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Abstract

The Influence of Demographic and Personal Factors on Persistence in Online
Learning: Insights from Azerbaijani Students

Online courses have become a popular tool that students use. That can be done as part of
their studies at higher institutions or for personal purposes. While the popularity of online courses
is growing, there are still many concerns regarding the motivation of students who take
participation in distant learning methods. The aim of this study is to explore the potential influence
factors of socio-demographic and personal factors as gender, age, motivation, financial situation
and external environment on persistence of students in online learning among Azerbaijani students.
Using surveys and interviews, I collected data to identify how socio-demographic background and
personal characteristics correlate with persistence level and dropout rate of Azerbaijani students
that study online. The findings of this study can contribute to structural preparation of online
courses and support systems that can enhance student persistence in online education.

Keywords: student persistence, demographic and personal factors, Azerbaijani students,

online learning.
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Introduction

Online education has grown in popularity with the rise of the Internet, making higher education
more accessible to students who might not have had the opportunity otherwise due to various
reasons. The development of online education is supported by studies showing its ability to
democratize access to higher education for diverse groups, particularly those who face barriers
such as geographical location or financial constraints (Allen & Seaman, 2013). According to Dan-
Andrei Sitar-Taut et al. (2024), since the COVID-19 outbreak, distant learning became popular tool
and many factors of remote learning were investigated more carefully since. Distance learning
brought a new vision to education by giving benefits to enrolled students to learn at their own pace,
choosing from a wide array of programs and providing an opportunity for lifelong learning (Kara
etal., 2019). Despite the advantages of online education, a significant number of students withdraw
from online programs. Dropout rates in higher education have grown to be a significant problem
since they are used as quality indicators by education authorities, making resource allocation
contingent on lowering the dropout rate (Park, 2007; Arce et al 2015). This is well-documented in
the literature, with research consistently reporting high dropout rates in online learning
environments (Kizilcec & Halawa, 2015; Rahmani et al., 2024). This issue is explored by many
researchers; however, this issue is undiscovered in terms of socio-demographic, cultural and
personal factors affect dropout decision in context of different countries and cultures. While some
researchers as Kizilcec and Halawa (2015) discuss achievement gaps and dropouts in online
education, my research will focus specifically on how demographic and personal factors influence
to dropout or persist, providing a more localized context by investigating Azerbaijani students. The
focus of my research aligns with previous studies that emphasize the importance of contextualizing
dropout research within specific cultural and regional settings (Jaggars & Xu, 2016). While Xavier
and Meneses’ (2020) study offers a broad overview of factors influencing dropout rates, including
institutional support and learner motivation, it overlooks lacks emphasis on cultural and regional
factors, which is a gap my study seeks to address. Cultural and regional contexts and their influence
on persistence rate are crucial in understanding persistence in online education as they shape learner
behavior and engagement (Chung et al., 2019). This study aims to identify demographic and
personal factors influencing persistence in online education, specifically within the context of
Azerbaijani students. It will explore how gender, economic constraints, personal characteristics,

and societal expectations impact persistence. Research has shown that such factors are significant
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in determining student retention in online learning environments (Park & Choi, 2009; Lee & Choi,
2010; Stoessel et al., 2014; Kizilcec & Halawa, 2015; Nufiez-Hernandez & Buele, 2023). My thesis
will offer practical insights into how socio-demographic and personal factors influence student
persistence, particularly in the context of Azerbaijani students. While the I do not aim to identify
areas for improvement in online education directly, the findings could guide future research and

offer suggestions for supporting students from diverse backgrounds.

1. Literature review

1.1. Student Persistence in Online Education

Student persistence is a complex factor that can be seen as the ability of a student to complete a
course and continue to program completion despite facing obstacles or adverse circumstances. It is
more than just academic success and involves a multitude of factors that enable a student to
overcome hardships (Carolyn, 2012). Some authors see persistence as opposite of attrition or
dropout. It encompasses several elements that help a student overcome obstacles and goes beyond
academic achievement. Author defines persistent student as a student who successfully finishes an
online learning course (Carolyn, 2012). Another method to describe motivation is persistence. It is
the trait that enables someone to keep going after an objective in the face of obstacles; to put forth
significant effort to finish their degree, a student must want to do so (Tinto, 2017). On the other
hand, attrition can be described as the choice to leave the studies before they are finished and can
be names as well as the dropout (Carolyn, 2012).

Vincent Tinto developed a model which is widely recognized as the most influential model
of dropout which is shown in figure 1. According to Tinto (1975, 1993), the dropout rate of students
can be explained as a process of interactions between the individual student and the academic and
social systems of the university. Tinto’s model suggests that the persistence of a student is directly
related to student integration both to the social and academic life of the university. Students'
experiences and relationships within these systems constantly change their original goal and
institutional commitments, which affects their choice to persist or drop-out. It is important to

understand the formation of that persistence in students.
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Figure 1. Tinto’s model of student integration (Tinto, 1993)
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Many factors can affect the persistence of students such as satisfaction of course, goals and
motivation, the curriculum itself, quality of courses, connection with students and many others
(Carolyn, 2012, Tinto, 2017, Seo et al., 2024). And as Tinto (1975) mentioned in his research, these
various factors affect the decision-making process to finish studies or leave them. For
nontraditional students who drop out, Bean and Metzner (1985) created a conceptual model that
considers factors including academic performance, intent to quit, which is largely influenced by
psychological and academic outcomes, background and defining characteristics, and
environmental factors. The primary distinction, they claimed, between the attrition. Non-traditional
students are more impacted by the outside world than traditional students, according to the process
of traditional and nontraditional students. In order to explain the reasons influencing a learner's
decision to drop out their online education, Rovai (2003) suggested a persistence model. There
were two variables before admission and two after admission in the model. Prior to admission,
student attributes and talents are the two elements that determine admission. The two after-
admission variables are internal (e.g., academic integration, social integration, self-esteem,
interpersonal relationships, study habits, advising, absenteeism, etc.) and external (e.g., funding,
work hours, outside encouragement, etc.). The foundation of Rovai's framework is a
comprehensive examination Tinto's student integration model (1993) and Bean & Metzner's
student attrition model (1985), particularly focusing on online learners.

In the context of online education, persistence is a critical factor that is evaluating the

quality and success of distance learning. While online learning has grown in popularity due to its
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convenience and flexibility, a significant challenge is the higher dropout or attrition rates compared
to traditional face-to-face instruction (Montenegro Rueda et al., 2024; Nufiez-Hernandez & Buele,
2023; Seo et al., 2024). According to Park and Choi (2009), student persistence in online learning
is a significant challenge, with high dropout rates being a concern for many institutions. Due to
that, it is important to acknowledge and address factors that influence student persistence. This is

crucial for institutions as it can enhance the quality of studies and study programs.

1.2. Factors Influencing Persistence in Online Learning

First it is crucial to understand what socio-demographic and personal factors are and how they can
affect students that enrolled in online education. Persistence in online learning is influenced by
cognitive, psychological, socio-economic, demographic and personal factors. In this part of the
literature analysis, I have broken them down to three broad categories which are cognitive and

psychological factors, socio-demographic factors and personal and environmental barriers.

1.3. Cognitive and Psychological Factors

Research has shown that students who struggle with persistence often face challenges such as
mental fatigue, lack of self-regulation, and emotional burnout (Kizilcec & Halawa, 2015). These
challenges are exacerbated by demographic and socioeconomic factors, including age, income
level, and employment status (Lee & Choi, 2010). Cognitive, psychological and cognitive factors,
such as self-regulation and motivation, play a critical role in online learning persistence.
Zimmerman (2002) defines self-regulation as the ability to set goals, monitor growth, and adapt
strategies towards achieving success, especially in an academic setting. In organized learning
environments where a physical instructor is present, self-regulation becomes essential. It can be
said as well in online learning environments students need self-regulation and effective learning
strategies to perform academic tasks and build/maintain academic self-efficacy. Online learning
environments require significant levels of self-direction and the ability to apply help-seeking
strategies (George et al., 2021).

According to Isman et al. (2023) beliefs are important personal aspects influencing learning
motivation, especially students' belief in their ability to succeed in a course. This idea is thought to
be crucial for motivation. In the same study Isman et al. (2023) discusses goals of students as an
important individual component that shapes learning motivation. Psychological factors, such as

emotional burnout and mental fatigue, are also significant barriers to persistence. Kizilcec &
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Halawa (2015) found that online learners who experience high levels of stress or isolation are more
likely to drop out. Technostress, defined as technology-induced stress, fatigue, exhaustion, or
strain, can occur without obvious triggers when learners are confronted with many electronic
stimuli and prolonged device usage (Dan-Andrei Sitar-Taut et al., 2024). In Azerbaijan, where
social support systems for mental health are underdeveloped, students may struggle to cope with
the emotional demands of online learning, particularly when balancing multiple responsibilities.
Social and professional isolation is a notable concern in online learning. It can result in diminished
interaction and support from peers and instructors, undermining the feeling of belonging and
engagement, ultimately leading to decreased overall satisfaction. Social and professional isolation
negatively predicts satisfaction with online study. It stands out as the most impactful push factor

(Dan-Andrei Sitar-Taut et al., 2024).

1.4. Socio-Demographic Factors

According to study of Stoessel et al. (2014), sociodemographic factors are characteristics of a
population that combines social and demographic elements and in the context of education, these
factors typically refer to the background characteristics of students based on social categories and
demographic attributes. Sociodemographic characteristics include gender, age, area of residence,
occupation, migration status, family background and economic background of students. Stoessel
et al. (2014) mentions that certain sociodemographic groups face a higher risk of dropping out from
online education. Authors especially mention that female students, fully employed students, and
male as well as older migrant students showed a higher risk for attrition from distance education
programs. The study on a South Korean distance university also identifies age, residential area, and
occupation as significant dropout indicator (Seo et al., 2024). Sociodemographic characteristics are
not just individual traits but reflect memberships in social and cultural groups with differing status,
resources, and power within society. Understanding how these factors influence academic success
is crucial for creating equitable distance learning environments that value human diversity and
quality of opportunity. Differences in access to resources, support systems, and even societal
expectations can be linked to these factors (Stoessel et al., 2014; Seo et al., 2024). Membership in
sociodemographic groups can influence a person's requirements, motivations, and goal orientations
regarding education and professional advancement. According to some studies, older students
expressed greater value on personal development goals, which had a more noticeable influence on

lowering attrition for this age group (Mau & Bikos, 2000; Mello 2009). External factors, such as
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family responsibilities, financial pressures, and employment demands, are critical determinants of
persistence in online learning (Park & Choi, 2009). Researchers found that employment is one of
the factors that affect a student’s decision to drop out or persist the online studies due to work-
related stress and lack of time or the conflict of their study schedule with work (Levin & Wyckoff
,1988; Park, 2007). Importantly, a major barrier and a primary cause of adult learners' decision to
drop out is insufficient family support. According to the study, dropouts believed their families
supported them much less than those who persisted. Adult learners who do not have family support
are more likely to discontinue their online education (Park & Choi, 2009). Financial factors are
another socio-demographic factor that can affect persistence in online studies. For distance
learners, one cause of insecurity is the cost of their education and it is one of the most often
investigated factors (Park, 2007). Funding is also noted as a feature that can affect a student's online
learning journey. These economic factors contribute to the pressures that can result in higher
dropout rates (Park, 2007; Ali et al., 2024).

In Azerbaijani context, I strongly believe that being a remote student residing in specific
geographical regions of Azerbaijan presents unique added issues because of the scarcity of
resources and cultural norms that give precedence to immediate family obligations over long-term
educational pursuits. It can be stated that some families in Azerbaijan do not support education and
persist their children to marry or start working. In Azerbaijan, where a majority of families have
one breadwinner, the pressure to be employed generally prevails over education. Azerbaijan has
unique socio-economic and cultural conditions that make it different from Western contexts.
Cultural Norms and family hierarchy in Azerbaijan, cultural norms and family hierarchy play a key
role in shaping students' persistence in online learning. Students, particularly those with family
obligations, may struggle to balance family obligations with academic demands. Such conditions
can affect the students’ persistence during online education as it includes economic instability,

family norms and limited access to technology which will be discussed in the next sub-chapter.

1.5. Personal and Environmental Barriers

One of the main tools to study online is to have proper equipment and internet access. According
to studies, issues with internet access and not having enough technological resources can affect the
engagement of distant students (Bahian et al., 2020; Ali et al., 2024). If to take the context of
Azerbaijan, internet speed and connectivity is one of reason that can affect the persistence. As noted

by Freedom House (2023), out of the capital Baku area Internet infrastructure is poorly maintained
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within the Azerbaijani regions, which makes access to the Internet difficult in back-country regions
and isolated villages. This makes it harder for students that are not located in Baku to stay
connected during online lessons and in education in general.

While financial factors were discussed in the previous sub-chapter, it is important to
highlight the financial pressure which can lead to a drop out from online education. Technology-
related expenses for online learning include the requirement for a computer, modem, software, and
phone service. Creating and meeting the requirements for online learning can be expensive,
requiring things like a computer, software, printer, headphones, microphone, camera, desk, internet
connectivity, and other materials which can create financial pressure especially in low-income
families (Lulaj, 2022). Another source of financial pressure is considered a tuition fee itself. For
many students, paying for a course or an entire university program can be difficult. Paying tuition
can cause stress for students, which might impair their performance (Park, 2009, Lulaj, 2022). As
well as financial pressure can be caused by the socio-economic situation of family where students
have to choose between studies or family and work which leads to students drop-out and work
(Xavier et al., 2022). As it was mentioned earlier, in Azerbaijan where most of families have one
money bringer into the family, male students are encouraged start working in order to support the

family.

1.6 The Role of Context in Online Education

Various regions and cultures affect the dropout and persistence rates for online learning. These
sociocultural dimensions influence how students’ access, interact with, and perceive educational
resources. Unlike conventional classrooms, self-paced learning endorsed through technology
brings in motivational and attitudinal elements towards education which varies from region to
region. Availability of internet and devices is a major concern. It was mentioned in subchapter 1.5,
internet in rural regions in Azerbaijan have bad connection and it makes access to internet difficult,
thus participating in online learning becomes a challenge (Freedom House, 2023). In addition,
some cultures value face-to-face teaching and consider online learning as less important. This is
highlighted as one of findings of research about online learning systems in Azerbaijan
(Allahyarova, 2023). I believe that such an attitude of society towards online learning can affect
how students approach online courses and their willingness to complete them as in Azerbaijan
people take seriously other people’s opinion. Social and family expectations also pose some

challenges, primarily for women and girls who are more likely to shoulder greater domestic
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responsibilities that impede their study time. The absence of adequate support systems is another
major factor as some students have reliable emotional and academic support, while others suffer
neglect and have very little to none. In my opinion, in countries like Azerbaijan, where mental
health support services are lacking, students may struggle with the emotional aspects of online
learning while attempting to balance other responsibilities. Similar research was done on context
of South Korea and Tiirkiye (Seo et al., 2024; Isman et al., 2023). In the research about South Korea
Seo et al. (2024) mentioned the influence of demographic and socio-economic factors affecting to
the persistence of students that study online. The Tiirkiye study analyzes different personal factors
including their needs and their internal/external influences that impact student motivation during
online learning (Isman et al., 2023). I think that as Azerbaijan and Tiirkiye have alike context of
social and demographic issues, their influence on online learning can be similar as well. The
findings from both studies stress the multifaceted nature of student engagement and persistence
within online settings, highlighting personal motivational states alongside a broad demographic,
academic, behavioral, and gendered interplay of factors, including participation and performance
(Seo et al., 2024; Isman et al., 2023).

Azerbaijan which is part of Caucasus region, has unique socio-economic and cultural
conditions that make it different from Western contexts. Economic Pressures in Azerbaijan
Economic stability is a key indicator of online education persistence. Tinto (1993) emphasized that
economic pressure has a direct implication on student retention since students from disadvantaged
groups are more likely to leave. In Azerbaijan, with high levels of economic insecurity and
unemployment, financial constraints force students to weigh work against study. In my opinion,
absence of strong social safety nets in Azerbaijan only makes these challenges more daunting.
Whereas in Western nations, social welfare programs provide some measure of economic security,
students in Azerbaijan typically fall back on informal networks, i.e., family or community
assistance, that may be insufficient to cover education expenses. Economic instability is prevalent
in the Caucasian region. Financial issues in families can make their students drop out from studies
and start bringing money into a family and I believe that can be case for Azerbaijan.

The aim of my study is on how persistence is affected by socio-demographic and personal
factors for students that used or currently used online learning in Azerbaijan. Although, some
researchers focusing on same issues can be found in literature, some gap still exists that can focus

on deep understanding of students’ persistence when they study in online environments in different
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cultures and demographics and my study in about Azerbaijani related factors. The current study
attempts to answer the following questions:
e Which socio-demographic factors affect students’ learning process and student
persistence in Azerbaijan that study online?
e How do personal factors affect persistence of students from different backgrounds
in Azerbaijan during online learning?

e  Which region related cultural factors affect students’ persistence in Azerbaijan?

2. Methodology

2.1. Research Design

In order to find answers to questions I have set, I chose to conduct both qualitative and quantitative
research. While quantitative helps with data, qualitative research methods aim to understand
experiences and concepts from recorded data (Gelo et al., 2008). There are several ways to collect
information for qualitative research and as this type of research is more based on gathering
contextual information. Quantitative data was collected through surveys, and qualitative data was
gathered via interviews in my study (see Survey and Interview Forms in Appendices 1 and 2).
Surveys helped me to understand trends, evaluate if participants of this study dropped out our
persistent and how factors that being studied in this research affect their online learning. Surveys
make it easier to forecast and assess new trends, viewpoints, and consumer needs while keeping
expenses down (McCombes, 2019). Surveys are also cost and time efficient. Conversely,
interviews entail asking questions and receiving replies in order to gain comprehensive information
straight from the original source. Interviews can be more intimate than surveys and helped me to
have more precise picture of the subject. Adhabi and Anozie (2017) state that interviews are one of
the main methods that can be used for gathering primary data for qualitative research. Due to above
mentioned reasons, | have chosen to conduct a survey as well as interviews in order to evaluate the
socio-demographic and personal factors that affect persistence of Azerbaijani students that study
online. Both methods will give insights to research on persistence of Azerbaijani students in the
regional and cultural context. Survey I created was aimed to get a quantitative data which helped
me to answer research questions via collecting broad data from larger group of students.
Furthermore, to get more deeper understanding of online learning experiences I conducted semi-

structured interviews. This was important as I analyzed different personal stories on online learning
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experiences and how socio-demographic and personal characteristics influence them. Together, |
created fuller picture of influence of previously mentioned factors on formulation of persistence in

online learning in Azerbaijan. First, I conducted a survey and then proceeded with interviews.

2.2. Participants

The target population of this research is students that study or studied in fully online environment
in Azerbaijan. In this context both degree students and students took part in online learning for a
short non degree courses considered. I chose to use nonprobability sampling in order to get

participants for the survey.

2.3. Sampling

Nonprobability sampling method is used as I need to research specifically individuals who
currently studying or studied online in Azerbaijan. Also, this type of sampling works in the context
of my research as I need to research particular characteristics in population. I chose two non-
probability sampling types to reach the participants. The first type is self-selection or volunteer
sampling. As I invited students who have studied or currently study in online environment in
Azerbaijan though advertisement in social media groups. Members of these groups specifically
students who study online in Azerbaijan. Participants who were willing to take part in the study
contacted me and after checking with them about specific requirements of this study, I have sent
them a link to take part in the study. Another non-probability sampling type used was snowball
sampling. I have reached my acquaintances who study or have studied in online environment in
Azerbaijan and invited them to take part of study and asked them to introduce me to their classmates
and social surroundings which also studied online. Using self-selection and snowball sampling
methods are appropriate for my study as I need reach specific population - Azerbaijani students
who take their studies online. These methods work well in situations where the population list is
not readily available, and the participants will only come forward if they have an interest or
experience related to the subject matter-such as whether they will persist or drop out. Snowball
sampling helps to reach more respondents through their referrals, which involves more participants.
These methods do not allow statistical generalization of results to the population at large; however,
they are valuable for detecting issues of concern of research. To access the population of
Azerbaijani students currently studying or previously studying online, I used two strategies. By

these methods, I have made sure that I use network of people to gain access of population that
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certainly take part in online studies in Azerbaijan. 52 participants took part in survey. My goal was
to reach participants from different parts of Azerbaijan. As part of the survey, emails were collected
from the participants who wanted to proceed with further interviews and were invited to be

interviewed.

2.4. Data Collection — Survey and Interviews

First, in order to get an overview of how socio-demographic and personal factors affect persistence
of online learning in context of Azerbaijani students I have made a survey. This method is used in
various studies related to student dropout and motivation (Seo et al., 2024; Lee & Choi, 2010; Park
& Choi, 2009). The survey questions were based on literature analysis and most socio-demographic
and personal factors which were discussed in literature review. Various types of questions and
scales are used in the survey. Questions have close and open ended, checkboxes, linear scale
including Likert type scale, 5 points ranking and rating as the scale of answers. As an example,
close ended questions were chosen in order to get answers for specific questions in order to
understand to which group where participants belonged (age, educational level and etc.). Open
ended questions were used in order to get more information about student experience. Checkboxes
were given in order to get multiple answers to one question and it helped to identify different factors
affect the phenomena that were being asked in particular section of the survey as more than reasons
can affect asked factor (what affected your motivation, what are reasons behind dropout and etc.).
In general, participants were asked to identify relevant factors, rate their importance, and select
from the options provided in the survey. Both survey questionnaire and interview questions with
answers combined are included in appendices. Survey included 8 sections and covered following
topics:

e Age, gender, educational level of students

e Factors affect motivation of students during online studies

e Technical issues that can affect persistence of students during online studies

e Financial and social factors that can affect persistence of students during online

studies
e What social surroundings and family norms of Azerbaijan influence the persistence

of students during online studies
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e Overall persistence of students and reasons behind the thought about dropping out
online studies.

Furthermore, survey participants were asked to leave email contacts if they want to be interviewed
in order to get deeper insight of previously mentioned factors to their online studies. Interviews
were conducted as a follow-up to surveys in order to get deeper insight into the influence of socio-
demographic and personal factors to online studies in Azerbaijan. I decided to carry out semi-
structured interviews with students who left their email at the end of survey. Conducted interviews
helped to understand research questions in detailed way as it gave more deeper understanding how
socio-demographic and personal factors influence the decision to persist or drop out to Azerbaijani
students. As I chose to conduct semi-structured interviews, I wrote questions beforehand and more
questions were asked in the way to deeply understand each situation. I created a form where |

recorded answers pre-determined questions are mentioned in Appendix 2.

2.5. Data Collection Procedure and Ethical Considerations

I decided on a sampling method that combined self-selection (volunteer) and snowball sampling,
both of which fall under non-probability sampling. First, I developed the study survey and then I
posted it on social media and other platform sites specifically in groups that are primarily composed
of Azerbaijani students (e.g. student communities and online education specific groups). I also
utilized a personal network, which involved inviting friends, plus classmates, and acquaintances
who had online studies to complete the survey and additionally inviting them to be the same with
others who have studied online.

Furthermore, I also took importance of ethical considerations. Prior to participants
beginning the survey, I presented an informed consent statement at the first page of the survey with
the purpose of the research study, that participation was voluntary, and that confidentiality and
anonymity was assured. Participants were made aware that they could decline to participate at any
time. Moreover, it was informed that no personal information was collected, unless the participant
voluntarily disclosed this information. If participants chose to share their emails in order to be
considered for follow-up interviews, I made sure that no information about their emails would be
shown in my thesis.

As for the timing and tools, I conducted the survey several weeks, in order to allow
sufficient time for gather responses from both self-selection and snowball sampling. I used Google

Forms to develop and provide surveys as Google Forms is accessible and easy to use and mobile
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friendly. I used Zoom and Google Meets to schedule interviews in order to have interviews in
remote locations as participants were from different parts of Azerbaijan. The same consent was
orally presented to participants of interviews and after their verbal approval we proceeded with

interviews.

2.6. Data Analysis

This study used a mixed-methods approach that utilized both quantitative and qualitative data in
order to analyze socio-demographic and personal factors that influence the persistence or dropout
of Azerbaijani students in online studies. The data analysis was conceptualized in two main stages:
a quantitative analysis of the survey responses and a qualitative analysis of the interviews. The
online survey’s quantitative data was analyzed using both descriptive and sometimes inferential
statistical methods. Studying associations among socio-demography and personal characteristics
of learners and their choices to either continue studying were compared to where they lived, how
good internet that had, socio-financial and personal characteristics. Where possible, logistic
regression was applied to test the independent effects of age, gender, employment, and support on
the probability of persistence. Quantitative data analysis was done on Excel. Themes were set as
names of sections, when analyzing those were considered.

The qualitative data derived from semi-structured interviews was analyzed using thematic
analysis. I recorded every answer to Word file and then I proceeded to analyze them, which was
done manually to trace recurrent ideas in participants' answers. I proceeded to analyze these
answers in key themes known as motivation, challenges, socio-demographic and personal factors,
support systems, and persistence in online learning. I gave a summary of answers in the thesis for

both surveys and interviews.

3. Results

3.1. Result of Survey Answers

Totally, 52 people took part in the survey. First section of survey asked data about age, gender,
education level and if respondents finished their online studies. 29 of participants were female, 22
male and one respondent did not want to specify their gender. Which makes 55.8% of participant
being male, 42.3% female and 1.9% did not provide their gender. The highest percentage of
participants’ age range were 23-25, following by 26-30, 18-22 and then 31+. 46.2 % of participants
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live in suburban areas, while 44.2% and 9.6% live in urban and rural areas respectively. 88.5% of
participants were using online studies for higher educational purposes, while the rest of the survey
participants used online studies for additional courses and extracurricular activities. To the question
of “Did you finish your online studies”, 81% indicated that they have finished their online studies
and 19% responded that they have dropped out from the online studies which is indicated in figure
2 below. As it can be said from survey answers, within the limits of my study, majority of students

persisted and successfully finished their studies.

Figure 2. The ratio of participants that persisted and dropped out

Q: Did you finish your online studies?

= Yes = No

Next section was made in order to rate motivation level as well as to understand factors that
affect the change of motivation. Vast majority of participants stated that they were motivated in the
beginning of their online learning. 44 participants (84.8%) mentioned that they started to lose their
motivation during online studies while others stated that they stayed neutral or disagreed with
statement. In total, the average rating of participants’ motivation during online studies was 2.94 out
of 5. The reasons behind the loss of motivation were as demonstrated in figure 3. Most factors were
learning methods and instructor, structure of course and personal factors. Figure 3 below captures
factors affected the motivation of participants. Participants were given option to choose from
multiple questions and were asked to check all applicable factors that affected their motivation.
Highest response rate was instructor and learning methods with 37 responds, which means that

71.2% of participants chose that option. 59.6% of students chose that structure of course affected
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their motivation and 31 respondents chose this option. Following that, 23 respondents (44.23% of
participants) answered their motivation was affected by their personal factors affected. 18 or 34.6%
of participants stated their course material was one of the factors influencing their motivation
during their online learning period. 7 participants mentioned that their motivation was influenced
by them working at the same time. Only 3.85% of participants added that they did not want to study

and due to that they were demotivated.

Figure 3. Factors that affected students’ motivation during online studies

Q: What are the reasons that affect your motivation during online studies?
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Next theme which was analyzed was technical factors and their influence on persistence.
92% of participants mentioned that they have access to high-speed internet and 98% had personal
devices (laptop or tablet) to study online. However, only 52% of participants mentioned that they
had a quiet place to study online. As for connection level of internet average rating is 3.33 from 5
where, most participants chose option “3” to rate their internet connection level in their area of
residence. 44.2% (23 responses) agreed that internet connection in their area of residence affects
their online learning process and lowers their persistence level. 2 participants strongly agreed that
are in their area of residence disrupts their online learning process, 14 participants (26.9%)
answered neutrally while rest (25%) disagreed with the statement. 50% of respondents who did not
live in Baku mentioned that they agree that classmates from Baku had better internet connection,
followed by 34.4% who strongly agreed with the statement. Following the result of the survey and
using inferential statistic it can be estimated that most people who live in suburban and rural areas

in Azerbaijan face serious internet issues which interfere with their online learning process.
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Another technical aspect that was asked during the survey was about technical equipment students
used during online studies. 33 respondents answered as “strongly disagree” and “disagree” to the
statement that their equipment disrupted them during the online studies and affected their
persistence. However, 12 participants mentioned that their laptops were disrupting them and
affecting their persistence level. Moreover, respondents mentioned that for some courses that they
studied specific program related software were hard for their laptops to comprehend, as well as
students that did not live in Baku mentioned interruptions of the internet and disconnections from
online classes. However, some students also mentioned that recorded classes were beneficial for
them if they did not have good internet access while classes were going on.

Next analyzed theme was financial/social factors. As for financial and social factors, first,
66% of participants mentioned that their online studies were funded by their families, followed by
15.5% and 17.7% of participants with their studies being funded by personal income and
scholarships or tuition fee waiver respectively. 41 participants (78.9%) strongly agreed and agreed
with the statement that funding sources affected their persistence and motivated them to finish their
online studies. 7 participants (13.5%) answered neutral while 4 participants (7.7%) disagreed with
the statement mentioned. 28 and 9 participants agreed and strongly agreed respectively (70.9% in
total of total answers) that their financial condition affected their persistence, while 9 stayed neutral
and 6 disagreed with this statement. On the other hand, 34 respondents, which made 65.4% of total
respondents agreed with the statement that their social status affects their persistence in online
studies, followed by 13.5% of respondents which strongly agreed. Some respondents also
mentioned that as they were funding their own education it was hard to keep balance between study
and work as their parents did not have enough funds to pay for tuition fees. Also, most of students
mentioned that online education is not much supporting the idea of online education and sees it
unequal to traditional ways of education. On the other hand, some respondents mentioned that due
to social pressure and their parents funding their studies they were encouraged to finish their study
so society and parents would not waste their money and do not think of them as a failure. Another
factor that respondents mentioned that in Azerbaijan there is a stereotype that degree is important
and needed and due to that there is a social pressure which made them to persist. Moreover, the
respondents who dropped out mentioned that one of the reasons behind the dropout was starting

their own family and not being able to financially fund their studies from family.
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Respondents answered questions about education and online education in the way that their
social surroundings would prefer traditional education more than online education. This falls under
the social norms and demographic factors theme. As shown in figure 4, below 27 respondents
(51.9%) answered as “(3) - neutral”, 5 participants (9.6%) rated as “2 — disagree”, 1 participant
(1.9%) rated as "1 — strongly disagree”, while 19 participants (32.7%) agreed with the statement.

Figure 4. How social surroundings of participants value online learning

Q: My social surrounding values online education

m Strongly disagree = Disagree = Neutral = Agree = Strongly agree

Totally, participants rated the question “The society of Azerbaijan support the idea of online
studies” as 2.8 out 5. 36 participants (55.8%) mentioned that their family members supported their
decision to study online, while 12 (23%) participants stayed neutral and 4 (7.6%) participants did
not get support from their families to study online. 27 participants agreed that their family gave
them enough space and support to study online, while 20 answered neutral and 5 participants
answered that their families did not give them enough space to study online. Furthermore, 75% of
participants mentioned that their social status of families affects their persistence in online
education. 26 participants mentioned that their parents did not want them to drop out their online
studies and start contributing to family income, 15 respondents answered that their parents
encouraged them to drop out online studies and start working in order support the family income
and 11 responded neutrally. 9 respondents answered to question “My family encourages me to drop
out online studies and create own family” positively, 38 responded (73%) negatively while 6

(11.5%) stayed neutral. In open answers there were answers that some families are big in
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Azerbaijan, students had hard time to stay focused due to no personal space, families giving another
home related responsibilities to students and being suppressed by social surroundings. Common
responses were work-study balance, irregular working hours, workload and non-supportive of
education management, Financial responsibility and social pressure. In various instances, the
respondents stated that they faced pressure from their environment as society does not generally
consider online studies to be genuine forms of education. One participant mentioned that the family
was initially supportive of the decision to study online; as the student began to lose motivation and
feel isolated, at other times, the family would encourage the student to drop out and pursue a
traditional education instead. Another respondent commented that the husband wasn’t convinced
about the value of online studies; nevertheless, they chose to continue in order not to disgrace their
parents. Some participants went on to say how their family showed pressure to them to channel
their efforts towards starting a family and practicing Azerbaijani family values. They likewise
informed how challenging it became working and studying, along with bearing some financial
responsibilities at home. Social expectations were also at play for others' persistency, coming from
a locale of needing to finish to avoid the social disgrace of being termed a failure.

Last part of survey was dealing with overall persistence level of participants and factors
that affected them. Overall, the average persistence level of participants was 3.04 out of 5. This
point was calculated as an average of 52 respondents. 41 out of 52 participants (78.9%) answered
that they thought of dropping out of their online studies, while 11 (21.1%) responders did not think
of dropping out. The reasons are given in figure 5. Respondents were given the option to choose
multiple options in the survey. Most commonly selected choices were loss of motivation (25
answers), loss of interest to the course (22 answers), financial situation (18 answers), personal
reasons (15 answers), family reasons (13 answers) and finding new job or working (12 answers).
5 participants selected option where they mentioned that they were suppressed by their social
surroundings. According to answers given in figure 5, most participants’ persistence was influenced

by motivational, personal and financial factors.
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Figure 5. Factors behind the thought of drop-out of students

Q: What are the reasons made you to think about dropping out from online

studies?
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3.2. Result of Interviews

As part of the survey, participants were asked to leave their emails in order to be invited to interview
to get deeper understanding of how socio-demographic and personal factors affect their persistence
in online studies. 12 participants voluntarily provided their emails at the end of the survey and I
contacted them for follow-up interviews. 8 participants responded and agreed to participate in
interviews. Answers are given in appendices and here [ write a summary of answers to questions.
e Question 1: Can you shortly tell me about your background and did you finish your online
studies?

From 8 interviewees 3 were male and 5 were female and 3 of them live in Baku while others
were from other parts of Azerbaijan. All of them were in the age category of 23-26 years old. 2 of
interviewees dropped out from studies and 6 of them persisted and finished their online studies.

e Question 2: What motivates you to persist or drop out from online studies? Did your

motivation change over time and what affected it?
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All of the respondents mentioned that they were motivated in the beginning of studies and
they started to lose their motivation by the end of their studies. Reasons behind that were stated as
losing interest in courses, lecturers’ teaching methods, internet connection. 4 interviewees
responded that they felt not socially engaged during online studies and it was hard to sit in front of
laptop for long time. Participants which dropped out mentioned that the reason behind that was due
to starting their own family as well as due to lack of good internet connection in rural areas.
Responded dropped out due to bad internet and more given family duties in village; however she
was motivated to continue her studies, so she went back to traditional education after some time.

e Question 3: Did you have any technical issues and how they affected your studies and
persistence? Did you have good equipment and did you have personal space to study?

Students who were not living in Baku faced issues with internet connection. Most students
mentioned that sometimes internet connection would disappear for some moment and especially
when more people from household would use the internet at the same time. One of the students had
a not good laptop which would interrupt the online studying process. Most of respondents had
issues as they did not have a quiet place to study and had background noise. This happened in big
households which are quite often case in Azerbaijani families as interviewees mentioned. The
student who dropped out mentioned that the connection in the village where she was living during
online studies was so weak that she could not even access to university online environment and as
attendance in online studies was mandatory, she decided to drop out. Most students mentioned that
recorded online classes helped to watch classes afterwards if they had internet issues when classes
were going.

e Question 4: How do financial and social pressure impact your ability to make your decision
to drop out or to persist?

Most interviewees mentioned that the community in Azerbaijan do not value online
education as much they value traditional education. Totally, 4 students faced financial challenges
during their online studies. Although most studies were funded by their families, they felt pressure
from parents as they felt like they had to finish their studies so their families and society do not
think of them as a “failure”. One of the interviewees’ family’s financial conditions dropped when
he was studying online, so he decided to work in order to support his family which felt hard for
him to balance work and studies. One student mentioned that he decided to drop out as he needed

to create a family and start working to be able to provide for his new family. Interviewers also
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noted that it is unequal access to finances which can create issues to get good internet outside of
Baku. 5 students mentioned that they have faced social skepticism from society that online
education is not serious and that affected their motivation. Also, students not from Baku mentioned
that it is pressure from family and society to marry rather than to study in rural areas. Also, the
student who dropped out that was living in village mentioned that due to the financial situation of
her family she had to do household and farming work in order to bring money to the family and it
interfered with study process which led to dropping out from online studies.

e Question 5: How does your family s expectations and cultural norms influence your online

education experience?

6 students mentioned that their social surroundings pressured them to get married at a young
age which conflicted with their desire to study online. This is mostly mentioned by female
interviewees which live in rural and suburban areas. 4 mentioned that their older family members
and society did not take online studies seriously which affected their motivation and did not feel
supported by some family members. 3 students noted that not being enrolled in higher education is
seen as a failure by cultural norms which create pressure to pursue higher education even if it is
difficult to manage it financially. 4 students mentioned that they were expected to support the
family financially and by helping with housework and farming duties during their study hours,
which made it hard to focus on online studies. This again shows that online studies are not being
taken as serious as face-to-face studies. 2 interviewees answered that their families were hesitant
about their education choices to study abroad or online due to fear of societal judgement and
concerns for safety for female studies. One student that drop out shifted his focus to working and
getting married due to cultural norms of Azerbaijan that it is important to get engaged before
starting to officially date publicly and had to work in order to support his future family. In some
answers students mentioned that some cultural norms and expectations made them more persistent
in finishing their online studies in order to break some cultural norms.

e Question 6: Have you ever seriously thought about dropping out of your online studies?

What led you to consider it, and what helped you persist?

4 students considered dropping out of online studies that included reasons such as technical
issues, financial struggles, working, household duties and pressure from family/society. For most
students the source of funding of their online studies helped them to persist. 2 students dropped

out. One returned to education and studied face-to-face format and another left studies due to
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marriage pressure and starting work. One student was motivated to persist in order to prove others
wrong and break cultural norms. Most of the students lost their motivation during the online studies
but persisted till the end and completed their online studies.
e Question 7: What support (from teachers, peers, institutions, or family) has helped you most
to persist with your studies online? What kind of support do you feel is missing?
6 students stated that they had support from family members, especially in financial ways.
Also, students mentioned that they were not alone in online studies as having friends also studying
online helped them to feel less isolated. 4 students mentioned that they lacked support from teachers
during online learning as well as some teachers had bad internet connections as well. They observed
lack of empathy from teachers if students had technical difficulties. Also, most of students said that

there was lack of support from society towards online studying which was already mentioned

beforehand.

4. Discussions

My study was aimed to find influence of socio-demographic and personal factors affect Azerbaijani
students’ persistence in online learning. Established questions in the introduction part of my thesis
were answered by responses from surveys and interviews. Responses from both surveys and
interviews provided answers and highlighted how socio-demographic and personal factors affect
the declined motivation of Azerbaijani students over time that study online. It was found that
decision to drop out or persist in Azerbaijani students in online learning are affected by technical,
social, cultural and demographical factors.

First, as was mentioned in literature that according to Tinto’s model (1993) students’
attrition depends on one of variables - on their social integration. As surveys and interviews
showed, most students felt alone and not socially engaged, due to that lost motivation during online
learning. This partially aligns with the Tinto’s model. As well as it aligns with theory that was
mentioned that motivation plays a crucial role in students’ success in studies (Zimmerman, 2002).
Participants reported causes such as uninspiring teaching methods and social isolation which are
also findings from previous research emphasizing the role of course design and community in
sustaining motivation (Rovai, 2003). However, results of my research showed that in countries like
Azerbaijan few other factors like family and community acceptance also play crucial role in

formulation of student persistence than peer or faculty engagement. This means adaptation needs
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to be applied to the models to account for culturally driven external pressures, particularly for
female students. Due to this, it is critical to include social and demographic factors to previously
mentioned models. This can allow the inclusion of students from various cultural background and
not be base only on model of western students.

Technological factors emerged as critical, particularly for students outside capital Baku.
While most had device access, unstable internet and unsuitable study environments, often due to
large family households, influenced persistence. Technological issues were stated by Bahanian et.
al (2020) and Ali et al. (2024) which prove that technological factors affect persistence. As well as
few students dropped due to not being able to connect to online classes properly due to poor
connection in the living area. Financial and social pressures, particularly family funding and
societal expectations, played complex roles in student persistence in online learning environments.
Many interviewees mentioned that they had pressure from parents as their parents funded their
studies. Furthermore, they felt pressure from society as if they dropped out, they would be judged
and considered as a failure. As well as students were having hard times to balance work and studies
and decided to drop out to be able to sustain themselves and families financially. This aligns with
the research of Xavier et al. (2022) where it stated that economic situation of student’s family can
lead to drop-out in order to support the family financially. Participants in my research noted that
they felt the necessity to drop out or work in order to support the family financially. Students from
different backgrounds affected by those factors as ones living in rural and suburban areas faced
more financial barriers which caused them financial pressure and they were thinking of dropping
our or dropped out.

Another factor that students mentioned was that Azerbaijani society underrate the online
learning. But this factor is controversial as most students stated that the society of Azerbaijan thinks
that higher education is important and they think it as success to be enrolled in university, however
the society does not take online learning seriously and prefer traditional face-to-face education
which lowers motivation of online learners. This is important in context of Azerbaijan where social
opinion is critical to people and they have fair of being judged. This statement of underestimating
the online studies in Azerbaijan is also mentioned by Allahyarova (2023) where author stated that
society thinks of online studies as very weak form of studies. However, despite having community
pressure, according to survey results most students within my research persisted till the end. Factors

that motivated students to persist with their online studies are not that same as were analyzed in
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literature review. Interestingly, while most students reported feeling pressure to complete higher
education, this did not translate into support for online learning. This contradiction reveals a tension
between traditional status symbols (university degree). As well as persistence was formulated due
to pressure of finishing degree due to its funding source from parents. This can be limited only to
research participants, but I strongly believe that as vast majority of participants repeated this during
interviews and survey, this factor can be one of the main cultural features that influence the
persistence.

Also, another controversy is pressure from parents and society to get married in early stages.
Moreover, in answers to surveys and interviews students mentioned that their family and relatives
were pressurizing them to get married but also pressured them to study in higher education which.
For some research participants, it was manageable to find balance, others dropped out in order to
create their own families. It can be said that female students which live in rural and suburban areas
face these barriers and are not being able to finish their studies. The cultural norms to help with
household chores were also being mentioned by female participants and not being supported by
family members in some parts of Azerbaijan puts a barrier to persistence in online learning and
learning in general.

My study researched important insight in the context of influence of socio-demographic
and personal factors affecting to online learning persistence in Azerbaijan; however, due to limited
number of participants not very wide overview was studied. It is due to the selection of non-
probability sampling methods as I needed to reach a specific population. However, the strength of
study is employing both quantitative and qualitative research methods where 1 was able to
understand deeply the context and previously mentioned factors. As well as [ was able to research
students from different parts of Azerbaijan. Answers of participants may be seen bias when it comes
to sensitive topics in Azerbaijan as family and cultural norms; however, I strongly believe that
findings are valid and reflect the Azerbaijani context of socio-demographic and personal factors
and provide meaningful contribution to the online learning experiences in Azerbaijan. This study
can have several practical implications such as addressing institutions to be more flexible with
people from various socio-demographic backgrounds and delivering more engaging online
learning experiences. Furthermore, this can also address required investments in rural areas in
terms of the internet and support creating a better environment for students that study online.

Another important factor is to educate society of Azerbaijan to value online education more through
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some social campaigns. Future research can include comparative research between face-to-face
education and online learning in same context as well as studies tracking students over time can
help assess how persistence decisions evolve over time based on socio-demographic and personal

factors.
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Appendices

Appendix 1: Survey questions:
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13.
14.
15.
16.

17.

18.

19.

20.

21.

Your gender

Your age range

Area of residence

Occupation

Current education level

For what purposes you are/were using online studies?
Please indicate the duration of your online studies
Did you finish your online studies?

What qualifications you have received at the end of online studies?

. I was motivated in the beginning of online studies.
. I started to lose my motivation by the end of my online studies.

. Rate your motivation level throughout online studies (1 star being least motivated

while 5 stars very motivated).

What are the reasons that affect your motivation during online studies?

Do you have reliable access to the internet, technical equipment, quite place to study?
The connection level of internet the area of residence

Internet in my area disrupts me during the online learning process and lowers my
persistence level

Applicable to students which do not live in Baku

I am sure that my classmates which live in Baku have better internet connection than I
have

The equipment I have disrupts me during the online learning process and lowers my
persistence level

My skills are enough to use equipment (laptop, tablet, etc) and does not affect my
persistence during online studies

Please, use this space to indicate technical factors including internet that affects your
persistence during online education (if not mentioned above)

The source of funding for the online studies



22.

23.
24.
25.

26.
27.
28.
29.
30.
31.
32.
33.
34.
35.

36.
37.

38.
39.
40.
41.

The source of funding affects my persistence and makes me to finish online education

successfully
My financial condition affects my persistence during online studies

My social status affects my persistence during online studies

Please, use this space to indicate financial/social factors that affects your persistence

during online education (if not mentioned above)

My social surrounding values education

My social surrounding values online education

My friends support my online studies

The society of Azerbaijan support the idea of online studies

My family supports my decision to study in online environment

My family supports my online studies financially

My family gives me enough space to study online

The social status of my family affects my persistence in online education

Please scale your family’s social/living level

My family encourages me to drop out online studies and start working in order to
support the family income

My family encourages me to drop out online studies and create own family
Please, use this place to indicate other social-demographic factors that affect your
persistence during online studies

Please scale your persistence level during online education

Have you thought of dropping out of your online studies?

What are the reasons that made you to think about dropping out from online studies?

Your email if you want to be contacted for personal interview



Appendix 2. Interview questions and answers.

Q1: Can you shortly tell me about your background and did you finish your online
studies?

S1: I have a bachelor’s degree and I finished my studies online. I live in Ganja city.
(female) PERSISTED

S2: I did my master’s online; I live in Baku and I also worked while studying online and I
am 26years old. Living in Baku (male) PERSISTED

S3: I did my online studies during Covid times and I could not finish it. But by that time,
I was living in the village which was close to Guba City (female). DROPED OUT

S4: I am from Nakhchivan and I was studying online for my masters. I was studying
abroad however it was fully online so I did it from my hometown. (female) PERSISTED
SS: I am from Azerbaijan I AM 24 years old and I have finished my master’s online I was
working at the same time and I live in Baku. (male) PERSISTED

S6: I live in a rural area and I finished my bachelor’s degree with online studies. (female)
PERSISTED

S7: 1 am from Baku and I'm 23 years old I did my online studies when we were during
quarantine (female) PERSISTED

S8: initially I started my master studies online however I dropped out I live in town which

is not a big city (Lerik). (male) DROPED OUT

Q2: What motivates you to persist or drop out from online studies? Did your
motivation change over time and what affected it?

S1: I was motivated in the beginning of my studies. Later on, it dropped significantly as I
felt alone. For me it was important to finish my studies as my parents paid for it, for me it
created pressure. If I would not finish then my parents would blame me for wasting their
money.

S2: 1 was motivated in the start, later on it got harder to follow deadlines and everything. I
also started to work in the middle of my master studies, from then it was hard, also

lecturers were boring. I thought that some subjects would be different but their structure



made me disappointed. I was studying for free because I won a grant, but if I would
dropout I had to pay back. So, finishing it was important.

S3: my overall motivation was average. I did not finish it as [ had family issues and also
where I was living and Internet was bad so I decided to stop my studies and then I went
back to the university when studies resumed in face to face.

S4: during the last studies I felt that I'm socially isolated during my bachelor's when I was
studying in face-to-face environment, I was very social interactive with my peers.
However, in the master studies there did online I felt isolated. And sometimes my English
level was not enough. Due to that sometimes it was hard for me to understand what was
going on but in general my motivation level was 4 out of five. I really wanted to study
abroad but my parents did not let me to go so I chose to study online. And my parents
supported my idea.

S5: my motivation was affected by different factors as some courses were not well
structured as well as some lecturers were not that interesting to listen. Also I started to
work part time while studying to provide for myself as I wanted to be financially
independent from my family. Due to that sometimes it was hard to keep focused both on
studies and work as my mom left the job would you need someone to start working and I
decided that I need to work.

S6: my motivation was an average as some course material and learning models were not
OK for me as well as the Internet was not the greatest and I did not have a personal space
to study due to that [ was not very motivated by the end of the studies.

S7: my motivation was good when we moved to online learning however after some time
I started to lose my motivation due to some factors of as structure of the course and some
measures did not seem to be very motivated while they were teaching us also it started to
become a tiring to sit in front of computer for long periods and also I felt a lack of
engagement with lessons and with my classmates.

S8: first I was quite motivated but afterwards I decided to start my own family so I got
married due to that I dropped out from my studies. Well, I have my bachelor's degree and
due to that I thought that it would be enough for me just to work and they married as

when I started my masters after a few months I also started to work and I felt like I did not



need master’s anymore as I thought that it would be better to focus on job and creating my

own family.

Q3: Did you have any technical issues and how they affected your studies and
persistence? Did you have good equipment and did you have personal space to
study?

S1: I live in Ganja; the internet was weak there. It created many problems to stay online. I
feel like students in Baku had better connection, although some of them had the same
issue. I was not using any specific software which could make my laptop slow. Also, I
have smaller siblings, being with them in the same room sometimes would be disturbed.
S2: Internet was stable in Baku but sometimes it would get slow and shut down for a few
seconds, once it happened to me in exam. [ was studying IT; my laptop was okay with
some software.

S3: yes I had very big problems with Internet as I was living in the city connection was
very bad, I could not even log into the system to check assignments. Also, attendance to
online classes were mandatory due to that I could not join and that's why I decided to
continue my studies when studies resumed as before. My technical equipment was OK
however I did not have any personal space to study.

S4: one of the main problems was Internet in area where I live sometimes Internet will
just be very slow but then it would come back to normal. But what helped me that most of
the classes were recorded and placed to the system which I could watch it afterwards. It's
good that they did not take attendance very seriously so I could just watch classes if I had
some problems with Internet. My laptop was enough to study as I was studying business
so not big software where needed also, I'm only one in the family which I had my own
room where I was studying.

S5: where I live in the Baku it was OK Internet there was no problem with connection
most of the times and I could listen classes without any interruptions my laptop was
enough most of times but in general my laptop is old so sometimes I had technical issues
that my laptop would get stuck or it would shut down and sometimes I lost files that I've

been working which made me very frustrated.



S6: yes my Internet in my area was very bad. Due to this I had hard time to connect and
stay online and it was in mandatory to attend online classes so I was struggling with
Internet I am sure that people in Baku have better Internet than I had in my hometown.
S7: I had everything I needed during my online studies I had good Internet quite close to
study and good laptop. The Internet was good but sometimes if many people join in our
whole household at the same time the speed that lower and sometimes the teachers would
have bad Internet so sometimes, they could not join classes and if they did, I could not
hear them properly and it was hard to stay focused while these things were happening.
S8: when I was studying online sometimes, I would have bad connection but in general it
was OK internet in my area. We have a house where I have my own room and I didn't not
have any issues with many people living in the household as we're big family. So, I had

place to study but it was my decision to drop out.

Q4: How do financial and social pressure impact your ability to make your decision
to drop out or to persist?

S1: Well, I was not financially independent back then, my parents paid for it. It was a
pressure on me to finish studies as I mentioned before. Our living is middle level and it
was sometimes hard as they needed to pay my tuition fees. I was thinking of finding some
part time job but my parents asked me to focus on my studies. Some relatives thought that
there is no point in studying online as they think that it is a waste of money and time, but
parents were on my side. Their opinion made me to lose motivation at some point.

S2: In general people around, me supported my idea to study online. My family were
happy that I won a scholarship as they were not financially ready to support my master
studies as they were expensive. But in general, I feel like most people in Azerbaijan don't
understand the concept of online studies and some people do to that don't go to study
online and choose to study in normal way because they might get judged by others.

S3: I did not have any social or financial problems while I was studying.

S4: well, when I was studying I was already 23 years old and it's very normal in this age
to get married some most of my family members you are giving me hints that it's time to
get married but [ wanted to finish my studies first as my dream is to move to Baku and

work there but I don't think that my father will let me do that as he's very strict. My father



paid for my studies because we own a business in my city and there was no problems with
finances as in most families in Azerbaijan if you are a girl then they don't put any
financial pressure on you.

S5: well as I mentioned my mom left the job so basically half of our household income
was gone so basically, I thought that it's time for me to work as my dad would not only
carry the household expenses. That was a little bit hard to work and study it at the same
time although I thought of finishing my studies early or putting it on a hold, I'm starting to
work in order to help my dad with expenses.

S6: My family supported financially my studies and it made me to finish actually my
studies as if I don't finish my parents would put on me pressure. And in general, my social
surrounding values education however not much online as they think it doesn't give same
experience he has to study in face to face. As we live in small house and I have two more
siblings it was hard to stay focused and I was not much happy with that as I do not have
any space to be alone while studying so when I had to answer and open my microphone
there was always some background noise. Also, our financial situation was not that good
so my parents would ask me to help them doing a farming job which would do for living
which kept me heart on focusing only on my studies. They thought that online sales are
not much serious due to that I can skip some lectures or not take it seriously and help
them to work in the field to help with our home animals.

S7: my studies were funded by family support and in general I did not have any social or
financial problems during that times but I feel like the people who were living not in Baku
they had serious financial issues as they could not afford to get themselves good Internet.
Most of them would use mobile connection which have limit in Azerbaijan as I am aware
of there is no unlimited Internet packages available for mobile providers. Seeing this
made me realize how unequal access affected students’ ability to be in online studies.

S8: I wanted to work more that's why I dropped out as well as I wanted to financially
sustain myself in order to be independent also, I started dating girl but her family pushed
us to get married fast as it is by cultural norms that it is an appropriate to date first and

you have to get married.



QS: How does your family’s expectations and cultural norms influence your online
education experience?

S1: some family members told me to get married, as you know getting married early is
very common thing in Azerbaijan. According to some people opinion it was better to get
married than studying online. In general, elder people don’t understand online studies,
they think that face to face studies are real studies only.

S2: as I mentioned before more people in prefer to study face to face as they think that
online studies don't give them full experience. I somehow agree with this as I was missing
social interaction with my classmates. But I feel like it is very good tool to study online
and also work as most people my age work and study at the same time as they need to
support their family. People in Azerbaijan think that having a higher education is a must
and if someone is not getting it can face social judgment.

S3: well, living in the village made me to have additional duties I was helping my family
members To do some village work also I was forced to do some gardening job as well as
help at home. As I have smaller sibling, my parents were more focused on raising him.
Also, when I was in the village other people were forcing me to get married as it is
normal to get married in Azerbaijani villages in early age. I think that it is not right as in
big cities like Baku people more focus on education but in distant areas people more
focusing to get married and don't study.

S4: as I mentioned before my family is strict and when I told them that I want to study in
abroad they told me no as they were not ready to send me a loan to foreign country as
they were scared for me. But I found a way to study online on the make my dream come
true. However, some people think that online studies are not serious. As some people in
Azerbaijan are old minded, they think that online studies are not good also my father was
scared what others would say if I go abroad as they can judge me and my family. But this
social factors actually made me to persist more as | wanted to prove others that [ am able
to study in a broad university and study in English and successfully finish it.

SS: It is expected in every family that everyone who finishing high school has to go to
higher education so this is one of the cultural expectations that if you don't go to
university then you're a failure. This is not the right way to think. Also, in some families

in Azerbaijan they push their children to get married already in age of 23, 24 which is



kind of hard for people that want to study as they have a pressure from family members.
Although it was my decision to go work my family persisted me that I focus on focus on
my studies. Decided to work part time in order to be able to support my family with
money to be able to cover my own expenses.

S6: cultural norms state that you have to help your parents when they needed but they did
not understand that I am studying so they would often ask me to help them with some
work when I had lectures or to help to clean the house or even, they were forcing me to
get married

S7: social norms in Azerbaijan state that everyone should study in higher education but
some people could not afford it for me there was number social pressure from other
people but I did not but I know some cases where people had to leave their studies due to
the marriage or simply that did not have money and they had to provide for their families
by starting working. I think my family is quite western minded so there was nothing
however it's a thing to Azerbaijan to push people to get married so my parents sometimes
would push me to get married but beside that there was nothing. I would sit and tell them
that I need to finish my studies first in order and afterwards I could get married.

S8: cultural norms state that you have to be engaged first and then you can start dating if
we tell it in the western norms and I loved my girlfriend so I decided that I should focus
on getting married and sustaining my family due to that I had to shift my focus on

working to provide for my future family.

Q6: Have you ever seriously thought about dropping out of your online studies?
What led you to consider it, and what helped you persist?

S1: I had thoughts, due to bad internet, some cultural norms. I thought maybe to drop out
and start going to face to face type education. However, my family would struggle to
support it financially.

S2: for me it was hard to keep working and studying at the same time so I thought about
it. It was due to different factors because I need to also provide money to my family and
also, I was in a relationship which led to a marriage due to that I thought maybe it is better
to drop out and start working and make a family. However, as I won scholarship, I had to

finish my studies.



S3: well as I mentioned before it was due to the most technical issues and other duties
which fell into me after my brother was born. I dropped my online studies but after two
years I went back to the university then studied in face-to-face environment.

S4: no, I did not even have thoughts to finish my studies as I wanted to persist till the end
and prove others wrong that I am able to finish studies in English which helped me to
learning more English and improve myself through it

S5: yes, I thought about it but it was solely based on financial situation that my family
had that time. However online learning gave me opportunity to study and work at the
same time which is good.

S6: factors that I mentioned did not affect my decision to persist or to drop out it just
affected my motivation where I often fight with my parents that I need to focus on my
studies but they did not understand that they did not take online studies seriously.

S7: I had no thoughts of dropping out from online studies but I suffered to lose my
motivation overtime

S8: I dropped out I feel like if my girlfriend's family would give us some time and one
and half year for me to finish my studies and not to push us to get married very fast, I

would continue my studies and after finishing my studies [ would get married.

Q7: What support (from teachers, peers, institutions, or family) has helped you most
to persist with your studies online? What kind of support do you feel is missing?

S1: My family was on my side to study online. Also, some my friends did same, so it was
good not to feel alone in this.

S2: some teachers were helpful but some left us to do tasks by our own which sometimes
were confusing. My family and my girlfriend were supporting the idea of me finishing my
online studies as after finishing my studies I got married. Missing support was just from
some professors which did not provide a good quality and the classes did not meet my
expectations.

S3: my friends were asking me to not to leave my studies and persist however my family
conditioned did not allow me to do that we were stuck in the village during COVID times
as during lockdown in Azerbaijan if you did not declare your place of living in Baku you

could not go back there so I was forced to stay in village.



S4: teachers would understand that I am not very fluent in English but I was trying hard
to do everything on time and with good quality so teachers would give me more
opportunities and explain me more deeply if I needed some clarification with some tasks.
I feel like as what other things is matter in Azerbaijan if people would support more the
idea of studying online, I would be even more persistent as they would motivate me.

SS: In general, I think that people in Azerbaijan don't understand the opportunities that
online studies give so some people think that it's not good to study online. So some people
told me that study online is not serious however my parents and friends were very
supportive.

S6: some teachers do not understand the problem that I live in far from very good
connection and they thought that it's my problem so it was not nice of them I guess also
my parents were not much understanding and not much supporting my idea of studying
online.

S7: my family supported financially my whole education which most of it was done
online due to the quarantine restrictions. Some teachers would not understand issue with
the Internet of other students so they treat us unequally.

S8: well, my family supported my idea to get married and start working and they thought
and they said that if [ needed to stop studying then I had to do it as [ wanted to be with my
fiancé. I think it would be good to talk to some professional in the university which is
missing in our Azerbaijani higher education institutions in so they can understand and
provide support. However, I don't regret my decision to drop out and create my own

family.
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