse olukorra kasitlemist, pedagoogide ettevalmistuse ning
tienddppe probleemide Kkirjeldamist. Kahjuks ei vdimalda koéike seda
artikli maht.
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TSEREBRAALPARALUUSIGA KOOLIEELIKUTE
EGOTSENTRILISEST KONEST VABAMANGU AJAL

Ulle Kuusik
Tartu lastepdevakodu “Paasupesa”

Tserebraalparalutsiga (PCI) lastel on piiratud suhtlemine Umbritsevaga
ning pidurdunud praktiliste tegevuste areng. Sellest tulenevalt vdime
oletada, et neil on hairitud ka praktilistele tegevustele kaasneva, sh. ego-
tsentrilise kone kujunemine.

Individuaalse vabaméangu ajal uuriti 30 PCI diagnoosiga ja 30 tava-
arenguga 3-7 a. last. Katse kéigus ilmnes, et enamusel eksperimendis osa-
lenud lastest puudus huvi neile pakutud ménguasjade vastu. Ka méngu-
oskused osutusid mélemas grupis oodatust madalamaks. Tegevustes lelu-
dega domineeris nii PCl-ga kui ka tavaarenguga lastel kdigis vanus-
gruppides esemeline tegevus. Suur oli protsessuaalsete tegevusaktide ja
manipuleerimiste osakaal. Nimetatud tasandil on kirjanduse andmetel 2-
3 a. normaalse arenguga laps. 3-4 a. peaks olema joudnud rollimangu 1,
4-5 a. Il etapile, kus mangu pd&hisisuks on kull tegevus esemetega, kuid
vastavad toimingud sooritatakse endale vdetud rolli kaudu. 5-7 a. laste
mangus peaks domineerima juba inimestevaheliste suhete ja suhtumiste
kajastamine. Antud katses registreeiti aga vaid kahe tavaarenguga lapse
tegevustes leludega rollimangu I-H etapile iseloomulikke momente. See-
juures tuleb arvestada, et juhtiva praktilise tegevuse madal tase takistas
egotsentrilise kdne arengut vaid PCl-ga lastel.

3-4 a PCl-ga lastel saatis kbne 62,1%, Uldrihmade Kkatseisikutel
70,8% tomingutest. MGlemas grupis oli ootuspéraselt valdav sooritatava
tegevuse kommenteerimine.

4-6 a. tavaarenguga lastel domineeris oma tegevuse fikseerimine vdi
selle eelnev planeerimine kdnes, PCl-ga eakaaslastel ikka veel kommen-
teerimine.

6-8 a. normaalse arenguga laste tegevusele kaasnev kdne on suures
osas kandunud sisekOnesse. PCl-ga laste kdnekasutus selles vanuses oli
ebathtlane, kuna grupi koosseisu kuulusid kullalt erineva puudega lapsed.
Osa nimetatud katsealuseid samuti peamiselt vaikis ning neil toimus tege-
vuse planeerimine eeldatatavasti juba sisekdnes. Alakdne korral avaldus
egotsentriline kdne nii tegevuse kommenteerimisena, fikseerimisena kui
ka eelneva planeerimisena. Usna sageli erines ka situatsioonivalist kdnet.

Mitteootuspérased katsetulemused viitavad probleemi siivendatud
uurimise vajalikkusele. Esialgu vB6ime kirjandusele ja praktilistele koge-
mustele toetudes oleatada, et ka tavaarengu korral ei joua laps ilma
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vajaliku dpetuseta rolliméngu tasemele. Kuna lasteaedades reeglina tegel-
dakse killalt jarjekindalt kujutavate tegevuste Opetamisega, siis vOib
arvata, et egotsentriline kdne kujuneb neil pohiliselt just nimetatud prakti-
listes tegevustes.

PCl-ga lastele on aga rasked koik praktilised tegevused ning seetdttu
kannatab neil egotsentrilise kdne areng tervikuna.

EELTEADMISED JA LIHTNE TEKST

Jaan Mikk, Jaanus Elts
Tartu Ulikool

Lihtne tekst soodustab teksti mdistmist ja Opilaste mdtlemise arengut.
Vaiksemate vdimetega Opilaste puhul on see eriti oluline, kuna nende jaoks
vBib tekstis liig keeruliseks osutuda see, millele me tavaliselt ei oska
téhelepanu pooratagi.

Arusaadava teksti omadusi ja koostamisvdimalusi on palju uuritud.
Varasematest td6dest meenub Rudolf Flesch (1946), kes teksti tunnuste ja
omandamistaseme vahelistest korrelatsioonides l&htuvalt sGnastas lihtsa
keele reeglid. Ta kasutas neid ajaleheartiklite koostamisel ja suurendas nii
oma ajalehe l&bimulki kaks korda. Hiljem on sellesuunalisi publikatsioone
hulgaliselt ilmunud (Klare, 1963; Mikk, 1981 jt.). Saksamaal hindasid eks-
perdid, mis muudab teksti raskeks, ja koostasid selle alusel “mdistetavuse
akna” (Langer, Schulz v. Thun & Tausch, 1981). Mdoistetavuse aknasse
koondatud lihtsa/keeruka teksti tunnused on aluseks tekstide keerukuse
hindamisel ja efektiivse teksti koostamisel. Viimasel ajal pddratakse enam
tahelepanu teksti struktuurile: eelstruktureerijad, Gpieesmargid, kokkuvotted
(Groeben, 1982), koherents (Klare, 1985) jne.

Nimetatud uurimistulemusi on praktikasse rakendatud dldiselt edukalt,
aga vahel ka edutult. Teksti “lihtsustamise” tulemusena on selle omanda-
mine mdnikord vaheneud. Sellise tulemuse tdlgendamisks véidetakse p&h-
jendatult, et nditeks pikkade lausete osadeks hakkimine jatab véljendamata
nende osade vahelised seosed ja seetdttu ongi lihikeste lausetega teksti sisu
raskem integereerida. See ndide viib mottele, et lihtsa keele reeglitena sdnas-
tatud soovitused haaravad vaid osa arusaadava teksti koostamisv@imalustest.
Teine osa teksti arusaadavuse pohjustest on kusagil mujal.

Uhele olulisele teksti arusaadavuse pdhjusele sattusime téiesti juhuslikult
katseid tehes. Sellest katsest tahaksimegi nliid pikemalt raékida.
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Katse pdhieesmargiks oli valja tootada venekeelsete bioloogiatekstide
loetavuse valem (Elts, 1992). Selleks valisime populaarteaduslikest raama-
tutest 48 teksti keskmise pikkusega 1900 taheruumi. Iga teksti kohta koos-
tasime neli varianti kisimusi, igas variandis 8-10 kisimust. Katses osales
124 7-nda. 8-ndaja 10-nda klassi Opilast.

Katse algul andsime Opilastele kiisimused vastamiseks enne, kui nad
teksti olid lugenud. Sellega tegime kindlaks nende eelteadmiste taseme iga
teksti sisu kohta. Selle eelteadmiste taseme ja teksti tunnuste vahel arvuta-
sime lineaarkorrelatsioonid, millest olulisemad on toodud tabelis 1. Koik
tabelis toodud korrelatsionid on usaldatavad tasemel 0,01.

Tabel 1
Opilaste eelteadmiste ja teksti tunnuste vahelised korrelatsioonid

Nr  Tunnus X STD r

1 13-neja enamasBnaliste lausete osa tekstis 0,53 022 044
31 90-neja enama t&heruumiliste lausete osa 0,61 0,24 053
78  9ja enamatéheliste sdnade osa tekstis 0,25 0,07 053
90 Lausete keskmine pikkus taheruumides 118 36,7 -044
91  Teksti sdnade keskmine pikkus tahtedes 6,27 0,60 -0,54
97  Teksti sbnade keskmine sagedus kdnekeeles 969 207 0,37
101 Konekeeles sagedusega <30 sBnade osa tekstis 0,63 0,05 -0,42
103 Teksti nimisdnade keskm. sagedus konekeeles 26 17 0,58
104 NimisBnade keskmine korduvus tekstis 135 0,13 -0,42
107 Kodnekeles sagedusega <30 nimisnade osa t.-s 0,85 0,07 -0,53
109 Nimisdnade osakaal tekstis 0,35 0,05 -0,49
233 Nimisonade keskmine terminilisus 1,53 0,24 -0,45
236 Abstraktsete nimisdnade protsent 236 160 -049
242 Teaduslike terminite protsent tekstis 134 112 -0,54

Tabel 1 meenutab vdga loetavuse valemi tuletamisel saadavat tabelit. Lau-
sete pikkus tekstis, sGnade pikkus ja teised ndidatud tunnused korreleeru-
vad — eelteadmistega! Kuidas on see voimalik, et Gpilased annavad rohkem
Oigeid vastuseid kusimustele selle teksti kohta, kus on lihemad laused, enne
veel, kui nad teksti Gldse on lugenudki?

Saadud ootamatut tulemust vdib seletada jargmiselt. Uhiskonnas on
moned teemad paremini tuntud kui teised. Naiteks meie tekstide puhul olid
paremini tuntud loomadest ja taimedest kirjutatud tekstid kui rakke
kirjeldavad tekstid (Elts & Mikk, 1993). Uhiskonnas paremini tuntud teema
sGnavara on tuttavam reeglina kdigile inimestele. Sellest teemast on rohkem
juttu olnud ja sdnad ning laused on “kulunud lihikeseks”. Seega tuntud
teemal Kirjutades tarvitab autor tuttavamaid ja lihemaid s6nu ning lauseid.
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Samal teemal lugedes toetavad Opilase eelteadmised teksti mdistmist. Nii
ndemegi korrelatsioone teksti tunnuste ja mdistmistaseme vahel, aga tegeli-
kult on nende korrelatsioonide aluseks suurel méaral temaatika tuntus this-
konnas.

Eelnevast saab selgeks, miks teksti lihtsustamine ei tarvitse mdnikord
oodatud efekti anda. Kui teema on keeruline, siis kirjuta kuitahes lihikeste
lausete ja sBnadega, arusaamatuks jaab see tekst ikkagi.

Teksti sisu mdju teksti tunnustele ei tdhenda siiski, et teksti lihtsustamine
voimatu oleks. See mdju pole absoluutne (korrelatsioonid on kaugel Uhest)
ja sama sisu vdib valjendada kord keerukamalt, kord lintsamalt. Kui lihtne
sisu on edasi antud keerukas sdnastuses, siis v8ib mdismistaset oluliselt tdsta
sOnastust lihtsustades. Kui keeruline sisu on keerukalt esitatud, siis teksti
lihtsustamine tdhendab tavaliselt ka selle sisu lihtsustamist.

Millised teksti lihtsustamise vdtted viivad selle sisu lihtsustamisele? Hea
vastuse sellele kiisimusele saame ka tabelist 1 Alustame tabeli alumisest
servast.

Teksti lihtsustamiseks tuleks selles vahendada teaduslike terminite hulka.
Terminite td4hendused on tépselt fikseeritud ja Opilastele vOib see tdhendus
tundmata olla. Saksamaal on loodusteaduste dpikuis leitud rohkem termi-
neid, kui uusi sBnu sama klassi vodrkeele 6pikus (Merzin, 1996). Uks uus
termin he tunni kohta peaks abikoolis kindlasti piisav olema. See termin
peaks olema pohjalkiult lahti seletatud ja teised uued terminid vastavast
Oppetikist valja jaetud. Loomulikult muudab see dppetiiki sisu vaesemaks,
aga Opilaste teadlik omandamine muutub rikkalikumaks.

Lihtne on tekst, mida lugedes tekivad &pilastel kujutluspildid. Opetaja ja
Opiku autor peaksid nende tekkimist igati soodustama. Kujutluspilte ei teki
aga tavaliselt abstraktse materjali puhul. Seega tuleks tekstist vélja jétta
abstraktsed s6nad ja asendada need konkreetsetega. Tegelikult tdhendab see
agajallegi teksti sisu muutmist: Gldiste seoste asemel tuleb tuua konkreetseid
nditeid. Abikooli &pikuis kuni kuuenda klassini tuleb vist igasse abstrakt-
sesse sOnasse suhtuda suure ettevaatusega — see v@ib olla méistmisraskuste
allikaks.

Teksti sisuga on otseselt seotud tema sdnade sagedus keeles. Kui tekstis
on harva kasutatavad sonad, siis ilmselt on selle teksti sisu vdoras ja raske.
Nimi- ja omadussdnade sekka satuvad harvaesinevad sdnad kdige enne.
SBnavara analuisimisel on oluliseks abiks arvutiprogrammid, mis teevad
kirjutatava teksti morfoloogilise analilisi ja vordlevad seda keele sagedus-
sOnastikuga. PGhimotteliselt ei ole praegu kuigi keeruline koostada arvuti-
programm, milline teksti sisestamise ajal maérgib ara s6nad, mis ei kuulu
nditeks abikooli kolmanda klassi dpilase sdnavarasse.

Selle sGnavara katseline maaramine on momendil vist isegi tddmahukam.
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Sonade semantilise raskuse eelnevad nditajad korreleeruvad hésti sGna
pikkusega. Nii nditeks sGnade pikkuse ja nende kdnes esinemise sageduse
vahel oli korrelatsion -0,62. J. Elts (1995) leidis nimisdnade pikkuse ja
nende abstraktsuse vaheliseks korrelatsiooniks 0,96 ja nimisdnade pikkuse ja
terminoloogilsuse vaheliseks korrelatsiooniks 0,86. Jarelikult on pikad s6nad
tavaliselt sisuliselt rasked ra&kimata sellest, et nende kokkulugemine vdib
algajale lugejale suuri raskusi valmistada.

Tabelist 1 ndeme veel, et paremini tuntud sisu puhul kasutatakse rohkem
lihemaid lauseid. llmselt ei tunne siis autor vajadust tdpsustavate sbnade
jarele. llmselt on tuttavate motete edasiandmiseks kasutatavad véljendid
luhemad. Loomulikult nGuab pikem lause suuremat Iihimalu mahtu, mille
ebapiisavuse korral tekivad taiendavad mdistmisraskused.

Tabel 2
Optimaalse keerukuse néitajaid tavakoolis
(kooli algus kuue aastaselt)
Klass 2 3 4 5 6 7
Lause pikkus tdheruumides 29 40 51 61 63 74
Korduvate nimisGnade abstraktsus 1,0 1,0 11 11 1,2 1,2
Keerukus (Mikk, 1980, Ik. 85) 10 n 13 14 15 16

Liiga lihtsad ja tuttavad tekstid ei paku lugejale piisavalt pinget tema arenda-
miseks. Seetdttu on oluline anda igale lugejale tema ettevalmistusele vasta-
vad tekstid. Teksti sobivuse ile otsustamiseks v8ib kasutada optimaalsuse
kriteeriume. Tabelis 2 on toodud méned nendest, mis on kirja pandud katse-
andmete ekstrapoleerimise ja teaduskirjanduse analisi pdhjal. Selle tabeli
rakendamisel tuleb meenutada, et klassi nérgem kolmandik on oma arengus
eakaaslastest umbes 2-3 aasta vorra taga. Arvestades aga toodud Kriteeriu-
mide ebapiisavat pdhjendatust, tuleks neid endid veel Katsetes hoolikalt
kontrollida. Ja arengupeetusega dpilastele on oma kriteeriumid vajalikud.
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LOGOPEEDIA ARENG EESTIS:
MINEVIK, OLEVIK, TULEVIK

Marika Padrik
Tartu Ulikool

Keel on avalikuks saanud mdtlemine
(J. Peegel 24.02.98. esinemises)

1973. a. ilmunud seni ainsas eestikeelses logopeediadpikus “Logopeedia
alused” (toim. T. Espe) kirjutab logopeedia grand old man Arkadi Reigo:
“Logopeed peab olema juurdleva vaimuga, stgavalt tundma inimlikku
psiidhikat ja evima taktitunnet, et luua kontakt igas vanuses ja erineva
arengutasemega inimesega ning leida diged vGtted tema mdjutamiseks voi
defekti korvaldamiseks......... Logopeediline t66 on edukas ainult siis, kui
logopeedi piddlusi toetavad ... kasvatajad, Opetajad, vanemad, 0ed-
vennad, kaaslased. Selleks on neil vaja tunda logopeedia aluseid.”

Voib vdita, et aastal 1998 on Eesti logopeedide mdtteviis (6nneks!)
sama.VOime olla rahul, et logopeediat Opetatakse endiselt tlikoolis, kus
on olemas vajalike meditsiiniliste, lingvistiliste ja psiihholoogiliste ainete
Oppetoolid, ja logopeedilt eeldatakase endiselt kdrgharidust (loe: erialast
mdotlemisvéimet) ning mitte pelgalt kutseharidust (nagu nditeks osaliselt
Saksamaal). Meelissdnaks on muutunud teami-t66, mille vajadust rdhutas
A Reigo, kuid millest tdna sageli kill rohkem radgitakse kui reaalselt
tehakse.

Milline on olnud logopeedia areng Eestis?
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Eesti logopeedia alguseks loetakse kahekiimnendaid aastaid.
1923. aastal ilmus ajakirjas “Eesti Arst” K. Lellepi artikkel *“Kogeluse
psiihholoogia”. On teada, et prof. Ludvig Puusepp otsis Tartu Ulikooli
nérvikliinikut rajades arste, kes huvituksid kdneravist. Nérvikliiniku kéne-
héirete ambulatooriumi juhatajaks sai noor arst dr. Viktor Hion. Narvi-
kliinikus uuriti pdhjalikult afaasiat ning tegeldi ka kogeluse uurimise ja
raviga. Dr. Hion muretses kdne uurimiseks vajalikke aparaate ja tdiendas
narvikliiniku raamatukogu vastava kirjandusega. Hiljem uuriti kdnepuu-
deid veel dlikooli psihhiaatriakliinikus ning kérva-, nina- ja kurgukliini-
kus. Niisiis peegeldavad Eesti logopeedia algusaastad kogu maailma logo-
peedia arengu algust: logopeediaga tegelesid valdavalt arstid, huviorbiidis
oli kogelus, kuulmislangusega isikute kdne, h&alduspuuete korrigeerimine,
afaasia.

Peale sdda jatkus areng viiekimnendatel aastatel, mil udleliidulise
madrusega avati surdologopeedikabinetid keskhaiglate polikliinikutes
(Tallinna Vabariiklikus Haiglas 1951; Tallinna Lastehaiglas 1954; Tartu
Vabariiklikus Haiglas 1955).

Esimesed Eesti logopeedid olid Adele Palm, Lea Nurkse ja August
Karu, kes vastava ettevalmistuse omandasid tdienduskoolituse kaigus
Leningradis (nuldses Sankt-Peterburgis) M. F. Brunsi juures. Esimene
erialase ettevalmistusega logopeed oli Moskvas 6ppinud Linda R3uk, kes
asus todle haridusministeeriumi ja hakkas koos Enn Koemetsaga 1960. a.
korraldama logopeediaalast tdienduskoolitust Tallinna Pedagoogilist Insti-
tuuti (praegune Tallinna Pedagoogikaiilikool) IBpetavatele eesti keele
Opetajatele. Samuti suunas ta keskkoolildpetajaid vabariikliku lahetusega
Oppima Moskvasse Pedagoogilisse Instituuti defektoloogia teaduskonda.
Aastatel 1960-1966 Oppisid Moskvas 18 eestlast (3 lendu). Logopeediale
spetsialiseerusid Aino Dina, Maaja Aus, Tiia Espe, Ode Saar. Moskvas
said ettevalmistuse ka ped. kand. Laine Vesker ja praegused TU eripeda-
googika osakonna dppejoud ped. dr. dots. Karl Karlep, psuhh. kand. dots.
Eha Viitar, ped. kand. dots. Viivi Neare.

Logopeedilise abi sisteemist vdibki rd&kida alates kuuekiimnendatest
aastatest. Vastavalt Eesti NSV haridusministri 18. mértsi 1960. a. késk-
kirjale nr. 55 avati esimesed koolide logopeediapunktid 5 linnas (Tallin-
nas, Tartus, Kohtla-Jarvel, Narvas, Parnus) ning Paide, Viljandi, Kingis-
sepa (Kuressaare), Voru ja Valga rajoonis. 1962. a. suurendati uue késk-
kirjaga logopeediapunktide arvu. 1966. a. oli Eestis koolides logopeedia-
punkte 21.

1965. a. moodustati haridusministeeriumi juurde Uhiskondlik logo-
peediasektsioon, mis suunas ja arendas logopeediat jargneva aastakiimne
jooksul: Formaalselt kuulus sektsioon erikoolide komsjoni juurde, keda
esindas Arkadi Reigo, Tartu niurmikute ja kdnehélvikute kooli (praegune
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Tartu Hiie Kool) direktor. Meedikuid esindas Tallinna Keskhaigla kdrva-
arst Vladimir Gugel. Entusiastidest koosnev komisjon (liikmeteks logo-
peedid Helgi Pille, Ester Lepik, Linda R&uk, Tiia Espe, August Karu,
hiljem ka Karl Karlep) todtas viljakalt. Sektsiooni eesmargiks oli tihenda-
da Tallinna, Tartu ja maakonnalinnade, aga ka erinevate asutuste —
polikliinikute, tava- ja erikoolide logopeedide huve. Esimesel koosolekul
17. juunil 1965 kavandati logopeedilise t66 metoodiline ja oragnisatsioo-
niline juhtimine, logopeediliste lasteaiarihmade ja klasside avamine,
erialakirjanduse ja logopeediliste méangude Kirjastamine, logopeedide
taienduskoolitus ja ettevalmistus Eestis. Ulesanded olid kill aukartust
dratava mahuga, kuid korda saata suudeti Usnagi palju.

1966. a. avati esimene koolieelne logopeediline riihm kogelejatele
Tallinnas ja esimene klass disgraafikutele 1969. a. samuti Tallinnas.
1968. a. avati Tartu | Eriinternaatkool (praegune Tartu Hiie Kool), kus
anti ja antakse ka praegu eraldi osakondades dpetust kuulmis- ja kdne-
puuetega Opilastele. Enne seda Oppisid k&nepuuetega lapsed Tartu
Kuulmishdiretega Laste Internaatkoolis (Lille tdneva kool). IImus metoo-
dilist kirjandust ja Gpik “Logopeedia alused” (1973). Hakkas ilmuma
perioodiline rubriik “Eripedagoogika” ajalehes “N@ukogude Opetaja”
(esimene 13.07.66). Koostdds Vabariikliku Opetajate Taiendusinsti-
tuudiga (VOT) korraldati regulaarselt seminare ja kursusi.

Logopeedilise abi vdrk laienes sedavdrd, et tekkisid eraldi lasteaedade
ja koolide logopeediakomisjonid ning eelpoolkirjeldatud sektsioon I8petas
oma tegevuse 1974. a.

1968. a. alustati logopeedide ettevalmistust Tartu Ulikoolis: avati
vastuvltt defektoloogia erialale, mis esialgu eksisteeris pedagoogika-
kateedri juures ja mille raames koolitati ka logopeede. Logopeediaalase
kdrghariduse initsiaatoriks oli Ester Lepik, kes koos Heino Liimetsa ja
Enn Koemetsaga pani aluse logopeedia Opetamisele Tartu dlikoolis.
1972. a. loodi defektoloogia kateeder, kus logopeediat ja emakeele
erimetoodikat hakkas 6petama dots. Karl Karlep. 1975-1991 Gpetas logo-
peediat ka vanem-Opetaja Tiiu Puik.

Seitsmekimnendad aastad olid Eestis ettevalmistuse saanud logo-
peedide todleasumise aeg (1. lend l6petas 1973.a.), avati logopeedilisi
lasteaedu, klasse. Peaaegu kdigi tolleaegse vabariigi rajoonide ja suure-
mate linnade haridusosakondade alluvuses to6tasid logopeedid.

Kaheksakimnendatele aastatele on iseloomulik meditsiinisisteemi
logopeedilise abi vdrgu hoogne areng. 1985. a. olid logopeedid ametis
kdigis lastepolikliinikutes ja nduandlates peale Paide ja Jogeva (nludseks
ka seal). Funktsioneeris suhteliselt héstitootav silisteem, kus logopeedid
koos pediaatritega pidid arvele vdétma oma piirkonna riskilapsed ja
jélgima nende arengut. Logopeediline kontroll oli kodulastele kohustuslik
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3-ja 6-aastaselt. Lasteaiad olid piirkonniti jaotatud logopeedide vahel, kes
selgitasid sdelmeetodil vélja kénepuudega lapsed ja ndustasid neid voi-
maliku logopeedilise abi osas. Kuigi igasugune kohustuslik kontroll vdib
sageli kujuneda suhteliselt formaalseks, tekkis siiski mingi (levaade
erivajadustega koolieelikutest ja v6imalus neid ka t6husalt aidata.
Meditsiinisisteemi logopeedide t66d hakkas koordineerima Tallinna
Vabariikliku Haigla logopeediakabinet. 1987. a. moodustati samasse
vabariiklik kdneravi organistasioonilis-metoodiline keskus (juhataja Killi
Roht), mille alusel on tédnaseks loodud Tallinna Keskhaigla Koneravi-
keskus. Keskuse eesmargiks on ndustada ja vBimaldada kdneravi kdigile
kbGnepuuetega tédiskasvanuile ja lastele, ndustada logopeede, patsientide
pereliikmeid, tervishoiu-ja sotsiaalhooldusasutuste toé6tajaid, tagada tsent-
raalse kdnepuudega inimeste kompleksravi.

1989. a. moodustati Eesti Logopeedide Liit (praegune Eesti Logo-
peedide Uhing), mille esinaiseks oli Linnu Mae. Liidu loomise eesmargiks
oli logopeedide koondamine kutsekaitse huvides, mille eest Logopeedide
Liit juriidilise isikuna peaks seisma. Samuti sooviti luua sidemeid kollee-
gidega valismaal ja kaotada vastuolud erinevates siisteemides (meditsiini-,
haridus- ja sotsiaalslisteemis) tdotavate logopeedide vahel. Praegu (esi-
naine Tiiu Tammemée) teeb Logopeedide Uhing téhusat tood logopeedide
tdienduskoolituse alal, samuti logopeediliste méngude kirjastamisel.

Uheksakiimnendate aastate mérksdnaks on Eesti taasiseseisvumine.
Logopeediline teenindamine Eestis peegeldab nn. dleminekutihiskonna
isedrasusi. Vana siisteem on osaliselt lagunenud — on suletud mitmeid
kdnepuuetega laste rihmi, tavakoolide juures asunud eriklasse, kooli ja
polikliiniku logopeedide kohti on véhendatud, peagi jalle taastatud. On
kdivitunud integratsioon k&igi oma positiiivsete ja negatiivsete tagajar-
gedega. Eneseabi eesmaérgil tegutsevad Eesti Kogelejate Liit (esimees
Andres Loorand) ja Eesti Afaasialiit (esinaine Killi Roht). Kooli- ja laste-
aialogopeedid on kaasatud haridusministeeriumi juures tegutsevatesse
vabariiklikesse logopeedia (kuuluvad valdavalt koolilogopeedid) ja erilas-
teasutuste ainekomisjonidesse. Mdlemad komisjonid tegutsevad oma spet-
siifiliste probleemidega (hetkel todkorralduslike ja metoodiliste juhendite
véljatootamisega). Uhiseid kiisimusi arutatakse vastaval tooetapil koos.

Muutusi on kaasa toonud meditsiinisusteemi ileminek perearstiteenin-
dusele. Tartu nditel, kus perearstisiisteem on kaivitunud eriti joéudsalt, on
selgunud, et perearst on muutunud v8i muutumas votmeisikuks lapse joud-
misel logopeedi juurde. Palju s6ltub seega perearstide ettevalmistusest:
logopeedialastest teadmistest ja suhtumisest vastava teenuse vajalikku-
sesse. Kahjuks peab mérkima, et puudub koostdo perearstide koolitajate ja
eripedagoogika osakonna vahel, seega ka llevaade, mida ja kuidas tule-
vastele perearstidele dpetatakse.
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Veel Uks seos meditsiinislisteemi arenguga. Kaivitunud on eraarstide
slisteem. Eestis on alustanud t66d ka esimesed eralogopeedid, kes t66-
tavad vastava litsentsi alusel. Litsentsi taotlemine on vdimalik teatud
atesteenmisnduete taitmisel, tunduvalt raskem on aga lepingu sdlmimine
haigekassaga, kellele tuleb vastava teenuse vajalikkust tdestada. Vaevalt,
et seda peab tegema ja saab teha tksik tegevliogopeed. Tartus ja Tallinnas
ei ole haigekassad leidnud vdimalust logopeedidega lepinguid sGImida.
Kuuldavasti on aga Eestis Uksikuid haigekassasid, kes seda siiski on
teinud. Haigekassa toetuseta on logopeediline erapraksis “varakapitalist-
likus” Eestis harv ja alles arenev nahtus. 1998. a. on sotsiaalministeeriumi
litsentsiblroo andmetel umbes 15 logopeedil kehtiv tegevuslitsents.

Vastavalt uuele haridusseadusele kuuluvad &petamisele ka vaimu-
puudega lapsed. Logopeedid td6tavad niiiid ka raske ja m6dduka vaimu-
puudega lastega. Laiemalt on hakanud juurduma arusaamine alternatiiv-
kommunikatsiooni vajadusest. AAC-meetodite kasutajate arv Eestis on
kasvanud, toimuvad vastavad kursused.

Eesti logopeedia algusaastatest alates on radgitud vajadusest kéne-
puuetega lastele ja tdiskasvanutele mdeldud ndustamiskeskuse jarele, kus
tootaksid oma eriala kdrge kvalifikatsiooniga, teatud kindlale puudele
spetsialiseerunud logopeedid, samuti muude erialade spetsialistid. Selli-
seid keskusi on pultud ka luua: Tartus tegutseb Koéne-, Kuulmis- ja Tasa-
kaalukeskus Maarjamdisa Polikliinikus, eespool oli juttu Tallinna Kesk-
haigla Kdneravikeskusest. NGustamis- ja rehabilitasioonikeskust kuulmis-
ja kdnepuuetega lastele plaanitakse luua Tartu Kdne- ja Kuulmispuuetega
Laste Keskuse (endise Tartu Lastekodu) baasil. Parnus tegutseb Péarnu
Lasteabikeskus. Kindlasti on selliseid asutusi Eestis veelgi. Probleem on
pigem vajaliku teabe jdudmises abivajajateni. N&ustamis- ja/vdi valja-
Oppekeskuste areng ning nende t66 koordineerimine peaks olema logo-
peedia ja eripedagoogika tuleviku tks tunnusjooni.

Logopeedilise abi sisteemi mitmed hadad tulenevad sotsiaal- ja
haridusministeeriumide vahelise koosté6 puudulikkusest. Olgu nendeks
nditeks logopeedide palga- ja puhkuseprobleemid, patsienti puudutava,
korrektsiooniks vajaliku info liikumine erineva sisteemi asutuste vahel,
terminoloogilised kusimused (meditsiiniliste vdi logopeediliste diagnoo-
side kasutamine). Lahkhelisid on olnud ka meditsiini- ja haridusslsteemi
logopeedide endi vahel. Ametkondadevahelise koostdd korraldamine on
kova pahkel, kuid selle katkihammustamine ldheks valutumalt, kui logo-
peedid ise oleksid whisel meelel oma ametit puudutavate pShimdtete ja
eesmarkide osas. Veel 90. aastatel on tuliselt vaieldud oma kutse maarat-
lemisel (vana dilemma: pedagoog vGi meedik?).

Haridussuisteemis on logopeedilise teeninduse osas varasemaga voOr-
reldes toimunud teatav areng: suuremates linnades on loodud lasteaedade
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ja tavakoolide juurde logopeedide ametikohad. T@si, neid on vahelduva
eduga karbitud ja uuesti taastatud (Tartu nditel), samuti on kisitav, kas
logopeed peab koolis vdi lasteaias tdotades tegema just seda, mida asutuse
juhtkond temalt sageli eeldab (nditeks lasteaias kooliks ettevalmistust,
koolis jareleaitamist emakeeles). Kuid erialaspetsialistid on kohtadel siiski
olemas. Maakondade puhul aga sustemaatilisest logopeedilisest abist raa-
kida ei saa: erikooli 1. klassi jouavad peaaegu kdnetud lapsed, kes ei tule-
gi kaugelt metsade tagant, vaid suure linna ldhedalt maalt.

Aastaid on vaieldud ka logopeedide ettevalmistuse dle. Ikka ja jalle on
peetud seda ebapiisavaks: mahult liiga viheseks voi tldiseks. Tartu Uli-
kooli sotsiaalteaduskonna eripedagoogika osakonnas dpetatakse logopee-
diat 1995. a. kehtivate dppekavade alusel. Uleminek uutele Gppekavadele
algas 1992/93. a., seega 1 lend, kes dppis endise kursustesiisteemi asemel
ainestisteemis, I8petas 1996. a. kevadel. Oppekavade koostamisel on alu-
seks olnud jargmised eeldused:

e haridus on pidev protsess, kdrgharidus tdhendab tunnetatud vajadust
pidevaks enesetdienduseks;

e Ulikooli Ulesanne ei ole valmistada ette oma kitsast valdkonda tund-
vaid késitoolisi, vaid oma eriala piires tdnapéevaselt méelda oskavaid
asjatundjaid;

o Eesti t66jouturu kitsust arvestades peaks l6petanu suutma todtada voi-
malikult erinevatel t6okohtadel (eripedagoog logopeedina ja vastu-
pidi).

Samuti olgu 6eldud, et dppekavade tegemine on pidev protsess, Ukski

Oppekava ei ole kunagi 18plikult valmis ja absoluutselt hea. Ka kéesoleval

Oppeaastal plaanitakse Gppekavas muutusi.

Tanaste Gppekavade peamine erinevus varasematest on see, et lidpi-
lane osaleb oma hariduse sisulises planeerimises — v&imalik on spet-
sialiseeruda vastavalt oma huvidele ja vajadustele, mis nduab samaaegselt
ka suuremat teadlikkust. See on tudengitel viimastel aastatel pidevalt tdus-
nud. Oppekavas sisalduvad ained jagunevad kohustuslikeks, vaba- ja valik-
aineteks (moodustavad 25% Oppekavast) ning pea- ja korvalaineteks. Pea-
aine on Oppekavas madratud ainete kogum, mida ulidpilane dpib alam-,
kesk- ja Ulemastmes. Korvalaine on ainete kogum, mida 0lidpilasel on
Oigus valida peaaine korvale dppekavas madratud tingimustel. Eripeda-
googika Bppekava vdimaldab valida 3 eriharu vahel:

* Logopeediaharu ulidpilane valib peaaineks logopeedia ja kdrvalaineks
halvikupedagoogika (ehk teisisdnu: logopeedia ilemastme ja hélviku-
pedagoogika keskastme).

e Halvikupedagoogikaharu ulidpilase peaaineks on halvikupedagoogika,
korvalaineks vastavalt logopeedia.

290



« Sotsiaalpedagoogikaharu koosneb eripedagoogika ning sotsiaalt6o
alam-ja keskastmetest ning sotsiaalpedagoogika tilemastmest.

Viimane haru on Oppekavas uus. Valmistatakse ette ndustajaid, kasva-

tajaid, sotsiaalpedagooge hooldekodudele, rehabilitatsioonikeskustele,

spetsialiste vaimupuude ja kditumishéalvete alal.

Seega on ettevalmistus suhteliselt laiaphjaline, kuid vdrreldes varase-
mate Oppekavadega on siiski vOimalik spetsialiseerumine (1) eriharu
kaudu, (2) vaba- ja valikainete kaudu, (3) seminaritdé teemade ja
praktikakohtade valiku kaudu.

Eriharu valiku peavad Ulidpilased tegema alates V semestrist. Millised
on logopeedia ja halvikupedagoogika eriharude Oppekavade peamised
erinevused?

1 Logopeedia aine maht on hélvikupedagoogidel 8 ja logopeedidel
15 ON (8ppenadal — koos iseseisva tddga 40 t). Vordluseks olgu
toodud logopeedia maht 1971.a. kehtinud dppekavades: 350 tundi =
8,75 ON. Lisaks loengutele toimuvad logopeedidel seminarid, milles
késitletakse ainet slivendatult erialase kirjanduse p&hjal. Iga olulisema
teoreetilise teema (kdnepuude) késitlemise jarel toimub logopeedidel
praktikum,  kus  Ulidpilased saavad vastava  kdnepuudega
lapse/téiskasvanu konet uurida ja ise praktiseerida (iga tudeng tédtab
semestri jooksul Uhe v@i kahe patsiendiga teatud arvu tunde). Samas
madrab praktikumikohtade piiratud hulk ka logopeediaharu 0lidpilaste
arvu: harusse vBetakse vastu 10 tlidpilast.

2. Logopeedid Opivad vahem abidppe (matemaatika, loodusOpetuse,
maateaduse ja ajaloo) metoodikaid.

3. Logopeedide dppekava sisaldab kohustuslike ainetena koolieelset eri-
pedagoogikat ja metoodikat, kdnehdlvete kliinikat ja logopeedililist
ritmikat.

4. Logopeedide praktika on oluliselt vdéhem koolikeskne kui halvikupeda-
googidel. Suur osakaal on kliiniku (5 ON) ja koolieelsel logopeedia
praktika (5 ON). Koolipraktikas on p8hirdhk tugidppe praktikal
(6 ON), mis toimub koéne- voi tasanduskoolis. 4 ON praktiseerivad
tulevased logopeedid tavakooli logopeedina ja 3 ON abikooli
nooremas astmes. Halvikupedagoogidel on koolipraktikat kokku
15 ON (vrdl. logopeedidel 9 ON) ja logopeedipraktikat 5 ON (vrdl.
logopeedidel 14 ON).

Praktikumide ja praktika suure mahu tdttu on (lidpilaste ettevalmistusse

haaratud paljud tegevlogopeedid, side dlikooli ja praktikute vahel on

tihenenud.

Mis on logopeedia Oppekavast hetkel puudu ja mille lle kurdavad

tlidpilased?
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e Meditsiiniainete tsuklisse peaksid kuuluma audioloogia, foniaatria ja
stomatoloogia (ortodontia) alused.

e Tulevased logopeedid ja eripedagoogid peaksid tundma psihho-
teraapia ja ndustamise alused (t60ks eri vanuses inimestega).

» Logopeediline diagnostika, mis praegu toimub hajutatult praktikumide
ja praktikate kdigus, peaks toimuma omaette tstklina.

« Oppekavasse tuleks viia viipekeele aluste, lihtsustatud viibete ja mitte-
verbaalse kehaomase kommunikatsiooni oskuste kohustuslik kursus
(praegu Opetatakse kurtide viipekeelt valikainena).

Oppetdd kvaliteeti majutab dppefilmide tegemine, mis on kéivitunud tanu

erinevate fondide vOi projektide toetusele. 1998. a. juunis peaks valmima

CD-plaat kdnendidistega.

Mahukast teadustodst logopeedia alal Eestis paraku raakida ei saa.
Uht-teist on siiski tehtud. Logopeediaalaseid vaitekirju on seni kaitsnud
Laine Vesker (pedagoogikateaduste kandidaaditod alaalikute haaldami-
sest) ja Marika Padrik (magistritod alakdnega Opilaste sdnaloomest). Karl
Karlepi doktorito6é lugemis-ja kirjutamispuuetest ja nende korrektsioonist
ning Kaja Plado magistrtiod liitlause dpetamismetoodikast puudutavad
samuti valdkondi, millega logopeedid oma t60s kokku puutuvad. Pooleli
on uurimused PCl-laste kdne-eelsest suhtlemisest (magistrant Birgit Kaa-
sik), afaasiast (magistrant Ave Ojaste), koolieelikute tegevust saatvast ko-
nest (magistrant Ulle Kuusik). Logopeediaga haakuvad tihedalt ka magist-
rant Merit Hallapi uuritav kakskeelsus ja magistrant Marika Viksi uurimus
2-3-aastaste laste diagnoosimisest. Logopeedia Oppetooli eesmark on
jouda Eestis olukorrani, kus igas logopeedia valdkonnas oleks véhemalt
ks spetsialist-uurija.

Eesti logopeedia tulevikuvisioonid:

e Eestis on olemas logopeedilise abi sisteem, mis haarab kdiki maa-
kondi.

« KaOik erivajadustega lapsed saavad abi juba enne 3. eluaastat. Raskete
kdnepuuetega (aga ka kuulmis-, lilkumis-, ndgemis- ja vaimupuudega)
laste hariduse eest vastutab riik ja selle hulka kuulub ka alusharidus.

e Tavakoolide ja -lasteaedade logopeedid teevad vaid erialast t66d
(korrigeerivad kdnepuuetega laste suulist ja/vdi kirjalikku kdnet) ning
ndustavad Gpetajaid ja kasvatajaid erivajadustega laste individuaalsete
dppekavade koostamisel.

» Korrektsioonitddks vajalik dokumentaalne info patsiendi kohta liigub
erinevate logopeedide ja asutuste (nii meditsiini- kui haridusasutuste)
vahel.

Loetelu vdiks jatkata veelgi.
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5-6-A. LASTE LUGEMISOSKUSE EELDUSTE
VALJASELGITAMINE

Kaja Pastarus
Tartu Ulikool

Sissejuhatus

Kéaesolevas artiklis ké&sitletakse ulevaatlikult 5-6-a. laste lugemisoskuse
eelduste uurimist ning vastavasisulise testmaterjali koostamist ja kontrolli-
mist. Jalgides praegust olukorda meie koolides, v6ib julgelt vdita, et meie
pedagoogikas on tekkinud vajadus lugemisoskuse eeldusi uuriva materjali
jarele. Pedagoogidel puudub veel abivahend, mis v6imaldaks kerge vae-
vaga eelkoolieas prognoosida vdimalikke raskusi lugema Oppimisel ning
selle alusel korraldada spetsiaalset pedagoogilist arendustodd. Késitletava
uurimistdé eesmark ongi nimetatud tihimiku téitmine.

Arvukad uuringud néitavad, et lugemisoskus on koolijdudluse keskne
naitaja ning on tugevalt seotud Opilase Gppeedukuse ja Uldise vaimse
arengu tasemega. Lugemis- ja digekirjaoskuste kujundamine, puuete enne-
tamine ja kdrvaldamine on olnud pikka aega aktuaalseks probleemiks nii
Uld- kui eripedagoogikas.

Lugemine on Uheaegselt nii vaimne tegevus kui ka kdnetegevus. Seega
eeldab lugema Gppimine mingit minimaalset vaimset arengut ja suulise
kdne valdamist. Kui 6ppimise alguseks pole vajalikud lugemisoskuse eel-
dused vélja kujunenud, on vaja lapse arengut korrigeerida. Selleks on vaja
eelnevalt vilja selgitada riskilapsed ning iga lapse psuihilised ja verbaal-
sed isedrasused. Nn ennetav diagnostika on otstarbekas labi viia eel-
koolieas. Oluline on silmas pidada, et vastav diagnoosimine toimuks
vOimalikult varakult, sest varasem korrigeerimine annab parema tulemuse
lapse edasiste oskuste kujunemisele.

Tartu Ulikooli eripedagoogika Oppejoud ja Glidpilased on viimaste
aastate jooksul proovinud leida esialgset katsematerjali ja t66votteid, mis
vOimaldaksid uurida lugemisoskuse eelduste taset eelkoolieas ja laste
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kooli astudes. Vaatluse all on olnud nii eakohase arenguga kui ka erivaja-
dustega lapsed. Kéesolev artikkel annab Ulevaate Uhest mahukast uurimu-
sest vastava projekti raames (viimistlusjargus olev magistritod kasikiri).
Konesoleva t66 eesméargiks on vélja selgitada testilaadne katsemater-
jal, mis sobiks lugemisoskuse eelduste taseme uurimiseks eelkooliealis-
tel (5-6-a.) lastel.

Lugemisuuringutes vdidetakse, et diagnostiliste hupoteeside pustita-
mine on v8imalik ainult kirjakeele Ulesehituse ja selle omandamisel tek-
kida vdivate raskuste tundmise baasil. Sellest lahtuvalt osutus enne kons-
tateeriva eksperimendi sooritamist vajalikuks tutvuda teemaalase kirjandu-
sega ning omandada teoreetiline baas alljargnevatel pdhiteemadel:

* lugemisoskuse omandamise etapid (K. Karlep, H. Briigelmann jt);
* lugemispuuded ja nende pdhjused (K. Karlep, R. Lalajeva, A. Luria,

L. Tsvetkova jt);

* lugemisoskuste eelduste uurimine (H. Breuer, M. Weuffen, H. Probst,

G. Wacker, H. Brigelmann, J. Salminen jt);

e uurimismetoodika véljatéotamise teoreetilised alused (P. Kees,

K. Toim, J. Mikk jt).

Lugemiseelduste uurimine sbltub konkreetsest keelest, eriti foneetikast ja
tdhekasutusreeglitest. Enam saab eesti lapsi uurides arvestada tdid, mis on
labi viidud foneetilise kirjaga keeltes (nditeks soome, saksa, vene). Kées-
olevas uurimuses ongi toetutud peamiselt saksa ja vene lugemisuurijate
seisukohtadele. T66 metoodika aluseks on vdetud sakslaste H. Breueri ja
M. Weuffeni poolt vélja téotatud diagnoosiilesanded. Nimetatud teadlaste
metoodika sisaldab viie tajuvaldkonna (optilise, foneemi-, kinesteetilise,
meloodia- ja rltmitaju) uurimist. Arvestades eesti keele iseédrasusi
(M. Hint) ning neuropsiihholoogilise uurimise seisukohti (A. Luria), on
to0 aluseks vdetud katsemetoodikat pidevalt muudetud ja tdiendatud. Sel-
lel eesmérgil korraldati aastatel 1992-1996 hulgaliselt eelkatseid. Aastate
jooksul tehtud teoreetilisi ja praktilisi jareldusi silmas pidades selgus, et
lugema Oppimiseks vajalike eeldustena on vaja kontrollida optilis-ruumilist
taju, foneemikuulmist, ritmi- ja kinesteetilist taju ning operatiivmalu.

Uurimisvdtted

e T66 metoodikas olid optilis-ruumilise taju ja foneemikuulmise katsetes
méaratud esialgsed riskipiirid. Seetdttu néhti ette erinevate osakatsete
kasutamist — norkade tulemuste puhul esitati lapsele ka lisatlesanne.

Optilis-ruumiline taju.

1 Laduda tikkudest néidise jargi erinevad kujundid.

2. Lisailesandes tuli nimetada “peitepiltidel” (kaks Uksteise peale joo-
nistatud kontuurpilti (nditeks lipp-6un)) kujutatud esemed.
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Foneemikuulmine.

1 Osutada nimetuse jargi Gigele pildile 5-st pildist koosnevas reas (nai-
teks saag-saal-saan-saak-saar— “Naita, kus on

2. Lisakatsena esitati lastele pildipaarid (nditeks luud-lutt) Ulesandega
osutada nimetuse jargi digele pildile.

3. Otsustada, missugune sona hé&éldati Gigesti/valesti (nditeks tipud-tibud-
tippud). Oigesti haaldatud séna kuulmise korral tuli osutada vastavale
pildile.

Kinesteetiline taju.

1 Jérele korrata kinesteetiliselt raskesti diferentseeritavaid sénaiihendeid
(nditeks varblased rabarberil).

2. Jérele korrata ihe h&aliku pikkuse poolest erinevate sénade ridu (néi-
teks aba-apa-appa).

Rutmitaju. Jarele koputada erineva keerukusega riitme.

Operatiivmalu. Jarele korrata 4- ja 5-elemendilisi sdnade ja silpide ridu.
Eraldi hinnati elementide hulgaja jarjekorra taastamist.

Esialgsed tulemused ja jareldused

1 Konstateeriv eksperiment viidi 1&8bi 1996. a. I6pus erinevate linnade ja
maakondade lasteasutustes. Kokku oli uuritavaid 635 5- ja 6-a. last.
Md&ningate ebatdpsuste tottu protokollides olid analtlisi jaoks arves-
tatavad 630 lapse andmed. Neist 5-a. lapsi oli 265 ja 6-a. lapsi 365.

2. Katseandmete analiiiisi I6ppedes peaksid tdituma alljargnevad ules-
anded, mis ilmselt pakuvad huvi praktikutele:

1) selgitada vdlja Ulesannetekogu sobivus potentsiaalsete lugemis-
raskustega laste ennetavaks diagnoosimiseks,

2) revideeridaja korrigeerida olemasolevat Ulesannetekogu,

3) selgitada vélja “riskipiirid”, mis eristaksid nn tugevaid ning
potentsiaalseid lugemisraskustega lapsi,

4) anda katsetulemuste analliisi ja jarelduste pdhjal pedagoogilisi
soovitusi llesannetekogu kasutamiseks.

3. Lébiviidud uurimuse anallitisi kaigus vaadeldi 5- ja 6-a. laste katse-
tulemusi eraldi. Nagu eelnevalt v8is eeldada, osutusid 5-a. laste tule-
mused natuke madalamateks kui 6-a. laste omad. Nimetatud fakti v6ib
pidada loomulikuks, kuna noorematel lastel on rohkem aega kooli-
kipsuse saavutamiseks (sh lugemiseelduste arenemiseks). Seega tuleb
tulevikus I18pliku testmaterjali kasutamise korral silmas pidada kahe
vanuseriihma erinevusi.

4. KOoikide katsete puhul oli lastel vdimalik saada kindel punktide arv.
Punktide jargi margiti t60s esialgsed purid riskirihma (st potent-
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10.

siaalsed lugemisraskustega lapsed) leidmiseks. Laste tulemused jaotu-
sid positiivseteks ja ndrkadeks. Riskipiiride maaramise aluseks voeti
J. Piaget vdide, mille jargi loetakse katse dnnestunuks, kui 75% (he-
vanustest lastest tdidavad Ulesande Gigesti. Seega loeti punktid, mille
saavutasid ligikaudu 75% Kkatseisikutest, positiivseteks. Madalamad
punktid olid ndrkade tulemuste nditajad ning need saavutanud lapsed
vdivad kuuluda riskirihma.
Kuna 6-a. lapsed osutusid oma tulemuste poolest natuke edukamateks,
kujunesid nende jaoks kdrgemad piiriméaarad kui 5-a. lastel.
Katsetulemuste analtisil selgus, et paralleelselt on vajalik jalgida
kdikide valdkondade tulemusi. Lugemisoskuse eelduste arendamise
seisukohalt tuleb eelkoolieas erilist tahelepanu p6drata lastele, kellel
esinevad ndrgad tulemused kahes v6i enamas valdkonnas.
Katsete vahelised suhteliselt madalad korrelatsioonid néitavad, et
mddbdetavad tunnused ei kordu erinevates ulesannetes. Jarelikult iga
Ulesanne mdddab erinevat lugemise eeldusoskust ning ulesannete-
kogu tervikuna mdodab lapse Gldist valmisolekut lugema dppimiseks.
Tehtud jarelduste p6hjal voib valdavat osa katsematerjalist pidada
diagnoosivaks. Mitme uurimisvaldkonna puhul (nditeks optilis-ruumi-
line taju, foneemikuulmine) selgus ka materjali, mida v6ib soovitada
kasutamiseks arendus-ja korrektsioonitgos.
Edasine t6d Ulesannetekoguga peaks toimuma standardiseerimise
suunas. Lopliku testmaterjali véljatdotamise huvides on edaspidi ots-
tarbekas t6os esitatud jarelduste pdhjal korrigeerida uurimismetoo-
dikat:
1) kdikide ulesannete instruktsioone,
2) materjali (néiteks 6-a. lastele osutus optilis-ruumilise taju katse-
materjal lihtsaks),
3) tulemuste hindamisslsteemi (praktika huvides vajab lihtsustamist
operatiivmélu katse tulemuste hindamine).
Ko&igi nende muutuste alusel tuleks labi viia korduv eksperiment.
Kontrollimist ja maaramist vajavad kogu komplekti valiidsus (erista-
misvdime) ja reliaablus (usaldusvéarsus). Selleks on uurimistdds
margitud mitmeid vdimalusi. Kogu selle t60 jargselt voib tdendoliselt
lugeda testmaterjali juba sobivaks kasutada pedagoogilises praktikas.
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OIGEKIRJADPIK OPILASTE JA
OPETAJATE ARVAMUSES

T. Puik
Tartu

Opilaste (iheks edasijoudmise eelduseks koolis on joukohaste dppemater-
jalide olemasolu. Erivajadustega lapsed selguvad siis, kui algklassides on
olemas kdrge kvalifikatsiooniga Opetajad, Opilasele suunatud Gppemetoo-
dikaja jou- ning ajakohased Gpikud-toovihikud.

1997. a. siigisel ilmus Oigekirjadpik 1.-3. klassile. Opiku sobivuse
vdljaselgitamiseks saatis autor Harju, Hiiu, Rapla, Parnu, Viljandi ja Tartu
maakonna Opetajatele ning 3. kl. Opilastele kisimustiku, et saada tagasi-
sidet Opiku kasutajatelt. Vastajad olid anonliimsed. 1998. a. veebruaris
saabusid vastused 272 &pilaselt. Opetajate vastuste lehti oli 38, vastajate
Uldarv oli 54. Kahele vastuselehele oli maérgitud, et kisimused-vastused
on l&bi arutatud maakonna algklasside dpetajate pdeval (arv mérkimata).

Opetajad on rahul &piku $rifti, kujunduse, piltide ning harjutuse
liikidega. Kasulikuks peetakse suuliste ja Kirjalike harjutuste erinevat
tahistamist. Opikut peetakse véaga vajalikuks ja selle kérvale oodatakse
toovihikuid. Andekatele lastele jddb Opik veidi kergeks ja Opiraskustega
laste Opetamiseks on vaja lisamaterjali.

Kdige raskemaks teemaks Opilaste jaoks peavad Opetajad sulghdaliku
pikkuste Bdigekirja. Opetajate arvamus Opilastele meeldivate harjutuste
kohta Uhtib Gpilaste omaga: need on endale ettettluste tegemine, vigase
teksti lugemine ja parandamine, hadldamis- ja linkharjutused.

Enamus dpetajaid kasutab emakeele tundides lisamaterjali (16 eri
nimetust).

Opilaste hulgast leiab ainult 4,8% (13 last), et harjutused on rasked.
Ka need Opilased, kelle ettelitluste hinded pole rahuldavad, leiavad, et
opik meeldib neile. 76,5% (208) ei hinda harjutusi kergeteks. Opiku
illustratsioonid meeldivad 251 Opilasele (92,3%).

Véhem meeldivad harjutused sdltuvad Opilasest, lksikult on nimetatud
peaaegu kdik harjutuste liigid.

Enamuse Opilaste (67,3%) ettelitluste hinded on véga head. Kahtesid on
markinud 41 last (15,1%). Klassiti on emakeele hinnete tase vaga erinev.

Samavdrd erinev on Opilaste véljendusoskuse tase. Suurtes klassides
pole praktiliselt vdimalik iga 6pilase suulist ja kirjalikku kdnet arendada.

Opilastele méeldud dppematerjali kdrval vajavad Eesti algklassidpetajad
Opetajaraamatut, mis sisaldaks metoodilisi juhiseid lugemise, kirjutamise,
jutustamise ja kirjalike to6de (Umbeijutustuste, kirjandite) dpetamiseks.

%8 297



SIGN LANGUAGE INTERPRETING
IN EDUCATIONAL SETTINGS

Pirkko Selin
Coordinator (Educational Interpreting services)
The Finnish Association of the Deaf
The Centre for Finnish Sign Language

Background

In Finland Sign Language interpreting has been financed by the state since
1979. In the beginning the Sign Language interpreting services were
provided by the National Board of Social Welfare. A year earlier, in 1978
The Finnish Association of the Deaf had gathered a group of people who
could use Sign Language and who were interested of interpreter training.
They were given a course of approximately 120 hours, including the
practice in real life situations. There had already been some weekend
courses in 1960’s organized by the Association of the Deaf as well. The
training of Sign Language interpreters as a full time training programme
(one year) started in 1983, having 16 female students — many of them
still working with Sign Language users enthusiastically! In 1986 the
training programme was changed into a two-year programme, in 1988 into
a three-year programme.

In 1988 the Services and Assistance of Disabled Act changed the
situation of Sign Language interpreting services. Access to services was
no more depending of the property or monthly income of a Deaf client.
The local social welfare authorities got instructions to fund interpreting
services. The Deaf (and the Deafened) clients got access to minimum
120 hours of Sign Language interpreting services a year, the Deafblind
clients 240 hours a year. Also the clients with different kinds of serious
speech disorders got the access to interpreting services (120 hours a year).
In fact, there were not enough trained Sign Language interpreters in the
country to cover the needs of the Deaf.

The first few Deaf students started studying integrated with the hearing
students in the early 80’s. Since then the number of Deaf students has
increased up to 150 this year. Most of the students attend vocational
training, some of them universities — some even comprehensive schools..
There are approximately 100 Sign Language interpreters working as
educational interpreters (some of them work only part-time). Majority of
the Sign Language interpreters has a professional training of three years,
which is the highest Sign Language interpreter training in Finland so far.
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Some of the interpreters are employed by the educational institutes, some
by local social welfare authorities.

The quality of Sign Language interpreting

The most common way of using an educational interpreter is to have one
Deaf student and one Sign Language interpreter in a class of hearing
students. Sign Language being the first language of the Deaf student, he
needs high skills in Finnish or in Swedish in order to succeed in his
studies — and the skills in these languages vary a lot among the Deaf. It is
often hard for the Deaf student to get full access in the social context
because the communication often has to rely on interpreting, at least in the
beginning of the studies — not to mention the huge differences in the
culture! The Deaf student may face the hearing society alone for the first
time in his life which certainly causes emotional stress.

As the process of translating from and into Sign Language is as
demanding as translating between any other languages, it has been proved
that interpreter can keep his concentration effective only for 20 minutes!
In a school a Sign Language interpreter is supposed to work minimum 6-
8 hours a day — and day after day... “The product” of a single educational
interpreter simply cannot be understandable — can it?

If the Deaf students happen to have a Sign Language interpreter with
minimum experience, they may find the situation most unsatisfactory in all
possible points of views. They feel desperate. They get exhausted. Neither
of them feel satisfied with their duties.

Our experiences of a pair of pilot projects show that this kind of
disappointments can be reduced (if not eliminated totally). The Deaf
students access to classroom information is considerably better when there
are two Sign Language interpreters working as a team. Taking turns in
periods of 15-20 minutes the interpreters share the job and even support
each other. The Deaf students can ask or comment immediately because
there is one interpreter from Sign Language into spoken language all the
time — using single interpreter the Deaf always is late due to the lag of a
few seconds in interpreting.

Working in pairs the Sign Language interpreters seem not to get as
exhausted as they would get if they were working single. Their clients (the
Deaf students, the teachers, the hearing students) seem to find the quality
of interpreting high. The interpreters are pleased to the way they can
develop their skills on the job and also do they find the work less
demanding both physically and mentally.

There is no deep research yet of the benefits the Deaf students gain
when studying in a group where there are two or more Deaf students
integrated with the hearing students. On the basis of the experiences of
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Deaf students and their teachers it seems that having two or more Deaf
students in a group studying together is productive compared to studying
alone. It seems to be a very functional solution not only for pedagogic,
social and sociological reasons but also for economical reasons.

The role of Sign Language interpreters

Speaking of Sign Language interpreting in educational settings, it is most
important to realize the role of interpreters. Educational interpreters do
not work as assistants in the classroom. The teacher is responsible for
teaching and the students are responsible for learning. The Sign Language
interpreter is there only to make the access to information possible — both
linguistically and cross-culturally.

On the basis of The Rule of Ethics the Sign Language interpreters have
professional confidentiality. In educational settings this means that the
interpreters can not tell any information or opinions concerning their
clients. Anyhow, a Sign Language interpreter is an expert of interpreting
and can share the opinions concerning interpreting arrangements in the
classroom. Please do ask the interpreter or use him to have a discussion
with the Deaf student himself! Open communication from right at the start
will lighten your work load and give a solid basis for further cooperation.
A very important means of cooperation with educational interpreters is
giving them information and written materials concerning the lessons in
advance. To make the translating process possible the interpreter needs
wide-ranging knowledge of the subject — he needs to learn his lessons
before the students.

Finally

The tasks of an educational interpreter demand highly skilled and well
educated employees who also can cooperate in a very flexible way in
different educational settings and learning environments — in the future
maybe even via video conference equipment, maybe in international
settings as well.

Facing the fact that in the future, in the information society the
principle of life-long learning also concerns the Sign Language users, the
education of the Deaf will be a basic issue in preventing the margina-
lization. Having Sign Language as a constitutional right in Finland is a
good point to start, but we do have a lot of hard work ahead before the
Deaf in Finland really get full equality.
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VIIPEKEELE TOLKIDE HARIDUSLIK
ETTEVALMISTUS EESTIS

Regina Toom
Tartu Ulikool

Ulevaade Eesti viipekeele tolkide olukorrast kaesoleval hetkel
Viipekeele tolk on kahe inimgrupi vahelises suhtlemises tekkinud kommuni-
katsiooniprobleemis vahendajaks. Tdlkide roll kurtide kogukonnas on aega-
de jooksul muutunud. J. Page (1994) andmetel vaadeldakse viipekeele tolgi
rolli kahest aspektist: lingvistilisest ja sotsiaal-kultuurilisest. Kui varasematel
aegadel olid vahendajateks kurtide perekonnaliikmed v6i sdbrad, kes peale
tolkimise tegelesid ka ndustamise, sageli isegi kurdi isiklike probleemide
lahendamisega, siis viimastel aastatel, seoses Uhiskonnasiseste muutustega,
on viipekeele tolkide tlesandeks olnud peamiselt kommunikatsiooni vahen-
damine. Taoline rollimuutus on seletatav kurtide inimeste haridustaseme
téusuga ning nende aktiivse integreerumisega thiskonda.

Viimase kahekimne aasta jooksul on huvi viipekeele ja viipekeelse
tolketdd vastu suurenenud. Osaliselt on selle pdhjuseks riiklik sotsiaalpo-
liitika, mis on kuulmispuuetega inimestele vdimaldanud suurema juurde-
pédsu to0, hariduse ja Opetuse juurde ning mis samas on tinginud jérjest
suurema vajaduse viipekeele tdlkide jarele, seades htlasi senisest tundu-
valt kérgemaid ndudmisi nende professionaalsele ettevalmistusele. Olu-
korrad, kus nahakse Uhiskondlikust elust aktiivselt osavdtvaid ja koérg-
koolides Gppivaid kurte koos tdlgiga, pole enam harvad.

Vaatamata olulistele Uhiskonnasisestele muutustele ja Umberkorral-
dustele Eesti haridussiisteemis, pole seni joutud riiklikule arusaamisele, et
viipekeele télkide valjadpe on riigi paratamatu vajadus. Oigusriigi arengu
seisukohalt taandub kurtide kogukonna toimetulek, heaolu ja edukus
Uhiskonnas paljuski viipekeele tdlkide erialasele ettevalmistusele ning
selle t66 vaartustamisele.

1996/97. aastast alustati TU eripedagoogika osakonnas viipekeele t3l-
kide ja tdlkimisega seonduvate probleemide uurimisega. Viidi labi Eesti
viipekeele tdlkide registrisse kantud 21 t6lgi hulgas uurimus nende biograa-
filiste andmete kogumise ja kutseoskuste hindamise eesmdrgil. Saadud and-
metest nahtub, et varasemate aastatega vOrreldes on t6lkide ja tdlkimise olu-
kord paranenud nii t6lkide arvulise koosseisu, haridustaseme kui loka-
lisatsiooni poolest. 1989. aasta andmetel oli Eestis 250 kurdi kohta 1 tolk,
1997. aastal oli see suhe juba 80:1. Kuid vaatamata tGlkide arvulisele kas-
vule jd&vad kurtide plddlused aktiivseks osalemiseks tihiskonnas (8pingutel,
toootsingutel, olmeprobleemide lahendamisel jmt.) kvalifitseeritud tblkide
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puuduse tottu sageli tulemusteta v8i vahetulemuslikeks. Noutud tdlkide liig-
hoivatuse iheks pdhjuseks on té6tamine vabakutselistena pdhitdd korvalt.

Varasemate aastatega vorreldes on tdlkide paiknevus laienenud, kuid on
siiski endiselt ebatihtlane. Viipekeele tblkide registrisse kantud 21-st litsent-
seeritud tblgist on enamus koondunud suurematesse linnadesse — Tallinnas
10, Tartus 5, Parnus 3, Saaremaal 2 ja Rakveres 1 Eestimaa teistes regioo-
nides tuleb kurtidel hakkama saada ilma tdlgita. VV8ib arvata, et sealsed
kurdid on véheaktiivsed ning lepivad kujunenud olukorraga voi leiavad abi
ja toetust sdpradelt, tuttavatelt, pereliikmetelt. Jarelikult on Eestis tdlket6od
tegevaid inimesi mérksa rohkem kui 21. Nad teevad seda t66d kill soovist
inimesi aidata, kuid puuduliku erialase ettevalmistuse tottu tekib sageli
mitmeid arusaamatusi, mis vahest vbivad probleemide lahendamisel olla
kurdile isegi ohtlikud.

Eesti viipekeele t6lgid on valdavalt naised (18), kelle keskmiseks
vanuseks 30 eluaastat. Tolkide uldine haridustase on suhteliselt ebaiiht-
lane, nendest 7 on kdérgharidusega, llejdéédnud kas kesk- vdi pdhiharidu-
sega. Nagu eelpool margitud, polnud Eestis viipekeele tdlgiks vdimalik
Oppida, seega tegevtdlkidel puudus kutsealane ettevalmistus. Nendest 7 on
labinud viipekeele kursused, Ulejaanud 14 on keele omandanud iseseis-
valt, olles périt kurtide kogukonnast.

Pikka aega eksisteeris kurtide kogukonnas arusaamine, et uksnes
kurtide vanemate kuuljad lapsed on head viipekeele tdlgid. K&esolevaks
ajaks on sedalaadi mottelaad muutunud. Praegustest télkidest 8 on kurtide
vanemate kuuljad lapsed ja 6 kurtide kuuljad abikaasad, 7 tdlgil otsest
seost kurtide kogukonnaga pole.

Saksamaal labiviidud uurimused néitavad, et tdlgid jagunevad ting-
likult kahte gruppi. Uhed, kes to6tavad kurtide abistaja-tGlkidena ning kel-
lest enamus on sugulussidemes kurtidega. Teine riihm tdlke on kommu-
nikatsioonis (ksnes keelevahendajad ning neil puuduvad ka kurtidega
tihedamad sidemed.

Missugust tolki vajaksid eesti kurdid ronkem — kas tdlki kui asjaajajat
voi tolki kui kommunikatsioonivahendajat? Esialgsetele uurimistulemus-
tele toetudes vOib téheldada, et kurtide ootused tdlkidele on erinevad.
Lahtuda tuleks p&him@ottest, et igal kurdil peaks olema vdimalus valida
vastavalt vajadusele enesele sobiv talk.

Tolkidest hindas oma kutseoskusi madalalt, 20% pidas seda rahulda-
vaks. Enam raskusi valmistab tolkimine viipekeelest eesti keelde. T66 on
muutunud tehniliselt keerukamaks, kuna t6lkida tuleb jarjest erinevamates
olukordades. Muret valmistab ka viipekeele tdlgi rolli mé&ratlematus ning
selle vordsustamine sotsiaaltdotajaga. Ebarahuldavaks peetakse 160
madalat ja ebakindlat tasustamissisteemi. Positiivselt hinnatakse nime-
tatud elukutse juures mitmekilgsust ning vdimalust inimesi aidata.
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Viipekeele tdlkide esimene erialane tédiendus Eestis

Eelpooltoodule tuginedes voib véita, et eesti viipekeele tdlkide hariduslik
ettevalmistus ei ole piisav ning k&esoleva ajani riiklikult tagatud sus-
teemne dpe puudub.

Viipekeele tdlkideks on ka mujal maailmas esialgu Opitud mitmetel
luhikursustel pdhieriala kdrvalt. Kuna ettevalmistus selliselt ei vastanud tha
suurenevatele ndudmistele, alustati (PGhjamaades kiimme, Saksamaal 5 aas-
tat tagasi) viipekeele tdlkide pdhikoolitusega, kus puiitakse anda viipekeele
tolkidele 3-4 aastase dpetusega vddrkeeletdlkidega vGrdvaarne haridus.

Eestis alustati esmakordselt viipekeele tdlkide osalise koolitusega
1996. aastal. Eesti Kurtide Liidu, Soome Kurtide Liidu ning Viipekeele
Tdlkide Uhingu koostéd raames Phare Fondi ja Eesti Puuetega Inimeste
Koja rahalisel toetusel teostus viipekeele tolkide tdiendkoolituse kaheaas-
tane projekt. Téiendkoolituse eesmargiks oli t8lgitod kogemusi omanud
ning sellel alal to6tavatele inimestele hariduslike enesetdiendamise vdima-
luste loomine nii Uldise haridustaseme tostmiseks kui kutsealase kvalifi-
katsiooni tdiendamiseks. Alustada tuli tihjalt kohalt, mis raskendas
oluliselt ettevalmistustdid kogu koolituse korraldamisel ning ndudis suurt
vastutust 6ppekavade koostamisel.

Oppetdo toimus kahe aasta jooksul sessioonidena 1 kord kuus x 3 6ppe-
péeva, kokku 340 tunni ulatuses, Gpetust viisid 1abi peamiselt TU eripedagoo-
gikaja filoloogia osakondade dppejdud ning kolleegid Soome Kurtide Liidust,
kes omavad viipekeele tdlkide koolitamisel pikaajalisi kogemusi. Téhele-
panuvéarne on ehk seegi, et dppetdds osalesid kurdid inimesed nii lavastatud
tolkesituatsioonide labiviimisel ja analttsimisel kui viipekeele dpetamisel.

Taiendkoolituse 6ppekava (340 tundi) kajastub tabel 1

Tabel 1
Viipekeele tolkide tédienddppe kava
Tdlketeooria Kommunikatsioon ja  Lingvistika Kurtide kogukond ja
suhtlemine kultuur
120 tundi 130 tundi 60 tundi 30 tundi
* Tolkimisprotsessi » Suhtlemispsihho-  « Keeleteooria « Kurdistumise aeg ja
iseloomustus loogia, suhtlemis-  « Kaasaegne sellest tingitud sot-
» Tolkimise alused, treening eesti keel siaalsed ja psiihholoo-
vormid ja liigid » Kaitumisnormid « Viipelingvis- gilised probleemid
« Tolgi roll kommuni- « Kanekultuuri ja ko- tika e Kaurtide kogukond ja
katsioonis netehnika alused kultuur
« Tolkimine erineva- ¢ Mitteverbaalsed » Ulevaade Eesti kurtide
tes situatsioonides kommunikatsiooni- ajaloost
« Nouded tdlkidele vahendid + Kurtide haridus- ja
* Viipekeele tdlkide sotsiaalpoliitika
eetikakoodeks ¢ Seadusandlus

Tolkepraktika
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Kavandatavate ainete esitamisel pdorati suuremat tadhelepanu tdlgité6 teo-
reetilistele alustele tdlgi erialase kompetentsuse tagamiseks. Keelele osu-
tati vahem tahelepanu, kuna eeldati kursustel osalejatelt tdlgit60 kogemust
lingvistilises mdttes, seega nii viipekeele kui eesti keele valdamist.

Téiendkoolituse 20-le kohale kandideeris 30 viipekeelt valdavat ini-
mest. Valik langes 25 isikule, nendest 5-le lihema tédkogemusega ja
viipekeele oskusega anti v6imalus kursustel osaleda vabakuulajana. Lisaks
keele valdamisele ja tdlgitod kogemusele arvestati pdhigrupi koosseisu
valikul tdlgi elukohta, et haarata koolitusse ka darealadel elavaid inimesi.
Kdik tdlgid osalesid koolitusel oma p6hitdo ja pereelu korvalt.

Kdesolevaks ajaks on koolitus 18ppenud, seega vd@ib teha esialgseid
jareldusi ning kokkuvétteid. 25-st alustanud &ppijast langes kahe aasta
jooksul valja 2. Eduka I6puni jéudis 18 Gppijat, 5 jaid vabakuulajaks, kus-
juures peale esimest aastat tehti teatud muudatus pd&higrupi ja vaba-
kuulajate vahel.

Oppeaasta I16pus labiviidud ankeetkiisitlusele toetudes vdib mérkida, et
70% osavotjatest hindas kogu kursust positiivselt, 25% arvas, et kursus oli
sisukas, kuid seda oleks vGimalik alati paremini 1abi viia, ning 5% leidis,
et moningasi teadmisi sai kdll lisaks, kuid midagi poleks juhtunud, kui
kursustel poleks osalenud.

Oma hinnangut p8hjendades leiti, et niilidsest teadvustatud tdlgiroll ja
llesanded hdlbustavad oluliselt téotamist, lisavad enesekindlust ja vaari-
kust. Pakutud ainetega oldi Gldiselt rahul, nende esitamise jéarjestus voi-
nuks olla loogilisem ning sustemaatilisem. Praktilisele dpetusele (kditu-
mine tdlkesituatsioonis; viipekeelel; keeleline koodivahetus; tdlkimine
viipekeelest eesti keelde) pidanuks oluliselt rohkem aega planeerima.
Positiivselt margiti regulaarseid kohtumisi kolleegidega, mis andis v6ima-
luse tooalaste mdtete ja probleemide vahetamiseks. Peeti vajalikuks
taolise koolituse regulaarset korraldamist ka edaspidi.

Nagu mainitud, oli k&esolev koolitus selles valdkonnas esmakordne
kogemus. Edaspidi tuleks grupi komplekteerimisel rohkem téhelepanu
poodrata tdlkide uldisele haridustasemele. Ebaiihtlane tase pdhjustab ras-
kusi Bppetdd korraldamisel. Oppekava peaks sisaldama rohkem praktilist
to6d, suuremat tdhelepanu peaks p6drama tblkimine viipekeelest eesti
keelde ning keelelisele koodivahetusele. Tulevikus v@iks l&bi viia lihe-
maid kursusi, keskendudes hele konkreetsele teemaderingile.

Riiklik kutseharidussiisteem peab vdimaldama viipekeele tdlgi kutse-
hariduslikku ettevalmistust Seoses sellega néeme perspektiivis mitmete
valdkondade arendamise vajalikkust.

e Vilja t6otada nii kurtide kui kuuljate poolt esitatavad haridusnduded
ja erialaoskused professionaalsele viipekeele tdlgile.
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e Suurendada professionaalsete tdlkide arvulist koosseisu ning paran-
dada nende piirkondlikku jaotuvust Eesti territooriumil.

* Luua viipekeele tdlkide diferentseeritud ettevalmistuse slisteem kutse-
kooli baasil kas p6hi- voi lisaerialana.

¢ Koolitada kérghariduse baasil lisaerialana kohtu- ja 6pingutélke.

e Kaivitada regulaarne tdienddpe erineva astme viipekeele tdlkidele.

e Kasitleda omaette probleemide ringina vene viipekeele télkide ja
pimekurtide tdlkide ettevalmistust Eestis.

VIRTUAL SCHOOL
IN SIGN LANGUAGE

Marja Leena Toukonen
The Finnish Association of the Deaf

The Finnish Association of the Deaf and the schools for the hearing-
impaired and other institutions feel that it is important to prevent margi-
nalisation among Deaf people by developing Deaf education taking
advantage of new communication technology and other new technology.
Deaf children need approximately the same things as their hearing peers
do, with one difference, a Deaf person needs them provided in Sign
Language and benefiting from visuality as much as possible. Finnish
language is the second language for a Deaf child which s/he learns in a
different way from how a hearing child learns a foreign language.

The Finnish Association of the Deaf and institutions for the Deaf
would together like to create a new kind of communication technology by
using telematic learning environment, virtual school applicable to Sign
Language users which focuses on Sign Language, picture (visual) and
text.

Virtual pedagogy based on Sign Language, picture and text applicable
to Deaf people is developed in the project which will include both
teaching methods and learning materials.

The total activity consists of a total of 11 Finnish partners, certain
schools for the hearing-impaired, the Finnish Association of the Deaf, the
Folk High School for the Deaf, two vocational institutions and the Service
Foundation for the Deaf. The learning environment will be built on the
principle of lifelong learning which means that it will suit the learning
needs of Deaf people of different ages.

39 305



The activities in the project have been divided into four different

“stages”, activity sectors. The stages are

1. The pedagogical stage which consists of teaching in networks and
learning materials to be tried out (for instance, Deaf history 10 lessons,
Sign Language for teachers, a package for counselling, Internet-training)

2. Interactive stage where the partners are in contact with each other
benefiting from the use of Sign Language as far as it is possible and
possibilities for mutual communication is offered both based on picture
and text (e-mail, electronic teachers’ room, electronic break, tutoring)

3. On the stage for knowledge and information databanks, programmes
and materials will be gathered which the partners and other interested
bodies can benefit from.

4. The technical stage where the speed and possibilities of picture
transmission and new communication technology will be tried out at
the same time creating a base for virtual teaching in Sign Language for
the future.

VIRTUAL SCHOOL IN SIGN LANGUAGE

Background

At the moment we are building so-called information society. Deaf people
are one minority in society which still in many respects is a marginalised
part of the population. The long, historically documented development to
become marginalised has been based on the inability to see the
significance of Sign Language as the basic criteria of linguistic and other
development of Deaf people which still continues nowadays. Although
there is a strong positive change in relation to the rights of Sign Language
users in the Finnish society which at the moment can be seen (this can be
seen for instance in the fact that the rights of Sign Language users are
stated in the Constitution), a lot of practical activities and change in
attitudes is needed in order to effectively prevent development towards
marginalisation.

A Deaf child who will start the comprehensive school at the age of six
very rarely is a full user of Sign Language when starting school. Develop-
ment in marginalisation already is in process due to many different factors
taking place before school-age. That is why the school has a very impor-
tant role to play in preventing marginalisation and in creating new positive
trends in development. At the moment there are 17 schools for the
hearing-impaired in Finland and 2 institutions which offer continuing
education especially for Deaf people (The Folk High School for the Deaf
and The vocational school for the hearing-impaired). In addition to those,
there are some special courses for Deaf students in some vocational
institutions. Many Deaf students are studying with the help of an
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interpreter in hearing institutions, if they are lucky enough to find an
interpreter. Many institutions and schools would like offer more teaching in
Sign Language and information on Deaf culture and life, but because the
schools are small and expert resources limited, it cannot be carried out. The
schools and the Finnish Association of the Deaf think that it is of utmost
importance to start developing new kind of education for the Deaf by using
new communication technology and technology which is available.

That is why the starting point for the project is that information
technology offers possibilities to develop Deaf education in a new way
and thus provide equality, also keeping in mind working life after school,
participation in society and individual well-being. This idea is in harmony
with the national strategy for Finnish information society.

The virtual school also forms contacts on a wider forum in the Nordic
countries and in Europe, and tries to distribute information from the
project as widely as possible to be benefited from all over the world. In
Deaf education virtual school is globally new and innovative and that is
why it is important to create good follow-up and information system to
support it. At the moment, there are Finnish-Swedish students studying in
Sweden in Manilla-school, in Stockholm and in Gothenburg because there
is no education offered for Deaf people who are Swedish users in Finland.
With the help of the virtual school a contact with Finnish Deaf culture and
Finnish societal life is offered to them. One of the objectives of net-
working is to decrease isolation of Deaf people in society by providing
communicative forums for mutual communication and communication
with hearing people.

Activity entity of the virtual pilot project
The activity entity of the project consists of a total of 10 Finnish partners
which are selected schools for the hearing-impaired, The Finnish
Association of the Deaf, The Folk High School for the Deaf, two
vocational institutions and The University of Art and Design Helsinki
(look at picture on page 6).
The activities of the project have been divided into four different
“stages”, activity sectors. The stages are
1 The pedagogical stage which consists of teaching in networks and
learning materials to be tried out
2. Interactive stage where the partners are in contact with each other
benefiting from the use of Sign Language as far as it is possible and
possibilities for mutual communication is offered both based on

picture and text
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3. On the stage for knowledge and information data-banks, programmes
and materials will be gathered which the partners and other interested
bodies can benefit from.

4. The technical stage where the speed and possibilities of picture
transmission and new communication technology will be tried out, at
the same time creating a base for virtual teaching in Sign Language in
the future.

Aim of the project
The aim of the project is to create users a telematic learning environment,
virtual school suitable for Sign Language by using the new communication
technology which focuses on Sign Language, picture (visual) and text.

The project will develop virtual pedagogy for Deaf people based on
Sign Language, picture and text which covers both teaching methods and
learning materials.

The objectives of the project

The objective of the project is to clarify the possibilities of the new com-
munication technology and information technology in Deaf education
especially in connections with

» learning in general

» quality and speed of a moving picture

« functionality of the network between schools

1. Pedagogical objectives

e to develop together new virtual pedagogy for Deaf people, and at the
same time to look for new dimensions in the role of Deaf teachers

e to increase motivation for learning among students by supporting co-
unselling, skills in independent search for information and pondering,
and possibilities for interaction in a wider school environment which
uses Sign Language

¢ by bringing in the view on and possibility for life-long learning and by
creating new kind of co-operation between comprehensive schools,
vocational institutions and working life

¢ by developing attainability of skills and knowledge needed in the
future so that in the future the TOP TEN-skills also could be skills of
Sign Language users

e by producing learning materials suitable for virtual and other kind of
teaching, trying it out during the project, evaluating and developing
materials
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to increase preparedness of personnel in the institutions in information
technology and communication technology and their eagerness to
apply them in teaching

to recruit a group of so-called information technology pedagogist from
the teachers who will support and coach their colleagues in getting the
above-mentioned skills and applying them in co-operation with
Sweden

to start a data-bank on signs for teachers and students. The bank would
give advice in the use of the signs and Sign Language both in real-time
and like a normal data-bank with searches for instance from videos.

to prevent and to smooth the general development in becoming margi-
nalised, to increase possibilities for Deaf people to function in working
life and to continue their studies and to increase preparedness to
function in society.

. Objectives in networking

to make interaction between teachers and students in different learning
institutions possible in real-time by using picture transfer technology
and available other technical possibilities

to make it possible for exchange of experiences and interaction (elect-
ronic teachers’ room) between teachers from different institutions

to combine the resources available in institutions so that they will
benefit from all those who function in networks, and to plan and
develop activities based on common needs

to create a solid network between the institutions (and the Finnish As-
sociation of the Deaf) and to expand it gradually to cover the whole
country

to expand the network in the Nordic countries and in Europe in order
to exchange information and to develop common projects to promote
Deaf education

. Technical objectives

to develop a technical system which is suitable for Deaf education by
supporting it many ways

to try out the applicability of the video-phone system/video conference
systems in Deaf education

to do research on the relationship between the speed for picture
transfer and the quality of the picture in teaching use keeping the
educational needs of Deaf people in mind
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4. The results of the project

1 Increased interaction between the institutions for the hearing-impaired
and other partners

2. Virtual learning environment in Sign Language which at the same time

will expand to reach new partners. At the same time it will deepen and

become more polymorphous from inside and offer new learning

experiences, communication and information both for the students and

teachers.

Electronic teachers’ room which functions via Internet.

Own home-page for the virtual school.

Own home-pages for the schools.

Learning materials in Sign Language: Deaf history, counselling, Sign

Language teaching both as a mother tongue and to the hearing teachers,

Finnish/Swedish learning materials and based on text and pictures.

Sign data-bank

8. A viewpoint on virtual pedagogy for Deaf people and how to develop
it further > a handbook on co-operation with the Nordic partners.

9. Increased skills to use the new technology among the students and
teachers and motivation to do it.

10. Approximately 10 information technology pedagogists who have been
trained on the job.

11. Seminars and courses

12. Open virtual forum in Internet where those who take part in the project
distribute their experiences with schools who are not involved in the
project and at the same time get impulses for developing and enlarging
the network.

13. A plan and action model for the future.

o ok w

~

5. Innovativeness of the project

There has not been such a wide experiment on networking between
institutions for the hearing-impaired with its pedagogical contents carried
out anywhere else. For instance, in England and in Sweden the video-
phone and video conference technology has been used in a smaller scale.
The project will produce information on the new virtual pedagogy applic-
able especially for Deaf people which also includes learning materials
based on Sign Language, pictures and text.

With the help of the project a functional network will be created
between the schools for the hearing-impaired in Finland and other
institutions which is important
« to strengthen the status of Sign Language
« to develop teaching in Sign Language
e to support the Sign Language community and its culture
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 to participate in the Sign Language school community

» to exchange and develop the mutual know-how between the schools

e to tighten co-operation between the institutions and the Finnish
Association of the Deaf

« to find suitable technical solutions for virtual teaching for Deaf people

Activities

Pedagogical stage

The activities within the pedagogical stage is to develop new virtual peda-
gogy for the needs of Deaf people using Sign Language. This stage will
give teaching both in real-time and for instance with the help of videos
learning materials will be produced and guidelines for virtual pedagogy
will be created.

Courses and counselling will be organised by using and applying video
conference technology, video-phones, text-telephones and voice-phones.
The possibilities provided by e-mail and Internet will be used (Net-
meeting, bulletin boards, discussion groups and home pages). Learning
materials will be produced especially taken the needs of network-teaching
into consideration (multimedia, CD-ROM, educational programmes in
general and other learning materials based on text and pictures). We
attempt to use so-called hybrid hypermedia where different types of
materials will be used and new ways to convey teaching and materials
based on the needs of the learner will be experimented. Both stable
information sources and applied solutions to transfer and receive daily
information will be produced in the network.

On the pedagogical stage both the students and teachers will be
motivated and guided to search for information independently, to ponder,
into analytical and synthetically thinking, co-operation and interaction
with the near-by environment and the rest of the world.

Co-operation between the partners

When preparing the project the partner-institutions were asked their
pedagogical resources and needs in relation to net-teaching (Appendix).
These resources and needs will form the manuscript for the virtual school
project (see the chart above) or at least a draft for one. The idea is that
each partner will offer something for the network — competence,
materials, personnel resources etc. And will take from it what they need.
This is how all partners will increase their knowledge on moving in the
different sub-parts in the network. In the chart a model for co-operation
for the partners on the pedagogical stage has been dratted. The chart also
includes international co-operation concerning the training for information
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technology pedagogists. Based on the above “manuscript” and “division
of roles” a more detailed curriculum for the virtual school will be born.

Interactive stage

The task of the interactive stage is to increase interaction in Sign
Language and information exchange in the field of Deaf education among
the teachers, students, schools and other partners.

Programme:

1. Personal e-mail address both for the teachers and students and training
for its use. Contacts through Internet in other parts of the world, for
instance with Gallaudet University in the United States.

2. Electronic teachers’ room. Possibility for real-time discussions in
Internet, for instance by using Net Meeting, and a discussion forum in
the form of a bulletin board.

3. Net-teaching by benefiting from and adopting video conference
technology. All schools in discussion contact in real-time.

4. Tutoring by the use of video-, text- and voice phones.

5. Transferring information with the help of e-mail, telefax and post.

Stage for knowledge and information

The task of the stage for knowledge and information is to collect and
organise information, and materials concerning the Deaf community and
Sign Language and to provide it for everyone to use especially in field of
education.

Programme:

1. Development of sign data-bank. The sign bank fulfilling the needs of
education will include the following

2. Deaf history — creating a data-bank in co-operation with the teachers
and students.

3. Learning materials in different subjects in the network based on
pictures and text.

4. Expertise from abroad can be obtained through the virtual network
(expert lectures, materials, notation systems etc.)

5. Information on the development of Sign Language notation systems
will be collected and possibly small experiments will be carried out.

6. Wide co-operation will be carried out with the information service of
the Finnish association of the Deaf, Museum of the Deaf and other
information service providers.
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Technical stage

The task for the technical stage is to make fluent communication and
learning in Sign Language in virtual learning environments possible. This
stage creates a technical model in such virtual learning environments
where Sign Language can be used as authentically and polymorphous as
possible and where visuality is maximally benefited from.

The resource survey directed to the partners showed that those insti-
tutions participating in the pilot project have relatively good basic
preparedness for participating in the virtual learning environment. The
schools have to invest somewhat in video conference equipment, program-
mes and computers and to purchase ISDN-lines to secure good enough
contact speeds.

Evaluation of the project

The virtual school project will give a lot of information on the different
sub-sections in telematic learning environment in Sign Language, and this
information will be systematically collected from each stage.

1 All the fields of the virtual school will be opened up for interested
researchers, universities and research groups to bring up different
research interests. A special interest is paid into co-operation with
the special education institution in the University of Helsinki and the
teacher training institution in the University of Jyvaskyla.
2. Continuing follow-up of each stage will be done from different
viewpoints when relevant information for different interest groups
to develop learning environment can be attained.
3. The final evaluation carried out by the evaluation group of the
project is based on collecting experiences from the project and
presenting them to the partner-groups in the project. The evalua-
tion group will be collecting information centralised on
e virtual pedagogy in Sign Language (experiences of the students
and the teachers, research information collected from the uni-
versities and colleges)

« functional of the technology, its successes and failures, experiences
from the speed of the picture transmission

« development of interaction in Sign Language in the network

e the use and building up of data-banks in Sign Language

The total evaluation will be carried out by collecting evaluations from the

different sub-fields into a complete report. The intermediate reports will

be published from year 1998 (the report will be published at least in

February 1999), 1999 (report out in February 2000 at the latest) and the

final report of the project in February 2001.

40 313



PA3BUTE PEUN JTINL, CO CPEAHEWN N TAXE/ION
CTEMNEHBIO HAPYLWEHWA MHTENJTIEKTA

A. "apLuBeHe
LUsynaiicknint yHuBepcuteT, JlnTea

B /luTee y>ke HabpaH onpefeneHHbI oNbIT 06yYeHUs aeTeld co cpefHeli u
rny6oKoli cTeneHbl HapylleHus uHTennekta. OfHOW M3 opm 06yyeHUs
JeTell LIKOMbLHOrO BO3pacTa C TakMMK OCO6GbIMM MNOTPEOHOCTAMU 5IB-
NATCA CneLmanbHble Knacchl, KpOMe 3TOro B pecny6/vMKe OpraHM30BaHO
06yyeHVe NNL, C HapyLLUEHNAMMN UHTENNEKTa B AOMaX OMEeKU.

HeobX0AMMO yunTbIBaTb, YTO GOMLLIMHCTBO feTell MPUXOAAT B LUKO-
Nbl, UMesA MepBblii YPOBEHb HEA0Pa3BUTUA peyn. Peub MHOTMX feTei nno-
X0 MOHMMAeTCA OKpYXalLwWwumn, arpaMMatuyHa. MbICAU BblpaxaroTcs
O[HOCNOBHbIMU WX [ABYX-TPEXCMOBHbIMU MpeAnoXeHsmMU. HekoTopble
MepPBOKNACCHUKMN YCTHOW Peybio He MOMb3YHTCA WM NPOU3HOCAT NMLLb
HECKOMbKO MCKaXXEHHbIX WM COBCEM HEMOHSATHbLIX C0B.

MocKoNbKY YpOBEHb YCBOEHWA 3HAHWI Yy4yallMMUCA CreunanbHbIX
KNaccoB HEOAMHAKOB, BblpaboTaHbl MPOrpaMMbl PEKOMEHAATE/IbHOro
XapakTepa. 3afjayamu 06y4YeHUs POAHOMY fi3blKy B HayasbHbIX K/ac-
cax fBNANTCA: pa3BUTME [OCTATOYHOW [ANS MOBCEAHEBHOW XXW3HW UM-
MPECCUBHOI N NOHATHON OKPY>XatoLW MM 3KCNPECCUBHOM peun, BbipaboTKa
HeobXO04MMbIX HaBblKOB 00LLeHWs, 00y4YeHMe 4TeHWo W nucbmy (Mo
BO3MOXHOCTH).

B npouecce 06yuyeHMs B Haya/bHbIX Kiaccax MPOMCXOASAT 3HaUYUTENb-
Hble M3MEHEeHUS B YMEHMsX feTeil. HacTb yyaluxca HauyumHaeT unTaTb U
CaMOCTOATE/IbHO NUCaTb KOPOTEHbKME MPeS/IoKEeHUs U3 Nerkux Cros.
[N HEKOTOPbIX yYalinxcs 3BYKOBOM aHann3 0cTaéTcs HenmocCW/bHbIM, HO
OHU rN06aNbHO Y3HAKT HECKO/IbKO HEOOXOAMMbBIX ANl €XXeAHEBHOIO 06U-
X0/a C/0B, Y3HAKT HECKONbKO OYKB, CMMCLIBAKOT CoBa. Peub yualmxcs
CTaHOBWTCS MOHATHON He TONbLKO CheunanncTam v 67M3KUM, HO U OKpy-
XaWwnmM. 3HauMTeNnbHO paclupsieTcs cnoBapb. [leTu roBopaT npegio-
YKEHUSIMU, XOTS MOYTW He pacCKasblBatoT.

3afjayeil 00y4yeHMs POJHOMY A3bIKy B CTaplUMX Kaaccax sBnsercs
06yyeHne CBO6GOAHO BblpaXkaTb CBOM MbICAW FpaMMaTUyecKn npaBuib-
HbIMW NPeANoXeHNUsS MU, pacCKasbiBaTb O COOLITUAX, BreYaTNEHUsX, MO
BO3MOXHOCTM 4MTaTb U Nucatb. B cTapwmx knaccax Takxe MNofaepXu-
BAeTCs YCTaHOBKa roBOpuTbL pa3bopuunBee, BblpasuTeNibHee. YTOUHSAETCS W
3aKpennseTcs apTUKYNALUS HEAOCTAaTOYHO TOYHO MPOM3HOCUMBIX 3BYKOB.
[JeTeil yyaT NponN3HOCUTbL HYXHble Ha YpOKax U B ObITY CN0OBa CMOXHON

CTPYKTYpbI.
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MaccMBHbIN M aKTMBHbLIA CNOBapb 06orawaeTca NeKCUYecKUmMn rpyn-
maM1 Mo Temam, BK/HOYEHHbIM B NPOrpammy pPOAHOro fi3blKa, MO3HAHWA
MVpa, TPyZa ¥ Ap. Y TOYHSAETCA 3HAUYeHMe 4acTo YrnoTpebnsembiX B OKpy-
YEHUN yyalmnxcs npunaraTenbHbiX, Hapeynil, MeCTOMMEHWNA, Npeanoros
nap. CpaBHMBAKOTCA POACTBEHHbIE COBA W CM10BA C O4MHAKOBbLIMU MOp-
(hemamyi, CXOAHbIE MO 3BYKOBOMY COCTaBy, [AudepeHUUpyrOTCA UX
3HaueHVA.

B nporpamme OTBOAWUTCH BpPeMs ANS 3aKpenneHwus, YTOUHEHUS W
00yYeHVs MpaBUIbHOMY YNOTPE6AEHMIO NPOAYKTUBHBIX rpaMMaTnyecKux
thopm: umcen, Magexein Cyw,eCTBMTENbHbIX; BPeMEH, Ynucen u vy rna-
rofoB n 1.4. Pa6ota no cnoBoo6pa3oBaHMIO0 OrpaHMUNBAETCA UCNOJb30Ba-
HVIEM YMEHbLUNTESIbHbIX (DOPM CYLLECTBUTE/NbHBbIX.

BaxHbIM yCioBMEM pa3BUTUSA pedn ocTaeTca Amanor. Ha ypokax no-
3HaHUs MUpa ydallmeca pacluMpsaloT CBOM KPyro3op, 3HaKoMATCA C pas-
HbIMU IBAIEHWAMMU, a BMOCNEACTBUMN Ha YPOKax POAHOI0 fi3blKa, MCMOMb3ys
HarnsgHbIA MaTepuasn, MHOFOKPaTHO M MO0-pasHoOMYy o6cyXpatT 3To,
3aKpennfag peyeBble HaBblkW. [leTn y4yatcs npaBWibHO (HOPMYNIMPOBATb
BOMPOCHI, OTBETHI, MOPYYEHUS, MPOCbObI U COOBLLEHUS.

Bonbwwne ycunusa (ocobeHHo B 8-10 knaccax) npunararoTcs K pas-
BATVIO CBSI3HOM peyun, KoTopas Heob6XoaMma B MOBCELHEBHOW >XU3HW.
Yyalimxca npocaT pacckasaTb O CBOMX BNe4yaT/ieHUsX, O COObITUAX, CBU-
JETensMm KOTOPbIX OHM 6blaW, 0 BbIMOJIHEHHON 1 NpeACcTosLLel paboTe, a
Taloke onmcaTb pasHble 06bEKTbI CBOETO OKPYXXEHUS.

OO6yyeHne 3BYKOBOMY aHafn3y, YTEHWIO W MUCbMY CfI0B, Npeasoxe-
HWA JOCTYMHO He BCEM yuallumca W BefeTcs WHAMBMAYanbHO. OcTanb-
Hble JeTy yyatca rnobanbHO y3HaBaTb 00/bLUe HYXHbIX NeYyaTHbIX CNOB.

Yuawumecs cTapwmx knaccos (ocobeHHo 8-10) 6osble uHTepe-
cytotca paboToi, OTHOWEHUAMM M BbITOM B3POCAbIX, CBOe 6Gyayuieit
XKM3HBIO, UTO NPUXOANUTCS YUUTbIBATL NPU BbIOOPE TEM U PeYeBOro mate-
prana. Peyb 60/bLIMHCTBA MOAPOCTKOB, 06yuvalOWMXCA CeAbMOR uaun
BOCbMOIA r0f, COOTBETCTBYET BTOPOMY YPOBHIO HefopasBUTUSA peyn, XOoTs
y OTZeNbHbIX Y4allyMxca pedb 0ocTaéTcsa Ha MepBbiM YpoBHe. HepoctaTkm
MPOV3HOLLEHUA CraXeHbl. JIWLIb HEKOTOpPble y4alluecs 3aMeHST WUan
NCKaXKatoT OTAeNbHble 3BYKM. OHAKO UCKaXalTca cnoBa 6o/ee CNOXHOM
CTPYKTYpbl. NMPOM3HOLLIEHNE HEKOTOPbLIX NOAPOCTKOB OCTAeTCA HapylleH-
HbIM 6051€e rpy60.

[l0BONBbHO 4acTO BMeCTO Ha3BaHWA OLHOro npeamera [LeTU MOryT
MPUMEHSATb Ha3BaHME APYroro o6bekTa TOM ke rpynnbl (nnaThe BMECTO
00KY, MMA>KAK BMECTO >KakeTa), UCMOJb3YT MHOMo C/I0B 06Lero 3Ha-
UeHus, 3aMeHAI0T C/ioBa CXOAHLIMU MO 3BYKOBOMY COCTaBy WM [axe
COBCEM HEMOAXOAALMMK NO 3HAYEHMIO. Yualiuecsa CTapLUMX K1accos
n3pegka 06pa3oBbLIBAOT Heonorusmbl. OHWM  CBOGOAHO WCNOJMBL3YIOT
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npaBu/ibHble YMeHbLUNTE/IbHbIE POPMbI, HO BCTPEYAKOTCA W HenpasBwuibHO
obpasoBaHHble. 10APOCTKM 60MbLUE Y3HAT 00 OKpY>XXatolem MUpe.
3HaunTeNbHO paclIMPUBLLMIACA CNOBapb MO3BOASAET FOBOPUTL O pas/inu-
HbIX AB/IEHUAX, CYTb KOTOPbIX MOHWMAaeTcs [AeTbMU He MO/IHOCTLIO.
BcTpevatoTca 1 6Gonee pefKkue CNOBa, BbIPAXEHWS, HO JIEKCUYeCKue
OLWMNGBKN OCTAKTCH MHOTOUYUCAEHHBIMW U TPYObLIMK.

N B cTapwmx Knaccax peyb y4valluxcs OCTaéTcsa arpammMaTUyHOMN.
BocnnTaHHMKKM yNoTpebnatoT pas3Hble rpaMMaTuyeckme opmbl, HO YacTo
He NOAXOAfLMe UM UCKaKEHHble. Hepeako Ha Bonpoc, Tpebyrowumii oT-
BETa B ONpefesieHHON rpaMMaTnyeckoli hopme, 0TBeYaOT UHPUHUTUBOM,
UMEHUTENIbHbIM NafeXoM. BcTpeyaloTcsa 3aMeHbl YUCOBbIX, POLOBLIX,
MageXHblX, BPEMEHHbIX W APYTUX OKOHYaHWii, MPWUCTaBOK, NPeAsioros.
OCO6EHHO MNOX0 COrNacoBbIBAOT YMCAUTENbHbIE C CYLLECTBUTENbHBLIMY,
HenpaBu/ibHO YNOTPe6aAl0T BO3BpaTHble rnarofbl.  HeycBOeHHbIMM
octaloTca 60see pefikme TUMbl CNOBOM3MEHEHUA. 3aMeTHa WHEPTHOCTb B
O0TBETAxX Ha BOMPOCHI, YNOTPebNeHNs pasHbIX rpaMMaTuyeckmx (opm.

CBA3Has peyb ocTaeTcs cnabbiM 3BEHOM B Pa3BUTUM BCEA CUCTEMbI
peyn 3TUX NOAPOCTKOB. OHW MepefardT COfepXaHWe HECKO/NbKUMU Ko-
POTKUMU, HEMOMHbIMU, 06bIYHO HENPAaBUIbHBIMW MPeLnoXeHnamn. Yatle
BCEro MnepeyvmcrnsioT U300paXKeHHble Ha KapTUHE CYOBLEKTbI W BbINOMHSAE-
Mble UMW [eCTBUSA, He NOHUMAs OCHOBHOM Mbicin. O6LINPHee roBOpAT C
XOpOLUO 3HAKOMbIMMW NNLaMU U 06 aKTyasnbHbIX UM BeLlax.

MogpoOCTKM M HOHOLWMKM, BOCMWUTHIBAKOLIMECA B [OMax OMeku, Mo
YPOBHIO PasBUTUA peun U 00LLeHUs TakXe HeoAWHaKoBbl. OAHWM U3 HUX
MOryT Ha3BaTb HEMHOrve MoBCefHEeBHO ynoTpebriseMble NpeiMeTbl W Bbl-
NoSiHAeMble AelCTBUA. 3HAYEHMSt UCMO/b3YyeMbIX CMOB HETOYHbI. He 3Has
HY)>XHOrO C/l0Ba, BOCMWUTAHHUKW HEPELKO MWCNOMb3YHOT 3BYKOMOApaXaHus
VAW NOMb3YHTCA >KecTamu. PefKO MbITAOTCA YTO-TO CKasaTb Mpessio-
XeHnAMM n3 1-3 cnoB, B KOTOPbIX 04EHb MHOrO rpybbIX OLWMOOK Ha corna-
COBaHMWe 1 ynpaeneHue cnoB (MM C0OB COBCEM 6€3 OKOHYaHWi1). Hukakux
3alaHnii N0 M3MEHEHWMIO W aHann3y CNOB OHW He B COCTOSIHUW BbIMOMHUTB.
BocnuTtaHHMKM 14-21 rofa BbINOMHAKOT 3/1eMeHTapHble Nopy4yeHns us 1-
2 4yaCTeldl, HO 3HauyeHMs rpammaTnyeckux (OpM He MoHMMalT. Bcem
XapaKTepHbl HefOCTaTKM MPOU3HOLLEHUS 3BYKOB W CTPYKTYpbl €foB. Ho 1
Takas CKyJHas peyb YaCTUUYHO BbIMOSHAET (PYHKLMIO 06LLEeHUS.

OpHako, 60MbLUVHCTBO HEroBOPALMX BOCMAWUTAHHWKOB [0OMa OMeKu
OXO0THO o6ulaloTes ¢ negaroraMmy. Kak TOMbKO OHW MPUBBLIKAKOT K HOBOIA
ONA HUX 06CTAaHOBKE W MepcoHany, HauuHalT ynblbaTbCca W pajoBaThbCs,
ecnm K HuM obpawatotca. MonosuHa HabnogaeMbiX NOLPOCTKOB CKIOH-
Hbl 06LaTbCA 1 C HE3HAKOMbIMMW B3pOC/ibiMW. C POBECTHWKAaMW MO CBOel
MHMLMaTUBe 06Lal0TCA HEMHOrMe, HO M3beraloT O6LWEHMSA NULWb HEKo-
Topble.
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CnepoBatesibHO, BCe BOCMUTAHHWKU MNONb3YIOTCA AOCTYMHLIMU UM
cpefcTBaMy 06LeHna n 6e3 crneumnasbHOro obydeHus: GepyT 3a pyky U
BeflyT Ha TO MecTo, rfae 06bIYHO HAXOAWTCA Xenamoe, NOKa3blBAKOT Ha
HYXXHbI NpeaMeT, UMUTUPYIOT AeNCTBME, O0TKa3biBasCb KayaroT ro/oBoi,
OTCTYNaloT, TOMAKT HOraMu, KpU4aT, cagaTcs Ha nos, paHaT cebs, cTyvart
Kynakamu v T.n. Ho cpeAcTs 06LEHNS HEMHOMO W OHY LOBOJSILHO rpybble.
CKyfHbIM SIBISIETCA W XKECTOBbI cfoBapb. B Lensx o6LWeHus XecTbl
MCMONb3YITCH HEA0CTATOUHO.

BONbLWMHCTBO HEroBOPALWMX BOCMNUTAHHWKOB BOKanu3upyloT. OHU
MPOW3HOCAT OTAEMbHbIE 3BYKW (Yallie FNacHbIe), pexke 3ByKONoApaxaHus,
60pMOYYT UYTO-TO HescHoe. Bokanuzaumm CKyfAHbl W He Bcerga cnyxat
06LLeHnt0. TToOHMMaHWe peyn HeroBOpAWMX ML, MUHUMaNbHOe. O6bIYHO
OHU NMOHUMAKT NNLWb HEMHOTME Ha3BaHWsA NPeAMETOB, MWL, U AeCTBUNA,
HEKOTOpble ABYXC/NOBHbIe (M3pefKa U3 ABYX YacTell) yKasaHus.

B paboTe c 6e3peyeBbIMW NMLAMKW OCHOBHOE BHUMaHuWe ypensetcs
pasBuTUIO MOHMMaHWUA peun. BHauyane nHoOrga NpUXoUTCA YUnuTb feTeld
CMOKOMHO (6€3 NMULLIHUX ABWXEHWIA) CUAeTb, MOALEPXMNBATb KOHTAKT rNas,
noapaxartb [BWKEHWAM. Pa3BWTUe MMMPEeCcCMBHOM peyu HaumHaeTcsi ¢
npocTeilumx 3afaHuii: nokasaTb OCHOBHblE YacTW CBOero Tena, 06UXoa-
Hble NpeaMeTbl (BUAMMbIE U CNPATaHHbIE), YAaCTU KOMHAaTbl, COOTHOCUTLCSA
KapTUHKY C NpeamMeToM. VIMNpeccuBHbI CnoBapb Ha3BaHWl NPeamMeToB U
JeicTBuin pacwupsaeTtca. [aa NOHMMaHUS NpeabaBAsoTCA pacnpocTpa-
HEeHHble KOHCTPYKLUMW C npegnoramu, 0603HavaloLMMy NPOCTPaHCTBeH-
Hble OTHOLUEHWS. YCNOXHAN WMHCTPYKLUMIO, NPOCAT MokasaTb ABa Npea-
MeTa, BK/HOYAKOT B NPeS/I0XKEHNs NpunaratefibHble, Hapeuus.

O6yueHMe 3KCMPECCHBHOW peyn HaunHaeTCs C MPOW3HOLUEHWUS Mo
MOLPaXaHWI0 CMOB, C/OFOB, 3BYKOB WAWM XOTA Obl MMWUTaUUM apTUKYyNs-
LIMOHHBIX ABVIKEHUWIA. BOCNUTAHHWKM y4aTCs BblpaXKaTb CBOM NoTpebHOC-
TW, Ha3blBaTb HEKOTOPbIE NMLA, NPeAMETbI, AeACTBUA.

XO0TA pas3BuTME peyn MNpoABUraeTcs MeA/IeHHO, BOCMWUTAHHWKMW BCE-
Takv NprMo6peTaT MUHUMAbHbIE BO3MOXHOCTU 06LLEeHMS.
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OMNbIT N3YUYEHNA OETEWN C OTK/IOHEHUAMU
B MMCbMEHHOW PEUU

E. M. NonnyeHKo
HMY umenn M. M. AparomaHoBa, r. Knes, YkpaiiHa

B cneunanbHOW nuTepaType pa3HOCTOPOHHE OCBELLaeTcs BOMPOC O
NPOVCXOXAEHUN CNeLnnYecKnX OWMOOK NUCbMa y pasHbIX KaTeropuii
MAaAWNX LIKOMAbHUKOB. B 6GONbLIMHCTBE Cy4YaeB 3TW OLWMOKM CBA3bI-
BalOTCA C HeCc(hOpPMUPOBAHHOCTLIO OMpPeAeNIeHHbIX MCUXO(PU3N0Norn-
YECKUX W INTBUCTUYECKMX MPEANOChINOK 00yyeHus. Mo NPosBAeHUIO Ha-
3BaHHble OWNOKM BecbMa pasHOo6pasHbl, HO Hambosiee TUMUYHLIMM
ABNAIOTCA 3aMeHbl GYKB, KOTOpble COOTBETCTBYIOT 3ByKam, 6AM3KMM MO
aKyCTUKO-apTUKYNALMOHbIM NPU3HaKaM: CBUCTALLMM-LINNAWUM, TIYXUM-
3BOHKUM, TBEPAbIM-MSTKUM.

B HaweMm unccnegoBaHUy 06HapY>KeHo, 4YTO B MWCbMEHHbIX paboTax
yyalmxca (pasHbiX TUNOB LUKOA, B TOM 4YMC/ie M MaccoBoOi 06Leobpaso-
BaTeNbHOM) MMEKT MEeCTO W Takue 3aMeHbl Nap COrMacHbIX, B KOTOPbIX
pasnuuMTeNibHbIX NPU3HAKoB 60/blle, YeM MPU3HAKOB nogobus (uct-
“cucT”, TaHTUYOT-“HaHnytoT” 1 T.0.). P. E. JleBuHa, W. H. CagoBHMKoBa 1
[p. yKasblBaloT, YTO Takue OLIMOKM, KaK U TaK HasblBaeMble rpaguveckue,
HanMboNbLIYK PacnpOCTPAHEHHOCTb MMEKT B CaMOM Havane 06y4eHus,
Korga yw4awimecs TOMbKO HauyMHatOT 3HAaKOMWUTbLCA C OYKBOW, M 3aTeM
ObICTPO MAYT Ha ybbinb. O6CNeaoBaB AeTeil, Yy KO0 OHWM COXpaHatoTCA
JOMble 06bIYHOTO, Mbl BbISIBUM 00YCMOBNEHHOCTb TaKOro XapakTepa
OLWNBOK 0COBEHHOCTAMU HEPBHO-NCUXMYECKOW OpraHn3aLun AesTenbHOCTH
LUIKOMIbHUKOB. 3TN 0COBEHHOCTU 3aKNHOYAIOTCSH B 0CNabMeHHON KOHLEHTpa-
UMM BHUMaHMS, ObICTPOM MCUXMYECKON MCTOLLAEMOCTU, MAOXON Mepekto-
4aemMocTK C OHOr0 BUAa LeATeNbHOCTY Ha ApYroi, HEYMeHUW pPaBHOMEPHO
pacnpefenstb BHWMaHWe MpW BbINOJAHEHUN MHOrFOCOCTaBHOW, CNOXHOW
[eaTeNbHOCTM, KaKOBOW fBNAETCSA NpoLecc NUCbMa.

Ha Haw B3risg, ONUCaHHbIA BbllLE [MArHOCTUYECKMIA MpPU3HaK che-
LyeT yuuTbiBaTb NpU OMpefeneHun nyTeil KOppeKLWOHHON noroneau-
YecKoi paboTbl.
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MPOABNEHUNA NEKCUKO-CEMAHTUYECKIUNX
HAPYLUEHUWN Y AETEN C $OHETUKO-
®OHEMATUYECKNM HEJOPA3BUTUEM U
NYTUN NX KOPPEKLLW

» C. M. 3annatHasa
r. Kues, HMY umeHn M. . paromaHoBa, Y KpaiHa

CopepxaHve LKOMbHOro 06y4yeHus npeabaBaseT onpeaeneHHble Tpebo-
BaHMS K YPOBHIO YMCTBEHHOrO M peyeBOro pasBuTua geteil. Ansa ycnew-
HOro o6by4eHus B LUKO/e 4eTU, B TOM YnUC/ie U LeTU C (POHETUKO-(hOHEMA-
TUYeCKUM Hegopassutuem (PPH) yxe B cTaplieM AOWKOALHOM BO3-
pacTte [O/HKHbI NPaKTUYeCKN OB/afleTb BCEMU CUCTEMAMM fA3biKa, KOMMY-
HVMKATUBHLIMU YMEHUAMU W HaBbIKaMu, a Takxe 06n1afaTb ONpeaeneHHbIM
YPOBHEM Pa3BUTUSA PEYEBOT0 MbILLIEHNS.

TpaguLMOHHO cumnTaeTcs, yYto y fgeteil ¢ ®PH OTKNOHEHMS B ycBOe-
HUM CNoBaps M rpaMmMaTMYecKoro CTposi peyu OTCYTCTBYIOT. BHuMaHue
nccneposateneli LONroe BpeMs 6biN0 HanpasieHo, rnaBHbLIM 06pasoM, Ha
BHELLHE BblpaXXeHHble HapyLeHnsa peyn. 3T0, Ha Hall B3rnag, NPUBENO K
HeKOTOPOI OAHOCTOPOHHOCTU NPU U3YUYeHUN DOHETUKO-POHEMATNYECKNX
paccTpoiicTB. B cBA3M ¢ 3TMM HefOCTaTOYHO pa3paboTaHbl 1 OCBELLEHbI B
niTepaType 3ajayvn, MeToAbl W3YYEeHUS U KOPPEeKLMOHHOro 00y4yeHus
[JeTeli faHHON KaTeropuu.

AHaM3 CyLLeCTBYHOLMX NPOrpamm U MeTOAMYECKUX peKOoMeHgaLunii
no npeogoneHnto ®d®H n HOHP y peTeli [AOWKONbHOIO BO3pacTa
MOKa3bIBaeT, YTO OCHOBHOW 3afayeil NOAroTOBKM Ha3BaHHOW KaTeropum
JeTeli K LKO/IbHOMY O0OY4YeHMH0 cuYMTaeTcs MpeofofieHMe HefoCTaTKoB
3BYKOBOW CTOPOHbI peyn W MOAroToBKa UX K 06ydeHuto rpamote. meto-
LLeca peKOMeHAaumnn nNo pasBuUTUIO pedn y fgeTeil ¢ ®DH He BbIXOAAT 3a
pamKu crnpaBeA/iBbIX NefarorMyeckux yTBEPXAeHWA 0 Heo6XoAMMOCTH
KOppeKLM/ 3BYKOBOW CTOPOHbI peyun U pOopMMUPOBaHUA 3BYKOBOFO aHa-
Nn3a, cucTemMaTusauum rpaMmMaTMyeckmx YMeHWd M HaBbIKOB, pacLiu-
peHusi cnoBapHoro 3amaca. Jlekcuyeckol paboTe € AeTbMU yaensietcs
HefOoCTaTOYHO BHUMaHUA. OHa Hanpas/ieHa, B OCHOBHOM, Ha YTOYHEeHMWe
CMbICNa UMeloLMXca B cnoBape pebeHKa cfoB, 06paboTKy HEKOTOPbIX
TWMOB NEKCUYECKUX 3HAYEHWI, pacluMpeHue CcnoBaps Mo rpaMMatu-
yeckuM KaTteropmsam. PaboTa no pasBUTUIO NIEKCUYECKON CEMAHTUKK He
CUCTEMATM3MPOBaHa, B HE He OYepyeH YETKO Kpyr 3Ha4YeHWI, KOTopble
[OMKHbl  ObITb  YCBOEHbI  [eTbMW. $BHO HefOCTaTOYHO BHUMAHUA
YOENseTcs PackpbiTUIO CEMAHTUKU Cf0Ba, CEMaHTUYeCKUX OTHOLLEHWI
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MeXay cfosamu, (GopMUPOBaHUIO 0606LLEHHOIO NEKNYECKOro 3Ha4YeHus
CN0Ba N CUCTEME CMIOBECHbIX MOHATWIA.

O6yyeHvie pOAHOMY A3bIKY paccMaTpuBaeTCs, B OCHOBHOM, Kak
pasBWTME NPAKTUUYECKUX HABbIKOB W YMEHWIA MCMOMb30BAHUA HA3bIKOBbIX
cpeacTB B peun. Mpu 3TOM O6LLENPUHATON ABNAETCH CNefylowwas cxema
paboTbl: pebeHKy NnM6o 06BACHAKT 3HAYeHME COB, IGO0 COOTHOCAT UX C
TEMW WAW UHbIMW NpeaMeTamu U UX AeNCTBUAMM, KayecTBaMu, a 3aTem
oTpabaTblBalOT HABbIK WX WCMNOMb30BAHWA B MOCTEMEHHO YCNOXHAO-
LWMxcs opMax M cUTyauusax pevyeBoro obueHus. B aTux meTogax He-
[JOCTATOYHO YUYUTHIBAETCA YUYEHME O MCUXONOTMYECKUX MexaHu3Max, obe-
CneynBaroLLMX YCBOEHNE CEMAHTUYECKUX efUHUL, A3bIKa W, B YaCTHOCTH,
NEKCUYECKUX, CEeMAHTUYECKUX eAuHUL. JowKonbHukM ¢ ®POH uncnonb-
3YI0T peyb B pa3/NyHbIX ee (hopMax Kak CpefCcTBO 0OLLeHUs, HO KX nped-
CTaB/eHWA O peyeBOi [eWCTBUTENIBHOCTU HOCAT HEOMpeneNieHHbIN,
HEOCO3HaHHbI XapakTep. 3TO 3aKpenaseT MNPaKTUYECKYH NO3MLUI0
JeTell OTHOCUTENLHO peyeBoil AeNCTBUTEIbHOCTN.

Mexay Tem W3BECTHO, YTO ANA YCMeWwHOro oby4yeHus B LIKOSiE AeTU
[OO/MKHbI CBOEBPEMEHHO MepeinTu Ha 0CO3HaHHbLIV (TeopeTnyeckuin) ypo-
BEHb OB/aJeHUsA peveBOli [OelCTBUTE/IbHOCTbID W ee  3fieMeHTamu
(N. C. Bbirotckunin, 1934; A. B. 3anopoxeu, 1964; [.bBb. 91bKOHWH,
1958). LLKonbHOe 06yyeHUe NpeabaBaseT onpefenieHHble TpeboBaHUA He
TONMbKO K YPOBHIO /IEKCMYECKOr0 pasBUTUIO [eTell, HO M K pa3BUTUIO
peyeBOro MbllNeHNs. PeyeBoe MbILLeHe MOXET OCYLLECTBAATLCA JIULLb
Ha OCHOBE CJIOBECHbIX 3HAYeHWI, MOHATWMIA U NOTUYECKUX omepauuii c
HUMW. Peub M MHTENNEKT B3aMMOZAEWCTBYIOT MMEHHO C MOMOLLbIO CEMaH-
TUKKW, KOTOpas O00beAUHSeT peyeBble W WHTENNEeKTyanbHble onepauum
(JI. C. Bobirotckuin, 1934; H. WN. XuHkuH, 1954, 1958; A. H. JleoHTbeB,
1965; E. ®. Co6oToBKuY, 1997).

MpoBeAeHHOE HamMy WCCNefOBaHME YPOBHA  CHOPMUPOBAHHOCTM
NEeKCUYECKON ceMaHTMKM Yy feTeih ¢ ®PDH nokasano, 4To B OTAUYME OT
TPagWULMOHHBLIX B3rNA40B Y [AOWKOMbHUKOB WMEKTCA OTKIOHEHUS B
NeKcuyeckom pas3suTtun. B cnosape peTeil npeobnafaltdT KOHKPETHble
CNoBa, HajeNeHHble NpegMeTHbIM 3HayeHWeM. HapylieHus pasinyHbIX
TUNOB IEKCUYECKMX 3HAYeHUl 06ycnaBnuBalOT MX HEAOCTATOUHYHO AU-
(hepeHUMaLMIO B peumn, NPUBOAAT K UCKAKEHWUAM W HETOYHOCTM YNOTpe6-
NEHUS aHTOHWMUYHBIX, CMHOHUMWUYHBLIX CPEACTB peyn, HegudgepeHum-
poBaHHOE™ MHOr03HaYHbIX, MPOWU3BOAHLIX W MPOU3BOASALLUX COB,
HapyLWeHNAM NeKCUYEeCKOn coyeTaeMocTu.

dopmMnpoBaHNe CEMaHTUYECKUX Monei y aeTeil ¢ ®PH oTanvaetcs
3a[€PXXKOA M 0COGEHHOCTAMM oOpraHu3auun. BepbanbHble accoumauymm
HOCAT HEMOTUBUPOBAHHbLIWA, CNYYalHbIA XapakTep, CyXeH 06beM cemaH-
TWUYECKOro nosisi, YTo NPosABNAETCA B OFPaHUYEHHOM KONUYeCTBE CMbICNO-
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BbIX CBA3eil. B nmpouecce hOpMMpPOBaHMS CeMaHTMYECKUX Mosnein Hambo-
Nee TPYAHOCTY BbI3bIBaeT Bble/IeHNe LeHTpa CEMaHTMUYeCKOro nons u ero
CTPYKTYpHOIA opraHm3auun. OrpaHM4YeHHOCTb CN0Baps HeraTWBHO BAMUSET
Ha (hopMUpOBaHME CBA3HON peun (NMWaeT TOYHOCTU, MPaBUALHOCTM,
BbIPa3nTeIbHOCTU, 06eHSAET B LIE/IOM).

Takum o6pa3om, y fgeTeih ¢ POH oTMevaeTCcsd OrpaHUYEHHOCTbL CO-
BECHbIX CPeACTB OO6LLEHMS Pa3fIMUHON CTeneHy BbIPAXXEHHOCTU, a Takxke
He0CTaTOYHOCTb YCBOEHWUS CMbIC/IOBOI CTPYKTYPbl C/IOBA (11EKCUYECKOi
CeMaHTUKW). BbIiBNeHbl HapylleHWs WMEHHO TeX TUMOB JIEKCUYECKUX
3HaueHuiA, KOTOpble Nexat B OCHOBe (DOPMUPOBAHUSA 3HAHUI MO NEKCUKO-
NIOTUN B LUKOME: MePeHOCHbIX, abCTPaKTHbIX, CUHOHUMUYECKUX, aHTOHO-
MWYECKMX, MPOU3BOAHbLIX Y MPOU3BOAALLMX, C PA3/IMUYHON CTEMEeHbl 06-
06LLEHNSA JIEKCUYECKOTO 3HayeHMs. HefocTaTOYHOe YCBOEHME 3HayeHus
CNOB MPUBOAUT K HeMmosIHOMY MOHUMaHWUI0 WU HenpaBWIbHOMY WCMO/b30-
BaHMIO CMI0B B COOCTBEHHOW YCTHOM M MUCbMEHHOR peun. ITO oTpuua-
TeNbHO B/IMSIET Ha YCBOEHME LUKO/IbHON NMporpammbl, 0CO6EHHO Mo npej-
MeTaM A3bIKOBOTO LMK/,

M3BecTHO, YTO peyeBOe pa3BUTUE [eTeil TECHO CBA3AHO C OCOGEH-
HOCTAIMW C/IOBAPHOrO 3anaca, Tak Kak Cl0BO ABMSETCH LEeHTpaibHOW ean-
HULEM A3blKa U COCTAB/SET €ro CemMaHTUYeCKyl OCHOBY. CnoBO UMeeT
CNOXHOE CeMaHTUYeCKoe CTPOEHWMEe: BbILENAT €ero NeKcuyeckoe W
ncuxonornyeckoe 3HaveHue (JI. C. Boirotckuid, 1934; A. P. lypusa, 1965,
1969, 1970; A. H. NleoHTbeB, 1965). Mof fnekcMyeckMM 3Ha4YeHWeM coBa
MOHMMAIOT ero NpesMeTHO-BELLECTBEHHOE COZepXXaHue, ODOPMIIEHHOE MO
3aKOHaMm rpaMMaTuKn gaHHoro asbika (B. B. BuHorpagos, 1953). Jlekcu-
YeCKoe 3HaYeHne C/1oBa HOCMT 0606LLEHHbIN 1 0606LLat0LL NI XapaKTep.

lNcuxonormnyeckoe 3HayeHwe cnosa A. P. Jlypusa onpegenun Kak
MOHATUIAHYI0 OTHECEHHOCTb C/10Ba B OT/IMUME OT SIEKCUYECKOT0 3HaYeHNs,
KOTOpOe OnpejenseTcs WM Kak nNpeAMeTHas OTHECeHHOCTb cfiosa. B
OCHOBE MOHATUIAHOW OTHECEHHOCTWU CNOBa NIEXUT YCBOEHWE ero NeKcu-
YecKoro 3HaveHus. pouecc YCBOEHMS CeMaHTMYeCKOW CTPYKTYpbl CroBa
MPOXOAMT CNOXHbIA MyTb pa3BuMTUA OT (POPMUPOBAHUA NpPesMETHOMN
COOTHECEHHOCTM CNOBa K YCBOEHWIO ero CMbICNa U fanee NeKCU4eckoro
3Ha4YeHWs N CNOBECHOIO MOHATUS.

Takum o6pa3om, (hopMMpOBaHWE 3HaYeHUs CNoBa B NPOLECCe HOp-
Ma/IbHOr0 OHTOreHe3a MPOXOAMT MNO3TamHO: OT MOTMBMPOBAHHOIO
ynoTpe6fieHns, Korga CnoBO ABASETCA NWWb WMEHeM MpeaMeTa Wau
Knacca OAHOTUMHbLIX MPeAMEeTOB U 06/1af4aeT Y3KO KOHKPETHbIM 3Haue-
HMeM, K ero (PyHKUMOHaNbHOMY MCMO/b30BaHWIO, KOrga 3BykoBas 060-
Nloyka CcnoBa HayuHaeT TepsATb CBOK 06pasHyl CBA3b C MNPeaMeToM,
[eiicTBMEM W T.4. U UCMONb3YeTCA Kak A3bIKOBOI 3HaK, TO eCTb YCNOBHOE
0603HayeHne AN BbIPAXEHUA TOro uaM mHoro cogepxxanus (/1. C. Bbl-



roTckuid, 1956; A. A. JleoHTbeB, 1967; A. M. LLaxHaposu4, 1974, 1990;
N. M. ®degopeHko, 1973; E. ®. CoboToBMY, 1996, 1997).

JeTtam ¢ PDH, Kak Nokasano Halle UccnefoBaHue, TSHKeN0 0CO3HATb
NEeKCUYeckoe 3HayeHue Ci0Ba B CU/Y CpacTaHus CnoBa B WX MpescTas-
NeHUN ¢ NpeamMeToM, MpU3HaKoM, AeACTBMEM, KOTOPOe OHO 0603HayaeT.
[eTn He BnagetoT NOAHOLEHHO HW MOTUBMPOBAHHLIM, HU (YHKLWOHANb-
HbIM 3TarnoM WCMNoJb30BaHWUA 3Haka. [OLWKO/NIbHUKMA He 0CO3HAT 06LMX
3aKOHOMEPHOCTEN, KOTOPbIM NOAYMHAETCA peyeBas [eATeNbHOCTb, CBOUX
onepaumnii ¢ Heil. MOXHO cUMTaTb, YTO 3TO CBA3AHO KaK C HeAocTaTou-
HbIM YPOBHEM WX NEKCUKO-CEMAHTUYECKOro pasBUTWA, Tak U C HegocTa-
TOYHOI CHOPMUPOBAHHOCTLIO ONEPATUBHO CTOPOHbI MbILLAEHUS.

Mo3aToMy, KOppeKUWOHHas paboTa [O/HKHA OblTb HampaBfeHAa He
TONbKO Ha MPEeoAO/IeHNe HapyLUeHWA 3BYKOMPOW3HOLIEHNS U (hoHemaTu-
YeCKOro HefopasBWUTUS, HO U Ha MNOSHOLEHHOe (OPMUPOBAHUE JNEeKCK-
4ecKol CeMaHTUKW. BblaensoT cnefytolme onepauum, obecneyunsaroLine
YCBOEHME CEMAHTUYECKNX eANHWL: CMbIC/IOBOE CTPYKTYPUPOBaHNe cutya-
LMK; pasHble ypoBHU 0606LLeHUs (TeHepanu3aums) S3bIKOBbIX ABEHWIA 1
X MepeHoc, cpaBHeHWe, Knaccumkauma (J1. C. BbIrotckuid, 1956;
A. A. JleoHTbes, 1969; T. H. Ywakosa, 1969, 1970, 1974; A. M. LLlaxHa-
posuy, 1990; E. ®. Co6oToBuY, 1997). Pa3paboTka CMCTEMbI Pa3BUTKS
3TWUX Onepauuit ¢ y4eTOM 3aKOHOMEPHOCTEN WX pasBUTUA B OHTOreHese
6yaeT cnocob6CTBOBAaTb PACLUMPEHNIO CEMAHTUUYECKMX eANHNL, A3blKa.

E. ®. Co6oToBuy (1996, 1997) onpegeneHa mofenb NWHIBUCTUYe-
CKOW KOMMEeTeHUMU B ee CEMaHTMYECKOM 3BeHe, OTpaxawlias 3Tanbl
CTaHOB/IEHUS YKa3aHHbIX OMepauuii B MpoLecce HOPMasbHOFO OHTOre-
Hesa. B cooTBeTCTBMM C 3TUM paspaboTaHa “KoHUeNuus NAWHIBUCTU-
YeCcKol nNOArOTOBKM aHOManbHbIX [AeTeil K LWKOAbHOMY 06y4eHuio”
(E. ®. CoboToBUNY, 1997).

YKasaHHad KOHLENuus B3ATa Hamy 3a OCHOBY MpuW ONpeaeneHnn
nyTeli (QOpPMUPOBAHUA NIEKCUYECKON CeMaHTUKM Yy feTeil ¢ OOH.
BbigeneHbl cnegytolimne 3agayn:

1 YTOYHEeHue, OCMbIC/IEHNE CEMAHTUKWN C/I0B, BblPaXEHHbIX Pa3NYHbI-

MW YacTAMU peyn.

dopMnpoBanuCh CnefytoLine TUMbl NEKCUYECKUX 3HAYEHUIA CoBa:

CUHOHUMUWYECKME, aHTOHOMMWYEeCKMe, MHOrO3HauHble, NPU3BOAHbIE U

Npoun3BOAsALLME, C Pa3INYHOMA CTENEeHblD 0606LLEHNS NIEKCMYECKOTO

3Ha4yeHMs. CnocoboM (hopMUPOBAHUA NEKCMUECKOr0 3HAYeHMs crosa

ABNANOCH Pa3BUTUE CNeAYHOLMX Onepaunii: CMbIC/I0BOe CTPYKTYpUpo-

BaHWe CUTyauuu, pasHble YPOBHU 0606w eHns (reHepanmsauums) 3bl-

KOBbIX SIBIEHWI N UX NEPEHOC, CpaBHeHMe, Knaccupukaums.
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2 OunddepeHuymaums cnoB o ceMaHTUYeCKUM NPU3HaKaMm.

OCHOBHbIM MeTOLOM (POPMMPOBaHMSA Obl MeTO[ cpaBHeHWs. Pa3paboTaHa
cucTema 3afaHuii Ha CpaBHEHUE NIEKCMYECKOr0 3HaYeHWs rpynn CoB:

e 0BfajeHue anropuTMUYECKUM [LeACTBMEM CpPaBHEHUS;

* MPOTMBONOCTAB/IEHWNE CNOB NO 3a8JaHHbIM MpPU3HAKaM;

e MpOTUBOMNOCTAB/IEHME C/I0B NO MpU3HaKaM, NOA0BPAHHLIM AeTbMU;

e HaxoXpeHve O6LLEro M pas3IMyHOro B CoBax, 0603HavalLwWwmx
OfHO ¥ TO Xe COAepKaHue;

e TPYNMPOBKaA CNOB MO CEMAHTMYECKMM MpPU3HAKaM.

3. YcBOeHMe 0606LLEeHHOr0 IEKCUYECKOT0 3Ha4YeHMs CoBa.

dopmMmupoBaHne 3HaHWIi MPOMUCXOAUA0 NO3TAmMHO:

* BblfjeNleHNe NOCTOSHHbLIX CMbICMIOBLIX NMPU3HAKOB U UX 0606LLeHNeE;

e (PyHKLMOHaNbHOE MCMONb30BaHNE A3bIKOBOTO 3HaKa;

» (hopmumpoBaHMe 0606LLEHHOr0 abCTPaKTHO-NEeKCUYECKOro (KaTero-
pvanbHOro) 3HaYeHus CoBa.

4. TpeHUpPOBOYHO-KOMMYHUKATUBHbIE YNPAXHEHNS.

CuicTemMa ynpaXHeHuidi 6bina HanpaBjieHa Ha WCMONb30BaHME HAaBbIKOB
pasfnnyeHns CroB B CamMOCTOSTeNbHON peun. Bonblioe 3HayeHue Ha
3TOM 3Tane urpan nofbop seKcUM4ecKoro matepuana, obecneymsalo-
LLIero yCBOEHVE TIEKCMYECKMX €AUHML, U MHOT006pasne nx 3Ha4YeHUiA.

MpoBefeHHOe McCnefoBaHMe MoKasano, YTO NOMHOLEHHoe (hopmupoBa-

H/e NIEKCUMYECKOW CeMaHTWKM Crnoco6CTBYET OBMAAAEHUIO 3HAHUAMU U

YMEHUAMM, CBA3AHHbLIMU C S3bIKOBOW [AeWCTBUTENbHOCTLIO, W ABNAETCS

OfHUM U3 OCHOBHbIX HampaB/feHW B KOPPEKLMOHHO-NPeAYNPeauTeIbHOM

00yueHun feTeil ¢ ®POH. ITo HanpaBneHWe npegycmaTpuBaeT pacluiu-

peHVe CEeMaHTUYEeCKON CTPYKTypbl CnoBa, Cdepbl ero ynotpebneHus u

pa3BuTMe 0606Lalollein DyHKLMM C/oBa Ha BCeX 3Tanax ero gopmwu-

poBaHus. LleneHanpaBneHHas paboTa Haf NEKCMUECKOR ceMaHTUKON dop-

MUpYyeT Takoii ypOBeHb OBMafileHNWs peyblo, KOTOpblA obecreunBaeT

BO3MOXHOCTb YCBOEHWS| LUKOJIbHbIX 3HaHW/ B LEAOM W CTaHOBUTCH

OCHOBOW Ansi (hOPMMPOBaHNA abCTPAKTHOIO MbILLEHNS.
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NMPMMEHEHWE CMBOJIOB MNMPU
KOMMYHUKALUWWN N PASBUTUIN PEYUU

P. IBowkKyBeHe, 3. MamoHeHe, O. MeuyneHe, B. CyBeiisgeHe
L aynaiickniA yHuBepcuTeT, JlnTea

[etn ¢ TSHXKeNbIMU HapyLeHWAMW pedn U KOMMYHWMKauum MoryT o06-
WATbCS C OKPYXXAOLWUM MUPOM NPU NOMOLLM HeBepbanbHOM KOMMYHUKaA-
UM (MUMKKa, KMBOK FOMI0BOM, pasMaxyMBaHUsi pyKamu, XKecTbl, AaKTWI0-
norvs u T.0.). CywecTBYT pasHble cnoco6bl rpadveckoin KOMMYHUKa-
umn. OgHUM U3 HUX ABNSIETCA 06LWeHMe npu nomolm cumbonos (Mayer-
Jonson, Bliss v gp.).

Llenb Haweid paboTbl — MPeSsoXNUTb OPUTMHANIbHbIE CUMBOSbI, C
MOMOLLbI0 KOTOPbIX MOXHO He TO/IbKO 06L1aThCs, BbICKa3blBaTb XenaHus,
MbIC/IM, HO OHW MOTYT ObITb YCMELWHO WCMNOAb30BaHbl W AN pa3BUTUS
peun feTeid. Mpeanaraem Takne CMMBOJbI Ha3biBaTb MAEOOTOrpaMMaMu.
VgeonororpaMmmbl — 3TO YMEHbLUEHHblE CTUAU30BaHHbIE PUCYHKU, B
cXXaToll (hopme BblpaXatolme MAer Tak, YTO6bI OHA 6Gblna BOCNPUHMMAE-
Ma U MOHATHa KaxaoMy. HeCOMHeHHO B pa3roBOPHOI peyn 6onee
ynoTpebuTeNbHbIM  ABASETCA MOHATUE “CUMBONLI”. Vgeonororpammsi
MCMOMb3YIOTCA ANA NINL, KOTOPble He 06LalTCA WM pedyb KOTOPbIX He
pasBuBaeTCa M3-3a LiepebpanbHOro napanvya, AUCNPaKCUM AN anpakcum,
HapyLleHNi A MHTENNEKTa, CEHCOPWKMK, Clyxa, ayTusMa U T.1. OHM moryT
NPUMEHATLCA U NPY 0O0YYEHMUMN YHaLLUXCA, YNTAKOWMX C 3aTPYLHEHUAMMK,
He MOHMMAatOLMX CMbICNA YATAEMbIX CNOB WN TEKCTa, W Tex yuyalmxcs,
KOTOpble YMTAT CAULIKOM 6bICTPO M T.4. MaeonororpaMMbl OCOBEHHO
4acTO WCNOMb3yHTCA Ha Hadva/bHOM 3Tane paboTbl C HEroBOPALLMMYU
AeTbMu (ananmkamu u ap.).

[eTam, BnagerowyM OCHOBaMM pPa3rOBOPHON peyn, CMMBOSbI NOMO-
raloT nNnaHUpoBaTb BbICKasblBaHWe WM CKasaTb MNPeSJ/IoKeHne o
CHOXXETHOI KapTuHke. Tak, pe6eHOK M0 KapTWHKEe He COCTaBNseT Mpeasio-
XeHnda. OH nepeuncnseT 06beKTbl Ha KapTWMHKE, Yalle BCero nponyckas
CNnoBa, yKasblBaloLwne geiicTeue. MNpakTWKa NMoKasbiBaeT, YTO pe6eHOK Mo-
XeT cKas3aTb NPef/ioKeHne, Korpa cneunannuct CoCTaBNnsfeT ero u3 cum-
BONOB.TakXe 1 caMu AeTu MOTyT pas3fionTb CTO/IbKO CYMBOJ/IOB, CKONbKO
CAbllaT B MpeanoXeHnu cnos. FlocTeneHHo Yy feTeil hopmumpyeTcs co-
OTBETCTBYHOLLAA MOAeNb NpefnoxeHus (nofanexatiee-ckasyemoe-f0mnon-
HeHve 1 T.1.).

CuMBOAbI CO34aHbl Takum 06pa3om, 4ToObl 60/iee TOUHO BblpaXaau
MbIC/lb, COOTBETCTBOBA/IM COLMANbHBIM YCNOBUAM, OblM MOHATHBI Y
NIErKO 0Mno3HaBaeMbl, AacCcoLMMPOBaNNCb C KOHKPETHbIM MpPeaMeToM,
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Jeiicteuem n ap. CUMBO/bI NPeAMETOB MOXO0XMW Ha KOHKpeTHble npea-
meTbl. [nd 0603HavyeHMs AeicTBUIA BblbpaHbl TpWM Ccnocoba: PUCYHOK
OBWKeHUs (MATn, 6exXaTb); PUCYHOK ABMXKEHUS C HaxoAAWMMCA pALoM
opyavem Tpyga (4nTath, LWNTb); PUCYHOK ABUXEHUS C pa3HbIMU 06bLEKTa-
My (3aropath, MAbITb) U T.4. MOXeT BO3HWKHYTb BOMPOC, MOYEMY Yy U3-
00paXaloLlero ABMXEHWE CUMMBOMA HET BEPXYLUKW. BONbLWIMHCTBO CUM-
BO/I0B, 0603HAYAOLMX [BMXKEHME, UCMONL3YIOTCA A1 NoKasa TaKuxX e
WM NOJO6HBLIX AeNCTBUI pas3HbIX 00bLEKTOB. Hanp., 4yenoBek naet, mMepn-
Befb MAET, nowanb naet — “naet”.

BHauane, C Uenbl0 Mokasa BbINMOAHAEMOr0 4Yef0BEKOM [eAcTBUA, K
KOHTYpY [OpPMCOBbIBAeTCS BepxXyllka. Yalle Bcero 370 Aenaetcs Torga,
Korfa pebeHoK He B COCTOSIHUM CPa3y NOHATb 3HaYeHVe CUMBONA.

Bce cMMBOAbI, N0 UX 3HAYEHMSAM, MOXHO pacnpegennTtb Ha 15 rpynn.
INoronea, cneumnanbHbll negaror, yuutenb, paboTalowWwmii ¢ HErosops-
MM, MOXET pacnpefennTb MX MO COOTBETCTBYHOLMM MporpammaM W
yyebHMKam, AN1S B3pPOCAbIX — MO UX MOTPEGHOCTAM UM KOHKPETHbIM CU-
Tyaumsm.

3HaKoMCTBO 1 06yYeHMe MO0/b30BaHWKO CUMBOSAMU 3aBUCUT OT
BO3pacTa pebeHKa, XapakTepa HapylleHWs KOMMYHMKaLWMW, WHTENNeKTa,
TOYKM 3peHnA Ha npegnaraemMblii cnoco6 06LLeHNs, YPOBHA OCHOB 3BYKO-
BOl peun. OByYeHne N0b30BaTLCA MAE0N0rOrpaMmMamMmmn TECHO CBA3aHO C
NPOrHO3MPOBaHNEM BO3MOXHOCTel pebeHka roBOpUTb. ITO MOMbITKA
onpegenuTb, 6yAyT M OHU B ByAyLleM NOCTOSHHbIM WKW BPEMEHHbIM (40
Tex Mop, Noka peb6eHOK Ha4yHeT roBOpPUTL) CPeACTBOM 06LeHns. HekoTo-
pble CUMBOJ/IbI MOTYT MCMONb30BaTLCA N10ronejamMyt B KauyecTBe HarnsgHo-
ro 4MAaKTUYecKoro Matepmana.

Tpe6oBaHMS K 06Y4EHUIO NO/b30BATHCA CUMBOIAMM:

e OMpeaenuTb YPOBEHb MNOHUMAHWSA PeYr U YMeHWUS roBOPUT;
e BbIACHUTb BO3MOXHOCTU 06LWeHNs pebeHKa (Npyv MOMOLLM >KECTOB,

MUMUKW W T.1N.);

* OMnpegenuTb YpOBEHb WHTeNnekTa (B 3aBMCUMOCTM OT Hero noabu-
patoTCs CUMBOJIbI U MpUEMbI PaboThl);

* BbIACHWTb BO3MOXHOCTM (HU3MYECKOrO PasBUTUA W NEPesBUMKEeHNS
pebeHKa;

e HaliTy nopgxogswee AnA pebeHKa MeCTO U MOMOXeHWe MOCafKu, Ko-

Topble cnoco6cTBOBaNM 6bl KOpPeEKLUMM (PM3NYECKOTO ero Heayra;

* HallTu ypo6Hoe pans pebeHKa MeCTO MpefCcTaBNeHWS CHUMBOMIOB W

NoMb30BaHWS UMUK,

e BbIICHUTb CBOE TMOJIOXEHME MO OTHOLIEHW K pebeHKy npu Je-

MOHCTpaL/M CUMBO/IOB U NPU 06LLEHUN C UX MOMOLLbIO;

e onpefennTb Cnocob MCMnoab30BaHWA CUMMBOMOB pebeHKOM (npu mno-

MOLLM YKa3aTens, nanbla u T.4.);
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BbIAACHNUTb OCOBEHHOCTU 3PEHUA W 3PUTENLHOIO0 BOCNPUATUA, & Takxke
TOHWYECKOTO 1 PeYeBOro cliyxa pebeHka,;

npegycMoTpeTb Hanbosee npuemMnemble ans pebeHkKa CUMBO/bI, NOJb-
3yiCb KOTOPbIMW OH MOYYBCTBOBaN Obl, UTO MOXeT Y[OBNETBOPUTb
CBOW OCHOBHble NOTPe6HOCTH;

onpeAennTb CUMBO/bI MEPBOCTEMEHHON 3HAYMMOCTU, HEOb6XOAMUMbIE
Aans pebeHka npu ob6weHUn (ecTb, NUTb, CNaTb; YTBEPXAeHUEe — [a,
0oTpULAaHNEe — HeT T.N.);

(hopMuUpoBaTh TOUHbIE 3HAYEHWS CNOB U CUMBOJOB;

Nnpu 03HAaKOMJ/IEHWW C CMMBOMAMW WUCMONb30BaTb PasHble [OMOSHU-
Te/lbHble CMOCO6bI (XKECTbl, MUMUKY, LEMOHCTPaLMIO AECTBUIA, peub);
noowpATb AeTeill NOXBanoi wnu LpyruMu cnocobamu, OLEHWUTb ero
ycunus;

06BbACHWUTL HEOO6XOAMMOCTb CMMBOJIOB B €r0 XXU3HU;

NMOCTOSHHO WCNONb30BaTb MpeaMeTbl, N1La U AeNCTBUSA, CBA3aHHbIE C
6NN3KUM OKpYXXeHueM pebeHka, 0603HavatoLw e CUMBObI;

HauyMHaTb C KOHKPETHbIX CWMBOJIOB W MepPexoAuTb K CHMBOMAM,
0603HayvatoLWnM abCTpaKTHbIE NOHATUS;

obyyaTtb obwaTbca (“pasBuBaTh peyb”) NPUM NOMOLLM CMMBOSIOB BCEX
1L, OKPYXarLWmnx pebeHka. 3TO MOXHO 1306pa3nTb rpauyeckm:

[OEeMOHCTPVPOBATb KOHKPETHbIE MPeAMETbI, WIpywwku, ux dotorpa-
(UK, PUCYHKN, KAPTUHKW;

BbINO/HATb AENCTBUSA, UMUTUPOBATL UX, MOKa3blBaTb;

MCMOJIb30BaTb CUMBOJ/IbI Le/1Ieco006pasHo B KOHKPETHOM MW co3faH-
HOW cuTyauun;

packnafblBaTh 3ayyeHHble OTAe/IbHble CUMBO/bI MO 3HAYEHUIO W
COCTaBMATb U3 HUX MPeAnoxeHus, 0603HavaroLme YTBEPXKAEHVE,
OTPUYILLAHVE, XXeNaHus, NoXeNaHns, KOPOTKMe BONPOChl, OTBETbI U T.M.;
MOCTOSAHHO MOBTOPATb (0COBEHHO C YMCTBEHHO OTCTa/IbIMU AETbMM),
noka pe6eHoK 3arnoOMHUT W Hay4uTCS MONb30BaThCA CUMBOJIAMMU.

Onupasicb Ha fAaHHble WcCefoBaHWiA, B WHAMBUAYanbHOW MporpaMme
BOCMMTaHWSI pebeHKa NpeAycMaTpuBaloTCs Lenu, Crnocobbl U CpeacTea
06yuYeHVs KOMMYHUKALMU WM PasBUTUSI pedun Npu NMomoLLy CUMBOJIOB.
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3aKpenseHne MOHWMaHUS W UCMONb30BaHUA CHMBOMIOB A1 KOMMYHM-
Kauyu W pasBUTUS peun B 3aBUCUMOCTU OT MHTeNNeKTa pe6eHKa MOXeT
MPOBOAUTLCS MO ClefytoLei nporpamMmme:

MoNoXnTb COOTBETCTBYIOWMWA CUMBON K [aHHOW KapTWHKE Wau
CKazaHHOMY C/ioBY.

BblOpaTh MEHbLUWI CUMBO U MOIOXUTL €ro Ha 60/bLUNIA.

M3 HECKONbKUX CUMBONOB (MCXOAA M3 BO3MOXHOCTEN pebeHKa) Bbl-
6paTb OAUH K JaHHON KapTUHKe, NPeAMETY, NMOKa3aHHOMY AeACTBUIO U
T.N. UM CKa3aHHOMY C/IOBY.

HaiiT cumBON MOKas3aHHOro npeAmeTa, [eACTBMS WAM CKa3aHHOro
CNnoBa, CKOMUPOBaTb €ro, Bbipe3aTb W MPUK/IEWTb B CBOK TeTpafb,
packpacuTb LiBeTHbIMU KapaHgawamu (eCnv MOXET 3TO caenathb).
Bbl6paTh 418 CHOXXETHON KapTUHKW CUMBOJIbI, 0603HaYaroLme TONbKO Ha
3TOW KapTMHKe HaxofsLmecs NpeaMeThbl, 4eNCTBISA, NX MPU3HAKU 1 T.0.
KnaccuduumposaTb CUMBO/bI MO UX 3HAYeHUAM (NpefMeTbl, AeicT-
BUA, 0CO6EHHOCTK, Npodeccun 1 T.4.).

N3roToBuUTH M3 CUMBOJIOB HACTOMbHbIE MIpbl (I0TO, JOMWUHO, pasHbie
NyTeLIeCTBUS, NabUPUHTLI U T.4.) U UTPaTb B HUX.

K cocTaBfeHHOMY W3 CUMBOJ/IOB HE3aKOHYEHHOMY MPEAIoXKEHUO Mo-
pobpatb NocnegHWin CUMBOA, T.6. 3aKOHUNTb NMPEANoXeHMe.

K ABYM mnu Tpem CMMBOMAM OAHON Fpynnbl NogobpaTs 0606LWao LW mii
CMMBO/ U COCTaBUTb MpeasioXKeHne ¢ CMMBOJIOM “3T0”.

K AByM unu Tpem cvMBOfiaM OfHOI rpynnbl nMojo6paTb COOTBETCT-
BYIOLLWIA (TOR e rpynnbl) CUMBOJ, NOC/Ae 3TOro — o6ob6uwarowmii n
COCTaBWUTb NpejJ/IoXKeHne ¢ CUMBOIOM “3T0”.

Mpuaymath KOHeL NpeafioXeHWs W Bbi6paTb CUMBOJbI, KOrja [faH
TOMbKO NepBbIli CUMBON.

MpuaymaTb Hayano nNpegoXeHWs, T.e. BblbpaTb MepBblil CMMBOJ,
Korfja AaHbl ABa nocnegHux.

KnaccuguumposaTb CMMBOAbLI ABYX WKW Tpex rpynn, BbibpaTb 06-
o6LyaroLme CUMBO/bI M COCTaBUTb CNOXHbIE MPEASIOKEHNS C COO30M-
cumBoIOM “a”.

/13 cMMBO/IOB COCTaBUTb PUTM CBOEFO [HS.

/13 cMMBO/I0OB COCTaBUTb KaNneHAapb MpasfHUKOB.

K HEecKONbKMM MNpefnoXeHHbIM OMOPHbIM CMMBOSAM  NOA06paTh
NOAXOASLLME U U3 HUX COCTaBUTb MPESSIOXKEHUS NN KPaTKMIA pacckas.

PaboTaTb MOXHO, MPUMEHsS pasHble CNocoGbl, Npeanaras peGeHKy npea-
METbl, UFPYLUKU, KApTUHKU, a TaKke WCMONb3ys pasHble MpPe/ioKeHNs:
MOBECTBOBATE/IbHbIE, BOMPOCUTENbHbIE U T.N. MOXHO 4MTaTb TEKCT,
pacckasblBaTb CKa3Ky, a fIeTU BCe 3TO UIOCTPUPYHOT CUMBOMAMMU.
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Mpy pasBUTWM pPeymn feTeid ¢ MOMOLLbI CUMBOMOB MOCTOSHHO Pa3Bu-
BalOTCA MO3HaBaTe/bHble NpoLecchl (MbllW/EHWe, MamMsaTb, BHUMaHWe
nT.4.) MpakTKa Nokaszana, YTo UCMONb30BaHWEe CMMBOJMIOB, KaK Harnsi-
HO OMopbl, AN Pa3BMTMS peun AeTell HAMHOIO ynyuyllaeT BOCMPUSTUE
peyeBOro MaTepuana 1 pasBUTUE NO3HABATE/bHbIX NPOLLECCOB.

MpeanaraloTcs pasHble NPUMEPbl  AE0N0TOrPaMM, BblpaXKaroLmx
npeameTsbl, OelCTBMA, NULa, CBOWCTBA NpeaMeTa, BpPeMEHHble W MNpo-
CTPaHCTBEHHbIE OTHOLUEHUS W ap.

KN B JIOronea MATb POONTEIN

BbITb FOroTATb naTn nonyydnThb

TPUHALLATOE

. . AHBAPA-NEHb
TBEPAbIN CMEJIbIV BbICTPO SALTBI

CBOBOAbI

328



OCOBEHHOCTW C/1OBOOBPA3OBAHNA
Y CNABOC/IbILLAWNX OETEN

B. KoHapaTeHKO
Kues, HMY um. M. . paromaHoBa, YKpaiiHa

Cpean hyHAaMeHTaNbHbIX UCCNef0BaHuiA B fedeKToNornm ocoboe mMecto
3aHMMaloT NpobaeMbl 06yUeHNs A3bIKY AeTeil ¢ gedekTamm ciyxa, B T.u.
ny cnabocnbiwawnx fgeteil. B uucne Takux npobnem npexpe BCero
cnegyeT HasgaTb nNpobnemy o6yyeHus cnosoobpazoBaHUo crabocsblila-
WX aeTein.

CyulecTBEHHbIE MCKaXXEHUS PeyvyeBOro pasBuUTUA y cnabocnblialnx
JeTeil XapaKTepusylTCs He TO/IbKO WCKKEHUAMU (POHETUYecKol W
C/OroBO CTPYKTYpbl CNOBa, CBOEOOPa3HOCTbIO YMOTpe6/neHus cnoB B
peun, HO W MPOSABAAIOTCA B 3HAYWUTE/IbHbIX HeAOCTaTKax ero rpamma-
TUYECKOro 0GopMIEHNS. ITU acneKTbl PeyeBOro pasBUTMSA €Nabochbl-
Wawmx AeTeli HalwnW AOCTaTOYHO MNOMHOE OTO6paxeHue B psage paboT
YKpanHCKUX ¥ 3apy6exxHblx ydeHbix P. M. Bockuc, A. M. [onbgbepr,
A T. 3ukees, K. O. KoposuH, I Xeese, M. K. Lepemer, H. A. Ap-
MaueHko. B uvacTHOCTW, B uccnegosaHusax P. M. Bockuc (1963, 1968),
M. K. LWepemeT (1976, 1979, 1984, 1996) pacKpblBalOTCSi 0COGEHHOCTU
C/OBApHOro 3anaca cnabochblWalinx Y4YEeHUKOB MW cBoeobpasme ux
CBA3HON peun. B TO ke Bpems MOYTU OTCYTCTBYIOT Hay4Hble uUCCnefo-
BaHUs B 061aCTW CypAoneaarornku, cBasaHHble ¢ 0CO6eHHOCTSMMU CMOBO-
06pa3oBaHMA: NpemKcanbHO-rnarofbHOro. B cBoeM McCnefoBaHUU Mbl
npecnefosany Lefnb ONPefennTb 0CO6eHHOCTU YCBOeHWA criabocnbilwa-
WMMKU LeTbMW CTPYKTYpPbl COBa M CNOCO60B €NoBOO6Pa3oBaHUs, KOTO-
pble NOAYMHAKTCA ONpefeneHHbIM 3aKOHOMEPHOCTSAM; BO-BTOPbIX, MOKa-
3aTb B3aVMOCBA3W, CYLLECTBYIOLME MEXAY eAUHMULAMN pasHbIX YPOBHeN
peun (cnoBoobpas3oBaTenbHbIMU — C OAHOW CTOPOHbI, NTEKCUYECKUMU ©
rpammaTuyeckKuMm — C Apyroin); B-TPeTbUX, rNy6xe u3yuntb rpamma-
TUYECKWIA CTPOIi peun, Tak Kak Mo3HaBaTeslbHbIM CPefCTBOM BblpaXKeHUs
rpaMMaTMyYecKMX 3HauyeHWidi B peyn SBASETCA OKOHYaHMe, a Takxke
thopmoo6pasytoLine agmKebl.

B nuHrencTuke BbifenawoTcs (B pasHbiX BapuMaHTax) Takue BO3MOX-
Hble YPOBHW peyun: hoHeMmbl, MOP{EMbI, C/I0Ba, C/I0BOCOYETaHUS, NPOCTble
NPeanoXeHus, CNOXHble NpefnoxeHus. B camom obliem Buae peueBoil
mMaTepuan MOXeT 6bITb NpefCcTaB/eHHbIM B BUAe Habopa peyeBbiX 3HAKOB
pasHoro ypoBHs. OfHaKO, KaXAblii U3 HUX, ABAAACH PeYeBOW efuHULIEN,
SBNAETCA W KOMMOHEHTOM 3blKa, KOTOPbIA MOANEXUT YCBOEHUIO B
npouecce (GopMUpPOBaHUS peyeBOro 06LeHMA. B 3TOM OTHOLIEHUWU BCe
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KOMMOHEHTb! peun QYHKLUMOHUPYIOT B KOHEYHOM pesynibTaTe Kak cnocob
KOMMYHUKaLK.

Ha ypokax pasBuTuA peyu B LUKONAaxX ANs cnabocnbllalinx xapakTe-
PHbIM ABNAETCS KOMMYHWKaTUBHAsA HanpaBfeHHOCTb 06yyeHus. B ocHoBe
MEeTOAMNYECKOW OpraHv3auuy nejarorMyeckoro npouecca NexuT npego-
XeHue (MpOCTOe W CNOXHOE) Kak efuHMLa peyvyeBO KOMMYHMKaLMW.
M3BecTHO, 4TO 06s3aTeNlbHbIM YC/IOBMEM YCBOEHUS “3HAKOB” YPOBHS
MOp(eMbl, C/noBa WAW CNOBOCOYETAHUA SBNAETCA BK/IOYEHWE WX B
npegnoxeHve. B 3ToM Mbl npefycMaTpuBaem peanu3auuio OAHOr0 13
MPUHLMMNOB, KOTOPbIA ABNSETCA NOCTYNaToM B MeTOAMKe 06YyYeHUs peunt
cnabocrblwallMX YYEHUKOB — MPUHLMMNA CBA3W NEKCUKU U rpamMaTuKu
(P. M. Bokeuc, K. I KopoBuH, B. A. CuHsak, 1955).

K coxaneHunto, Kak nokasan aHann3 COCTOSAHWUSA 0BYYeHUs W Pa3BUTUA
peyn cnabocnbiwallinX YYeHUKOB, LWKONbI A4S cnabocnblwawmnx aetei
MoKa He BbIMOHAKT CBOEro OCHOBHOMO 33flaHNS1 — KOMMYHUKATUBHOTO.

PaboTa MO pas/IMYEHNIO W HAKOM/EHUIO C/I0B, MOCTPOEHHas o
cnoBoobpasoBaTesibHbIM MOZENAM, UMeeT 60/blIOe 3HayeHue And 06-
yuyeHus peun. Takas paboTa HY>XHa He TONIbKO AN CO3HATe/IbHOro u
rnyboKoro oBnajeHns rpammaTtuyeckum CTPOEM, HO W B GOnbLUeid cTene-
HW N8 o6oraleHns NeKCMYecKoro 3anaca cnabocnbllawmnx YHeHWUKOB,
(hopMMpPOBaHMA Y HUX “peyeBoii Aoragkun”, NpakTMYeCKUX YMEHWA B pac-
Mo3HaBaHWN CEMaHTUKW CI0B MO KX CI0BOO6GPA30BaTENbHON CTPYKTYpe.

OrpomHoe 3HayeHune nmeeT 37a paboTa B LWIKOMEe A1 cnabocnblwatmx
JeTeli, rhe CTOWT CreunanbHoe 3afaHne KOMMNEeHCMpOoBaTb HeaopasBuTue
peyn nyTem crieynanbHbIX 3aHATUIA NO HakomneHwto crosaps.fostomy
OfHOM U3 Hambonee BaXHbIX 3afay, KOTOpble TPeOYT CPOYHOro peLue-
HVWS B MeTOAMKe Ana cnabocnbiwawmx, asnsetcs paspaboTka addek-
TUBHbIX METOAOB W CNOCO6GOB 06YUYeHUS A3blKY MpeduKCcanbHO-rnaronb-
HOro cnoBoo6pas3oBaHMA, MOTOMY YTO [/1aroNn 3aHUMaeT 3HauYWTenbHoe
MeCTOo B 00yueHuUM peun cnabocnbllwallmx getein. “YnotpebneHve rnaro-
na fJenaet peyb XXWUBOW, cOLMaNbHO 3HAYMMOW, KpOMe TOro rnaron
obecrneynBaeT Hanbonee NPaBUIbHOE NMOHVMAaHWE U MPOBEPKY MOHUMaHUS
3HayeHua cnosa. KpuTepuil 34ecb OAWH: €CNN YYEHWK MpaBWUbHO Npou-
3BeN fleficTBMe, KOTOpOe nepefaeTt faHHbIM [Narof, 3HA4MT OH MOHUMAeT
ero 3HayeHue” (C. A. 3bikoB, 1977).

M3yyeHune anemMeHTOB NpenKCcanbHO-rNaroibHOro cioBoo6pa3oBaHus
faeT 60nblle BO3MOXHOCTW [N NpoBefeHWs paboTbl, HanpaBneHHOW Ha
rnyboKoe MOHMMaHWe 3HAYeHUs MNPOU3BOAHBLIX CNOB, Ha BbIPAGOTKY Yy
cnabocnblwawnx feTell YMeHWA paunoHanbHO ynoTpebnaTe NpousBOA-
Hble JIEKCEMbI B PeYEBOW MPaKTUKe.

MonbITKOM pelleHns 3Toi npobnembl W SBAAETCA Hawe Wccnego-
BaHMue.
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Mpexxge BCEro Mbl UCXOAUIN W3 NPEANOIOXKEHUS, 4YTO CeMaHTMKa
NpetuKcanbHOro rnarofia OYeHb CAOXKHA Ans BOCMpUATUA cnabocbl-
LalyIMM YYeHUKaMy LennkKoMm 6e3 npeABapuTeibHOro 03HaKOM/eHUs C
ee COCTaBHbIMM 3feMeHTamu. He 3Has Bceli CEMaHTUYECKOW [Ny6uHBI
npedmKcanbHoM cnoBoopmsbl, cnabocnbllwaline 4ETU He MOTYT OTAe/UTb
B Hell rnaBHOe, OCHOBHOE 3HAauyeHWe OT BTOPOCTEMEHHOro BWAOBOrO.
[encTBnTenbHO, B TUMMYHBIX MOAENAX MPOCTbIX HEYCNOXHEHHbIX Npea-
NOXEHWIA, KOTOpble M3y4aloTca B MOAFOTOBUTENbHOM nepuoje (passuTue
peus 1 rpammartuka), B pabote ¢ NpeAnoXeHWem, CNOBOM, TEKCTOM Mbl
VOKe BCTPeYaInCb C MPUCTaBOYHbIMUW raronamu:

1) pacnpocTpaHeHHble MpefioXeHns, KOTOpble OTBeYalT Ha BOMPOC

KOMY?:

a) B [eATenbHOCTM feTeil: Vipa npuHecna Men yunTento;

6) npu o6roBapmMBaHUN PUCYHKOB, KapTUHOK: [leBouyka MpuHecna

TpaBy KopoBe. ManbyuK HaMNA MOIOKO EXKUKY;
2) (hopMupoBaHME YMeHWs 3afaBaTb BOMPOC, KOTOPbIA onpefenseT

MECTO AelCTBUS:

a) B Auanore: Kyga nocTasuTb vallky?

6) npv obroBapuBaHNy KapTUHOK: Kyaa cnpsTancs manbymk?

B TpeTbeM knacce NpoBOAWTCS croBapHas paboTa C rnarosaMu, KoTopble
UMelOT NpUCTaBkK sepe-(nepeckounn), 3-3r (361rauch, 316panucek), pos-
(po36Lwmchb) N COCTaBNAKTCA C HUMU NPefNoXKeHNs.

B ueTBepTOM Knacce npoBOAMTCA HabnjeHWe 3a CNoBoo6pas3oBa-
H/eM C NOMOLLbI MPUCTaBOK, BBEAEHMEe HOBOOOPAa30BaHHbLIX C/OB B
CNOBOCOYETAHWE W MpejfiokeHue, HabnofeHWe 3a 3Ha4YeHUMeM CoB C
pasHbIMM NpUCcTaBKaMu.

OfiHaKo, 3HaHUSA, NONYYEHHbIe B NPaKTUYECKOM MaHe MyTeM MexaHu-
UEeCKOro BBEJEHWSI B CMI0BapHbIA 3amac y4YeHUKOB MPUCTABOYHbLIX Faro-
/0B, He MOryT 6bITb KPEMNKUMU, TaK KaK CEMaHTUKa MOTUBMPOBAHHOTO
rnarofia, YCNnoXKeHHas npUCTaBOYHbIM 3HAYeHWEeM, ManofocTynHa Ans
CaMOCTOATE/IbHOMO0 OCMbIC/IEHNS 3aKOHOB C/10BOO6pa3oBaHus ciabochbl-
LWaLyimMmn feTbMW. VIMEHHO 3TUM MOXHO 06BACHUTL 06pa3oBaHme LLIKOSb-
HUKaMW MPUCTaBOYHOLIX Naronos Tuna 6e36lr, 6esocas, 6e3s13 U T.4.

MpoBepss Hawy runoTtesy, mMbl CYUTANN LenecoobpasHbIM NPOBEPUTL
HalLM NPeANoXeHMs MyTeM KOHCTaTUPYIOLWEero 3KcnepumeHTa, 06Ha-
PYXVB OLUMOKW B YCTHOW W MUCbMEHHOR peun cnabocnbiwalinx yyeHu-
KoB 5 Knaccos Il oTaeneHMa cneumnanbHbIX LWKONA YKpauHbl. Y4YeHUKam
npegnaranmce 10 BWAOB 3afaHuiA, B KOTOPbIX MaTepuan U xXapakTep Bbl-
MOJIHEHNA BapbMpOBasICA B 3aBUCUMOCTY OT LN UCCIe0BaHuS.

B pesynbTate aHanu3a 06LWMPHOro 3KCNEpPUMEHTaNbHOro Matepuana,
KOTOpbI/i XapakTepn3yeT NMOHMMaHWe Ccnaboc/bllwalMMmn eTbMU 3Haye-
H/S CMIOB B 3aBUCMMOCTM OT WX COCTaBa, a Takxe ynoTpebfieHune umMm
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LepuBaTOB, Mbl 3aK/KOUMIM, UYTO MPAKTUYECKOe OBMajeHne COCTaBOM
Cn10Ba, ero Mopgosormein, MoXeT NPOXOAUTb ML NPU HAAUYMK Y cnabo-
CrblLWAaLMX feTeli 3HaUMTENIbHOrO 3anaca CnoB. B cpaBHeHWW co cChbl-
Wwawmmn feTbMU, KOTOpble Ha ONpejefeHHOM 3Tane pPeyeBOro PasBUTMSA
CK/MOHHbI K C€n10BOOOpa3oBaHMi0 (N0 aHanorum 06pa3oBbIBAKOT “HOBblE
cnoBa”, ucnonb3ya o6ueynotTpebumblie CypiuUKCebl U nNpegukebl), Y
cnabocnbiwallmx AeTeil cnoBoo6pa3oBaHMe MOYTU He Habnaanocb. 310
06BbACHAETCA HaIMUYNEM Y YYEHUKOB HM3KOr0 YPOBHS CMIOBApHOrO pa3Bu-
TMA, ANQAY3HOCTbI0 3HAYEHUA TexX CNOB, KOTOPbIMW OHW OBMafeBatoT, a
TaKXXe UrHOPMPOBaHMEM KOHEYHOW YacTbio C/oBa, KOTOpas 4acTo OKasbl-
BaeTcs B 6e3yfapHOM MOMIOXKEHWM U NO3TOMY MOYTW He BOCMPUHUMAETCS
cnabocnbiwawuMm 4eTbMU MM BOCTIPUHUMAETCA XYXXe, YeM KOpHeBas
4acCTb Cn0Ba.JTON XXe NPUYMHOM, a TaKXKe W Tem, YTO NpPednKChbl, Kak u
cypgumKkebl, MMetoT 6onee o6Liee M abCTpaKTHOE 3HAYEHWE, YEM KOpPEeHb,
0OBACHAKTCA MHOTOYUCNEHHbIE CAyYan YynyuweHus npedmKcoB cnabo-
CAblUALMMU AeTbMU WAN WUCNOMb30BAHUS BMECTO HYXXHOro mnpedumkca
Apyroro. 3HadyeHune cnosa y cnabocnbllawmx feTeil, KOTopble NPUXOAAT
B LUKOMY, Yalle BCEro onpefensieTcs KOpHem cnoBa. [MocTeneHHo nog
BAMSHWEM 06YYeHMs, a TAKXXe NPU HanMyMn ONpejeNeHHOro 3anaca cnoB
YUYEHUKN Ha4yMHaT MpakTU4YecKn OBnafeBaTb COCTaBOM cnoBa. CHavana
3TO MPOSB/ASAETCA B YMEHUAX OTHOCUTbL C/I0BO K OMpPefie/IeHHOM rpaMmaTtm-
YecKOW KaTeropuw (4acTu peuu), a 3aTeM B pasfIMUYeHUU CNOB NO COCTaBY
B CUCTEME AaHHOW rpaMMaTUYeCcKOil KaTeropuu.

B npaBwibHOM MOHMMaHUKM COCTaBa OTAENbHbLIX CNOB 6O0MbLUYIO POfb
WrpaeT Ha OMpeAeneHHOM 3Tane peyeBOro pasBUTUA CnabocnblLlaLLMX
JeTeil MOHMMaHWe CEeMAHTUKM KOHTEKCTa, B KOTOPOM BCTpevyatTcsi 3Tu
cnosa. OfHako, Takoe MOHMMAaHNE HEeBO3MOXHO 6e3 MpakTU4YeCcKoro OBna-
JeHWs rpaMmaTMYecKum CTpoeM a3bika. OTClofa NoOHMMaHWe cocTaBa CoBa
TECHO CBA3aHO He TO/IbKO CO CMI0BapHbIM 3anacoM cnabochbillallinx AeTei,
HO 1 C YPOBHEM OBMafeHNs UMW rpaMMaTUYeCKUM CTPOEM Peuln.

CobpaHHbIl HaMKU 3KCNepyMeHTabHbI MaTepuan nokasasn, 4To comno-
CTaB/ieHMe OAHOKOPEHHbIX CMOB B KOHTEKCTe MOMOraeT cnaboc/bialim
[eTAM MpaBWAbHO MOHMMAaTb 3HaYeHWe KaXAoro cnoBa C MPOW3BOAHON ©
06pa3oBaTeNnbHON OCHOBOM, MOTOMY YTO MepBas CEMaHTUYECKU MOTUBU-
pyeTcs BTOPOA M B CTPYKTYPHOM OTHOLUEHWUW SBNSETCA 60Mee CROXHOW,
Yyem ob6pasoBartenbHas.

AHanun3 hakTUYecKoro 3KCNepuMMeHTanbHOro marepuana CBUAeTenb-
CTBYET O HANNUYMM ONpPeLeIeHHbIX 0COBEHHOCTEl NpeguKcanbHO-FNarob-
HOro €n10B006OPa30BaHUA B YCTHOW M MUCbMEHHOI peyun cnabocnbllwallmx
yuawmxcs:

e 3HaHWe cnabocnblWawMMm [eTbMU TOMbKO OLHOI0 W3 3HAYEHUN
npegukca (nepebpaThb KHUTY B 3HAYEHUMN BbIOPATb KHUTY)',
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* amMOp(HOCTb 3HAHWI NIEKCMYECKOTO 3Ha4yeHus npedmkca (nepebpaThb
KOMHAaTYy B 3Ha4YeHUM ybpaThb KOMHATY)',

* OrpaHWYeHHOCTb BfafeHMs NpeduKcanbHbIMK FaroiaMmm B akTUBHON
peuu;

e OTCYTCTBME CTOMKUX (MOCTOSHHbIX) HABbIKOB M3MEHEHWS rpaMmaTu-
YECKMX TNarosbHbIX (opM.

Ha oCHOBaHMM 3TOr0 Mbl CAenanu BbIBOABIL,UTO YYEHUKM MNOYTM He

BNafietoT 3HaHNAMMK:

@) 4TO Takoe Mnpedukc;

6) KakoBbl €r0 BHELLUHWE MPUMETHI;

B) He 3HAIOT CTPYKTYPY NpeduKcanbHbIX rnarosos.

Wcxopsa v3 faHHbIX 9KCMEPUMEHTA, MOXHO MPeAnoNoXnTb, YTo 0byyeHune

cnabocnbllamx yyalmxea npedukcanbHo-rnarobHoMy cr108006paso-

BaHWIO [IO/KHO OCYLLECTBAATLCA B YCNOBUAX peanusauuun creyunanbHbiX

MeToAuK. [ns aToro Heobxofuma pas3paboTka COAepXaHwusa crneymasnb-

HOro 06yuYeHMs 1 ero peanusauuns B nporpammax v yyebHukax Ans cne-

LMa/IbHbIX LIKON cnabocnbllualinx AeTeil. VIMEHHO 3TW 3ajayv v ABAS-

loTCA MOCNeAyOLWMMY 3Tanammn Halleil uccnefoBaTenbCKoR paboThl.

K MPOBNEME OUATHOCTUKIW CNOXHbIX
PEUEBbIX HAPYLLUEHWI Y OETEWN

CgeTtnaHa FOpbeBHa KoHonniAcTas
YHMY wm. M. M. [paromaHoBa, YKpaiiHa

HecmoTpsi Ha HECOMHEHHble YCMexXu B W3y4YeHWM Mpo6AeMbl CAOXHbIX
peuyeBbIX 4eeKTOB M OCHOBAHHOE Ha 3TUX yCnexax COBepLUEHCTBOBaHWE
peabunmTaumnoHHoin paboTbl C 3TUMKU AeTbMK, BOMpoc AuddepeHUManb-
HOM AMAarHOCTUKM W ONTUMMU3ALMU NCUXON0ro-nefarornyeckoro usyde-
H/S N KOPPEKLMOHHOTO OOYYeHUS M BOCMWUTAHMS AeTell C HapyLleHHO
peyeBoli [eATeNIbHOCTbIO OCTaeTcs OTKPbIThIM. CpeAu pasHOO6pasHbixX
peyeBbIX HapyLlUeHWii B [eTCKOM Bo3pacTe 60/bly0 TPYAHOCTb A/
AnddepeHLManbHON  ANarHOCTUKM UM IOroneanyeckoin paboTsl npea-
CTaBNAKOT Takue “coyeTaHHble” HapyLEeHWA KakK, Hanpumep, crteptas
thopMa AnM3apTpUU 1 pUHONANNS.

Hamu, coBMeCTHO €O cneuuanucTammn no YentoCTHO-NULEeBO Xupyp-
raM NPoBeAEHO MCCNef0BaHNe MO BbISBAEHUID M YTOYHEHWUIO NPUYUH Bbl-
paXeHHOro HasafbHOro Tembpa rosioca y feTeil [OLWKONBHOINO BO3pacTta
CO CcTepToi hopmMoin ausapTpun. Jaxe nepBuYHbIE pe3ynbTaTbl Uccnepo-
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BaHMA 0603HaYMNM OMpefeneHHble AMArHOCTUYEeCKNe Mpo6fieMbl, KOTO-
pble CHWXann 3PGeKTUBHOCTL IOroNeAnYecKoin KOPpPeKLMOHHOM paboThl.
Y onpeaeneHHON vactu 06CnefoBaHHbIX [eTeil Hapsgy C 04aroBbIMU
HEBPONOTUYECKUMU MUKPOCUMMTOMaMM OblIN BbISIBNEHbI W aHAaTOMM-
Yyeckn 06ycnoB/ieHHble 0CO6EHHOCTU PaboTbl MbIWLW, HEGHO-TNOTOYHOIO
KOMbLa, YKOPOUYeHNe MAFKOro Heba, a B OTAENbHbIX CAyvasx U NoACcAu-
3ncTble (CyOMYKO3HbIE) pacLye/iMHbl MATKOro Heba.

B gaHHOM cnyvae, eCTECTBEHHO NPeANOIOXNTb 3HAYUTENbHbIE TPYA-
HOCTU B paboTe /I0ronesoB NO NPEOOSIEHUIO THYCABHOCTM Y 3TUX feTeit
TONbKO C aKLEeHTOM Ha [M3apTpuyeckue XapakTepucTuku peumn 6e3 npea-
BAPUTENLHOIO KAMHWMYECKOro o6cnefoBaHMs U ONpPeAeNeHHOro Xupypru-
YecKoro BMeLlaTe/bCTBa C Le/bi0 YCTPaHeHWs aHaTOMW4YecKu 06ycnoB-
NEeHHbIX AeeKTOB MATKOro Heba.

Ha cerogHs ocTaeTcsi akTyanbHOW npo6nema yrny61eHHOro CoBMecCT-
HOF0 WM3YYeHUS YCUAUAMWU MHOTUX CMEeLManMcToB CTPYKTYPbl CAOXHbIX
peyeBbiX AedekTOoB (0CO6EHHO C Y4YeTOM MOCAefHUX AOCTUXKEHWIA B
obnacTy feTCKON HEeBPONOrMM U paHHUX CPOKOB YCTPaHEHUS PasfnyHbIX
HeBGHbIX MAaTONOrMiA) C Lenblo AanbHelero COBEpPLUEHCTBOBAHWUA CUC-
TeMbl KOMMMEKCHOTr0 KOPPKLMOHHO-NeAarornyeckoro BO3AENWCTBMA Ha
JeTeil ¢ TAKeNbIMY HapyLIEHNAMMN peyn.

O MPOBJ/IEMAX OBYUYEHWA POAHOW PEYM
MNMYXNX YHAWNXCA-KASAXOB

K. OmunpbekoBa, K. bekTaeBa
Pecny6nuka KasaxcTaH

3a nocnegHue rofpl CyLeCTBEHHblE U3MEHEHUs, MPOUCXoAsLLMe B Halleid
pecny6imMKe KOCHYNUCb U CMeuManbHbIX YUpPeXAeHWUid, B KOTOPbIX OCy-
LLeCTBNAETCA 06YUYeHNe N BOCMUTaHWE [eTeii-Kas3axoB C YMCTBEHHbIMU U
MCUXOPU3NYECKUMIU OTKIOHEHMAMU. HameTunacb TeHAEeHUWs pacluupe-
HUS 3TUX YUpPEXAEHUI KakK rocyAapCTBEHHOIO Tak U HErocyAapCTBEHHOTO
Tna. B TO XXe BpeMsi HEKOTOpble CreuuasnbHble yuyebHble 3aBefjeHUs ¢
Ka3axCKUM s13bIKOM 06YuYeHMs CTanu 3aKpblBaTbCA M3-3a CO3[aBLUMXCA B
HacTosilllee BPEMS 3KOHOMMYECKUX TPYAHOCTeW C OfHON CTOPOHbI U C
APYroii — OTCYTCTBUS NPOrpamm, Y4YeGHMKOB U APYTrUX METOLUYECKUX
mMaTepuanoB Ha POAHOM S3bIKe.

[JlaHHOe 06CTOATENbCTBO OTPULLATENBHO CKa3bIBAETCS Ha OpraHM3auum
06yuYeHNst M BOCMMTaHWUS feTell 1 He MO3BO/SIeT OCYLLECTBMTb Ha Npak-
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TUKE KOPPEKLMOHHbIe 3afayu, HanpaB/eHHble Ha pelleHne npobnembl
006LIEro M peyeBOro pPasBUTMS U MOATOTOBKM [NYXMX LUKONbHUKOB K
Xu3Hu. K npumepy, HecnbllwalimMe feTW, NOCTynawlime B LWKOAY U3
OTAANeHHbIX OT LEHTpa ay/oB, BbIHYXAeHbl 00yuyaTbCAd Ha PYCCKOM
A3bIKE, YTO MPUBOAMT K BTOPUYHON 3afepXXKe MCUXUYECKUX MPOLEeccoB,
CHWKAeT MOTMBaUMIO Yy4ebHOW [esTeNbHOCTM U B AanbHelilem
MpenaTcTByeT COLManbHOW afanTaLuy BbIMYCKHUKOB. YYNUTbIBas CNOXUB-
LUYOCA CUTYaLMI0 HaMU BnepBble NPejnpUHUMAOTCA NOMbITKW HAYyYHOro
060CHOBaHMA 1 pa3paboTKy METOAOB W COAepPXaHUA 06YUYEeHUS UYTEHUIO 1
PasBUTUIO PeYU Ans WKOM FAYXMX C Ka3axCKUM A3bIKOM 00y4eHus.

UTeHne B LUKOME SIBASETCA He TONbKO MPeAMETOM W3Y4YeHUs, HO U
CpeAcTBOM 06yYeHMs BCeM mpefMeTaM y4yeGHOro nnaHa. Moatomy nepef
Haya/IbHbIMU KflaccaMu CTOMT NepBOCTENEeHHas 3ajavya — HayuuTb feTei
npaBW/bHO, 6erfo, BbIPa3WTE/IbHO W CO3HATeNIbHO 4KTaTb, pa3BMBaTb Yy
HUX YMeHVe paboTaTb C Yy4ebHbIM TEKCTOM M CaMOCTOSITENbHO 4MTaTb
KHUIW. 3BECTHO, YTO MyTb CTAHOBMIEHUS MOMHOLEHHOr0 HaBblKa YTEHUS
y rnyxux feteii 6onee AnuTeneH u cBoebpaseH, yem y chblwauwnx. OH
TECHO CBSi3aH C Mpo6/emMoil 06LEro M peyeBOro PasBUTMS TNYXUX yua-
wmxcs. OBnafieHe YTeHMeM Heo6XoAMMO 1 ANns (HOPMUPOBaHNS NoTrunYe-
CKOr0 MbILWIEHNS, NONYYeHUs U pUKcaLmn 3HaHUA, YCBOEHNUSA MOpPanbHO-
3TMYECKMX NOHATUIA, ANA COLManbHON aganTauuu.

[na popMMpPOBaHMS TEXHUKN UYTEHUS N MOHMMAHUS YNTAeMOro BaX-
HOe 3HayeHWe MMeeT crneLnanbHO MPOBOAMMAs paboTa Haf MpPOM3HOLLIe-
HWEeM, pPa3BUTNEM YCTHOW M MUCbMEHHOW peyn, ee CIOBApPHbIM COCTaBOM
u rpammatmyeckmm ctpoem. Metoguctel C. A. 3bikoBa, A. ®. TOHIUNb-
ckad, M. L. HukntuHa, J1. A. Hosocenos, T. H. Hecteposuuy, E. A. op-
byHoBa, /1. M. BblkoBa M Apyrve MOAYEpKMBaNW, YTO TEXHMKA UYTEHUS
yXMX LUKOMbHWKOB BblpabaTbiBaeTCs napannefbHo C pa3BUTUEM (OHe-
TUYECKO CTOPOHbI peun W TaKUX ee 3NEeMEHTOB, KakK 3BYKOMPOW3HOLUE-
HVe, ronocoobpa3oBaHne, PeryanpoBka fbixaHus, co6i0feHWe nay3 Ha
3HaKax MpenuHaHus, CNOBECHOTO yaapeHus un ophoanmyecknx Hopm. OT-
paboTka apTWKYNALWOHHbLIX HaBbIKOB, NMPOBOAMMAas Ha OCHOBE COXpaH-
HbIX aHanM3aTopoB, MpWM MCMONMb30BaHWM 3BYKOYCU/IMBAKOLLEN annapa-
Typbl MpejnonaraeT MOCTEMEHHOCTb WM MO3TanHOCTb 06yyeHMs, cobnto-
[leHVe COKpalleHHol cuctemMbl oHeM. COOTBETCTBEHHO 3TOMY CTPOMUTCA
paboTa Hag NpaBU/IbHOCTbIO, GETNOCTbIO U BbIPA3UTEIbHOCTbLIO YTEHUS.

[laHHoe MOoNoXKeHNe — OAHO M3 MPOSIBJEHWA KOMMYHUKATUBHOW
CUCTEMbI 0BYYEHUs TNyXuUX AeTeli A3blKy. OCHOBBIBAsSiCb Ha MPUHLMNAxX
[lAHHON CUCTeMbl, POCCUCKMMW CypAonejaroramu COCTaB/eHbl Mpo-
rpaMmbl, Y4eBHUKM M MOCOOMSA ANS LWKOM TFAYXUX C PYCCKAM S3bIKOM
06yyeHns. OfHAKO 3Ta CMCTeMa He MOXeT ObITb MOMHOCTHIO MCMOMb30-
BaHa B LUKOME FNYXUX C Ka3axCKMM A3bIKOM 00Yy4YeHWs, Tak Kak OHa He
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YUNTbIBaeT OCOO6EHHOCTU Ka3axCKOro f3blka, ero (OHETUKY, JIEKCUKY,
CUHTakcuc. Kpome TOro, cBoebpasve KynbTypbl, Tpaguuuii, >KaHPOB
OVKTYeT HEeCKONbKO W3MEeHWTb W  [OMNOJIHUTbL OTAefibHble MOAXO4bI,
KacatoLuecs 06y4eHNs YTEHUIO U Pa3BUTUIO peun ryxux AeTeli-Ka3axos.
Martepuanbl npeABapuTENIbHOTO UCClefoBaHua (MocelieHne U aHaims
YPOKOB 4YTeHWs, HabnofeHne 3a [LeATeNIbHOCTbIO YUYUTENA W yyalluxcs,
aHanu3 KaneHAapHbIX MNNaHOB Y4yuTeneid W [HEBHWKOB HabnoaeHWin)
MO3BOSIMIM  HaM KOHCTaTMpOBaTb CreAylollee: OTMeuyaeTcs  KpaliHe
HW3KUA YpOBEHb YPOKOB UTeHWs, paboTa Haj COAepXXaHWem 4YMTaemoro
mMaTepuana npoBOAWTCA NO YCTapeBLUE CMHTETUYECKOWA MeToankKe — OT
yacTeil K LiesioMy, 04eHb MHOTO BPeMeHW OTBOAMTCA CNOBOTONKOBAHMIO W
yXXe nocne 3Toro yyuTtenb npucTynaet K paboTe Hafj CMbICIOM MNpo-
M3BefeHNa 4Yepe3 YTeHWe TeKCTa y4yalumMucs 1 OTBETbl Ha BOMPOCHI MO
CO/lep>KaHuio NPoOYNTaHHOrO.

Ha faHHOM 3Tane ypoka Yy MHOIMX YYeHWKOB HabnogaeTcs cnabas
TEXHWKa YTEHUS WU TPYAHOCTW B MOHMMAaHWUW Y4ebHbIX TEKCTOB. Y 60/b-
WMHCTBA CTpafaeT 3BYKONPOW3HOLUeHMe, OuyeHb GefileH cnosapb, npef-
JIOXKEHWA arpammartuyHbl, OTBETbI B LEMOM OLHOC/NOXHbI. B ycnosusx
OrpaHWYeHHOro pPeYyeBOro pasBMTMA, HeOoTPabOTaHHOW TEXHWKW YTeHus
rnyxvie [eTU 0Kas3blBaloTCA HACTO/IbKO HEemnoAroTOB/IEHHLIMU K BOCTIPUATUIO
TEKCTa, YTO WM MPUXOAUTCH ONATb B NPOLEcce YTeHUs O0OBACHATL BeCb
CNOBapHbIi N rpaMMaTUYecKnii CoCTas, Ha KOTOPOM MOCTPOEH TEKCT.

OO6yyeHne UYTEHWIO OC/IOXHSAETCA elle U TeM, YTO pevyeBOe Heaopas-
BUTME AeTeil NPOABNAETCA He TOMbKO B OFPaHWYEHHOM CNOBape, W B He-
YMEHUN CTPOUTb MPeS/IoKEeHUs, HO U B KpaiiHeidi 6ecrnomolyHOCTU B
CBA3HON peun. [lanee, Ha ypokax 4YTEHUS He MPOCNEeXMBaeTCsH CBA3b C
ypokamy T1MO, npegMeTHbIMU YpPOKamu, 3KCKYPCUAMW, MOArOTaB/N-
BalOLWMMWU AeTel K BOCMAPUATUIO, OCMBLICIEHWIO W BOCMPOU3BESEHUIO
npoynTaHHoro. Kpome Toro, He yAensercd AO/IXKHOro BHMMaHWA MOAro-
TOBUTENbHON paboTe, B XOA4e KOTOPOIM YYEHUKM LOMKHbI MCMOMb30BaTh
peyeBoil maTepuan, 3ahMKCUMPOBaHHbLIA MMU B CNeuuanbHbIX TeTpagsx,
cnosapax u anbbomax.

B xoge aHanusa cofiepXaHusa TEKCTOB YUMTENAMU He UCMONb30BaIUCh
CXEMbl, MAaHbl, PUCYHKMN, annaukauum, mMakeTbl W T.4., 4TO CNOCO6CTBO-
Bafio 6bl 60/7ee NOMHOMY, TOYHOMY W MPaBWILHOMY MNepeckasy cojep-
XaHuna TekcTa.

C uenblo BbIAB/IEHNS COCTOAHWA HaBbIKOB YTEHWA W MOHMMAaHUA Mpo-
YNTAHHOr0 HaMmn 6blN NPOBeAEH KOHCTATUPYIOLWMIA 3KCNepUMEHT. JKcne-
puMeHTanbHas paboTa nposofgunace B ropofe YemonraHe ANMaTUHCKON
06/1aCTV B LUKONE TNIYXMX C Ka3aXCKUM A3bIKOM 06y4yeHus. VccnefoBaHnem
6b110 0XBayeHOo 36 YenoBek (y4eHUKU 2, 3 n 4 knaccos). cnbiTyemble UMe-
v anarHos “I'ayxota uamM Tyroyxoctb 3 U 4 cTeneHun”. YuJalinecs nepsoro
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Knacca He BOLU/IN B 3KCMEPUMMEHTa/IbHYIO rpynny, Tak Kak Yy 601bWNHCTBA
MepBOK/IACCHUKOB Habt04anock T0/1bKO NOBYKBEHHOE YTEHME.

[na pa3paboTKu MeTOAMKM KOHCTaTUPYIOLLero 3KCrnepumeHTa 6biau
0TOOpaHbl TEKCTbI PasHOro XKaHpa: pacckasbl, CKasku, CTUXuW, 6acHu. Mpu
BbI6Ope TEKCTOB Mbl 06palany BHMMaHMe Ha CTPYKTYPY, KOMMO3ULMIO,
CNOBapHbIA U rpaMMaTUYeCKMl COCTaB, T.e. OHW OblAM NPOCTbI, AOCTYMHbI
W UHTEPeCHbl AN18 yyawmxca. MeTognkKa KOHCTaTUPYIOLLEro 3kcnepu-
MeHTa BK/t0Yana: YTeHue TeKCTa yYeHWKaMu BCyX, OTBeTbl Ha BOMPOChI
yumTens no CofepXXaHuto NPOYMTaHHOIO, CXeMaTUYeCKOe PUCOBaHME.

AHa/IM3 COCTOAHUS HABLIKOB UTEHWA W MOHMMAHUS COLepXKaHus
MPOYUTAHHOIO y4yallummucs 2-4 KNaccoB MNOKa3blBAET, UYTO BblsiB/EHHbIE
HEJOCTaTKM B YTEHUW OKasa/ncCb aHaJiorMyHbIMU TeM, KOTOopble O6blau
onucaHbl B paboTax aBTOPOB, M3Yy4aBLUIMX OCOBEHHOCTW HaBbIKOB YTEHUS
FyXux [eTel C pYyCcCKMM A3bIKOM 06yyeHus. M3yyeHue HaBbIKOB
MpaBWbHOTO YTEHWA MOKas3ano, YTO Ha BCeX 3Tamax o0byyeHus
GO/bIUMHCTBO YYalLMXCS WCKaXanu 3BYKOBOW 06pa3 CnoB, 4mTanu c
MPW3BYKOM, HEMNpPaBW/bHO Ha3blBanu OYKBbl, 3aMEHANN, MOBTOPAN,
MPOMycKa/in, UCKaxann WX, BCTPeYanucb NepecTtaHOBKM GYKB W CNOrOB,
pexe Habnoaanuck aobaBneHuns 6yks, CNOroOB.

B npouecce 06cnefoBaHns HaBblka 6ernoro 4yteHus y npeobna-
Jatowero 60MbLINHCTBA, OCOBEHHO Y BTOPOKIACCHWMKOB YCTAHOBMEHO
NobyKBEHHOE YTeHWe, Cpefu YYeHWKOB TPeTbero W YeTBEPTOro Kracca
No6YKBEHHbI CMOCO6 Yalle coyeTancs C MOCNOroBbiM. MMpy 3TOM, yTO
XapaKTepHo, OyKBbl Ha3blBa/JIMCb MHOrAa C NPU3BYKOM “3”, a 3aTeM C
TPYZOM CKnafblBanucb B cnoru. Mpy nocnoroBoM M nobykBeHHOM 4Te-
HUM [eTU 4YacTO AONYCKanu OWMOKU Ha 3ameHbl, MPOMYCKW, nepecTa-
HOBKM, MOBTOPeHWs OYyKB, C/IOFOB, He YAEpXWBanu B NamsaTh MHOrO-
CNOXHbIA COCTaB C/10B, O4EBMAHO, MO3TOMY OHWM 4YacTO MOBTOPSAAW CAOrU
1 CoBa Npw YTEHUW, MbITAACh NOHATb UX 3HAYEHMeE.

K nepeunTbiBaHWIO TEKCTOB OHWM BO3BpalLanncb M B NPOLLECCe pPUCO-
BaHVA 1 B X04e nepeckasos. MofobHOe noBefeHMe LKONbLHUKOB, N0 BCeit
BEPOATHOCTU, OBGBACHAETCA UX CTpeMieHWem K 60/see MOSIHOMY W TOY-
HOMY BOCMPOMW3BEAEHNI0 COAepXaHusd MpPoYMTaHHOro. Ho HecMmoTps Ha
HeoHOKpaTHOE BO3BpALLEHME K TEKCTY MHOTME YUYEHWKU (hparMeHTapHo
nepefjasasn cofep)KaHue MPOYMTAHHOr0, BCTPEYaIUCH UCKAXKEHUSA,
[ONOSIHEHUSA, NMPUBHECEHNS KaK Yepe3 PUCYHKU, TaK U CamMOCTOSATE/bHbIE
otBeTbl. KonuyectBo M xapakTep OWWOGOK B YyYeHUYECKUX OTBeTax W
pUCYHKax CBWAETENbCTBYIOT O TOM, YTO OHW OOYC/IOBMEHbI HE TONbKO
0COOEHHOCTAMU peyn FAyxXux AeTeil, HO M HEeCOBEPLUEHCTBOM METOLMKM
006yyeHus, He yuuTbiBalowee OCOOEHHOCTU (DOHETUKM, IEKCUKU U CUH-
TaKcuca Ka3axckoro f3blka.
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B xofe 3KcnepuMeHTa Mbl HabMlofanu TUMMYHbIE HEAOCTaTKU B
BbIPA3MTENIbHOM UTEHMW: 3TO HEYMEHWE MONb30BaTbCS FO/I0COBLIMU WHTO-
HaLUWOHHLIMU BO3MOXHOCTSIMW, CAenaTb CMbICMIOBYIO Nay3y, BblaepXaTb
HYXHbIW Temm. Mpy UTEHUWM TEKCTOB TFOSIOC yyalymxcs Gbia FAyX U TWX,
NGO Pe3Ko rpoMOK, 6e3 OTUET/IMBOTO U BHATHOFO NMPOU3HOLLEHMS.

HapylleHMe HaBblKa CO3HATENbHOTO UTEHUs BbISBUMAM 3aTPYAHEHUS
yyawmuxcs B MOHUMaHUW MbICEi, 3aKNOUYEHHbIX B CMIOBOCOYETAHUW W
NpeAnoXeHun. Ha NyTM K MOHWMaHWUIO HemnocpeAcTBEHHOro dakTuye-
CKOT0 COAepXaHWs BCTAKT Npex[e BCEro CMOBapHble TPYAHOCTM — 3TO
MPOCNEXMNBANOCh B CMELLUEHWN CNOB CXOAHbIX MO 3BYKO-GYKBEHHOMY
COCTaBY, YTO MPWBOAWNO fieTell K OWMB60YHOMY MOHMMAHWI0 CMbICna U K
HenpaBUNbHOMY YNOTPe6NeHNt0 CMOB, KpOMe TOFO [eTU He YuuTbiBanu
3HaueHne CypHUKCOB M OKOHYAHMIA, CMELWBaAN C/IOBA MO CMbIC/IOBbIM
MpuU3HaKaM M3-3a HETOYHOTO MOHMMAaHMSI 3HAYEHUS CMOB, UX PasIUYHbIX
OTTEHKOB.

BONMbLWWHCTBO YyyalWuxcs C TPYAOM YCBaMBalOT CMbIC/IOBblE CBS3Y
MeXAay C/IoBaMy M CNOBOCOYETAHUSIMMW, UTO MPOSBASETCH B MCKaXKEHHOM
MOHMMAHUN KaK CamMOro CNOBOCOYETaHMSs, TaK U CMbICMa BCErO TEKCTa.
YKasaHHble TPYAHOCTM uYallle BCTpevanucb npu pasbope 6aceH, CTUXO-
TBOPEHUIA. B TO e Bpems pe3ynbTaTbl KOHCTATMPYIOLLErO 3KCNeprMeHTa
MO3BOMWUAN YCTaHOBMTb, YTO B MpoLecce WCCNeAoBaHWUs HabMoAanoch
onpefeneHHas gUMHaAMUKa B Pa3BUTUM HABLIKOB YTEHUS W B MOHUMaHUW
COflep>XaHnsl MPOYMTAHHOTO, 33 MCKMIOYEHWEM WCKaKeHUs 3BYKOBOIO
o6pasa c/10B, B YaCTHOCTU. Y HEKOTOPbIX YYEHUKOB Y/yULIAETCs CAUTHOE
M NOCNOroBOE YTEHME: MeHblUe CTAaHOBUTCS MPOMYCKOB, MepecTaHOBOK
OYKB ¥ CNOFOB MO CPABHEHWUIO C APYFMMW AE€TbMM, YMEHbLUAETCS HaBblK
Mo6GYKBEHHOTO YTEHWS CPeAn YeTBEPOKNACCHWUKOB, COBEPLUEHCTBYETCS
Gernoe n co3HaTeNlbHOE YTEHNE.

B cBA3M C MOMYYeHHbIMU pe3ynbTaTaMy KOHCTAaTUPYIOLLEro 3KCrepu-
MEHTa Ham MpeAcTaBASETCS OYeHb BaXKHOI crneunanbHas pa6oTa, Hampae-
NeHHas Ha (hOPMUPOBaHUE HABLIKOB YTEHWS W MOHMMAHMUS MPOUUTAHHOTO,
YUNTLIBAIOLLAS CMELUGUKY Ka3aXxCKOTo f3blKa, )XaHpPOoBble OCOGEHHOCTH,
MeXnpeaMeTHbIe CBS3W, NOATOTOBUTE/bHLIE 3Tambl, CNOCO6CTBYIOLME
3heKTUBHOMY YCBOEHWIO M BOCMPOM3BEAEHMIO YNTAEMOTO MaTepuana.
TakuMm 06pasomM, M3 NPOBEAEHHOr0 UCCNEeA0BaHUS MOXHO CAenaTb MPUH-
UMMUanbHbI BbIBOA, YKasblBalOWMA Ha HEO6XOAMMOCTb OMpeaesneHus
Hay4HO-TEOPETUYECKUX W AWAAKTUYECKMX OCHOB M3YyUeHMsS HaBbIKOB
UTEHUS TNYXWUX Yy4Yalliuxcs MAaALWEero LWKoMbHOro Bo3pacTa U pa3paboTKu
KOHLLeNUMU MeTOANYECKO/ PaboThbl MO (hOPMUPOBAHWIO U COBEPLLEHCTBO-
BaHWIO HABbIKOB YTEHMSI W CO3[aHMS METOAMKW 06Y4YeHWUs POAHOI peun
ANS1 LWKON TAYXMX C KAa3aXCKUM 3bIKOM 06YyYeHus.
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KOHUEMTYAJIbHbIE MOAXO4bl
K OMPEAENEHNHKO COAEP>XXAHNA N METOLOB
NMMHIFBUCTUYECKOW MNOArOTOBKW AETEN
K lWWKOJIbHOMY OBYYEHWIO
X MPAKTUYECKAA PEAJTN3ALINA

E. ®. CoboToBUMY
r. Kues, HAW peekTonorum, YkpaiiHa

MoarotoBka feTeil K LKOMbHOMY OOY4YeHUIO ABASETCH  CH0XHOMN
KOMM/IEKCHON Npo6/1eMoii, OXBaTbiBatloLleil BCe cepbl XM3HWM pebeHKa.
PeyeBas rOTOBHOCTb K LIKOMIE — OAWH U3 BaXHEMLUMX acrneKTOB Ha3BaH-
HON Mpo6nemsbl BBUAY TOM POAKU, KOTOPYH WrpaeT pedb B YCBOEHMM
LUKONMbHbIX 3HaHWA W YMCTBEHHOM pa3BuMTUKM pebeHka. PeuyeBas nogro-
TOBKAa aHOMaslbHbIX AETeN K WKOJbHOMY 00y4YeHUI0 NprobpeTaeT 0CobYH0
aKTyalbHOCTb, TaK KakK HapyLlUeHWs CNOBECHON Bepbanv3auuu 1 B LEN0M
CMOBECHOr0 OMOCpefoBaHWs ABAAIOTCA 06LLeil 3aKOHOMEPHOCTbH aHo-
MasibHoro passutus (J1. C. Beirotckuii, B. W. Jly6osckunii). OTKNOHEHUS B
peyeBOM pasBUTUW feTell, BXOAALMe, KaK NpaBu/io, Ha pasHbiX MpasBax B
CTPYKTYpy 60/1ee  C/IOXKHOIMO  CUMMTOMOKOMMNEKca, OTpuLaTtensHo
B/INSAOT Ha YCBOEHME LUKO/bHbLIX MPOrpamMm B LefIOM W, 0COB6EHHO, npeg-
METOB 3bIKOBOI0 LMKNa.

Kak 13BeCTHO, B LUKOMe LETW NPUCTYNartT K TEOPETUYECKOMY M3Yyde-
HUIO A13blKa B CUCTEME JIMHTBUCTMYECKUX MOHATUNA, a TaKXe OBMafeHuto
HOBLIMM BMAaMU peyeBoli AeATeIbHOCTM — 3KCMPECCUBHON NMUCbMEHHOW
peubto (M, B YACTHOCTW, TakMM ee KOMMOHEHTOM, KaK MMUCbMO) W
MMMPECCUBHOW MCbMEHHOI peybto (YTEHUEM).

Wccnegosanms paga aetopoB (6. . AHaHbeBa, C. @. )KyiikoBa,
. H. borossneHckoro, J1. . HazapoBa) noKasbiBalT, 4TO [axe Yyua-
Lmecs 6e3 OTKIOHEHWI B PeYEBOM Pa3BUTKUM UCMbITLIBAIOT 3HAUYUTENbHbIE
3aTpyAHEHUa Npu 0BMaAeHUN NMPUHLMNAMU NpaBonucaHus. Y aeteli xe ¢
HapyLUEHNAMN PEeYeBOro pasBMTUA, He3aBUCUMO OT CTEMeHW WX Bbl-
pPaXeHHOCTW, HabnwaatoTca CTpolikne aucrpadgun n amnsopdorpadpun
(B. K. OpthnHckaa, P. E. JlesuHa, C. B. fkosnes, J1. ®. Cnuposa,
M. H. CagoBHukoBa, V. B. TNpuwenosa, B. B. TapacyH n M. B. Les-
YeHKo). OfHa M3 BaXHENLWWX NPUYMH 3TUX SABAEHUIA — TPYAHOCTH,
MCMbITbIBaEMble KaK HOPMasbHbIMW, TaK W aHOMalbHbIMW AeTbMU MpU
YCBOEHWMW IMHTBUCTUYECKUX MOHATUIA (3BYK, CNOF, CNOBO, MpennoXeHue,
KOpeHb CNoBa, CYy((UKCbl, OKOHYaHWUSA), a TakXe abCTPaKTHO-OTBME-
UEHHbIX rpaMMaTU4Yeckmx 3HauveHuin cnosa. PaboTbl [. H. BorosBeneH-

339



ckoro, C. ®. Xyiikosa, J1. H. Aiigaposoii, A. M. LLlaxHapoBuya noka-
3bIBAOT, YTO YCBOEHWEe Ha3BaHHbIX CTPYKTYp CBA3aHO MNpexze BCero c
YMeHVEeM fefiaTb NpeiMeToOM CBOEro 0CO3HaHWA camMo C/I0BO, ero 3BYKO-
BOM W Mopgonornyecknii coctas. OUeBMAHO, 4YTO 31eMEHTbl 3TOrO
OCO3HaHUS MOXHO copMuUpoBaTb YXe B [AOWKO/bHOM BO3pacTe
(E. ®. CoboToBMY 1 N. 3. CoboTOBMY).

CofepxXaHue W NOTUYECKMIA CTPOA M3yyaeMblX B LUKOME OCHOB Hayk
npeabABAAOT OnpefeneHHble TpeboBaHWA K pa3BUTUIO abCTpaKTHOro
peyeBOro MbllneHns pebeHka. OTBNEYEHHOE PEYEBOE MbILUIEHNE MOXET
OCYLLECTBNSATLCA HAa OCHOBE 0606LEHHbIX 3HAYEHWI, MOHATWIA, e4UHCT-
BEHHbIM CMOCO6OM CyLLEeCTBOBaHMSA KOTOPbIX sBAsieTcA A3blK (/1. C. Bbl-
rotckuii, H. W. )XuHkuH, A. A. JleoHTbeB). O6beM CNOBECHbIX 3HAYEHWI
N MOHATWIA, CTeneHb UX 0606LLEHHOCTU OMpeAenseTca He TONbKO YpOB-
HEM WHTENNEeKTYanbHOr0 pPa3BMTUS YeoBeKa, HO W Camol pa3BepHYTOW
peyblo, a WMEHHO (OpPMMPOBAHWEM CUCTEMbI C/IOBECHbIX CBA3EA WU
OTHOLUEHWI B CO3HAHUWN HOocuTens Asbika (A. P. Jlypusa). B cuay 3toro y
JeTeil faxe C HEPe3KO BbIPAXKEHHBIMU HapYLUEHUMW PEYEBOro PasBUTHUS
oTMevaeTca 6ofee 3amef/leHHOe YCBOeHMe 0606LWaloWero 3HaYeHus
C0Ba, NIEKCMYECKO CUCTEMHOCTU U CNOBECHbIX MOoHATUIA (E. ®. CoboTo-
BMY), UTO BbI3blBaeT HEOOXOAMMOCTb NPOBELEHNS COOTBETCTBYIOLLEN KOp-
PEKUMOHHOI paboTbl C AeTbMW He TOMbKO B MEpPUOS LUKOAbHOMO, HO U
[OLLIKO/MIbHOr0 BO3pacTa.

CnoxuBLUAACS B MpaKTUKe CUMCTeMa peyeBOM MOATOTOBKM aHOMasb-
HbIX AeTell K LUKONbHOMY 06Y4eHUI0 OrpaHMYMBaeTCs, Kak npaBuio, Kop-
pekuueii MMeloWwnxca y feTell Ae(eKTOB 3BYKOMPOW3HOLUEHUS, pa3Bu-
TMeM (pOHEMATUYeCKMUX MPOLECCOB, JIeKCMKO-rpaMmMaTU4ecKoro cTpos
peun (HapawjmBaHUeM NEKCUYECKUX efUHUL, CUHTAKCUYECKUX KOHCTPYK-
LMiA, OTpaboOTKOW HaBbIKOB MPaBW/bHOFO MCNOMb30BaHUA (HOPM COB C
no3nUMi TPAAULMOHHOI NIMHIBUCTUKA W ANAAKTUKKN) 1 0ByYeHnem faeTeit
rpamote. Ha3BaHHOe cofepXaHue v MeToAbl KOPPeKLMOHHO-Npeaynpesm-
TeNbHOro 06y4YeHNs He MOTYT 06ecneynTb, KaK BULHO W3 BblLLIEN3/IOXKEH-
HOro, COOTBETCTBYIOLLErO YPOBHSA NUHIBUCTUYECKON NMOATOTOBKU AeTell K
LWKO/IbHOMY 06YyYeHMI0.

Takum o06pa3om, aHanu3 npobaeMbl MNOKa3biBaeT, 4TO paspaboTka
JIMHFBUCTUYECKMNX OCHOB MOAFOTOBKM [eTell K LUIKObHOMY 06Yy4YeHuto
CBfi3aHa C pelleHnemM 3 OCHOBHbIX BOMPOCOB:

1) nepecmMoTpoOM U OnpeAeneHnemM OCHOBHbIX HanpaBneHWA NUHTBUCTU-

YecKoli NoAroTOBKY;

2) pa3paboTKOl/i HOBbIX METOLONOrMYECKUX MOAXOLO0B K OT6OpY S3bIKO-

BOM0 COAepXXaHus obyyeHus;

3) HaxoxgeHneM 3PGeKTUBHbLIX CNOCO60B (hOPMUPOBAHUA 3TOFO cogep-

XaHus.
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MonbiTaemca 060CHOBaTb HalM MNOAXOAbl K PELIEHUI0 3TUX BOMPOCOB.
AHa3 MOCTaBMEHHON Npo6neMbl, a TakXke nporpamm o06uieobpa3oBa-
TeflbHbIX W CneyuanbHbiX KO/ MO3BOAUAM HaM BbIAENUTb 3aJaun u

COOTBETCTBYIOLLME WM HamnpaBieHWUA JAUHTBUCTUYECKON MOATOTOBKM

JeTel (Kak ¢ HOpMasbHbIM, TaK U OTK/IOHSAKOLWMMCS peyeBbiM pa3BuTUEM)

K LUKONbHOMY 06YYeHut0. 3TO cnefytolme 3ajayn:

dopmupoBaHme y pebeHka B pamkKax MPaKTUYeCKOro oBfafeHus

peyeBoil feATeNbHOCTbI TAaKOr0 YPOBHSI BNajeHUs SI3bIKOM, KOTO-

pbliA:

e 06ecneynT YCBOEHME LUKOMbHbLIX 3HaHWIA, OMpefensieMblX Mporpam-
MaMn 00yYeHUs Hava/bHbIX Kaccos (MocnefHue MOryT 6bITb pasnny-
HbIMW B 3aBMCUMOCTMK OT TUMOB WKoN) (I HanpasieHVe NOATOTOBKN);

e SABWTCA OCHOBOW 418 pa3sBUTUA abCTPaKTHOrO0 PEYeBOr0 MbILL/IEHUS
(M HanpasrieHue);

» 06ecneynt yCcBOEHME 3NEMEHTAPHbIX TEOPETUYECKUX 3HAHWA O A3blKe
Kak WKonbHOM npegmete (I11 HanpaBneHue), a Takxe

e 0BfafieHUe rpamMoToOA M HOPMamMu MNpPaBOMWCAHWUSA, PErynvpyembiMu
(DOHETUYECKMM M POHEMHO-MOP(ONOrUYECKUM NpUHLMNamn (B pycc-
KOM 1 YKpauHCcKoM a3bikax) (IV HanpasneHue).

OCTaHOBMMCA Ha PacCMOTPEHUM KOHLENTyanbHbIX MOAXOLOB K 0T60pY

A3bIKOBOTO COfiepXaHus O00y4YeHWs U cnocoe €ro (OPMUPOBAHUA MO

Ka>KLOMY U3 Ha3BaHHbIX HanpaBneHWii.

TpaguLMOHHbIA NOAX0A K 0TOOpY COfepXKaHUs A3bIKOBOro 06y4eHus

(I HanpaBneHve) CBOAMTCA K ONpPefeNeHnto TUMOB JIEKCUUYECKUX 3HAYeHWU

(0bpasHbIx, 6e306pa3HbIX, AHTOHUMUYHbLIX, CAHOHUMMWUYHbIX, NMEPEHOCHbIX

NT.[A.), CAHTaKCUYECKNX KOHCTPYKLMIA, KOTOpble LOMKHbI ObiTb YCBOEHbI

pebeHKOM K nepuofy LIKONbHOro 00y4eHus, W MOC/ef0BaTeNbHOCTH

(hOPMUPOBAHNSA Ha3BaHHbIX efWHWL, B COOTBETCTBMMW C MOC/efoBaTelb-

HOCTbIO MX MOSABMIEHUA B peun HOpMasbHO pasBuBaroLlerocs pebeHka. He

OTpMLAs 3HAYEHMS U TaKOro NoAxona, Mbl JOMXHbI KOHCTATUMPOBATb, YTO

NpUOBpPETEHHbIE B pe3ynbTaTe Takoro 06y4yeHMs NpakTUYecKne S3biIKOBble

3HaHuA (A3bIKOBble 0606LeHNs) He Jal0T BO3MOXHOCTW MpPeBpaTUTbCS

peyeBoil cucteme pebeHka B rMOKyI0 caMOpasBrBalOLLYOCH CUCTEMY, KO-

TOpas hopmupyeTca B NpoLecce HOPManbHOrO OHTOreHesa.
Mpoun3BefeHHbIA Hamyu MCUXONMHIBUCTUYECKUIA aHann3 OHTOreHesa

[ETCKO peun, aHanu3 NOHATUIA BNafileHWs W OBNafeHUs A3bIKOM Ha npak-

TuyeckoMm ypoBHe (A. A. JleoHTbeB, A. M. LaxHaposuy, M. H. BaTioT-

HeB, [. CnobuH n Ox. puH) JalOT OCHOBaHWe rOBOPUTb O HEO6Xoau-

MOCTU BbIAENIEHNS APYTUX A3bIKOBbIX “3HaHWIA’ MAN 6a3NCHON A3bIKOBOI

komneteHuun (M. H. BaTioTHeB). VIMeHHO oBnafeHwe 3TUMMW “3HaHUA-

MK”, KOTOpble npuobpeTtatoTcs pebeHKOM B npouecce ero obuieHus ¢

OKPY>XaloLWuMmn, [alT eMy BO3MOXHOCTb MOPOXAaTb W MOHWMaTb Oe-
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CYUCNEHHOE KOMMYECTBO BbICKAa3blBaHWM, Pa3fiMyHbIX MO CBOEMY COfep-
XaHuio.

OnpepeneHne 3TUX 3HaHWI ABNAETCA OCOBEHHO BaXHbIM KakK Ans
pa3paboTKy cofepXKaHus A3bIKOBOro 00y4eHMs aHOMasibHbIX [eTei foLu-
KO/IbHOTO BO3pacTa B LeNoM, TaK U B CBA3W C HEO6XOAUMOCTbIO MOAro-
TOBKM MX K WKOMe. He MeHee BaXKHbIM SBNAETCA W OMpefeneHne croco-
60B MpUOGpPeTeHMs 3TUX “3HaHMIA” B MpPOLIeCCe OHTOreHes3a, Tak KakK 370
[laeT OTBET Ha BOMPOC O NyTAX UX (hOPMUPOBAHNS.

Kak W3BECTHO, YKas3aHHble “3HaHWA” pebeHOK W3BEKaeT K3 peun
B3POC/AbIX B npoLecce ee BOCNPUATUA. VX MOXHO CYMTATb YCBOEHHbLIMWU,
Korfa oH oBnajeBaeT OnepupoBaHNemM UMK B npoLiecce NOHNUMaHUA 1 no-
poXAeHnsa COO6CTBEHHOrO BbiCKasbiBaHus (M. H. BAToTHeB, A. M. LLlax-
HapoBu4). Takum 06pa3oMm, “A3bIKOBaf KOMMETEHTHOCTb” MpefcTaBnser
co60ii B 3HaYMTENbHOW Mepe pe3ynbTaT pasBUTUS MPUMEHEHUS A3bIKa, U
TO/MbKO B NpoLecce aKTUBHOro 06LieHNA y pebeHKa BO3HMKaeT YCBOEHMe
Aasblka (A. P. Jlypusa). 9T0 cBUAETENbCTBYET O TOM, 4TO cnocobamu
nNpuobpeTeHNs yKasaHHbIX “3HaHWI” ABNAKOTCA onepauuun C A3bIKOBbIMU
3HaKamun (thoHemamu, mopdemamu, cfioBaMu, MNPeASIOKeHUAMU B Npo-
Llecce NOHMMAHWSA Yy>KOW peun 1 NpoAyunpoBaHms Co6CTBEHHOrO BbICKa-
3bIBaHUA). 0O3TOMY Mbl OTHEC/M 3TV OMepauun TakXKe K COLEepXaHWio
A3bIKOBOM KOMMeTeHUMn. [Mpon3BefeHHbI HamMu CTPYKTYPHbIA MCUMXO-
JHIBUCTUYECKNI aHannM3 AeATeNbHOCTU OBNafieHns PebeHKOM S3bIKOM
Ha NPaKTUYECKOM YPOBHE W [eATe/IbHOCTU WCMONb30BaHUA A3blKa B MPO-
Lilecce HOPManbHOro OHTOreHesa Mo3BOMW/ OMpefeNinTb Kak cofepxKaHue
NINHTBUCTUYECKOW KOMMETEHUMUW B LLEeNIOM, TaK U OTAE/bHbIX €e 3BEHbeB, a
MMEHHO cojepxxaHne POHONOTNYECKOWR, CEMAHTUYECKOW (NeKCUYecKoin) un
rpaMMaTUyYecKoin COCTaBNAIOLWMX A3bIKOBON KOMMETEHLMM W 3Tanbl WX
yCBOEHWA. 3Ta, MO CBOEN CyTW MoAenb (POPMUPOBAHUA pPeyeBOl fesaTesb-
HOCTM B MpoLecce HOPManbHOro OHTOreHesal Mo3BOJIAET BbIABUTL He-
YCBOEHHbIe 6a3KCHbIE A3bIKOBbIE 3HAHWAZ U 06ecneymBatoLLe UX 3HaKoBbIE
onepaumMn B KaXAOM KOHKPETHOM C/yyae W HanpaBUTb KOPPeKLWOHHO-
npefynpeanTensHoe 06yyeHWe Ha pasBMTME MOCNeAHMX C YY4eTOM MeXa-
HW3MOB WX HapyLlUeHWs, onpefensieMbiX XapakTepoM OCHOBHOMO fAedekrta
(ymcTBeHHas oTcTanoctb; 3MP, MOTOpHas ananus, u3apTpua u T.4.).

Mpu oT6ope cofepxaHus obydveHus no Il HanpaBneHWo (OHO B
npuHumMne sBnseTca Hepa3paboTaHHbIM) Mbl MCXOLWAN W3 W3BECTHbIX

1 E. ®. Cob6oToBuY “TICUXONMHIBUCTMYECKAA CTPYKTypa PeuveBoil fesTenb-
HOCTU U MexaHu3Mbl ee jopmuposaHua™ Kues, 1997.

2 E ®. Cob60oT0oBMY “MeTOAMKA BbISBNEHWS PEYEBbIX HapyLUEHWA y fAeTei n
[MarHoCTMKa UX FrOTOBHOCTM K LUKOMbHOMY 06yyeHuto” Kues, 1998 (u. | §1-
84; u. Il 82-84).
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MCMXONOTMYECKMX W MCUXONIMHIBUCTUYECKUX KoHuenuuin (JI. C. Bbi-
rotckuid, H. W. XXnHkuH, A. A. JleoHTbeB, A. M. LLIaxHapoBKY4), cOrnacHo
KOTOPbIM CNOBO (ero 3Ha4YeHWe) TPaKTyeTCs He TONbKO Kak 3/IEMeHT peun,
KOppenupyoLwmii ¢ npoueccammn MblLWAeHNS, HO U MpeXae BCEro Kak
OCHOBHas eAuHuLa co3HaHua. “OHO eCTb peyb W MbILIeHWE B O4HO U TO
e BpeMs, MOTOMY 4YTO OHO €CTb eAWHULA pevyeBoro MbllneHna”3).
JL C. Bbirotckuit, A. A. JleoHTbes, A. M. WaxHaposuy, N. B. Yumuesa
conKaloT (YakT pa3BUTUSA 3HAUYEHUS CNoBa C PaKTOM pasBUTUA CO3HAHUSA:
€C/Y 3HaYeHue C/I0Ba MEHSETCA MO Mepe pa3BUTUA pebeHKa, MEHSEeTCA U
OTHOLLIEH/e TeX CBA3el, KOTOpPble Yepe3 CMOBO OTPaXalT CTPOeHWe ero
co3HaHusA. CnefoBaTenbHO, FOTOBHOCTb pebeHKa K LUKOAbLHOMY 006yde-
HUIO npegnonaraeT cOPpMMUPOBAHHOCTb OMpee/ieHHOro YpoBHA 0606-
LaKoLen (PyHKUMU CNnoBa Kak YCNoBWs, HEOBXOAMMOro [Ans pa3BUTMS
abCTpaKTHO-peyeBOro  MblweHns. Hamu pa3paboTaHO cofepxxaHue
Ha3BaHHOro pasfena oby4eHus.

CopepxxaHue o6yyenmnsa no Il v yactnyHo IV HanpasneHuam (Noaro-
TOBKA [leTeil K YCBOEHWIO TEOPETUYECKUX 3HAHWIA O f3blKe WM UX WCNOfb-
30BaHUIO0 B MpPOLECCe YCBOEHWA HOPM npaBonucaHus) 6bino onpefeneHo
Ha OCHOBaHUW aHanm3a YKasaHHbIX 3HaHWA, MCUXOMOTUN WX YCBOEHUS U
yyeTa 0Cob6eHHOCTEN (hOPMUPOBAHUS PEYEeBON AeATE/IbHOCTU Ha MpaKTu-
YECKOM YPOBHe Y feTeil AOWKONLHOro Bo3pacTa. CofepxaHue 06ydeHus
B [JaHHOM Ccfly4ae cocTaBnseT opMUpoBaHNe rpaMmmaTUyieckKuxX 3HauyeHui
CfloBa pas3HOM CTeMeHW CAOXHOCTU, MoABefeHue pebeHKa K YCBOEHWHO
Cnoco60B 513bIKOBOr0 (3HAKOBOr0) 0603HAYEHMA 3TUX 3HAYEHWUI, (opMm-
poBaHMe HaBbIKOB MPOW3BOJIbHOIO OMNepupoBaHns MOPEONOrMYecKUMn
efVHULAaMK A3blKa W HanpaBNeHHOCTWM BHUMaHWA pebeHka K Moptonoru-
YeCKOMy COCTaBy C/l0Ba W ero OoTAe/bHbIM 3nemeHTaM. CofepxaHue pa-
60Tbl N0 1V HanpaBneHWto YacTUYHO oTpaxkeHo Bbiwe (I HanpasneHue
paboTbl NoABOAUT pebeHKa K YCBOEHMIO (OHEMHO-MOP(OIOrnYecKoro
npuHUMna nucbMa). MOArOTOBKa [JeTell K YCBOEHWIO (HOHETUYECKOro
MpYHUMNA NUCbMa LWMPOKO NpeAcTaBieHa B nuTepatype. B faHHOM KOH-
TEKCTe HaM TO/MbKO XOTenocb 06paTuUTb BHMMaHWE Ha Heob6X0AMMOCTb
yyeTa Mpu NPOBeAEeHMUN 3TOr0 HanpasieHWs paboTbl CMOXHOW CTPYKTYpbI
(hoHemaTuyeckmx npouecco (E. . Cob6oTtoBmy, E. M. FonnyeHko) u
NPUHUMAIOLLMX YYacTue B UX (DOPMUPOBAHUM He TOJIbKO CEHCOPHbIX, HO
1 BbICLUMX MCUXUYECKUX (DYHKLMIA, B 4aCTHOCTU CNYXOBOTO0 BHUMAaHWUS,
namsaTv, cnyxoBoro kKoHutponsa (E. @®. Co6otoBu4y, E. M. [onnyeHko,
3 A [aHunasunuioTe).

3 JI. C. Boirotckmid “MbiluneHue v peub” Mocksa, 1956 c. 49-50.
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OCHOBHbIE HATPABJIEHNA
NVHIBUCTUYECKOW MOArOTOBKY
YMCTBEHHO OTCTA/bIX AETEW
K lWWKOJIbHOMY OBYYEHWNIO

B. B. TulieHko
Knes, HAW gedekTonormm, YkpaiiHa

HapylleHusa peyeBOro pasBuTUSA y [eTeil [OLIKO/IbHOrO BO3pacTa 4acto
ABNAOTCSH MPUUYUHOW LLUKOMBLHON HeycneBaemMoCTW ¥ B MEPBYIO o4epefb Mo
npegMeTaM S3bIKOBOFO LMKMa: POAHON fA3blK, YTeHWe, MUCbMO, pa3BuTHE
peun n 1.0. (E. M. FonuuyeHko, 3. A. faHunasnutoTe, K. K. Kapnen,
P. . NanaeBa, B. I'. MetpoBa, . H. CagoBHukoBa, E. ®. CoboToBUY,
N1. ®. CnnpoBa n gp.). OcCoBeHHO OCTPO 3Ta 3aKOHOMEPHOCTb Mpo-
ABNSeTCA y feTeil ¢ onuropeHmeli B cTeneHuW [e6UALHOCTW, Korpa
CTOMKWE HapyLleHUs MNOo3HaBaTe/IbHOW [eATeNbHOCTU NPUBOASAT KO
BTOPMYHOMY CUCTEMHOMY HEAO0Pa3BUTMIO BCEX CTOPOH ((POHETMUECKOd,
NEKCMYEeCKON M rpaMmMaTnyeckoin) 1 Bcex opm (YCTHOW M MUCbMEHHOI)
peyeBoii feATeNbHOCTU. B cBA3M ¢ 3TMM Npo6iema A3bIKOBOW NMOArOTOBKM
YMCTBEHHO OTCTan0ro pebeHka K LWKOAbHOMY 00YyUYeHU0 ABASETCS OAHUM
13 NPUOPUTETHBLIX HanpaBfieHW AOLIKObHON ONMrohpeHonesarornuku un
noroneguu. B nocnegHee Bpems pelleHWe JaHHOW Npo6naeMbl CBS3aHO C
pa3paboTKoin «KOHLENUUN AMHIBUCTUYECKON MOATOTOBKM aHOMAaNbHbIX
JeTeil K WwWKonbHoMy o06yyeHuo» (E. ®. CoboToBuy, 1997) v eé npaktu-
YeCKOW peanusauueil, NPOBOAUMON nabopaTopueil KOPPEKLUNOHHOTO pas-
BMTUA AeTeil AOWKONbHOro Bo3pacTa WHcTuTyTa gedektonorun AMNH
YKpauHbl.

B cBeTe Ha3BaHHOW KOHLENUWW KOPEKUWMOHHOEe 06yyeHue AOLIKOMb-
HMKOB C HapyLleHUAMU WHTEeNNeKTa MNpPW3BaHo PelnTb TPU OCHOBHbIE
3afauu:

e ctopmMmupoBaTb y pebeHKa Takoi ypoBeHb OBMlafieHUs YCTHOMN peyblto,

KOTOpbIN 6yAeT crnoco6CTBOBAaTb YCBOEHUIO LUKOJ/IbHbIX 3HAHWIA;

e TOATOTOBUTb fAeTell K OBNAfeHUI0 MUCbMEHHbIM BUAOM pEYeBOl

LeATeNbHOCTU (MUCbMOM N YTEHMEM);

e 00ecneynTb rOTOBHOCTb pebeHKa K OBMafeHMI0 LLUKOMbHbIMU 3HAHWS-

Mu 0 A3bike (E. ®. CoboToBUY, 1997).

OpHako peanm3auus Ha MpakTUKEe BbllleHa3BaHHbIX 3afay COMPsHKEHa C
Heob6X0ANMOCTLIO BbIAENNTb B PEYEBON AeATENIbHOCTU pebeHKa ¢ onurod-
peHueli Tex ee COCTaBNAKOLWMUX, KOTopble o06GecnevymBaldT YCBOEHWE
LUKOMbHbIX 3HaHWUI W A3blKa KaK LUKOMIbHOr0 npefmeTa. Pe3ynbTaTbl aHa-
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Nn3a peyeBoil AeATeNbHOCTM YMCTBEHHO OTCTanbIX AeTeil 6—7 neT cBuje-
TENbCTBYHOT, YTO K Hayany LIKOAbHOrO 06YyYeHMS NNLb YacTb M3 Bbllle-
Ha3BaHHbIX COCTaBAALMNX PeYeBOli AeATeNbHOCTU ABASIOTCS CHOPMUPO-
BaHHbIMW (CEHCOPHbI/ M MepLEenTMBHbIA YPOBHU BOCMPUATUA, Napagur-
MaTuyeckas W CUHTarmMaTuyeckas pedyeBble CUCTEMbI), CHOPMUPOBAH-
HOCTb )K€ OTCTaNbHbIX HaX04MTCA Ha HeJ0CTaTOMHOM YPOBHE ANs ycnew-
HOro 06y4eHuns B LUKOSE.

Cpean nocnefHux Hambonee HebNarononyyHbIMU C TOUKW 3PEHUS
rOTOBHOCTM pebeHKa K LUKO/IbHOMY 00YYeHUI0 ABNAIOTCA A3bIKOBbIE OMe-
pausm u BepbanbHble AeCTBUSA, CHOPMUPOBAHHOCTb KOTOPbLIX OMpe-
JenseTcsd YpPOBHEM pasBUTUS WHTennekTa pebeHKa, 4TO W MO3BOAUIO
00bEeAVHNTL MX B TaK Ha3blBaeMbll MHTENNEKTyaNnbHbIA KOMMOHEHT
peyeBOii AesATeNbHOCTU. 3TO OMepauuu BEpPOSTHOCTHOINO MPOrHO3UPO-
BaHWA; CUMY/bTAaHHOrO CUHTE3a; PEeYeBOro, ABUraTeslbHOro W 3puTeNb-
HOro KOHTPONA (CaMOKOHTPOA); A3bIKOBOr0 aHanu3a; pas/fvyHble YPOoBHU
NeKcnyecknx 0606LLeHNIA, AeicTBMe NOHMMAaHUA peyn U T.N. PesynbTaTtb
o6cnefoBaHNs CTaplMX [AOLIKONbHUKOB C OAUTOGpeHueli B CTeneHu
[e6UbHOCTN CBUAETENLCTBYHOT O CUCTEMHOM XapaKTepe HapyLlleHus
WHTENNEKTYa/IbHOTO KOMMOHEHTa MX PeYeBOi AeATeNbHOCTH, 3aBUCMMOC-
TV rNy6UHbI HapYLLEHUA OT YPOBHA YMCTBEHHOIO AedeKTa.

Takum o06pa3oMm, BO3HMKaeT HeobXO4MMOCTb B OMpejesieHUn OCHOB-
HbIX HamnpasfeHW KOppeKLUOHHO-NpeaynpeanTeNbHOr0 06y4YeHus AaH-
HO KaTeropum feTeil, o6ecneynBaroLLero Takoli ypoBeHb C(HOPMUPOBaH-
HOe™  cOCTaBNAKOLWMUX  WMHTENNEKTYalbHOTO  KOMMOHEHTa  pevyeBoit
[edaTenbHOCTM, KOTOopbIli obecrneymBan Obl ycneBaeMoCTb pebeHka B
LKone. CnefoBaTeNibHO, pa3pabaTbiBaeMas HaMmy MeToAuKa NOAroTOBKN K
LUKONbHOMY 06YYEHMIO CTPOMTCS C YYEeTOM OCHOBHbIX 3aday JMHIBUCTU-
YECKOIn FOTOBHOCTW fieTeid, 0603HaYeHHbIX B “KoHuenuuu ...”

OfHOM ©3 UeHTpaNbHbIX Npob6fiem peyeBoli NOAFOTOBKU fJeTeli K
LUKONe ABNseTCA POPMUPOBAHME Y HUX TaKOro YPOBHS peyeBOro pasBu-
TV, KOTOpbI/i obecneuymBan 6bl HOPManbHYH PeyYeBYH) KOMMYHUKALMIO
Kak B OblTy, TaKk U BO BpeMs y4yebHOro npouecca. Ans 3toro pebeHok
[JOMKEH yMeTb TOYHO MOHUMATb Peyb OKPYXalLWux U CTpoUTb B CO-
OTBETCTBUM C A3bIKOBbIMW HOPMaMy CBOW COBCTBEHHbIE BblCKa3blBaHUS.
Takoli ypOBEHb PEYEeBOr0 PasBMTUS MOXET 6biTb JOCTUFHYT MWL NpU
chopmmpoBaHHOE™ y pebeHKa CMCTEMbI A3bIKOBbIX 3HAHWIA (IMHTBUCTU-
YECKUA KOMMOHEHT peyeBOli [eATe/IbHOCTU), a TaKXe [eAcTBuii u
onepauunii, obecneymBatoLWMX MOHUMAHUE W MOPOXAEHUE pPeyeBblX Bbl-
CKa3blBaHUA (KOMMYHUKATUBHbIA KOMMOHEHT PeyeBOi AeATeNbHOCTH).
B CTPYKTYpY MHTENNEKTYanbHOr0 KOMMOHEHTa BXOAAT AeiCTBMA 1 onepa-
Lnn 06enx CTPYKTYp peyeBoii 4eaTeNbHOCTH.
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Tak, dhopMmupoBaHMe A3bIKOBOW KOMMETEHUWW Yy feTell ¢ onurogpe-
HVen BO3MOXHO NWLWb B YCNOBUAX KOPPEKLMOHHOIO 06yyeHus, obecne-
UMBAIOLLEr0 YCBOEHME (DOHETUYECKON, NEKCUYECKON, Mopdonornyeckoi
M CUHTaKCMYECKON CTOPOH A3blKa. B HacTosliee BpeMs faHHas npobnema
paspaboTaHa B wuccnegosaHusx P. W. Jlanaesoi, B. I. [MeTposoii,
E. ®. Co6oToBuY, /1. A. CmupHoBoid, . B. AccmaH u ap. OAHaKo, Kak
MOKa3blBaeT Halle MCCnefoBaHue, CofepXKaHne KoppeKLNOHHO-Npegynpe-
AUTENBHOTO 06yYeHNss HEO6XOAUMO YTOUYHUTL. Tak, OAHUM U3 (DaKTOpOB,
06ecrneynBaroLLMX YCBOEHME HOBOW LUKOMLHOW NEKCUKKM, a CnefoBaTeflb-
HO, 00yCNaBNMBAOLLIMM MOHMMaHNE PeBEHKOM LUKObHON MH(opMauuu,
ABNSeTCA CHOPMUPOBAHHOCTb YMEHUS OMNpeAenuTb 3HauyeHWe He3HaKo-
MOro CnoBa B KOHTeKCTe. B [OLWIKONbHOM BO3pacTe AaHHOe yMeHue ¢op-
MUpyeTca B NpoLecce crneuuanbHO OpraHM3oBaHHOW paboTbl Haj cofep-
YKaHMeM TEeKCTOB, B COCTaB KOTOPbIX BXOAAT HE3HaKOMble C/oBa.

CthopMMPOBAHHOCTb  KOMMYHWKATMBHOIO  KOMTMOHEHTa  peyeBoit
LeATeNbHOCT Y YMCTBEHHO OTCTa/lbIX AOLIKONBHUKOB XapaKTepuayeTcs
[LMCMPONOPLUOHANbHOCTLIO: 3KCMpeccnBHas pedb (MOPOXAEHUE BbICKa-
3blBaHWIA) OMepeXxxaeT B CBOEM Pa3BUTUU WMMMNPECCUBHYH (MOHWMaHMWe
BbickasbiBaHuin) (I'. B. KysHeyoBa, E. ®. Co6oToBuY 1 gp.). Moatomy B
COflepXXaHun  KOPPeKUMOHHO-NpeaynpeanTensHoro  obyyeHms  06s3a-
TeNlbHO [O/MKHA ObITh OTpaxeHa paboTa Mo (HOPMUPOBAHUIO AEACTBUI ©
onepauuii, o6ecneynBaloLLMX NOHUMaHNe peyn.

OAHOM MX TakKMx onepauunii ABnseTcs BePOSATHOCTHOE MPOrHO3MpPo-
BaHWe (YMeHWe onpefiennTb MOCNefyloWmnin aNeMeHT peyeBoi Lenn Ha
OCHOBE MpPeALecTBYHOLWMX 3/1EMEHTOB U A3bIKOBOFO OMbITa WHAMBMUAA)
(. AMnHes, H. b. HoBukoBa). ®opmMuUpOBaHME BEPOATHOCTHOrO Mpor-
HO3MPOBaHWSA AOMKHO OCYLLECTBAATLCS Ha TPeX YPOBHAX: (HOHETUUECKOM
(nepBocTeneHHoOe 3HauyeHue ANs BOCMPUATWSA NUCbMEHHONW peyun), nekcu-
YyeCcKoM (BaXXeH A1 BOCNPUATMS 006enX BUAOB PEYEBON AeATENbHOCTH),
CUHTaKCMYeckoM (BeAyLlLnil ypoBeHb NPOrHO3MPOBaHWS MpU BOCNPUATUN
YCTHOW peun).

Ewe opfHO/ onepauueli, BXoaswleli B COCTaB KOMMYHWKATWBHOIO
KOMMOHEHTa peyeBOi [eATenbHOCTW M 06yCnaBnMBaloLLeil NOHUMaHue
peyeBOil MHOpMaLUK, SBASETCA oOnepauus CUMY/NbTAHHOrO0 OXBaTta
BCEX COCTaBMANLLMNX BblCKasblBaHWA. Ee HeCHhOPMUPOBAHHOCTbL Y feTeli ¢
0/IMrohpeHunein cTaHOBUTCA CYLLECTBEHHbIM MPENATCTBUEM NS MOHMMa-
HMA 06paTUMbIX KOHCTPYKLMWIA 663 CEMaHTMYeCcKOro nokasatens (MoKaxwu
PyYKy KapaHAallom, MOKaxu KapaHgaw pyukoit) (A. P. JNypus,
E. ®. CoboToBMY M Ap.), KOTOpble Hanbonee 4acTo BCTpeyarTCs B yyeob-
HOM MpoLecce Ha YpoKax MaTeMaTWKW, PY4YHOro TpyAa, PpuUCcOBaHuWS.
dopmuposaHue AaHHON onpepauun y AOLWKOMLHWUKOB C 0MTopeHueit
OCHOBbIBAETCA Ha OMpefeseHNN CUHTAKCMYECKOr0 3HAYEHUA CNO0B, BXOAA-
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WMX B MpPeAnioKeHne (Hanpumep: UTO MoOKasaTb? — pPYUKY; YeMm
nokasaTb? — KapaHgjallom T.n.).

PeweHne BTOpOl 3afjayy AUHTBUMCTUYECKOW MNOAFOTOBKW [eTen K
LUKO/IbHOMY 00y4eHUI0 CBA3aHO C (OPMUPOBAHMEM B [OLIKONLHOM
BO3pacTe Ha MpakTUYecKOM YpOBHe OBMafiEHUA A3bIKOM Tex AelCTBUNA W
onepauuii, KoTopble 06ecrneynBarOT YCBOEHME MUCBMEHHOro BuAa peue-
BOI AieATeNIbHOCTM (MMCcbMa 1 uTeHus). K coxaneHnto, YpoBeHb pa3BuTHs
peYeBON fesTeIbHOCTM AeTeli ¢ 0NUropeHnein He NO3BOASET MOSHOCTbLIO
MOArOTOBUTbL MX K OBNAAEHWUIO MUCBMOM W YTEHUEM, OJHAaKO HEKOTOpble
M3 Ha3BaHHbIX OMepauuil, B 4aCTHOCTM OMepaLWs S3bIKOBOr0 aHanusa,
MOTYT 6bITb C(HOPMUPOBAHBI Y HUX YXKE K Hayany LKOJbHOro 0by4yeHus.
B 3HauMTeIbHOW CTEMEHMN BaKHOCTb OnepawLuu A3bIKOBOF0 aHanm3a 1 0co-
6eHHO 3BYKOBOIO O6BACHAETCA TeM, YTO B LUKOAAxX C NpenojaBaHUeM Ha
PYCCKOM W YKPamMHCKOM fA3biKax BeAyLIMM METOLOM 06Y4YeHUs MUCbMY 1
YTEHMWIO ABNAETCA aHANMTUKO-CUHTETUYeCKNiA. K ToMy e chopMmMpoBaH-
HOe” 3BYKOBOrO aHanusa obecneymBaeT oBfafeHue (OHEeTUYECKUM, a
MOP(OMOrMYECKOro aHanm3a — (POHEMHO-MOPHONOrNYECKUMU NPUHLN-
namu npasonucanua (E. M. TonunyeHko, M. A, CaBueHko, E. ®. Cob6o-
TOBUY 1 3. A. laHWNaBnyioTe).

KoppekunoHHas paboTa, HanpasieHHas Ha (OpMMPOBaHWe A3bIKO-
BOrO aHann3a, HaymHaeTcsd C MOP(ONOTMYECKOro aHannsa Ha marepuane
Cy(rKCoB M OKOHYaHWI. [aHHble MOpP(eMbl, Kak MpaBuio, HaxoAsaTcs
oA yaapeHuem, 4to obneryaet ux BblgeneHne U3 coctasa cnoea. Ha cne-
Aytroulem aTane hopMMpyeTcs 3BYKOBOW aHanM3 Ha MaTepuane rnacHbix u
COrNaCHbIX 3BYKOB, HaxoAAWMXCH B CWbHOW no3vuun (yAapHblid rnac-
Hbli B Ha4yane CMoBa, LLEMeBOI COrNacHbli B Hayane CroBa, B3PbIBHOM
cornacHblin B KoHUe cnosa u 1.n.) (B. W. benbTiokos, B. K. OpduHckas,
E &. CoboToBMY).

B cBA3M C NOAFOTOBKON AeTeil K OBNaAEHNIO LWWKOMbHBIMU 3HAHUAMU O
A3blke (TpeTbA 3afjaya JSIMHIBMCTUYECKOW MOArOTOBKM K LUKOAbHOMY
006yyeHMI0) HeobXxoaumo o06ecrneynTb YCBOeHWe pPeGeHKOM 3HayeHus
OCHOBHbIX FpaMMaTW4YeckuUX KaTeropwid: umucna, poja, BuAa, nagexa, u
T.M. (3TOT acnekT NepekInKaeTCs C pelleHWeM MepBoOi 3afaun), a Takxe
NEKCMKO-TPaMMaTmnyecKoro 3HayeHms CrioBa Kak 4aCTW peyun, 4To Mnpef-
OTBPaTUT TPYAHOCTU OBNAAEHUA TakKMMK pasfenaMmy MporpaMmMbl  Kak
“CnoBa, 0603HavatoW e HasBaHMA npeameToB”, “CnoBa, 0603HavatoLINe
Ha3BaHus aeicTBmiA”, “Cnosa, 0603Havallme MNpU3HaKU nNpegmMeToB”,
TIpefnoxeHve” (rnaBHble W 3aBUCUMBbIE YeHbl NpefnoxeHns), “OanH un
MHOr0”, a TaKXXe M3MEHEHMWe C/I0B N0 Nafexamu; pof CyLeCTBUTENbHbIX;
cornacoeaHvie B poje, yuciie W Nafexe CYLWeCTBUTeNbHbIX W npunara-
TeNbHbIX, IMYHbIX MECTOMMEHWI, NOPALKOBbLIX YNCAUTENbHBLIX U FNarosos

MPOoLLeALLIEero BpeMeHM 1 T.1M.
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B nuTepaType ocCBeleHbl OCOBEHHOCTM KOPPEKLMOHHOW paboTsl,
HanpaBfeHHOW Ha YCBOEHWEe YMCTBEHHO OTCTa/lbiMW AeTbMW rpammarti-
yeckux kateropuii (P. W. NanaeBa, B. I'. MeTpoBa, /1. A. CMUpPHOBA,
E. ®. Co6oToBMY 1 ap.). POPMUPOBAHUNE XKE IEKCUKO-TPamMMaTnyecKoro
3Ha4yeHMs CNoBa KakK 4acTW peyn BO3MOXHO B YC/I0BUAX MOCNef0Ba-
TeNIbHOr0 YCBOEHMWS aTpubyTOB YacTeil peun: cemaHTU4YecKoro (HassaHue
npeameta, AeiicTBUSA, NpM3HaKa W T.4.), CUHTAKCMYECKOro (areHT, npegu-
KaT, atpubyT, 06bEKT M T.4.), rpaMMatnyeckoro (Habop onpeaeneHHbIX
rpammaTUYeCKnX KaTeropuii: BOMPOCblI KTO? 4YTO? 4TO AenaeT? Kakoii?
Kakasa? u T.4.).

B kauecTBe OTAENbHOr0 HanpaBneHWs A3bIKOBOW NOArOTOBKM pebeHka
K LUKO/Ie Hamy BblAefieHo (hopMMpOoBaHue onepauum caMmokKoHTpons. C
OJHO CTOPOHbI 3TO 0OBLACHAETCH OrPOMHbLIM 3HAYEHWEM [aHHON ornepa-
LUnM Ans BCeX YPOBHE W BWAOB PeyeBON AesTeNbHOCTU, a C Apyroi —
Heo6XoAMMOCTbI0 (POPMMPOBAHUS CaMOKOHTPOAA B MpoOLecce pelleHus
KaXX[0A U3 BbilleHa3BaHHbIX 3afady. OO6bACHAS HapyLeHUs KOHTPONS W
CaMOKOHTPONS B MepBY0 04epefb HeCPOPMUPOBAHHOCTLIO ero 3TanoH-
HOW COCTaBMSIlOLLEN, OnepaLun CAMYEHUS, a TaKXKe CMYXOBbIX (YHKLWIA,
namsTn, BHMMauma un T1.4. (B. W. BenbTiokos, 3. A. [JaHunaBuuioTe,
A. C. lbiHga, C. /1. Mupcknin, E. ®. Cob6oToBuY, Y. B. YnbeHKOBa), Mbl
npegnaraeM npoBOAWUTL KOPPEKUMOHHYI paboTy Mo [BYM Hanpasne-
HWAM: (hOpMUpOBaHME “A3bIKOBOW KOMMEeTeHUuUW” pebeHKa (3TanoHHas
COCTaB/IfAOWIAA peyeBOi [EeATENIbHOCTM), O YeM peyb Lina Bbllle, W
(hopMupoBaHME CMUYEHNA COOCTBEHHON peun pebeHKa M peun OKpyxaro-
WKUX C SA3bIKOBOW HOPMON, 4YTO [OCTUraeTcs B MpoLecce crneuuanbHo
OpraHn30BaHHbIX YynpaxHeHWid. C LUenbl0 NOArOTOBKM fAeTeli K oOBfa-
JEHUI0 MUCbMOM W YTeHMEM HaMu paspaboTaHa cepus YnpaXHEeHWn Ha
pa3BuTVEe 3pUTENLHOIO W ABUTaTe/IbHOr0 CaMOKOHTPONS.

TakuMm 06pa3om, BbifjefieHne HanpaBneHWs NMHTBUCTUYECKON Mogro-
TOBKM YMCTBEHHO OTCTanbiX feTeii U MeToAuKa COOTBETCTBYIOLLErO
KOPPEKLUMOHHO-NpeaynpeanTeNbHOro 00y4YeHUs npu3BaHbl 06ecnevnTb
rOTOBHOCTb A€Tel K LWKOMbHOMY 00YYeHW0 W NpeaynpeauTb BO3MOXHbIe
TPYLHOCTW YCBOEHMA LUKONbHbLIX 3HaHWIA, B TOM 4ucCiAe M N0 npegmeram
A3bIKOBOI0O LMKNA.
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POPMNPOBAHWE HABbIKOB OCO3HAHHOIO
CIMNCbIBAHNA Y YHALLUUNXCA C TAXENbIMU
HAPYLLUEHVAMW PEYN

H. YepeaHnyeHKo
r. Kues, HMY wum. M. IN. paromaHoBa, YKpaliHa

OfHO 13 OCHOBHbIX 334a4 U3y4YeHWUs POSHOro A3blka B LUKOME ANs feTeit
C TSXKeNbIMU HapyweHuamu peun (THP) aenseTca opMupoBaHue y yue-
HUKOB MPOYHbIX YMEHWU/ W HaBbIKOB FPamMOTHOr0 MMUCbMa. YCMELHOCTb
(hopMMpOBaHUSA [aHHOTO HaBblKa B 3HAYUTENbHOW CTeneHW 3aBUCUT OT
NPUMEHEHUs NPaBUIbHOW CUCTEMbI MUCbMEHHbIX YPaXHEHWA, B pe3yb-
TaTe KOTOPbIX Y AeTeil pa3BuBaeTCs LefeHanpaBfeHHoe HabnlofeHne 3a
A3bIKOBLIMU (haKTaMu, YMEHUe aHann3upoBaTb, CPaBHMBaTbL UM 0606LaTh
C/ioBa M0 UX 3BYKO-OYKBEHHOMY COCTaBY WM NEKCUMKO-rpammaTU4ecKoMy
3HaveHnt0. Hapagy ¢ 3TWM Y LUIKO/NIbHUKOB HEO6X04MMO pa3BuBaTb yMe-
HUe KOHTPONMPOBaTb Cebs B MpoLecce BbIMOJHEHUS YNPaXHEHWNA, 4TO
61aronpusTHO BAMUSAET HA NOBbILEHWE TPaMOTHOCTU UX NUCbMA.

B cucTteMe NUCbMEHHbIX YNPaXHEHWn And peanu3auuy 3TMX 3agad
JOMKHOE BHMMaHWe HeobX0AUMO YAeNuTb TakoMy BUAY NUCbMa, Kak
cnucbiBaHne. Kak cBUAETENbCTBYET aHann3 MeTOAMYECKOW nnTepaTypbl,
CMUCbIBaHME BbICTYNaeT, C O4HOW CTOPOHbI, KaK CaMOCTOATE/IbHbIM W LWK-
POKO PacnpoCTpaHeHHbI BUA NWUCbMa, C APYroi, SBAAETCA OAHUM U3
3((heKTUBHLIX NPUEMOB (HOPMUPOBAHMUA W 3aKpenneHus opdorpadm-
yeckoro Hasblka (H. C. BawyneHko, M. ®. Hesgunoe, C. ®. XKyiikos,
H. M. KaHoHblkuH, K. B. Komapos, H. C. PoxgectBeHckunid, T. K. ¥Ynba-
HoBa 1 ap.).

M. W. MapamMoOHOBa CYMTAET, YTO CMUCbIBAHUE CAYXMT OCHOBON Ans
BbIpaboTKM BCEX HEOO6XOAMMbIX HaBbIKOB MWCbMa W ABNAETCA MEPBbIM
atanom obyyeHus opdorpagpmun. “CnucbiBaHne, CONpPoBOXAaemMoe opgo-
rpauyecknum pasbopom, pa3BUMBAET CaMOCTOATE/NIbHOCTb y4yallmuxcs, 3ac-
TaB/sfeT LyMaTb Haf CNOBOM, NMPUMEHATb K HEMY HYXHOe npasuio” (3).

B nepuog HayanbHOro 06y4eHWs WKOAbHWMKOB ¢ THP cnucbiBaHue,
Kak 1 N6oin Apyroi BMA MUCbMa, HaxXOAMTCA B npouecce (hOopMMpo-
BaHVsA. HabniogeHus yuutenein, noronefos, muccnegosanua (/1. ®. Cnu-
poBa, /. B. KonombiTknHa, O. A. TokapeBa, B. A. fikoBa u gp.), Aeatenb-
HOCTM CMUCbIBaHMA Yy ydyawmxca ¢ THP, a Takxe aHaiv3 pe3y/nbTaTtos
NMPOBEAEHHbIX HaMW 3KCMEPUMEHTOB MOKa3ann HeO4HOPOAHOCTb U Mef-
NIEHHOE pa3BUTME HaBblKa CMUCbIBaHMA Yy ydyawimxca ¢ THP npu cyuwecT-
BYIOLLE/ MeToAuKe 06YYEHUS MUCbMY, HECMOTPSA Ha TO, YTO CNUCLIBAHUE,
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Ha nepBblii B3rNsg, ABNSETCA Hambo/see NErkKUM W LOCTYMHbIM MPaKTu-
YeCcKUM rpamMmaTUHeCKUM YrparKHEeHNEM.

Mopa npaBu/bHbIM HaBbIKOM CMWCbIBAHUA Mbl NOHWMaeM 6e30wmn604-
HOe M 0CO3HaHHOe BOCMpoM3BefeHMe obpasla COBEpLIEHHbIMU cnocoba-
MW CMUCbIBAHUA — CNIOBOCOYETAHUAMU U MNpefnoXxeHMaAMn. o cnosam
E. A. AgamoBsuy, NnpaBn/ibHO CMMcaTb CNOBO — 3TO 3HAYUT HE TOJIbKO
cnucaTb ero 6e3 own60OK, HO N BMECTE C TEM OCMBICAUTL €ro 3HauyeHue u
CBA3b C APYrMMWU C/I0OBAMMW TEKCTa, HE OTPbIBasCb OT MUCbMa, a Mocne
TOro, Kak 3TO0 CNOBO MPOYMTAHO, MOHATO, PacCMOTPEHO, pa3obpaHo,
BOCMPOM3BEAEHO B LIE/IOM M XOpPOLWO 3anoMHunock” (1). imeHHO Takomy
CnucbiBaHMIO Heob6xoAmMMo o6yyaTb feTeil ¢ THP, HaumMHasa Cc nepBbIX
L1aros 06y4eHus.

MexaHn3M CO3HaTeNbHOro CNUCbiBaHUA COLEPXKMUT 06LMe ¢ NUCbMOM
no cnyxy onepauumn (no A. P. Jlypus): aHasn3 3ByKOBOro cocTasa C/0oBa,
nepesof (oHem B rpadembl, “nepekoaupoBaHmne” 3puUTeNnbHbIX CXeM OYKB
B KMHETUYECKYIO CUCTEMY MOC/ef0BaTe/IbHbIX ABUXEHU, HEOOX0AUMbIX
ona 3anucu (rpaeM B KMHembl). OfHAKO MpW CNUCbIBAHWUW Mepej yda-
WMMCS CTOUT 3HaUNUTeNbHO 60Nee nNpocTas 3ajayva, Yem MNpu CiyXoBOM U
CamMOCTOSATeNIbHOM MWCbME: 3pUTE/bHbIA 06pa3 cnoBa y Hero nepepg rna-
3amu. naBHOe — MpaBWIbHO BOCMPUHATb 3pUTENbHbIA 06pa3 CnoBa,
3aNOMHUTL W BOCMPOM3BECTM ero C [MOMOLLbIO Moc/efoBaTe/bHbIX
OBVXeHWI nanbleB pyku. [N 3TOr0 YYeHWK [JO/MKEeH UMeTb COXPaHHbIN
3pUTENbHbIA THO3UC, aHaInM3 U CUHTE3, XOPOLLO PasBUTYIO 3PUTESIbHYIO
NamMsATb, 3pUTENbHOE BHUMaHWE, 3pUTE/bHbLIA KOHTPO/b U 3pUTENbHO-MO-
TOPHYI0 KoopAuHauuio. MoHUMaHue crnucbiBaeMoro maTepuana obecne-
4yMBaeTCs LOCTATOUYHbIM YPOBHEM Pa3BUTUSA YCTHON peun pebeHka. Hapy-
lleHne Kakoro-nnbo MexaHwW3ma, fexallero B OCHOBE OCMbICNIEHHOrO
cnucblBaHUSA, O6yaeT HeraTMBHO B/IMSATb HA YCBOEHWe MPaBUILHOrO CMo-
coba feAtenbHocTu (anropuTma) npu BOChnpousBefeHMn ob6pasya. [o-
3TOMy Mpu pa3paboTKe CUCTEMbl YMPaXHEHW/ Mbl YYNTbIBAIN YPOBEHb
C(hOPMMPOBAHHOCTN TaKUX MCUXMYECKUX MNPOLECCOB, KaK 3puUTeNbHOe
BOCMpPUATKE, NaMATb, BHUMaHWE, KOTOPbIE BbISBUAN Y AeTeil B pesynbTaTe
3KCMEepyMeHTa, a TakXe pe3ynbTaTbl WM3YUYEeHWS HapyLIeHWIA nucbma Yy
peteii ¢ THP, nonyyeHHble apyrumn uccnegosatensmu (P. E. JleBuHa,
A. P. lypua, E. M. MacTiokoBa, M. H. CagoBHukoBa, E. ®. Co6oToBMY 1
[p.). BKlOYEHUe B ypOKM POAHOr0 A3blKa CreuuanbHbIX YNPaxXHEeHWH,
LiefleHanpaBieHHbIX Ha pa3BUTHe Y AeTeil 3pUTenbHOW NnamaTu, BHUMaHMUS,
3pUTENbHOTO KOHTPOJIA, & TakXe 3BYKOBOro aHanu3a W CUHTe3a, NOAro-
TaB/IMBA/I0 YUYEHWKOB K MOHMMaHWIO 3TanoB OCYLLecTB/IeHUs nocnefosa-
TeNbHbIX AeACTBUIA OCMbICIEHHOIO CMUCLIBAHUS.

[ns Toro, 4tobbl CAKUCbIBaHWE ABUIOCH AeCTBEHHLIM MpueMoM ¢op-
MUPOBAHUS HaBblKa FPaMOTHOIO MUCbMA, OHO AO/MKHO OblTb, B NEPBYH
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oyepefb, 6€30WMNO60UYHbIM. [1pM HEOAHOKPATHOM MPaBU/IbHOM CMUCLIBa-
HUM BblpabaTbiBAlOTCA CTONKME MOTOPHO-3pUTeNbHblIE 00pasbl  Cros,
KoTopble 06ecneynBaloT NpPaBubHOCTb MUCbMa Ha HEOCO3HAHHOM 3MMU-
puyeckom ypoBHe. Takum 06pa3om, NpU CMNUCbIBAHUKM, KOTOPOe OCy-
LLecTBSETCA MOA NPaBUNbHOE YETKOe MPOroBapnBaHne, BO3HUKAET CNOX-
Has 1 NPOYHas CBA3b MEXaHWU3MOB Pa3/IMYHbIX aHaNN3aTOPOB — 3pUTESb-
HOro, peye-ABUraTe/lbHOr0 U KMHECTeTMYecKoro. Mpu cucteMaTUYecKoM
MOBTOPEHUM 3TW CBA3M 3aKPennaloTCs, B pe3ynbTaTe Yero 3HauymTeNnbHO
MOBbILLAETCS Ka4eCTBO NMMCbMa y4allnXcs, Tak Kak onopa Ha 3puTeNibHYyIo,
peye-ABUraTeNlbHYI0 W KUHECTETMYECKYH NamsaTb CMNOCOOCTBYET aKTUB-
HOMY HEMpPOW3BOSILHOMY 3arnoMuHaHWI0 o0bpasa cfoBa. ITO 0Ka3blBaeTCA
3(heKTUBHLIM AN 00y4eHUs aeTell ¢ HeAOPasBUTUEM peYnm B CBA3N C
YUYEeTOM OCO6EHHOCTE MPOTEKAHUS Y HUX OCHOBHbIX MCUXUYECKUX
MPOLLeCCOB:  CNOBECHO-/IONMYECKOr0 MblILWAeHUs, BepbanbHON namaTtu,
NPON3BONILHOr0 BHUMAHUSA, KOHTPONA U CAaMOKOHTPONS.

OfHaKo 3MNUPUYECKU A YPOBEHb OBMafeHUs NpaBoOMMCaHWEM Y[A0B-
neTBOpsieT TpebOBaHMA K CMUCbIBAHMIO KaK K BMAy nucbMma. [as Toro,
4yTo6bl CMWCbIBaHWE CTasio MNPUEMOM OOYYeHWs, 3TOr0 HeAOoCTaTO4YHO.
Mcyxonorn v MeTOAMCTbI HaYya/NbHOTO0 06Yy4YeHUA POAHOMY A3bIKY CUU-
TaloT, YTO HaBblK FPaMOTHOrO MWCbMa, KOTOPbIA BblpabaTbiBaeTca B
npouecce W3y4YeHUs ONPefenieHHOro npasuia, O06yCnaBnMBaeTcs He
TOMbKO 3pUTE/IbHO-MOTOPHbLIM 3aMOMUHAHUEM, HO U 06pa3oBaHNeEM MeX-
C/TOBECHBIX accoumaunii (A3bIKOBbIX 0606LLEHMIA) MexXAy cnabbiMu K
CWIbHLIMM NO3ULUAMMW BapuMaHTOB (POHEM B pasHbIX (JopMax OAHOro u
TOrO e C0Ba, POACTBEHHbIX CMOBAX WM PasHblX CNOBaxX B OfMHAKOBOWA
rpammatunyeckoii popme (H. C. PoxxgecTBeHCKniA, C. @. XKyiikoB).

Takum obpas3om, 4na TOro, 4Tobbl CnucbiBaHUe CTano 3MPEKTUBHbLIM
nprveMom 3aKpensieHns opdorpauyeckn npaBuibHbIX HaBLIKOB NMUCbMA,
OHO [JO/HKHO ObITb He TOMbKO 6e30WMn60YHbIM, HO U OCO3HaHHLIM. Oco-
3HaHVie S3bIKOBbIX AIB/IEHWUIA CTPOUTCA Ha MbICAUTENbHBIX Onepauusax aHa-
133, cpaBHeHUs, 0606LLeHns, abcTparnposaHuna. 3Tu onepauun Gopmu-
pyloTcs B pesynbTaTe aHanm3a A3blKOBbIX SBAEHUI W YNPaXHEHWA ¢ uc-
nosiib30BaHMEM MpaBwu/, B MNPOLECCe KOTOPbIX YCTaHaB/IMBAETCA CBA3b
MEXAY A3bIKOBbIMW 3HAYEHUAMUN U NMUCbMEHHbIMU hopMamu.

Bcnefctene HeAOCTaTOYHOW CGHOPMMPOBAHHOCTM WM HapyLUeHUs
OCHOBHbIX MPOLLECCOB MamATM M HW3KOFO YPOBHS Pa3BUTMS omnepauuii
aHanM3a, CUHTe3a, abcTpakuumn, 0606l eHNsA, OrpaHUYeHHOCTU CcnoBap-
Horo 3anaca, fetu ¢ THP ¢ TpyZom 3anoMuHalOT A3bIKOBOW MaTepuarn,
OBNafleBalOT cofepyaHuem opdorpaMM W MPUMEHAIOT 3HaHWUA Ha npak-
Tike (T. A. Bnacosa, I'. C. 'ymeHHas, E. M. MacTiokoBa, L. B. TMpu-
wenosa, E. ®. Co6oToBUY 1 Ap.). B cBA3U € 3TUM 06y4yeHue opdorpaduu
B WIKONe Ans feteit ¢ THP npuobpeTaeT SPKO BbIPaXEHHbIA XapakTep

351



NpaKkTUYecKoin HanpaBneHHocTM. OfHAKO OCyLLecTBAeHME nNpuHUMna
KOPPEKLUMOHHOIO 00y4YeHNs Ha MpakTUKe A0Ka3ano BO3MOXHOCTb pas3Bu-
TMa y geTeil ¢ THP Bbicwux hopM MbICIUTENbHBLIX onepaunii (abcTparu-
poBaHuA, Knaccuukaumm, conoctaBfeHns, 0606l eHNsA) Ha A3bIKOBOM
matepuane. AHanu3npysa cofepxkaHue y4yebHWKOB, Mbl 0BHApYXuUnu, 4to
YNPaXHEHWS Ha CMMUCbIBAHUE 3aHUMAaKT B HUX 60MbLION 06BHEM, KakK U B
NnpakTKe YPOKOB POAHOrO f3blka B MafWwnx Knaccax. Mostomy mbl cuu-
Taem, 4YTO WX BbIMOMHEHWE [O/KHO O6bITb CMeunasbHO OpraHW30BaHo
Takum 06pa3om, 4TOGbl NpakTU4Yeckn BblpaboTaTb y yuvalluxcs HaBblK
opdorpagmyeckn npaBuabHOrO nucbMa. Heo6X0AMMBIMK  YCAOBUAMYU
Takol BbIpabOTKM ABNAOTCS:

* MNOHMMAaHWe 3HAYeHWs CNOB, NPEASIOKEHUA, KOTOPble CNUCbIBAaeT yue-

HUIK;

e MpaBWNbLHOCTb MPOYTEHMS PEYeBOro MaTepuana, KOTOPbI CRMUChI-

BaeTcH;

e opdorpagmyeckas 30pKOCTb;

* CaMOMNpoOBepKa HanucaHHOro.

Llenbto NpoBeAeHHOr0 HamMu crneunanbHOro obyyeHus geteid ¢ THP 6bina
pa3paboTka, yTO4HeHWe U BBeAeHWEe B y4ebHbIV npouecc nocnegoBartesib-
HbIX “llaroB” anroputMa cnucbiBaHua. Mbl npeanonaranu, YTo yCBOeHUe
yyawmMumca anroputMa CrucbiBaHUA MOXKET MpeaynpefnuTb  MexaHu-
yeckoe KOMMpOBaHWE CMOB M MHOFOYMCAEHHbIE OWNGKM, KOTOpbIE CUCTe-
MaTUYeCKMN JOMYCKAOT YYEHVKN BO BPEMS CMUCLIBAHUA.

MpakTuyeckoe oBnafeHWe anropuTMOM CMUCbIBAHUA HayMHaeTcs C
0TpaboTKM OTAeNIbHbIX “lIaroB” anroputma, a 3areM YUYeHWKU TPEeHu-
pyloTCA B MX MCMO/Mb30BaHWM BO B3ammocBss3u. CHayana anroputm Chu-
CbiBaHMA B 00yYeHuUM feTanbHO passopaymsaeTcd. Korga yyeHWKU Ha-
yuyaTCA CO3HATE/IbHO BLINOMHATL BCE [LEACTBMS, MOCAeHWE MOryT ObiTh
nepeBefieHbl B YMCTBEHHbIN MaH U COKPALLEHbI.

ANTOpUTM CNUCLIBAHUA COCTABNASETCHA YYaLLMMUCHA KOMNEKTUBHO MOf,
PYKOBOACTBOM YuMTens W pacnonaraetcs psgom c Jockoi. Kpome Toro,
KaXAblli yYEHUK NoMy4YaeT KapTouKy, Ha KOTOPbIA 3anmcaH BeCb MOPSAOK
LeicTBUIA Npu cnucbiBaHWW. B namsTKy BXOAST Takue AelCTBUS:

1 MpounTaii NpeanoxXeHne, 4TOObI NOHATL Ero COAEPXKaHMe.
MoBTOpPM NpeanoXKeHne BCAyX U Npo cebs, 3anOMHU.

CocTaBb CXeMY MPEAJ/IOXEHNSA 1 NO CXEME NOBTOPU Ero.

Bbigenn oporpaMmmbl, 3anMoMHU KX.

MpounTail NpegnoXeHNe elle pas, KakAoe CN0BO YMTalk No caoram.
3anucbiBaii KaXjoe Cn10BO, NPOroBapmBas cnosa no caoram.
BHMMaTeNnbHO NpoymMTaid CBOKO 3aMuChb.

CpaBHM CBOI 3anuncb ¢ 06pasLoM, NCMpPaBb OLLNOKMU.

PaCKpoeM 3HauYeHMe KaXAoro 4eicTBns B anropuTMe CMCbIBaHUS.

© N A WD
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MpepBapuTenbHOE UTeHWE MNPeA/oKeHUs Heobxoaumo Ans Toro,
4yTo6bl 06€CneynTb NOHMMAaHME TOro, YTO CMUCHIBAET YYEHUK, NpefoTBpa-
TUTb MEXaHW4YeCcKoe KonmpoBaHue cnoB. TpeboBaHMe 3aNOMHUTL Npeano-
XeHWe ABNSAETCH BaXKHbIM NS YCOBEPLIEHCTBOBAHWA CMoOcO60B CMNUCHI-
BaHWA, 4TO, B CBOK O4Yepefb, CMOCOOCTBYET Y/YULIEHUO MNOHUMAHUA
TEKCTa, a TakXXe OKa3blBaeT MOMOXWUTE/IbHOE B/IMAHWE HA YBeIN4YeHUe
o6bema Bep6anbHOM NamaTu.

CocTaBneHne CUHTAKCUMYECKOW CXeMbl MPeSoXeHUs U pacKpbiTue Mo
3TON CXeMe rpaMMaTUyecknx CBA3el Mexay CnoBaMu SBASKOTCA HEOOXO-
OVMBIMW YCNIOBUAMM Ha MepBOHaYabHOM 3Tane 06y4YeHWs CMUCbIBaHUIO.
Heob6xo4MMOCTb 3TOr0 Bbl3BaHa MHOMOYMCNEHHbIMKU OWMKMOGKaMKW  Ha
MPOMYCKN, NCKaXeHUA CTPYKTYPbl NPeaioXeHns, LONYCKaeMbIMU YYeHU-
Kamu npw CrnmncbiBaHUK.

3Tan BblgeneHns oporpaMMm B CNOBax ABASETCA CaMbIM CAOXHbIM
ona peteid ¢ THP. Kak npaBuno, y4eHUKW C peyeBOW MNaToNOrnen He
onpegendalT “onacHble” MecTa B C/N0BaxX, He BbIAENANT CUNLHYKO WU
cnabylo mos3nuumn 3BYKOB. OTO CBUAETENbCTBYET 06 OTCYTCTBUM Y HUX
opthorpagmueckoii 30pkocTn. BbipaboTka opthorpaduyeckoin 30pKoCcTm
OCHOBBIBAETCS Ha PasBUTUM y AeTell 31eMeHTapHbIX A3bIKOBbIX 0606Le-
HUI (hOHEeTUYECKUX, MOPMONOrNUYECKUX, CUHTAKCUUYECKMX), KOTOPbIE 06-
pasyloTcs Ha OCHOBe COMocTaBneHuWs 06pa3oB CNOB (CMYXOBOrO CO 3pu-
Te/lbHbIM, 3PUTENIbHOTO CO 3PUTE/IbHbLIM), & TaKXXe COMOCTaB/IeHNA JIEKCU-
YECKOro M rpaMmmaTMy4ecKoro 3HavyeHus CroBsa.

MoBTOpHOE Opdhorpaduyeckoe UTEHNE NPELNOXEHUA ABNAETCA OGHUM
M3 OCHOBHbIX MNPWEMOB MPEeAYNpPeXxAeHns OWU60K Mpy CrMUCbIBAHWUN.
TpeboBaHMe “umTali Mo cnoram TakK, Kak HanucaHo” fABnseTca 06s3a-
TeNbHbIM Ha BCeX 3Tanax 06y4yeHus, TaK Kak Cnoco6CTBYeT 3anOMUHaHUIO
MpaBWIbHOrO 3pUTeNbHOrO0 o6pasa cnosa. 3anucb CI0B NOJ NPOrosapu-
BaHWe co3faeT ycnoBua ans 6osee YeTKOro M NpaBW/bHOIO OCYLLecTB/e-
HUA (hoHemaTU4yeckoro aHanusa. OflHAKO NPOroBapuBaHWe WCKIHOYaeTCs
B TOM C/lyyae, ecnu y pebeHKa MMEKTCS HapyLueHUs 3BYKOMPO3HOLUEHUS.
UTeHre 3anMMCaHHOr0 YYEeHWKOM NpPeasioKeHUs LO/MKHO OCYLLeCTBAATLCA
no cnoraMm. 310 TpeboBaHMe 0c0o00 BaxHO AN getelt ¢ THP, yunTbiBas
0COBEHHOCTM UX BHMMaHUA. YTO6bl yYeHWK CMOr MPOBEPUTb CBOK 3a-
MUCb 1 CPaBHWUTL ee ¢ 06pasL,OM, OH JO/MKEH YCBOUTbL CUCTEMY [EACTBUNA,
C MNOMOLLbIO KOTOPbIX MOXHO OCYLLECTBUTb MPOBEPKY.

Mo mepe ycBoeHMs AeTbMW “lUaros” CNMCbIBAHWSA anropuTM BbIMOSHe-
HUs AeiiCTBMS NOCTENEHHO CBepTbIBaeTCA:

e npounTali NpeanoXeHne U nocrapaiics ero 3aNOMHUTD;

e npoumnTaii NpeanoXeHue elle pas, YnTas Kaxgoe CroBo No cioram;
e 3anucbiBall, AUKTYys cebe Tak, Kak YnTan NnocnegHuii pas;

* [MpOBepb HanucaHHoe, NCMpasb OLINOKW.
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AHann3 pesynbTaToOB NPOBEAEHHOr0 HaMW 3KCNEPUMEHTanLHOro 06yue-
HVA BbISBUN 3PEKTUBHOCTL pa3paboTaHHOW MeTOAUKU 0B6Y4YeHUs, KOTO-
pas ob6ecneymna GopMupoBaHMe Yy MNaAWNX LWKONbHUKOB ¢ THP npa-
BW/IbHOIO U CO3HATENbHOTO HaBbIKa CMNCLIBAHUS.

Mcnonb3oBaHHasa nuTepaTtypa

1 Apgamosny E. A CnucbiBaHME C KHUIM KakK Mpuem 00y4eHUs rpaMoTHOMY
nucemy. Mockea: AlNMH PC®CP, 1949.

2. TMapamoHoBa M. W. Cuctema opdorpadmueckmx yrnpaxHeHuini B 5 kracce
cpefHein Wwkonbl. AdTopedepaT KaHa,. auc. JleHuHrpag, 1956.
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1950.

O HEOBEXOAMMOCTW PABOTDI
No »OPMNPOBAHWNIO PEYEBbLIX YMEHUN
Y NETEN-PUHONANNKOB

P. OpoBa
Kves HIMY um. M. M. OparomaHoBa, YKpaliHa

B psage nccnefoBaHU pacKpbiBaeTCs B3aMMOCBSA3b MEXAY HENOSIHOLEH-
HbIMW YCNOBUAMWU (HYHKLMOHUPOBAHUA apTUKYNALUMOHHOIO annapara u
BCEM XO[OM PeyeBOro pasBuTUA pebeHKa-puHonanuka. Tak, HeAocTaTou-
Has peuyeBas MpaKTMKa B camblli aKTUBHbIA Mepuoj pasBUTUSA pedyn, nepe-
XMBaHUA, CBA3aHHble C OCO3HaHWeM CBOero fAedekra, B psge Cnyyaes
HeraTMBHasA peakuMs OKPYXawLlmMX OoTpuuaTeNlbHO CKa3blBalOTCA Ha
CTPEM/IEHMM pebeHKa K pe4eBOMY OOLLEHMIO M Ha pa3BUTME CaMOil peun.
3afaveil Hawero-uccnefoBaHNa ABAANOCL OMpefefieHne YpOBHA pas-
BUTUA MOHO/IOTUYECKOW peyn YUYEeHWKOB-PUHOMANUKOB U  CTENEHM
ChOPMUPOBAHHOCTM €8 pasnyHbIX (HOPM, a TaKXXe BbIBNEHWE XapaKTep-
HbIX OCOGEHHOCTE MOHOMOrMYECKOW peyn 3TON KaTeropum pfeTeil. B
3KCNepuUMeHTe MNpPUHUManM yvactue yudawmecs I-I'Y knaccoB peyeBoit
LUKO/bI, YTO MO3BOAUAO HAaM BbIBUTb AUHAMWKY Pa3BUTUSA WU CTaHOBIe-
HWS HaBbIKOB MOHO/IOFMYECKOr0 BbiCKa3blBaHMS. [MONyYeHHbIe pesyfib-
TaTbl aHanM3upoBasNCb B CPABHEHUM C BbIKA3biBAHUAMMW YYEHUKOB
Il Knacca MaccoBOW WKOAbI. 3afaHns, NOA06GpaHHble ANS PELlEeHNs UHTe-
pecylouinx Hac 3aja4y, COCTOSIN B CMeAYIOLWEeM: paccKasaTb 0 COObITUSAX,
OTCPOYEHHbIX BO BPEMEHW OT HECKONbKUX [AHeid A0 [ABYX Mecsues.
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nepeckasaTb TeKCT. [MonyyeHHble MaTepuanbl NOABEPrannuch KoNMMYecT-
BEHHOMY W KayecTBEHHOMY aHanu3y. AHann3MpoBanuCcb 06beM BbiCKa3bl-
BaHWA, UX CoAepXXaTeNlbHOCTb W MOMHOTA, a TakKXe IEKCMYecKasi, CUHTaK-
cnmyeckas U KOMNO3WLMOHHbIE CTPYKTYpbl. Halwun gaHHble nokasanu, 4Tto
cpefHuMe nokasaTenn 06bEMa BbiCKa3blBaHWI YBENUYMBAKOTCS C KaXAbIM
rogom. Hambonee BbICOKME pe3ynbTaTbl NokKasann yyeHuWku IV Knaccos,
O[lHAKO W OHWM 3HAYMUTE/IbHO OTCTalT OT pe3ynbTaToB yYyeHMKoB Il knacca
MaCCOBOW LLKO/bI.

CpaBHUTENbHbIA KOMWYECTBEHHbI aHanM3 CUHTAKCMYECKOW CTPYK-
Typbl BbICKa3blBaHW1 MOKa3as, YTO Ha BCEX rogax 00y4YeHWs B MOHO/Orax
npeobnagatoT NpocTble MpeanoXxeHns. CTPYKTypa CMOXHbIX Mpeanoxe-
HWIA B MOHOMOrMYECKNX BbICKa3blBAaHWUAX AETel-pPUHONAIMKOB OCTaETCA
OTHOCMTENIbHO MPOCTOli, 3TO B 6O/LLUIMHCTBE CAy4aeB fBa MPEeAnoXeHus,
COe[JMHEHHblEe WHTOHALMER UM COMUMHUTENbHbIM COHO30M. WTaK, OfHUM
13 OCHOBHbIX (DaKTOPOB, OMPEeAENsWMnX HeJ0CTaTOYHbI YPOBEHb MOHO-
NOTMYECKON peun aeTell C puHonanuels, aBnseTca 60nee orpaHWYeHHoe
Mo CPaBHEHWIO C HOPMOI MCMONb30BAaHME OCHOBHbIX Pa3psA0B NEKCUKK
(0Cc06EeHHO CYyLLECTBUTENbHbIX, MpWUAaraTeflbHbIX W NPeAnoros); ApPYrum
thakTOpOM, OnpeAensrOUMM OTCTaBaHWE B Pa3BUTUM MOHOMOTNYECKOW
peun, ABNAKTCA TPYAHOCTU pa3BEPTbIBaHWSA CBA3HOIO BblCKa3blBaHUS,
HeJOCTaTOMHO NOMHas Mepefava COAEpPXKaHUS OCBELLaemMOoli TeMbl, Hapy-
LUEHNE KOMMO3ULMUOHHOWN CTPYKTYpbl BbiCKasbiBaHWsA (OTCYTCTBUE HEKO-
TOPbIX CMbICNOBbIX 3BEHbEB, HapyLleHWe NOCNef0BaTeNbHOCTU M3N0Xe-
HMWS MaTepuana). BbllensnoxeHHble AaHHble CBUAETENLCTBYIOT O TOM,
4TO B MPOrpamMmy KOPPEeKLMOHHOro 0byuyeHus aeTeli-puHONaNNKOB LOMXK-
Ha ObITb BK/IKOYEeHa paboTa He TOAbKO MO YCTPaHEHUHO HeAOCTaTKOB
3BYKOBOW CTOPOHbI peyun, HO 1 No (hOPMUPOBAHMNIO PEYEBbLIX YMEHWIA.
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