TARTU UNIVERSITY
FACULTY OF SOCIAL SCIENCES

NARVA COLLEGE
STUDY PROGRAM “HUMANITIES IN MULTILINGUAL SCHOOL”

Jelena Dobrovolskaja

ASSOCIATIVE LEARNING METHOD AS AN ENGLISH LEARNING METHOD
AT EFL PRIMARY SCHOOL

Bachelor’s thesis

Supervisor: Asst. Z. Razinkova, MA

NARVA 2019



Olen koostanud t60 iseseisvalt. Koik t60 koostamisel kasutatud teiste autorite tood,

pohimdttelised seisukohad, kirjandusallikatest ja mujalt parinevad andmed on viidatud.

To6 autori allkiri ja kuupdev



PREFACE

Learning is a very important part of human life. Student’s language acquisition is one of
the most important processes where school education plays a significant role, giving
opportunities for international communication and individual development. The search
for new language-teaching methods is gaining relevancy in the modern education system
as the requirements of modern life, with its quick technological development and the
increasing globalization, make the acquisition of languages even more important. One of
the most important preconditions for efficient language learning is the choice of the most
suitable and effective teaching methods.

The present Bachelor’s thesis titled “Associative learning method as an English
learning method at EFL primary school” aims at finding out the benefits and
disadvantages of associative learning method in comparison with other known
vocabulary-acquisition methods currently used in EFL classes in Estonia. The thesis also
aims at discovering the approaches of associative method practices. The present paper
consists of the Introduction, where the topicality of the issue is discussed; Chapter 1 which
provides the theoretical background of the topic of associative learning method and other
methods; Chapter 2, the practical part of the paper, which describes and analyses the
results of the survey conducted among the students of Narva Language Lyceum; the
Conclusion, which sums up the results of the research and comments on the hypothesis.

The Summary in Estonian is also included in the thesis.
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INTRODUCTION

Compulsory education in Estonian public schools offers up to 10 years of English studies.
Though state examination results are relatively high, whereas the highest score — 89 4p —
was in Tallinn English College in 2018 (Innove statistics), standard curriculum is not
accomplished perfectly by every student. One of the reasons might hide in currently used
teaching methods and, more specifically, their inefficiency. Modern Estonian schools
offer English studies from the first school level (National curriculum for basic schools,
chapter 4, §7). The attention to the foreign language studies confirms the significance of
language for the development of students’ personal skills and abilities. As the national

curriculum states, the purpose of studying a foreign language is

to design students’ foreign language competence appropriate to their age, i.e. ability to understand
and interpret what is presented in a foreign language, to communicate purposefully orally and in
writing, following relevant cultural practices; to understand and appreciate the different cultures,
their own culture and the similarities and differences of other cultures; to understand that it is
necessary to know multiple foreign languages in life (National curriculum for basic schools, Annex

2).

It means that the immediate objective of language studies is to develop a
communicative competence and promote respect for different cultures and readiness to
cooperate internationally.

Speaking of communicative competence, vocabulary is considered one of the
mest essential components of language that effective communication relies on (Oxford &
Scarella 1994). If we compare the roles of vocabulary and grammar in learning languages,
much more improvement is attained by learning words and expressions. McCarthy
(1990:8) said, “No matter how well the students learns grammar, no matter how
successfully the sounds of L2 are mastered, without words to express a wide range of
meanings, communication in an L2 just cannot happen in any meaningful way”. Wallace
(1982: 9) argues for the fact that “there is a sense in which learning a foreign language is
basically a matter of learning vocabulary in a target language”.

Recently, more attention has been paid to vocabulary learning strategies and
techniques. What is more, research in vocabulary learning is viewed as a ‘“promising area
of inquiry” (Ellis 1990: 214). The reason is, for many years, teaching of vocabulary was
neglected in the teaching process. Meara (1980: 1) argues that “vocabulary is considered

as a neglected aspect of language learning that has not significantly changed today”.



Taking into account the lack of attention towards vocabulary-learning strategies
in the past, there is a need for expanding the body of experimental research concerning
the effectiveness of the strategies and methods of teaching and learning English
vocabulary.

Previous studies shows that the sooner the process of learning a foreign language

is started, the more opportunities there are to achieve high results:

The combined advantages of extended time and opportunities furnished by early instruction
probably make it more conducive to attaining the higher levels of second language proficiency,

provided that full advantage is taken of them through effective pedagogy (Genesee 1978).

When the language studies are started and attaining necessary vocabulary skills
becomes important, associative connections should be used to a greater extent. Learner-
generated word meanings should the basis for vocabulary instruction. Understanding of
the word meaning and memory increase when learners are involved in the process.
Consequently, students learn better if they use their own experience and background
knowledge to give definitions to words. “The words serve as labels for concepts and
students associate words to a larger vocabulary and experiences. Vocabulary should focus
on usable words” (Pohl 2003: 22). One of the goals of studying a foreign language is to
attain a skill of verbal communication in this language. It is vital to find methods that can
be successfully applied at the beginner-level and that would not require any previous
linguistic experience in a particular language.

Associative learning meets these requirements as it is known to be one of the most
natural techniques for connecting new words with their meaning as it does not require
any prior knowledge of the new language. “Associative learning is a learning process in
which discrete ideas and percepts become linked to one another” (Merriam-Webster
2019). Associative learning is an essential tool to boost the following more advanced
language development and, in particular, vocabulary development, which usually starts
at primary school and is a basic part of any language learning.

Associative learning, which is mostly based on mnemonics, offers various
methods of organizing, defining and retrieving foreign vocabulary. “Mnemonic devices
are structured ways to help people remember and recall information” (Brigham and M
Brigham 2001: 1). The methods represent different associations which are based on
assonance, characters, rhymes, sounds and situations. Though mnemonical devices can
be modified to fit a variety of learning content despite the learner’s age, they can be
conditionally divided by age-appropriateness. For instance, aforementioned rhyme- and
sound-based associations are more effective when applied in primary EFL classes,
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whereas situational and assonant associations (keyword method) seem appropriate in
secondary EFL classes.

The following paper investigates how associative learning approaches a teaching-
learning process of English vocabulary in EFL classes. For this purpose, associative
techniques and methods are compared with other vocabulary-learning techniques in order
to identify the advantages of each and establish the best way to apply associative learning
methods in EFL classes. The other objective of the following research is to reveal
associative learning method practices in modern schools and, as a scientific contribution,
to suggest possible strategies of associative learning besides the ones that are already in
use.

The research is aimed to answer the following questions:

- What are the benefits of associative learning in contrast to other language
learning methods currently used at basic schools in Estonia?
- How can associative learning method be applied in learning English at EFL.

classes?

The hypothesis of the current thesis is the following: associative learning methods
outweigh rote learning methods by preference among the students due to the efficiency
of associative methods. The hypothesis is based on a previous study. Voytyulevich (2018:
para 1) states that in education, associative method helps to effectively master new words
and expressions through the search for links between words in phrases and collocations.
The use of the associative method in education makes it possible to achieve the goal set
at the beginning of the lesson and aimed at memorizing material. For the purpose of
answering the aforementioned questions and achieving the aims of the research, 11
students of the second stage of basic school studying English as a foreign language were
chosen to participate in this study. The research involves a case-study based on a focus
group interview as well as individual interviews with the English teachers who work with

the same group of students.



1. VOCABULARY LEARNING METHODS

As vocabulary is connected to reading comprehension and one of the vocabulary learner’s
goals is to be able to read and comprehend information in a foreign language, there are
three views concerning reading comprehension and vocabulary, according to Nagy,

Herman and Anderson (1985: 233):

The first view suggests that direct instruction make little differences in terms of vocabulary
development, whereas the second view suggests that direct instruction in specific words is

extremely beneficial. The third view suggest that vocabulary development will be enhanced if

students learn to relate to new concepts to their existing concepts and background knowledge.

Thus, a teaching-learning process should consider the development of the
students’ vocabulary. What is more, new unfamiliar vocabulary is efficiently taught when
direct instructions are focused on relating it to the learners’ background knowledge.

In general, vocabulary teaching methods can be divided into visual, verbal and the

use of dictionary.

1.1 Visual techniques

Visual techniques represent realia, pictures, and mime or gestures. “Realia: which refer
to real objects, are according to Allen sometimes more meaningful than pictures” (Allen,
1983: 24).

Realia means using different real-objects brought by the students in the classroom
or created during the classes. Realia can be applied to help remember written material as
well. With the help of different real-objects students can act out material and associate
physical sensations caused by these objects with specific vocabulary.

Klippel (1994: 115) states that “mime or gesture is useful if it emphasizes the
importance of gestures and facial expression on communication”.

This way, mimes and gestures can not only help indicate the meaning of a word
in a written form, but also in speaking activities because such activities are related to

communication.

1.2 Verbal techniques
Verbal techniques are meant te for illustrative situations, synonyms and antonyms, scales,

definition and categories. Marla, et al (1990: 3) divide verbal techniques into four parts:



1. Definition and illustrative situations. In order to apply this technique, English
teachers are expected to introduce a new word in English through the use of
other word in the same language.

2. Synonyms and antonyms. Synonyms and antonyms are essential in learning
vocabulary as they involve previously learned and known words. Synonyms
are words that have the same meaning as the new word in a given context,
whereas antonyms have the opposite meaning. Sentences can indicate the
presence of antonyms or synonyms, for example, with or or commas and
dashes for synonyms and but for antonyms.

3. Scales. In this technique, related words are presented in scales that combine
both verbal and visual techniques. For instance, in the noun phrase ‘64°
Celsius’, the degree sign is the visual.

4. Explanation. This technique suggests that English teachers explain the use and
the definition of a word using English. Students are expected to comprehend

the explanation and guess the meaning.

1.3 The use of dictionary

Another vocabulary teaching method is the use of dictionary. Similarly to the previous
two techniques, it is used to find out the meaning of new expressions and words. A variety
of dictionaries can be used, from bilingual to pictorial and definition dictionaries. Allen
(1993: 83) suggests that dictionaries are “passport to independence and use them is one
the students-centered learning activities.” What is more, Readence (1995: 35) points out
that “the dictionary definition is shared with a discussion when the words are presented
both in isolated form and in the context”. Dictionaries are an efficient way for finding out

definitions and meanings of words and the words are memorized through this activity.

1.4 Vocabulary retaining strategies
The aim of learning vocabulary is not only to comprehend, but also retain new words. In
order to retain the meaning of words a variety of vocabulary retaining strategies should

be applied:

1. Possible Sentence. The goal of a possible sentence is to help learners determine
the meaning of new words by combining them with known words in the context
that is thought to be possible to be found in a text. Robert, et al (1995: 89), cites
Nagy and Anderson (1991) to clarify that "possible sentence could be used by the

students encounter unfamiliar vocabulary during reading assignment in subject
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matter discussed.” Therefore, possible sentence can be used if the learners’ group

has the ability to imply the meaning of words. The last study conducted by Moore

and Moore (1988) proves that possible sentence was designed to help the learners
to:

a) learn new vocabulary to be encountered in reading assignment;

b) make predictions about sentences to be found in their reading;

c) provide purpose for reading;

d) arouse their curiosity concerning the text to be read.

There are two ways to use possible sentence as a technique. In the first one,
possible sentence is used to help determine the meaning or relationship between the
notions independently. The second way is to use possible sentence to refine the prediction
about the meaning. Although these two means of application are different, both of them
put a great emphasis on identifying the meaning in the context.

2. List Group. Oxford (1990: 41) states that list groups can also be called semantic

mapping. He defines them as

making an arrangement of words into a picture which has a key concept at the center or
at the top, and related words and concepts linked with the key concept by means of lines
of arrow. This strategy involves meaningful imagery, grouping, and associating, it is

virtually shown how certain group words relate to each other.

Regarding the quotation above, it must be mentioned that semantic mapping
regards meaningful imagery, group and association as the main concept. Thus, the third
concept should help the students in memorizing, grouping and associating the words to
be related to each other. When list groups are employed as a meaning vocabulary strategy,
students should be made to associate the vocabulary with the topic taught. The associated
words can consist of listing, grouping etc. Oxford (1990: 41) suggests semantic mapping

as one of the names of this strategy. He states that list groups are

making an arrangement of words into a picture which has a key concept at the center or
at the top, and related words and concepts linked with the key concept by means of lines
of arrow. This strategy involves meaningful imagery, grouping, and associating, it is

virtually shown how certain group words relate to each other.

The above-mentioned semantic mapping involves meaningful imagery, grouping
and associations as the key concept. Richardson (1980) states that “by using imagery the

students can establish an acoustic link by changing the foreign word to similar sounding
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English word”. After that, the learners visualize an image of the word and form an

imagery link interacting with the English definition.

3.

Contextual Redefinition. Similarly;-to possible sentences, contextual redefinition
enables the learners to make a guess about the meaning. Contextual redefinition
also helps provide the learners with a strategy for using context. Hence and
Readance (1995: 37) define contextual redefinition as a strategy where the stress
is on the importance of predicting and verifying the meaning of words. “In this
case, context enables the students to make more informed guess about the
meaning of words in print and to monitor those predictions by checking them for
syntactic or semantic appropriateness as reading progress.” (Hence and Readance
1995: 37). This strategy provides an opportunity for the learners to predict the
meaning. It is important to apply this strategy accurately, so the teacher’s
responsibility is to select new words, make a sentence with them, present them as
isolated words, present them in a context and, as the last step, to use a dictionary
to verify the correctness.

Feature Analysis. Feature analysis is designed to improve learners’ vocabulary
and categorization skills and to identify similarities and differences in related
words and expand and retain vocabulary.

Feature analysis provides a procedure for learning vocabulary through the

categorization. Therefore, the key concept of feature analysis is categorization, which is

related to another strategy — list group. Hence and Readance (1995: 38) suggest that the

simple categorization exercises and strategies can use list group as means of introducing

the concept of categorization.

5. Word Mapping. Word mapping is based on a hierarchical structure of words and

their attributes. What is more, word mapping is useful not only to show a
hierarchical relationship between the concepts but also to develop knowledge on
a topic of the lesson. Applying word mapping is relevant to the students’ learning
process. Robert, et al (1995), as cited by Sanusi (2009: 6) explains that “the key
to success of the word map is the student involvement and discovery that the
strategy used will be more effective.”

Vocabulary Self-Collection Strategy. Vocabulary self-collection is aimed at
promoting the growth in learners’ general and content vocabulary knowledge.
This strategy is based on students’ prior knowledge and experience. The teacher’s

responsibility here is to ask the learners to choose several new words they feel are
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important to comprehend the text and identify them. After that, the words are
defined and recorded so the learners have an opportunity to learn about the words

before they read the whole text.

7. Levin’s Keyword Method. The Keyword technique is a mnemonic strategy in
which the learners make a keyword, which looks or sounds like the original, in
order to connect new data with a psychological image to help recall the target
word. Dealing with keyword method, Wenden and Rubin (1987: 43) state that
mnemonic strategy may be meant as “aiding memory” in which the students can
memorize and retrieve the vocabulary met, learned and discussed in the
classroom. It can also refer to “memory trick” where the students may use a
retrieval plan to be developed during the encoding process and using mental
imagery, which can be both visual and verbal. In general, mnemonic strategy
helps the learners store verbal data and retrieve it for communication means.
Concerning the use of keyword method in mnemonic strategies, Oxford (1990:
62) explains that the combination of sounds and images in this strategy offers an
easier way to memorize the material in the new language.

The strategy involves two steps. Firstly, learners (with the help of their teacher, if
necessary) distinguish a familiar word in one’s own language or another language that
sounds or looks like the new word. Secondly, students generate visual picture of the new
word and the familiar one interacting somehow. Keyword method is known as a means
of helping the students memorize new vocabulary in harmony with the sound or the image

conducted.

1.5 Theoretical background of associative learning method

1.5.1 Associative learning method as an academic learning method

Association has been one of the main themes in theories of learning. The concept of
association was initially accepted by Aristotle, though it found place in developing
psychology of learning through the works of British philosophers, such as Locke and
Hume, in 17-19* centuries. Laws of association — the concept founded by Aristotle — are
synthesized principles by which the ideas are combined in conscious experience. In the
19 century the concept of association became widely accepted among such
psychologists, such as Wilhelm Wundt and Hermann Ebbinghaus, who observed the
association of one word to every succeeding word in lists as the main mechanism in

learning.
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In order to define “associative learning”, the term has to be observed from several
perspectives. Merriam-Webster gives associative learning the following definition:
“Associative learning is a learning process in which discrete ideas and percepts become

linked to one another” (Merriam-Webster 2019).

Associative learning involves the encoding of relationships between events, for example, between
two stimuli or between a stimulus and a response. Associative learning is distinguished from non-

associative learning, which involves only a single stimulus (Weidermann and McNally 2011).

Associative learning is used in its broader meaning in order to encompass memory
for the connection between events and it consists of other forms of short-term and long-
term memory.

The definition of associative learning from the article Neuroscience of Associative
Learning causes the need of defining the term “conditioning”. Conditioning is a simple
form of learning involving the formation, strengthening, or weakening of an association
between a stimulus and a response (Merriam-Webster 2019). That means that behavior
can be modified using a stimulus and a response, depending of the response it produces.

As an academic learning method, associative method is seen as one of the
components of innovative learning technologies. Voytyulevich (2018: para 2) defines
associations as connections that arise under certain conditions between two or more
mental formations (sensations, motor acts, perceptions, ideas). In education, associative
method helps to effectively master new words and expressions through the search for
links between words in phrases and collocations. The use of associative method in
education makes it possible to achieve the goal set at the beginning of the lesson and
aimed at memorizing material. Associative method allows to structure the process of

memorization, develops the level of concentration and attentional set-shifting.

1.5.2 Main principles of associative learning method in education
Associative learning has found its application in education because associative learning
can not only be a powerful behavior-management tool but also a vocabulary-teaching
mechanism.

In English vocabulary acquisition, association is an attempt to connect two words
that have a similar meaning, whereas the first one is in Russian and the second one — in
English. That is to say, association is a virtual connection between two or more objects,

which can be things, feelings, thoughts, ideas etc., where the recollection of one entails
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the appearance of the other in our imagination. Here are some associative methods that

contribute to learning English as a foreign or second language (EnglishDom 2014):

Association based on assonance. Association based on assonance takes place
when one English word resembles the Russian one phonetically. For example,
English “clever” can be compared with Russian “kneBep”, “ship” — “mmn”,
“ditch” — “muub” etc. In this case, a learner remembers the word using the
association with the word he already knows. In order to acquire such word-
pairs, it is recommended to associate them as collocations: “ymHbIll KieBep”,
“kopabab ¢ wmnamu” and “puyb B siMe”. This particular associative method is

especially efficient in primary language classes as children-learners are

usually good at visually imagining such collocations.

The mnemonic technique, where association is based on assonance, is known as

the keyword method. In his definition, Hulstijn (1997: 204) suggests:

The keyword method comprises three strategies: 1) an L1 or L2 word, preferably referring to a

concrete entity, is chosen based on acoustic/orthographic similarity with the L2 target word; 2) a

strong association between the target word and the keyword must be constructed, so that the

learner, when seeing or hearing the word is immediately reminded of the keyword; 3) a visual

image must be constructed combining the referents of the keyword and the target word, preferably

in a salient, odd, or bizarre fashion in order to increase its memorability.

2. Association based on a situation. English words can be associated with

3.

situations. For example, the word “embarrassed” can be remembered if the
learner recalls and associates it with the situation he/she felt embarrassed in.
In this case, emotions and feelings play a significant role. Student’s brain
remembers emotions and pins words onto them.

Association based on a character. This method presupposes linking
vocabulary to appearance or/and personality. For instance, if we describe a
famous Russian character Shapoklyak, it is easier to remember such
vocabulary as “hat”, “nose”, “evil”, “bad”, “sly”. The reason is, when the
learner visualizes the association, he adds a picture to the just-learned words.
This method guarantees better results if the picture is presented to the learner
with the words he needs to remember. It is also characterized by a minor
probability of forgetting the words as they become saved in long-term

memory.
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4. Association based on a sound. Association operates on the basis of the sound
that the word symbolizes. For example, English word “bang”, which stands
for a sound of knocking, can be easily learned when imagining how a monk
knocks on a huge copper gong. There are some words that sound the same as
the objects that are represented by these words. For example, “knock”, “beep”
etc. In addition, it is useful to present such words to learners accompanied with
the sound so it would be even easier to make an association for auditory
learners who attain more knowledge by hearing the information.

5. Association based on rhymes. Associations are combined into one image with
memorized words. This makes it easier to remember and retain vocabulary.
This technique is suitable for memorizing small chains of words. It is helpful
to make little poems to teach irregular verbs in English. For example, “bring
— brought — brought” — “nHecy 6purage 0yTepopon”’. The key is to make a
rhyme for a line of three verbal forms. It is easier for beginners to learn a
rhymed line but this method is efficient for both beginners and advanced
learners.

Another important term connected to associative learning, is “mnemonic devices”.
Mnemonics is a learning technique that helps information retention. Mnemonics help
encode any new information in a way that allows to store and retrieve it efficiently. In
other words, mnemonics help associate new information by connecting it to something
more accessible. That is to say, it presupposes the transformation of new information into
something simpler for learner to perceive. Mnemonics is a basis of associative methods
for memorizing new foreign words. It is present in all above-mentioned associative
learning methods. It allows for better retention of the information. Mnemonic devices
help use material from long-term memory to assist easier memorization (Carlson and Neil
2009: 245).

The point of associative methods of memorizing information is not to cram
material but to create associative chains that help remember new words more efficiently.
Mnemonics is commonly used in learning foreign languages. The principle is to exchange
difficult foreign vocabulary with some words from a language that the learner already
knows. It is helpful to find link words — words that are pronounced in a known language
the same as the target word, then associate them by visual or audial context. A common

example of mnemonics in learning English, is the word “puddle”. Its mnemonic model in
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Russian is the following: “s Bc€ majan u najgan B my>ky”. As we can see in this example,
mnemonics is also built on assonance.

Mnemonics is not only used for learning new vocabulary but for memorizing
grammatical rules as well. For instance, the rule based on an acronym OPSHACOM is
used to memorize the canonical order of several adjectives standing before the noun

phrase (Campbell 1991):

OP (OPinion) - general opinion of the object: nice, great, excellent etc;

SH (SHape) - geometric description of the object: big, triangular etc;

A (Age) - indication of age: young, old, ancient etc;

C (Color) - color of the object: green, orange, reddish etc;

O (Origin) - the origin of the object: British, Estonian, Russian etc;

M (Material) - the material which the item is made of: steel, wooden, plastic etc;

Example: Nice big old black Italian leather jacket.

Effective application of mnemonic devices requires development of creative
devices, which is often resources- and time-consuming. The students should not be
prevented from developing their own mnemonic devices besides those that are suggested
by the teacher. Developing individual mnemonic devices will help the students memorize
new language more easily. The most effective devices are usually the most simple and
meaningful. In the classroom, teachers are advised to use mnemonic associations at the
appropriate time with the appropriate instructions. This way, their highest effectiveness

will be achieved (Seay, McAlum and Harry 2010: 33-47).

1.5.3 Experience of use

Ronald Gray, the language teacher from Taejon University, Korea, describes his
experience of teaching English as a foreign language (EFL) in his work. He describes his
experience using the example of teaching prepositions of place (on, at, under, near etc)
by means of loci methods (Gray 2001: para 3).

Loci methods are mnemonical methods that are based on visualization using
spatial memory of familiar surroundings. He begins to write several basic words on the
board (TV, bathroom, bed, desk etc), then the students are told to close their eyes and
imagine their own house and place these objects there in their imagination. After that,
students mentally move to another room and do the same. On the second day, the students
are asked to write down what they remember about how their objects were placed. Then,

when the teacher introduces new vocabulary (prepositions of place), he writes down a
16



simple sentence, for example, “A black cat is on the floor”, so that this sentence clearly
illustrates the meaning of the term “on”. After introducing all the necessary prepositions
and asking the students to recall the placement of objects in their memory palace, he
allows them to memorize the phrases such as “The desk is in my room”, using
surroundings that are familiar. Making a plan of a house and making students place the
objects how they want is useful as well. The reason is: “The memory palace selected will
serve as a template for storing images and as a framework for relating differing concepts

in a meaningful way” (Gray 2001: para 3).

1.5.4 Advantages of associative learning methods
As mentioned above, mnemonics is a basis of associative methods for memorizing new
foreign words. It is a set of techniques and methods that facilitate the memorization of the
necessary information and increase the amount of memory through the formation of
associations. The most beneficial aspect of mnemonics is its flexibility. The alternations
are easy to make. Through the example of R.Grey’s experience, to learn any additional
prepositions of location, teacher and the students can construct more streets, rooms,
buildings, both mentally (imaginary places) and visually.

Another advantage is its good retrievability. Building associations helps organize,
define and retrieve information. Because most of the uses of this technique rely on
imagery, the processing of the information happens on a deeper level, which increases

important connections and, as a result, the retrievability.

As an associative method, mnemonics has a certain naturalness. F. S. Bellezza and
B. G. Reddy (1978) state that mnemonics organize data similarly to the way we organize
it daily. During our regular day we unconsciously distinguish familiar and easily
memorizable information. Later, new knowledge can be easily recalled if we use the more
easily remembered background setting. For example, it is easier to memorize a new
acquaintance’s name Ivan, if one’s brother’s name is also Ivan and this fact comes to
mind during the introduction.

According to Gray (2001: para 4), this method also provides a psychological
boost. Mnemonics shows students that there are various and interesting alternatives to
simple cramming. This method makes students active participants in the process of

learning a language, makes them think and teaches organizing data efficiently.

1.6 Associative learning VS Rote learning
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Associative learning is often compared and opposed to rote learning. Though it is difficult
to identify which one of them is more effective, there are some advantages and
disadvantages in both. To begin with, rote learning is memorization of data based on
repetition. Some of the examples of rote learning include learning the alphabet, numbers
and formulas. Rote learning is considered a necessary step in learning certain subjects,
such as Math or Physics. The benefits of rote learning include the ability to quickly recall
basic information and the development of fundamental knowledge. However, there are
also some disadvantages. Rote learning does not contribute to maintaining focus and
interest. It does not allow for a deeper understanding of a topic, nor does it encourage the
use of communicational skills. There is no connection between new and previous
knowledge and it may result in a wrong understanding of a concept as it does not explain
it.

As mentioned before, one of the associative strategies is keyword method. The
disadvantages and advantages of associative learning can be seen through the example of
keyword method. Campos and Gonzalez (2003) attribute ineffectiveness of keyword
method to participants “lack of training”. They investigated in four experiments the
effectiveness of the mnemonic keyword method using two groups of adults and
adolescents. In all the experiments, the rote method was more effective than the keyword
method for both adolescents and adults.

Regarding the aforementioned study, one of the reasons of ineffectiveness of
keyword method as an associative method, is the lack of training. As a learning method,
associative learning has its disadvantages and necessary preconditions that should be

applied before and during the teaching-learning process.

1.7 Possible disadvantages and necessary preconditions
Hence, Nagy and Anderson (1991) as cited by Robert et al (1995: 325), reveal some
existing disadvantages of applying the keyword strategy, and they are:

The first it could be time consuming for the teacher to generate keywords and their accompanying
image. Second, the visual images initially used are teacher-provided, not students-provided. This
way, they are less involved in their own learning. Thirdly, the extent to which students can transfer

the keywords techniques to other areas of study is relatively unknown at this time.

Continuing to analyze possible disadvantages of associative methods through the
example of keyword method, it is possible to state that the efficiency of associative

methods depends on three aspects of the teaching-learning process: recoding, relating
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and retrieving. It requires recoding skills from the learners so they could transform a
new word into something more meaningful and simpler. What is more, the effectiveness
of the strategies also depends on the student’s involvement, intended time of the process
and the length of a target word.

The application of associative learning and mnemonics involves a decent amount
of work for a teacher and may appear time-consuming, complex and impractical. It
requires a careful explanation, creativity, patience. Although, if all the requirements are
met, the higher results are achieved. While the mnemonic method produces much greater
retrievability than the traditional methods, it also has an advantage of maintaining
students’ interest, especially if the method is correlated with their culture. Although, it is
necessary to consider that there are some limitations that can be met during the process
of associative learning, which mostly depend on context, time limits, learners’
involvement and mnemonic skills.

According to Bartosz (2016: para 7), the limitations include:

a) Some people (especially adults) are reluctant to create vivid images and crazy stories.

b) Some people (especially adults) are unable and/or unwilling to resign from using previously
learned strategies.

¢) Using mnemonic devices for memorizing words is time-consuming (especially at the
beginning).

d) Using mnemonics requires more effort (especially at the beginning) than rote-learning.

e) Mnemonics don’t guarantee understanding.

f) Learning with mnemonics lacks context.

Having learned about aforementioned limitations, it is necessary to identify some
preconditions that provide efficient associative learning. The key concept of an effective
associative teaching-learning process is explanation and preparation. Wang, Thomas and
Ouellette (1992) describe the procedure of preparation through the example of English-

French keyword method:

The logic of the keyword method was explained in detail. The students were told that first they
would be taught to associate each French word with a sound-alike keyword. After they learned
these well, they would be provided with the English equivalents of the French words. At that time,
they were to visualize an interactive image involving both the keyword and the English equivalent.
The experimenter then presented a sample word and described how a keyword and the English
equivalent word could be linked in a mental picture. The importance of generating an interactive

image was explained and emphasized (Wang, Thomas and Ouellette 1992).
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Referring to the idea that mnemonics are not transferrable between people, the

author describes an example from his experience:

But many of the associations might be a stretch to understand, or might not make any sense at all.
If you take a room full of people and you say, “Create a mnemonic to help you remember the
Italian word dove means where” you will get a range of answers. Even if you say, “Let’s use a
dove as the mnemonic since it’s spelled the same,” there will be people who reject that association.
There will be others who, instead of thinking of a bird flying to a particular location, will think of
Dove soap or Dove chocolate. Any attempts I have made in the past — even for the purpose of
demonstration — to pass on pre-constructed mnemonics have at best only been marginally

successful (Wang, Thomas and Ouellette 1992).

Overall, it is advised to use mnemonics only for high-value content instead of
overusing it. Mnemonics for vocabulary tend to be more efficient and natural once the
structural system is in place. It means that the content should be based on structural
patterns and include thoroughly selected vocabulary. Another recommendation is to
consider carefully what material needs and can possibly be stored in learners’ memory

before creating mnemonics for the class.
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2. PRACTICE OF ASSOCIATIVE LEARNING IN ESTONIA

2.1 Description of the survey

The aims of the practical part of the Bachelor’s thesis is to establish students’ perception
of different learning methods and efficiency of those methods in vocabulary acquisition
as well as to identify preferences for associative learning methods or other vocabulary
learning methods among the students, as well as the reasons for these preferences. First,
it is necessary to find out how students of Narva Language Lyceum explain associative
learning and the way associations are created in English classes. Do they have an
understanding about how to memorize English vocabulary using associations? Secondly,
there is a need to find out which vocabulary acquisition methods are used in English
classes and if associative methods are among them.

In order to achieve the aforementioned aims, the survey involves a focus group
interview with students studying English as a foreign language and two individual
interviews with the English language teachers of Narva Language Lyceum. In both cases,
the interviews were held in the Russian language as it is the native language of the
students, the teachers and the interviewer and allows to receive more information about
the uses of different methods. Thus, the interview provides comfortable and habitual
language environment in order to achieve more objective results.

The focus group interview was based on the open-ended questions which were
developed by the author. The focus group interview allows for collecting both narrative
and observational data from the participants in the interactive environment. As a result, it
helps collect natural and authentic responses.

The target group of the survey are students of the second stage of basic school
who study English as a foreign language and English language teachers who work with
the same group of students. One group interview and two individual interviews were
combined in order to build a case study. In total, 11 students and 2 teachers were
interviewed. Interviewed students were 12-14 years old and studied in the sixth grade. All
of the students had been familiar with the interviewer as their Estonian language teacher
by the time of the interview, which served as the basis for the selection of the group. The
previous acquaintance with the teacher allowed to develop a habitual environment and

avoid distraction which can be caused by an unfamiliar interviewer.

Appendix 1 consists of permissions for the interview from the students’
parents/caretakers. The transcription of the individual interview with the teacher is

presented in Appendix 2. Some of the replicas, such as greeting replica are deleted from
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the transcription as they do not carry any relevant meaning. Appendix 3 consists of the
replicas of the students which were recorded during the interview. The focus group
interview was not recorded with any recording devices in order to avoid any possibly
distractive or stressful influences. The students expressed their concern about the
recording device so it was decided not to use it. It allowed for collecting more honest and
minimizing the effect of distracting factors. Instead, the records were made in writing.

The analysis of the interviews is presented in the Analysis of the Results of the Survey.

2.2 Analysis of the Results of the Survey

The first group of questions of the survey was aimed at finding out the perception of
different vocabulary-learning methods among the students. The group was asked to
discuss which learning methods they prefer when it comes to vocabulary acquisition. The
first group of questions consisted of the following questions: “Which methods do you use
to memorize new English vocabulary in class?”, “Which methods do you use to memorize
new English vocabulary when you study at home?” “How do you use these methods? Can
you describe the process?”. It turns out, rote learning methods outweigh associative
learning methods by preference among the group. The correlation is 9 students to 2. The
students named the methods they used for independent vocabulary-learning. The group
uses the following methods for memorizing new vocabulary and preparing for spelling
tests on a regular basis:

a) word cards and dictionary (the idea of these methods is to hide the column/side
of a card, where English translation is written, and try to recall the word in
English seeing only Russian translation, then move you hand or rotate the card
and check yourself) (8 students);

b) association based on assonance (some students develop associations with
similarly sounding words in Russian) (2 students);

c) pictures and visualization (1 student from a group draws small pictures for each

of the word and memorizes the words by visual memory).

The methods are presented in popularity descending order.

The second group of questions was aimed at finding out which vocabulary
learning methods are found the most efficient among the group. Besides, the students
were asked to explain why they prefer the methods. The students were also asked to
compare the efficiency of rote learning methods and associative learning methods. Before

that, the concepts of both associative and rote learning methods were explained to the
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group. The second group of questions consisted of the following questions: “What
methods do you find the most effective?”’, “Do you prefer to cram new words? Is it
efficient from your point of view?” “Why do you prefer rote learning?”” Rote learning
methods are found the most efficient among the group. The students give the following
reason for the preference for rote learning methods: rote learning is more efficient when
new vocabulary needs to be memorized within the shortest possible time. Thus, students
cram new material before the tests.

The third group of questions was aimed at comparing associative learning method
with other methods and consisted of the following questions: “How would you explain
associative learning?” “How do association occur?”, “Have you ever learned a word by
associating it with something else?” Before the group was asked to scale and compare
rote learning methods with associative learning methods, there were several steps that
needed to be done. First, the students were asked to discuss their own perception of
associative learning. To answer the question how associations occur, the students agreed
on the opinion that associations are formed by similarities and analogs. Then, some of the
students shared their experience of memorizing English vocabulary using associative
methods. Here are some of the examples with the student’s explanation:

a) Moonlight — the word was met in the lyrics of the student’s favorite song and,
along with this, the word stands in the end of a rhymed line (“spotlight, moonlight

— get your mood right”). The student points out that she memorized the

pronunciation through the rhyme and the translation out of curiosity.

b) Key — the word was associated with a person who had this word inside her

Instagram account nickname.

After discussing the examples, the group started expressing their thoughts on
associative methods. The students were asked the following questions: “What are your
reasons for not using associative methods for memorizing English words?” “Do your
English language teachers give examples of associations?” “Do they explain how to
associate new vocabulary?” “How does your teacher help you memorize new difficult
words?”. After discussing the examples, the group started expressing their thoughts on
associative methods. The group points out that the process of associating can sometimes
be unfortunate and inefficient. The reason is, the association in Russian can be easily
memorized but the link with the English word tends to become lost. Another reason for
associative methods’ inefficiency, which was pointed out by the group, is connected to

the teachers’ choice of methods. The group claims that their English teachers don’t
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usually give ideas for association. In case of particularly advanced vocabulary, which is
difficult to memorize through the regular methods used in the class, teachers provide the
class with two methods of memorization. The first one is oral repetition of the difficult
word. The students repeat the word together with the teacher several times. The second
method is more visual — the students are asked to write the word on the desk and in case
any spelling errors are made, other students are welcomed to correct.

Then, the students were asked a question “What helps you learn new vocabulary
aside from the teacher’s methods?” and a question “Would you like to change anything
about the current process of studying new vocabulary?” As for the teaching-learning
process and its aspects that the group finds the most efficient and comfortable (as they do
not require much effort and are not time-consuming) and that the group wishes to change
about their current learning process, the group states two aspects:

a) When the dialogues are used in order to memorize the new vocabulary, it is more
efficient if the dialogues are not crammed but improvised. The students find that
in this case, they feel more motivated to learn new vocabulary.

b) New vocabulary should be divided by topic. The students think it is more difficult
for them to memorize new words when they come from various fields and present

a “mixed” list.

The interview with the teacher was aimed at observing different vocabulary-
teaching methods from the teacher’s point of views, including the choice of methods used
in classes, reasons for that choice and the influence of the methods on students’ learning
process and results.

The teacher was asked “What vocabulary-teaching methods do you use in your
classes?”, “Do you use associative learning methods?”, “How do students react to
associative methods and other methods?” “Which methods are preferred in your
classes? Why?” The teacher pointed out the following vocabulary-teaching methods that
she uses in her classes:

a) Use of dictionaries;

b) Oral repetition;

c) Exercises “Fill the links”, “Make a sentence”, “Match a picture with a word”

(use of new vocabulary);

d) Interactive activities: dialogues, Kahoot games.
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As for associative learning methods, the teacher points out she does not use
associations with the Russian language for the following reason: she avoids using Russian
in classes in order to create a fully English environment in the class. On the whole, the
teacher claims she does not see that the students develop associations independently.

The need for associative learning methods is denied by the teacher. From her
perspective, new vocabulary is easily learned after a few lessons if it is trained through
repetition, exercises and interactive activities (dialogues, Kahoot games). What is more,
the teacher points out the use of dictionaries. She believes that the students should write
a word with its translation at least once in order to memorize it. Each student has a
dictionary which is combined from the words that are learned during a school year.

Then, the teacher was asked about the results of her methods: “Which methods
occur most effective when it comes to learning results?” As for the results of currently
used vocabulary-teaching methods, the teacher uses the phrase “the words just stick to
memory”’. From the teacher’s point of view, the exercises, use of dictionaries and other
aforementioned activities, which are used by the teacher on a regular basis, perform the
task of teaching new vocabulary sufficiently.

There are several similarities between the answers of the focus group and the
teacher:

a) Associative methods are not used by the teacher in the teaching process and
neither are they commonly used by the focus group in the learning process;
b) Use of dictionary proved to be the most preferred method in the group. The teacher

also puts an emphasis on the use of dictionaries as she believes in its efficiency.

There are some key points that can be suggested in order to improve the efficiency
of currently used methods. Firstly, in order to learn new vocabulary through oral activities
(dialogues), the dialogues are recommended to be improvised, not learned by heart.
Secondly, it is pointed out by the students that new vocabulary should be divided by topic.
Taking this idea into consideration, it can be recommended to use List Groups in classes.

Although the theoretical part of the current research suggests the attractiveness,
good retrievability and naturalness of associative learning method, the empirical survey
clearly shows the superiority of its disadvantages for this particular group of students and
teachers. The main disadvantage is the lack of context and the loss of links as a result.

Another limitation is the teacher’s effort to create a fully English environment in the class.
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CONCLUSION

The final part of the current thesis is meant to sum up the results obtained during the
practical research and the thesis as a whole. A general conclusion has to be made
considering the methodology used during the work, the aims that were set and the
hypothesis that were put forward at the beginning of the work.

The thesis has looked through various online and printed resources and has
collected information about different vocabulary-learning methods and their functions for
students in the learning process. The total amount of 15 vocabulary memorizing-retaining
techniques was collected, 5 of which were associative techniques. The theoretical part
provides a brief description of these methods for learning vocabulary.

The practical part of the thesis is based on an empirical research which consists of
a survey and the analysis of the obtained results. The purpose of the research was to
achieve the goals set at the beginning of the work which were:

a) to find out the benefits and disadvantages of associative learning methods in
comparison with other known vocabulary-acquisition methods currently used in

EFL classes in Estonia;

b) reveal associative learning method practices in modern schools and suggest
possible recommendations about the application of associative learning. Both

aims were achieved during the research.

It has been disproved that associative learning methods outweigh rote learning
methods by preference among the students due to the efficiency of associative methods.
Despite its retrievability and naturalness, associative learning method proved to be less

preferred in the case study that other vocabulary-learning methods.
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SUMMARY IN ESTONIAN

Kéesolev bakalaureuset6o pohineb sdonavara Oppimise meetodite uurimisel pohikooli
tasemel. Uurimisobjektiks on erinevad sdnavara Oppimise-Opetamise meetodid ja nende
efektiivsus. T6O eesmirk on 1) selgitada vélja assotsiatiivsete Oppemeetodite eelised ja
puudused vorreldes teiste teadaolevate sdnavara omandamise meetoditega, mida praegu
kasutatakse EFL klassides; 2) uurida assotsiatiivse Oppemeetodi tavasid kaasaegsetes
koolides ja teha moned soovitused assotsiatiivse Oppe rakendamiseks.

Bakalaureusetod koosneb sissejuhatusest, kahest peatiikist ja kokkuvottest.

Sissejuhatus annab pohilist informatsiooni assotsiatiivsest Oppemeetodist kui ka
teistest sOnavara Oppimise meetoditest ja nende efektiivsusest pohikooli tasemel. T66
hiipotees on jdrgmine: assotsiatiivsed Oppemeetodid on rohkem eelistatud intervjueeritud
Opilaste seas kui teised sOnavara oppimise meetodid oma tohususe tottu.

Esimeses peatiikis, mis on samas ka teoreetiline, on kirjeldatud erinevad sonavara
Oppimise meetodid ja assotsiatiivne oppemeetod ka. Teoreetiline osa annab korralikku
ilevaadet assotsiatiivse tiilipi meetodite tdhususe, puuduste, kogemuse ja pdohimotete
kohta.

Teises peatiikis on esindatud uurimine, mis koosneb intervjuudest ja saadud
tulemuste analiiiisist. Intervjuude abil saadud tulemuste analiiiis néitab, et assotsiatiivsed
oppemeetodid ei ole tegelikult eelistatud dpilaste seas ning prioriteedis on teised sOnavara
Oppimise meetodid. Vaatamata sellele, et assotsiatiivne dppemeetod on kittesaadavuse ja
loomulikkuse poolest tundub efektiivsemaks, juhtumiuuring néitas, et teised
sonavaradppemeetodid on rohkem eelistatud tohususe seisukohalt. Vottes arvesse
tulemuste analiiiisi saab viita, et to6 hiipotees oli timber liikatud.

Kokkuvottes antakse iilevaade terve t60 tulemustest, kommentaaridest ja

ilesannetesse ja hiipoteesist.
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APPENDICES
Appendix 1

VYBaKaeMbI€ POJUTEIN YUAILETOCS .. e .uveneeneenteneeneenneaneennenneennn ,

[Ipomry Barmmero pasperieHuss Ha IpOBEAEHHE MHTEPBBIO (HOKycHOW rpymmbsl B 6.AD
kiacce. Tema MHTEPBBIO — accoLMaTUBHOE OOy4YEHHUE CIIOBAPHOMY 3aracy Ha ypoKax

AHIIMMCKOTO BO BTOPOH IIKOJIBHOM CTYIICHHU.

WutepBrio Oyner npoxoauts Ha Hexene 15-19.04.2019. B xone MHTEPBBIO yyaliuMCs
OyzleT 3aJJaHO0 HECKOJIBKO BOIIPOCOB JUIS CO3JaHUS JAUCKYCCHM KaK MEXAY Y4UTeIeM U
yUYallMMUCS, TaK U MEXIy HUMH. B mporecce Takxe OyAeT MCIOIb30BaThCs TUKTO(POH

JUIS COXpaHEeHUs WH(pOpMAIIHH.

Jnist HOATBEPIKICHHSI COTIIacusi HEOOXO0MMa MOJIIICH OJHOTO U3 POAMUTEINECH:
[Toamnuce:

MHara:

C yBaxxeHuew,

YUHTENb 3CTOHCKOTO si3bIKa B rpymnne 6.AD,

Enena JloOpoBosbckas
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Appendix 2

A: U1 Hayana paccKaXKUTe MOXKaIyiCcTa KaKue METOJIbl UCIOJIb3YEeTe Ha CBOUX YPOKAx

npy 00y4eHU CIOBApPHOMY 3amacy (.) Kakue METOIMKU UCTOJb3yeTe

)

¥Y: 4YacTo UCHOJb3yeM OHJIAliH pecypchbl Kak quizzlet (-) yCTHO MOBTOpsisl CJIOBA Ha
NPOTSKEHUM HECKOJIBbKMX YPOKOB CJIOBA CaMH 3aroMHUHArOTCs (.) cioBa BemyTes (1) s
CUUTAIO YTO YTOOBI MpaBWJILHO MUCATH CJIOBA YUYCHUKHU CaMHU JTOJI2KHBI UX MPONUCATH C
NEepeBOJIOM KaK MMUHUMMYM OfMH Pa3 (-) B HAyaJbHOW IIKOJIE TpeOyI MPOMUCH MO JBE

CTPOYKH

(6)

A: ucnonb3yeTe JIM Ha ypoKax acCOUMaTUBHbIE METOMbI (-) KaK JETU PearupyroT Ha HUX

(.) cTaparoTcst NpUyMbIBATh CAMU WUJTM HE YMEIOT 3TOTO JIeNaTh

2)

Y: 3a ileTbMu He 3amMedasia uToObl OHU CaMM BUJIEJM accouyauuu (-) U C PYCCKUMU
ciaoBamMu Toxke (-) AccolMaluy ¢ PYCCKMM HE HKCHOJIb3yH) HAaBEpHOE U MOTOMY 4YTO

PYCCKUI CTaparoCh UCHOJIb30BATh 110 MUHUMYMY BO BPEMsI YPOKOB

(1)
A: nouemy
¥Y': na nmpocTo YTOObI Cpefia Ha YpoKe Oblila aHTJIMICKOI (.) KaK MOKHO 00Jie€ MOJHOCThIO

3)

A: a 4yTO KacaeTcsl pe3ynbTaToB OOyuyeHUsl (-) KakKue METOfIbl OKa3bIBAIOTCS HauboJiee

JENCTBEHHBIMUI

(7
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Y: MHE KaxKeTcs 4YTO CJIOBA JOCTATOYHO XOPOLIO 3ay4YMBAIOTCS KOIZA UCIONb3YHTCS B
Pa3HbIX 3ajlaHMSIX HA YpOKax U jjoMa (4) Te K€ BCTaBb MPOIMYCKH (.) COEIMHN KAPTUHKU U

CJI0Ba TaM (-) COCTaBb MPEITIOKEHNE

Q)

A: TO ecTb MpaBWIbHO MOHMMAKO (.) HM accOUMUpPOBaATh (.) HU 3yOpUTH CJIOBAa He

MPUXOUTCA

¥Y: 3yOpexKy Kak TakKOBYHO Mbl HE UCMOJIb3yeM (-) MopaboTaB CO CJIOBAMHU HECKOJBKO
YPOKOB (.) B yNpasKHeHUsIX (-) auanorax (-) K IMKTaHTy UM OCTAEeTCsl JIMILb 3allOMHUTD,

KaK MULIETCS MPaBUIILHO (.) y>K€ 3HAKOMOE CJIOBO (-) 3TOr0 IOCTATOYHO
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Appendix 3

«Yaime Bcero B cloBape CTOJOMKAMHU Y4y, PYCCKHUU MEpPEeBOJl CMOTPIO, a PYKOM
AQHIVIMMCKUI NPUKPBIBAIO. IIpITatoCh BCHOMHUTB, KaK Ha aHIJIMHCKOM 3TO CIIOBO, IIOTOM

PYKY HOJHHUMAIO, TIPOBEPSIIO CeOs»

«A MHE He HpaBUTCSA Tak nenath. Kaprouku nmydmne. M He Hal0 pyKy Aepkarh, ynoOHee.

OnuH eHb TATh KAPTOYEK BBIyUY, TTOTOM IO OJTHOM MPUOABIISIO.»

«$1 mob6II0 PUCYHOUKHM PHUCOBaTh, HY 3TO MOYTH KaK KapTOYKH, TOJIBKO HE CIOBO, a

PHUCYHOK Ha OOpaTHON CTOPOHE»

«Ha ypoke y4um IpocTo Korjaa Xopom IporoBapuBaeM. Mim ¢ MAYMKOM 1O OJHOMY

OTBEYaeM, yUUTeIbHUIIA OpOCcaeT, ¥ ThI eif 00paTHO

«Ecnu cnoBoO Hy OUEHb CII0XKHOE, TO MEpe JUKTAHTOM Ha ypOKe MUILeM Ha JocKy. OauH
UJET Ha JJOCKY €ro IHUUIET, OCTalbHbIE, €CIM HEMpPaBUIbHO Hamucall, MOT'YT IOJONUTH

MIOTOM OIIUOKHU MCIIPABUTH

«Jlnamoru Toxe y4uM ¢ HOBbIMU cioBamMu. Ho 3TO He oueHb, uepe3 JIeHb BCE paBHO BCE

3a0bIBAIOY

«/la, nmmamorn Mbl BBIyYMBAaeM IPOCTO HA3yOOK M paccKa3blBaeM IMOTOM Ha OIICHKY.

Jlyumre Obl ecii ObI CaMU X IPHIyMBIBAH, TAK XOTh OCTAJIOCh OBbI YTO-TO U3 CIOBY»
«Hy 3T0 MHTEpECHO, HO PEAKO MTOMOTALET

«SI Tak meITaJICSA OOHAXKIbI, HO 3aITyTaJICA ITIOTOM. Bpo;[e OBl IIOMHIO, YTO 3BYYHUT KaK-TO

IOX0’K€E Ha APYroe 3TO CJIOBO, a KAK OHO HA aHTJIMHCKOM HE MOT'Y BCIIOMHHUTB)
«/la, mporte BeI3yOpuTH croBa. [lepen IMKTAaHTOM HET BPEMEHHU MIPUyMBIBATH HUYETO)»

«Sl, Hanpumep, BbIyuWJia CIOBO moonlight w3 Ha3BaHus necHU. EcTb mecHs Takas.
ITpocto unTEpEeCcHO OBLITO, KaK IEPEBOANUTCS, 3aryIJIiIa TEKCT IIECHH U TepeBo. Tam ere

oH pudmyercs, moonlight n get your mood right»

«Sl 3amoMHumIa pa3 U HaBCErja CIOBO key, y MEHS €CTb IPOCTO 3HAKOMas y Hee B
Wucrarpame ums Hactsi-key, s1 BCE He MOHMMAUIa, YTO 3TO 32 Keti, TOXKE 3aryriinia, U Kak-

TO TaK U 3allOMHHJIOCH»
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«A B0OOOIIIE MHE Ka)KETCsI, HET IPOCTO OOIICHUS HA AaHTJIIMICKOM. YUYUTEIbHHIIA C HAMHU
TOXE HE pa3roBapuBaeT 0c000, TOJIBKO 3a7aHUE NIPOUUTAET HA AaHIVIUICKOM MIIM BOIIPOC

KaKoi-HuOy b U BCEN

«ITomoraer, korja ciaoBa CBsi3aHbl. becUT, 4TO HAC 3aCTaBJISIOT BbIyYHMBaTh U3 TEKCTa
(pa3ouKy U CIIOBA CaMbI€ Pa3HbIE, TaM OJTHO CIIOBO, MOXKET OBITh, PO OTEIIH, IOTYCTUM,

a Ipyroe BooOIIIe PO KUBOTHBIX. BOT Kor/a o teme BcE, ropaszio JIydIie
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